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This assignment will critically analyse inclusive educational policy and practice. Inclusion is important to make sure that all people feel they are part of the school community and that all their needs are met so they can share the same opportunities as others in the school (Welsh Government(WG), 2016). Throughout this assignment the topics that are going to be discussed are, first of all, the history of educational inclusion through policies. This will lead up to the current WG (2018) additional learning needs (ALN) tribunal act. The next section will focus on how policies have had an effect on inclusive practice in mainstream schools where they meet all needs, and particularly at transition point. Transition is experienced throughout people’s whole life. In schools this could be going from early years to primary education; or primary to secondary education; and finally from secondary to further education and employment (WG, 2016). The final section will cover inclusive support that is in place for people who come from a range of backgrounds. To illustrate this one particular group will be considered, the gypsy and traveller community. Gypsy travellers choose a nomadic lifestyle that allows them to travel and move communities throughout their life. This is an important part of their identity (WG, 2016). According to Femsham-Smith (2014) the gypsy community experience poor outcomes such as health and housing because of the low level of education. They are one of the most stigmatised and socially excluded groups in Wales (Fensham-Smith, 2014). It is important for the school to adapted the education to meet all needs of pupils throughout their school life. It is important that teachers are trained to make them aware of inclusive practice, this is to make sure all children have equal opportunities (WG,2016). To end this essay there will be a conclusion that will sum up the main points.

The WG (2016) have their own equality duties to follow. From 2012 WG asked all funded schools to provide information on that equality policy while considering protected characteristics with a review every four years. Gypsy and Romani travellers are protected by the equality Act (Fensham-Smith, 2014). They have to have a step-by-step guidance showing what they are going to do with target dates. The WG (2016) state that peoples should be able to recognise their potential and put policies in place to support them. They believe the economic future of Wales depends on the emotion well-being, health and social status of a person which are all influenced by a Childs successful learning (WG, 2016). The program for government to set out the worlds priorities with the aim of helping individuals achieve their potential, improve social and economic well-being and reduce inequality. Improve in schools free document was developed in 2012 to help all 3 to 16-year-old achieve a good education. The aim of the program is to help people improve their new mercy and literacy the top of those who are more deprived. Safeguarding and inclusion including attendance and behaviour are key features to the equality approach. To provide inclusive education the WG (2016) set out for important principles. The first principle states there should be high Expectation and standards with ongoing improvement for every child. The people’s interests come first. It is important that all learning barriers are recognised and dealt with. And finally, every pupil should have equal value regardless of how they study for example academic compare to vocational. It is in everybody’s interest to reduce the differences no matter if a child is from an advantage or disadvantage eerier. Qualified for life updated the Welsh program to include 19-year-olds. The WG (2016) and aim to support all pupils, in particular the ones who are disadvantaged, or disengaged, to enjoy school and have equal opportunities. The WG believe that all children have the right to access their rights. There are seven aims in the UNCRC that make sure all the young people and children have a good start to life with a right wide range of learning opportunities and education. They should not be abused, exploited or victimised and enjoy good health. Children should have the opportunity to take part in cultural, sport, leisure and play activities. It is felt that this is the aim that is least supported by the WG as the first funding they cut is the children’s play and education. Also from personal experience there is so much legislation in place it is hard for all the health and safety regulations, insurance and risk assessments et cetera to be met. It is hard for children to go out and play even in the sheltered community setting. The UNCRC also expect children’s race and culture to be respected and for children to be listened to. It is important to have physical and emotional well-being supported by a safe home and community. Poverty should not cause disadvantage. However, it is known that children from deprived areas achieve a lower level of educational achievement compare to those in higher income households. The level of achievement increases from a figure of 18% in the foundation phase to a difference of 32% in GCSE. The WG use free school meals to estimate the level of poverty in school and measure how many people need extra support link on free school meals with poverty and low attendance poor behaviour and exclusion. Gypsy and traveller children receive three times the national average of free school meals (Pembrokeshire County Coucil, 2018a). They also relate this with less resources at home such as a computer or somewhere quiet to work. The other factor is lack of support from parents as the parents have a poor knowledge background or had bad experiences themselves at school. Many parents from the gypsy and traveller community usually have a poor time in secondary school (Fensham-Smith, 2014). The WG therefore feels that pupils that comes from people disadvantaged backgrounds will benefit the most from programs that involve parents and carers (WG, 2016). In practice there is still disadvantage in Pembrokeshire with many children who access flying start for free or the child has free school meals at school (Pembrokeshire County Council, 2017). There are cuts national to learning and support staff (National Education Union, 2018). The WG who feel that children should be supported have reduced funding to local school in a deprived area so that there is only one teacher and one teaching assistant in a class. Lambie-Mumford (2018) give evidence of the effects of government  austerity. This is despite the extra funding the school should have from the free school meal children. Also it is felt that not all children are on free school meals if parents are on benefits some go without. From experience in a community with deprivation the bigger problem is alcohol and drugs (Pembrokeshire County Council , 2019). In addition, judging from school meals as an indicator of poverty is not good as if parent if parents are working for 16 hours it is not possible for a child to have free school meals (Welsh Government, 2016). Lambie-Mumford (2018) knowlageds that low income families are increasingly having to resort to food banks. However, low income families also have to pay rent and council tax, therefore the child could be disadvantaged and find it hard to take part in school activities such as fancy dress days. Also if struggling and children are in food poverty then their basic needs of food are not being met which Maslow (1954) recognised as the foundation of his hierarchy in needs. 
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (The Act) is a new framework which will legally support young people and children with additional learning needs (ALN) (WG, 2018).  This framework will replace the special educational needs (SEN) legislation, as well as the post 16 education and a training assessment for learning difficulties and all disabilities (LDD) (Welsh Government, 2018). This is because the SEN framework was made over 30 years ago and is no longer suitable. The new ALN act has three overarching objectives is included bringing together legislation for all children including those in FE up to the age of 25 (Pembrokeshire County Council, 2018b). It aims to facilitate prompt, early and effective support through collaborative assessment, planning and observing progress (Wg, 2018). Finally, it aims to provide advice, information and resolve appeal in the transparent and fair way. But also the aim is to replace the term SEN and LDD with ALN to be able to reduce stigma (Pembrokeshire County Council, 2018b). As part is unifying from age nought to 25 there will be an individual development plan (IDP) (WG, 2018). To form this plan, the view of the child and the parent must be looked out (Pembrokeshire County Council, 2018b). They will be helped to take part in preparing the IDP, which will have improved outcomes and high aspirations. Collaboration between all services is fundamental to provide child centred support (WG, 2018). This ties in with Bronfenbrenner (1979) theories of child centred level of support. The local authority will provide an early year’s coordination of officer for children not at compulsory school age (Pembrokeshire County Council, 2018b). The system should be bilingual (WG, 2018).  To meet education for sustainable development recommendations the WG (2017) expects schools to develop sustainable methods to make sure practice is inclusive for pupils.

The next section of this assignment will discuss how policies have an impact on inclusive practice in a diverse education setting, looking at transition points in particular. According to the WG (2016) some of the key and inclusive principles for schools to make sure that local authorities and schools develop policies, practices and cultures that will include all pupils. All pupils should be able to achieve their personal potential by the school providing them access to an appropriate education. Parents, carers and people should be allowed choice and their interests safeguarded. All children should be included in mainstream education even if needing extra support (Estyn, 2011). Staff training may be needed. Some young people will find it harder in mainstream education at times but they should be made to feel included. The schools should already have in place, plans, key personnel, appropriate curriculum, high expectations, training strategies, and be involving parents and carers as well as outside agencies (WG, 2016). Schools are supported to help remove any barriers to learning (Estyn, 2013). Early intervention is particularly important. Support programs for those at risk of exclusion should be in place for parents as well as children (WG,2016). Locally this is supported by flying start (Pembrokeshire County Council, 2017). Early intervention can be improved through strategies such as monitoring attendance, through the use if ICT and good communication between all (WG, 2016). According to Pembrokeshire County Council (2018a) it is important to support gypsy and traveller families to insure the children attend school setting from flying start right through to secondary school. This would include transition to primary school. There should be a smooth transition between settings to make sure all information is shared correctly (WG, 2016). This is because transition is often a difficult time for children and young people when changing schools especially if they have additional learning needs and need support (Estyn, 2011). It is important that transition is done effectively when preschool children move to primary school and children transferring to secondary. Schools must work together and make sure the children’s records transferred promptly from primary to secondary within 15 days. In year six an up to date statement must be done by the 15th of February before they go into secondary school (WG,2016). A high amount of children and young people need support at some point throughout their education from small things like helping with reading or extra help with particular subjects or catching up after illness. Teaching should be differentiated to allow for individual pupil needs (Estyn, 2011).
There are many reasons why young people and children need extra support and therefore there are many different types of support for children and young people from diverse backgrounds (Centre for Studies on Inclusive Education, 2018). This could be long-term or short-term. According to the WG (2016) there is evidence of pupils with extra support needs who are often vulnerable are at a higher risk of disengagement in schools, making them socially excluded and compounding their difficulties. Gypsy pupils are at greatest risk of disengaging from education and are also the group that have the lowest attainment (Fensham-Smith, 2014). There should be a whole school approach to support to prevent disengagement and prevent bullying (Estyn, 2011). Gypsy parents suggests that racist bullying is the main reason for poor attendance (Fensham-Smith, 2014). The WG (2011) give whole school strategies including anti-bullying policies, PSE lesson and the school ethos which appreciates diversity. Many teachers can organise a mainstream classroom for pupils with a range of learning difficulties. If teachers are responsive and flexible the pupils are more likely to make progress (WG, 2016). The teacher will provide classroom resources to support pupils who need extra help. If the child is removed from the class for extra support, they should still meet the context of the inclusive curriculum (Estyn, 2013). The WG (2016) made a program for newly qualified teachers including behaviour management modules. This can be accessed by any teachers. Support could be in the form of breakfast clubs and free school meals as nutrition helps with learning and health (WG, (2016).
Pembrokeshire County Council (2018a) support 196 gypsy and traveller children and educate 9% of 11 to 18-year-olds in a special unit at a local school. The children are in mainstream school until they are 10, they then have the option of going into mainstream secondary school or staying in a special unit. They will still attend secondary school for some subjects for vocational qualifications such as hair and beauty or mechanic courses (Pembrokeshire County Coucil, 2018a). The advantage of the small unit means they can learn a lot better as they have a high staff to pupil ratio (Fensham-Smith, 2014). The gypsy and Travelers have permanent sites now and do not travel so they go on cultural trips such as staying in a wagon through the project (Pembrokeshire County Coucil, 2018a). On the other hand, segregation can be bad as they are not mixing with others so it means it is hard for them to go into the work place. There is separate funding for the gypsy and traveller with the WG which can seem unfair for the other children in an area of property who may not be able to afford to go on experiences such as school trips while the gypsy and Travelers are subsidised.
To conclude this assignment, it is evident that there is a lot of work on different WG (2012,2016,2018) and local policies (Pembrokeshire County Council, 2018a,2018b) to promote inclusion and insure each child can access their rights (Unicef , 2010). However, in practice this can be difficult to achieve. Children are still labelled and have special classes in mainstream if they have greater difficulties. In the local school there is segregation for children with severe difficulties and then another group who cannot cope with normal classroom education who just joined the mainstream peers in playtime. This worked well however recently the WG have made cuts and the school has had to stop the transition class. Also in a local school for a child autism transition from playgroup to nursery has not been able to continue with the one-to-one support because of lack of funding.
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