Curriculum Development and Enhancement

Introduction 

After deep introspection, I believe that one of my fundamental objectives as an English teacher working in Wales, is to promote and embed inclusion across the curriculum; to allow all pupils access and engagement into their own learning, regardless of their social, emotional or medical backgrounds.  Correspondingly, the National Assembly for Wales have recently agreed to the Additional Learning Needs and Education Tribunal Bill (December 2017). The Bill replaces the terms ‘Special Educational Needs’ and ‘learning difficulties/disabilities’ with the new term ‘Additional Learning Needs’. “Creating new statutory roles within health and education to ensure collaboration and integration so that the learners’ needs are met.” (Kirsty Williams, Cabinet Secretary for Education, 2017). It aims to increase the participation of children and young people, ensuring that all pupils’ needs are at the centre of the process of learning.
The new curriculum, moulded by Professor Graham Donaldson, (2015) reiterates the theory of entitlement for all children and young people in state schools to an education that would include exposure to nationally specified knowledge and skills. He supports the notion that, by empowering the pupils to develop these intricate oracy skills, we are allowing young people to engage more confidently with the challenges of their future lives. 
However, I believe that more emphasis should be placed on the value of social interaction within the classroom owing to, enhancing pupils’ knowledge of Literacy and Philosophy; promoting a range of critical thinking and problem-solving skills. Thus, using language to not only interact but to reflect, deliberate, query, persuade and inform; significant skills required to assist in the preparation for adult life. 
Upon completion of my research study, I aim to have demonstrated an in- depth knowledge and understanding of the literacy intervention, “Philosophy for Children,” (P4C) within the secondary curriculum and highlight and address any concerns or issues that may arise as a result of my findings. This will be shaped by conducting a small scale, pedagogic action research investigation, constructed and aligned by the question: Can implementing an enquiry- based approach to learning improve oracy skills, in line with the Literacy and Numeracy Framework, for children with Additional Learning Needs? This will be directed via monitoring and assessing a Key Stage 3, English class of 15 pupils, who currently attend School ‘X’. 
The purpose of this research is to measure the impact that explorative, ethical and social communication the newly customised intervention ‘Philosophy for Children’ can have on improving speaking and listening skills for children with a range of communicative learning difficulties. This is in line with the General Certificate of Secondary Education, Language Specification, (Welsh Government, 2015) whereby, a pupil is assessed on a variety of speaking and listening skills as an individual on a contemporary topic of their choice within the curriculum guidelines.
Once the quantitative data has been collated, I will critically evaluate and analyse the educational and pedagogic research obtained; demonstrating how the outcome of achieved data will impact upon my professional development, teaching and learning within the classroom. 





Literature Review

Language is our primary source of communication. According to the Royal College of Speech and Language Therapists, (RCSLT) over 10,000 children and young people struggle with their speech and language skills in the United Kingdom (2017). To ease the ongoing issues these pupils face in education, the RCSLT have previously launched its ‘Giving Voice’ campaign, calling on the Government and local services to safeguard early identification of speech, language and communication difficulties in England and Wales. Dr Alison Stroud, Wales’ Policy Officer for the RCSLT states, “The evidence is that the risk for that child is a poor education and consequently poor employment, more mental health issues and lower socialisation,” if no further responsibility is taken and action is provided. 
Thus, in 2009/2010, over 74, 000 pupils in English Medium, Primary and Secondary schools in Wales obtained ALN provision, whereas in 2016/2017, these figures increased dramatically, resulting in almost 79,000 pupils being counted for. (Pupil Level Annual School Census, 2017). 
Therefore, it could be suggested that there is an ongoing and significant need for access and development of quality assured, differentiated provisions provided by qualified teachers across the educational system in Wales. This may seem too vast of a concept to implement in all subjects across the curriculum immediately, particularly in Secondary education whereby, teachers are specialists in their own subjects and pressures may be considered more challenging during Key Stage 3 and 4 for teachers and pupils alike. 
Nevertheless, whilst I understand that there are current ongoing amendments to the new legislation for ALN children integrating into Secondary Education, via the Welsh Government, a pupil will still not be considered as having an additional learning need solely because the language spoken at home is different to the language in which they are taught. Neither will they be deemed as having ALN if their lack of progress or difficulties could be addressed through regular differentiated teaching. 
Consequently, I believe that English Language could be an initial focal point for this inauguration as a variety of perhaps more obvious avenues such as, improving upon an ALN pupils’ speaking and listening skills could actively engage these pupils in their own learning; strengthening primarily their self-esteem, confidence and social awareness whilst providing further opportunities to access and engage in the current curriculum. 
Furthermore, many believe that if a pupil can show improvement in their understanding of lexical skills, this will also correlate and enhance their dictation. “Spoken words are the symbols of mental experience, and written words are the symbols of spoken words.” (Aristotle, 1938 page 115). 
I argue that it is our duty, as teachers to provide the key principles comparable to Carol Dweck’s theory of engaging in a ‘growth mindset’ (2000). Dweck describes the underlying beliefs people have about learning and intelligence. Suggesting that, by virtue of nurturing a pupil’s well-being, their acuity will also endure a positive impact. Praise is an effective way to encourage pupils to engage in the desired behaviour as it focuses on their efforts rather than on what has been accomplished. This can be very effective with lower attaining pupils, especially those with additional learning needs. When teachers give genuine praise that is specific and well-deserved, it can encourage continuous learning and decrease competition and emotional deflation amongst pupils.
Seemingly then, the intervention P4C could dismiss the concept of meaningful praise as there is a greater focal emphasis on exploration and explanation as opposed to being praised for answering a question 'correctly’. 
Essentially, when a pupil believes they can get ‘smarter’, they understand that effort makes them stronger, resulting in the pupil giving extra time and effort, ultimately leading to higher achievement. 
Many scientists would agree that a positive learning environment can essentially increase endorphins in the bloodstream, which generates a ‘positive feeling’ and stimulates the brain’s frontal lobe to support memory of the learning objective and of the nurturing environment created. Alternatively, a negative learning environment could lead to increased cortisol in the bloodstream which raises the learner’s anxiety level, shutting down processing of what it perceives to be ‘low-priority information’. In this circumstance, it would be the awareness of failing to access the lesson content that focuses the brain on a higher stress, so that the stressful situation is remembered, rather than the lesson content.
Relying on a pupil’s self-awareness could be detrimental to their progress, particularly if their disability prevents them from engaging with any internal monitoring effectively.
Psychologist Benjamin Bloom (1956) established the ‘Three Domains of Learning’ proposing that the educational objectives could be explained by, cognitive (mental) skills will define a person’s knowledge, the affective learning, whereby a growth in feelings or emotion will affect a person’s attitude and the psychomotor, the manual or physical skills attained. To conclude, the affective domain of educational activity and growth of attitude I believe are essential, opposing the fixed mind-set and relying on self-awareness and an internal desire to learn.
Yet, Psychologist, Lev Vygotsky, (1978) suggests that language is based on a constructivist learning theory, whereby children acquire knowledge as a result of engaging in social experiences, meaning that speech is instrumental in reasoning and modelling the world and behaviours. According to Vygotsky, words are in fact signals so rather than give an object one meaning, a secondary signal is given through a ‘more knowledgeable other’. Therefore, by interacting with their environment, a pupil develops the ability to attain an “inner speech” enabling children to correlate the divide between thought and language; eventually being able to express their thoughts coherently to others. It could be argued that P4C provides a platform for pupil’s to ‘engage in communication based upon their knowledge and values,’ attending to Donaldson’s approach to learning. 
Opposing this theory is Jean Piaget, (1926) who explores the idea that language acquisition is alternatively cognitively developed. Instead of believing that children are how they are because they are mentally less able due to early age and commit more errors in comparison to an adult, Piaget believed that it was not a matter of children having less or more of something, rather that they are distinctly different in the way in which they think. In conclusion, inferring that communication problems exist between adults and children not because of gaps in information, but due to the different ways they each have of seeing themselves within their worlds. 
Recent advances in neuroscience have implied that the human brain is very malleable. Research on brain plasticity has shown how connectivity between neurons can change with experience. With practice, neural networks grow new connections, strengthen existing ones, and build insulation that speeds transmission of impulses (Shimamura & Kihlstrom, 2011). These neuroscientific discoveries have shown us that we can increase our neural growth by the actions we take, such as using a variety of strategies, asking questions, rehearsal and practice. This area of learning is in line with the GCSE Language Specification, teaching from 2015. Unit 1 requires pupils to perform one individual researched presentation and one group discussion to written and/or visual stimuli provided by WJEC. This Unit holds 20% of the overall GCSE English Language grade. For many, the concept of being in the spotlight presenting their opinions on certain topics is a daunting one, particularly those who significantly struggle with verbal communication and reasoning. 
The speaking and listening element, in line with the Literacy and Numeracy Framework, requires pupils to “convey information via verbal reasoning skills, referring to more complex thinking tasks such as analytical, synthesis, evaluation and problem solving,” (WJEC, English Language Specification, 2015) which coordinates with ‘Bloom’s hierarchy of knowledge.’ 
Furthermore, it is important to consider that the pace in which a pupil can learn new knowledge, regardless of age, gender or whether they possess a learning difficulty will develop at different speeds for each child. “Differentiation stems from the researched-based perspective that pupils will engage more fully with learning and will learn more robustly when teachers proactively plan with their differences and similarities in mind” (Tomlinson et al. 2003). This instructional model is very much learner-centred with the premise that is it simply not enough to require a more knowledgeable other to deliver information, it is essential that they maximise the pupil’s learning by filling in the gaps of their current understanding. Whilst differentiation is widely perceived as a positive stepping stone enabling all pupils to access the curriculum, it shouldn’t however substitute the pupil’s level of effort or reward. 
Whereas written and spoken language differ in many ways, some forms of writing are closer to speech than others, and vice versa. It could be argued that the characteristics of spoken language such as, intonation, pausing and phrasing, repetition, variation in speed and volume of speech could all positively impact a pupil’s confidence and encouragement for improving their writing skills. Thus, one of the first components necessary for understanding language is to understand how we assign meaning to words. ‘Connotation,’ (John Stuart Mill, A System of Logic, 1843) and ‘Denotation, (Gottlob Frege, 1892) are two principal methods of describing the meanings of words. Connotation refers to the wide array of positive and negative associations that most words naturally carry with them, whereas denotation is the precise, literal definition of a word that might be found in a dictionary.  
Moreover, I conclude that teachers can potentially have a significant impact on a pupil’s vocabulary knowledge. Education writer and speaker, David Didau, (2015) infers that vocabulary can be usefully divided into 3 tiers:
Tier 1 – high frequency in spoken language (table, slowly, write, horrible)
Tier 2 – high frequency in written texts (gregarious, beneficial, required, maintain)
Tier 3 – subject specific, academic language (osmosis, trigonometry, onomatopoeia)
In addition, due to language being a method through which we share our ideas and thoughts with other people, in education today, effective use of language also helps coordinate our interpersonal relationships at all stages of our lives, particularly between the ages of 11 to 18 years old. Therefore, pupils who do not speak through the medium of English or Welsh could be significantly disadvantaged during lessons due to the time constraints of a lesson if no further ALN provision is required outside of the subject teacher, posing the question that, if a pupil is unable to speak either of those languages, can they access the Welsh Curriculum competently or should differentiation be provided stemming from the notion of the matter being presented as an additional learning need?
It is also important to highlight the impact ALN provisions have on pupils who do have an official ALN statement such as, pupils with developmental speech and language disadvantages. These are pupils who may have difficulties understanding the complexities of speech, particularly ‘receptive language’, (Skinner, 1981) the ability to understand information, words, sentences and meaning of dialogue and comprehension. If a pupil has receptive language difficulties, they may also have difficulties with, attention and concentration, behaviour, sensory processing, auditory processing, expressive language and executive functioning. Thus, should the Government be considering including those pupils who do not currently qualify for a statement in accordance with current legislations and would including these pupils into the additional learning needs spectrum result in further mainstream inclusion and as a consequence, result in potentially higher attainment? 
Hence, the relationship between education, psychology and philosophy is a diverse one, resulting in many professional and academic practitioners weighting different methods and strategies as the most applicable when exploring the processes in which people think, such as Bloom and the ‘Three Domains of Learning’. It could be argued that the measurement of affective behaviours is much more difficult compared to that of cognitive behaviours. Thus, evidencing and evaluating such behaviours could prove unreliable due to a variety of reasons such as, a person’s former established social, cultural and emotional background. 
Boyce & Wood, (2011) however, would argue that personality has been found to correlate strongly with life satisfaction. Although this theory may warrant success within an educational setting, exploring the intervention Philosophy for Children, it is important to deliberate whether the pupil has the ability to cognitively process their thoughts and feelings in the same way as a person who has not been diagnosed with a learning difficulty. Therefore, it’s important to have a reliable method to conceptualize and measure the convergent and divergent ways people think and how personality, the environment and the diverse range of disabilities can impact upon results, therefore recognizing which process will be the most applicable for the pupils I will be assessing.
There is substantial research that suggests vocabulary is enormously important to children’s development, especially when considering lexical and linguistic approaches. This indicates that children with larger vocabularies have higher school attainment in general (Smith, 1941, cited in Beck, McKeown, and Kucan, 2002) and higher reading attainment in particular (Stahl, 1998). 
Similarly, David Didau argues that teachers should not become complacent and solely rely on the exposition of challenging texts to pupils. In order to cement a pupil’s learning, the vocabulary should be focused on the ‘golden triangle’ of recognition, pronunciation and definition, (2014). Recognition focuses the ability to use phonics to decode new vocabulary and then to be able to reproduce the spelling. In addition to this theory, there are different approaches to teaching phonics, including analytic but the one most increasingly seen in schools in Wales is systematic synthetic phonics (SSP). The Literacy and Numeracy Framework does not explicitly advocate this approach, nevertheless it uses the language of SSP in the outcomes for the Foundation Phase. For example, there is reference to phonic and graphic knowledge, decodable words, sight vocabulary and the ability to blend and segment.
Exploring pronunciation by making pupils say the word aloud and applying it correctly into a sentence, Didau believes will increase the prospect that it’ll be remembered. Furthermore, addressing and understanding word definition, citing that, if a pupil knows and comprehends the meaning of a word, they’re much more likely to remember it.
It has also been suggested that pupils can improve their oracy skills from listening to and participating in high-level conversations. One study showed that young children whose parents use more “rare words” at the dinner table had higher vocabularies and later reading achievement than other children (Beals, 1997). Therefore, stretching children in vocabulary- rich and meaningful conversations via exploration of interaction with internal and external influences could impact greatly on pupils’ academic achievement; linking with Piaget’s constructivist approach to learning. Supported by Robin Alexander (2012, page 2) concluding that ‘talk is essential to children’s thinking and learning’ and consequently, to their productive engagement towards the context of a lesson. 
Whilst this theory encourages an intricate level of expectation, measuring and monitoring what is deemed as “higher level” vocabulary may prove to be difficult as every pupil will acquire and process complex information differently. Moreover, a pupil with speech and language difficulties may not have the competencies to endure complicated or infrequent language and therefore lose engagement and context within a lesson. The Government agree with the concept however, that learners should experience a ‘language-rich environment,’ (2016, page 19).
Through exploration of the environment pupils surround themselves in, Piaget infers they will adapt their mental structures scheme through three vital processes. 
Assimilation, whereby new experiences are processed and added to an increasing store of memory and understanding.
Accommodation, if a new experience doesn’t fit with existing understandings, some adjustment in understanding and processing that experience has to take place in order for it to be memorable. 
Equilibrium happens when a balance is achieved but only temporarily until another challenge to the equilibrium becomes evident and therefore more accommodation is needed. 
Consequently, an awareness of when a pupil encounters new words, word consciousness, (Graves and Watts-Taffe, 2002) via drawing pupils’ attention to and interest in words around them also provokes an improvement in conversational capability. Playing with words through games, songs, and humour can be influential. Simply encouraging pupils to recognise when they have encountered new words, and to notice special characteristics of words, may also raise word consciousness (Beck, Perfetti, and McKeown, 1982).
Inquiry based learning is emerging as a popular approach to teaching English Literature and Language in Wales. Professor Matthew Lipman, who adapted Philosopher Charles Peirce’s (1839-1914) phrase ‘community of inquiry’ argues that if produced in a classroom in which P4C is being taught will reveal an enthusiasm with which pupils will discuss concepts that interest them personally and think collaboratively about them, (1985, page 126). Thus, encouraging the pupils to discuss in a way that fosters a pupil’s inquisitiveness. However, due to pressures of an ever -changing curriculum and GCSE pressures, the weight of this important life skill can often be side-lined for the more traditional elements of English Literature and Language. Yet, research shows that when pupils are socialised into the communion of classroom interactions by teachers, the learning outcomes have greatly improved, (Mercer & Littleton, 2007). 
The misconception of explorative talk encompassing no distinct structure, seemingly deters some teachers from practicing and immersing fully into the modernised intervention P4C. It is quite common for teachers to facilitate ‘paired or group work’ within the classroom however, many question if this enough and arguably if this method is educationally beneficial for the pupils. Various studies have doubted its productivity (Kutnick and Blatchford, 2003) labelling the process as a waste of time, inferring that collaborative learning will only become effective if the pupils are open and engaged when working together though most pupils aren’t equipped to do so. 
Shifting the responsibility and direction to the facilitator, opposing views such as, (Wolf, Crosson & Resnick, 2006) concluded that when teachers use questions to encourage pupils to translate the fundamental concepts into their own words, and establish the importance of elaboration, their high-level comprehension skills were developed, transitioning pupils’ knowledge of learning and of their own use of language as a tool for reasoning; actively engaging them in their own progress. 
Overall, the findings from my research and analysis of the ideologies presented have proposed that there is a need for further ethical teaching practices. This well-established yet continually evolving field of research will impact upon my consideration of the correlation between communication, the construction of cultural, social and institutional meanings and education. Learning how to effectively implement constructive dialogue in the classroom requires executing significant and meaningful communication, custom the pupils’ personal needs.

School Policies and Practices

School X is an English speaking-medium secondary school based in Cardiff, Wales and has approximately 1700 students, making it the largest single-site secondary school in Cardiff with 16% of these pupils being eligible for free school meals, which is marginally below the national average of 17%.  
Around 6% of pupils live in the 20% most deprived areas of Wales with 30% of pupils attending School X having Additional Learning Needs. This is considerably higher than the national average of 25%.  However, only 3% of pupils have legal statements of Additional Learning Needs which correlates with my earlier findings (Pupil Level Annual School Census, 2017) by means of, despite allocation of statements being considerably low compared to the percentage of pupils who identify as having ALN. Despite this, the school’s data still places slightly higher than the overall rate of 2.5% in Wales. 
As a result of these findings, the school has two additional designated teaching resources for pupils with hearing impairments and pupils with autistic spectrum disorder.  There are currently 34 pupils supported by these resource centres. Acknowledging the data obtained within the school, the majority of what has been collated has been relied on via ALN data of pupils rather than their disability. 
The school’s Equality Practice for the 2017/18 period was based around teaching various elements of equality and discrimination and using data where possible to set improvement objectives based on gender and ethnicity.  They claim to ‘have been mindful of guidance from the Local Education Authority and the Equality Act.’ However, due to staff changes and reallocations of accountability, they have not been able to produce a full Strategic Equality Plan (SEP) during the period of my attendance.  Consequently, the school is currently engaged with an external Equality Consultancy to ensure their practice is contemporary, relevant and in line with their legal responsibilities. 
Estyn stated that ‘Pupils with statements of special educational needs generally make good progress however, over the last three years, pupils in key stage 3 and key stage 4 have not made sufficient progress in their learning and outcomes, (2016). Despite Estyn’s conclusion, the school’s aims for the curriculum mirror that of Donaldson’s Successful Futures; (2015) focusing on ‘creating a curriculum that engages and challenges all pupils; a curriculum that equips them as 21st century learners with the skills and abilities to function and succeed in a variety of situations,’ (School X, 2017/18). 
The notion of equipping pupils with the skills and abilities to succeed, was also supported in their whole school marking policy whereby, they ‘intend to motivate pupils to learn through praise and affirming success, even where this is limited.’ This seemingly correlates with Dweck’s vision of a ‘growth mindset’ and creating a positive learning environment. However, the school may delay the academic progress of some pupils if the praise given isn’t meaningful or warranted. The phrase ‘even where this is limited,’ suggests that rewarding behaviours which may usually be considered habitual within a main-stream setting could lessen the effectiveness of developing pupils’ academic attainment at Key Stage 3 and Key Stage 4. One of the ways in which the school’s marking policy could be enhanced, whilst maintaining their aims of encouraging praise, could be by providing and implementing further opportunities for pupil self-assessment; actively engaging the pupils in their own development and academic awareness. Appendix ‘A’ is School X’s Oracy Marking Policy, in order to show how the policy can be used as success criteria for pupils, I have amended some of the words to promote a ‘pupil friendly’ policy.
Please see Appendix ‘A’

Due to further pressures to confirm a greater increase at Key Stage 3 and Key Stage 4 and recommendations from Estyn to ‘Raise standards […] including the quality of pupils’ written work’ it is clear from the school’s Scheme of Work, (SOW) that oracy isn’t a heavily weighted target for teachers to implement this academic year. Arguably, I feel that if the GCSE Language Specification awarded a higher percentage mark overall for oracy, teachers would embed the key skills needed into their lessons more frequently and meaningfully, thus pupils wouldn’t feel so conscious about speaking coherently and confidently to their peers; essentially preparing them for adult life. (Donaldson, 2015). 

Methodology and Ethics

The drive of this research is to measure the impact explorative, ethical and social communication of Philosophy for Children can have on improving oracy skills for children with communicative learning difficulties. Consequently, I will use existing assessment data as the baseline (quantitative data) to measure the pupils’ current performance. One of the methods I will apply, with the intention of combatting the issue of dependability, is one similar to Cohen et al (2013) and the theory that one effective means of data gathering is to use a ‘placement test’ or ‘pre-test’ prior to the commencement of the study. Consequently, a base-line test should provide reliability concerning the measuring of post data. 
Correlating with my observations, and in numerous quantitative research, validity often endeavours to be authentic to several features including, controllability, replicability and neutrality. Issues that may arise from my research, due to the nature of the testing would be conceivably, too much of a wide variability in the outcome measures thus, despite associating with the GCSE English Language Specification, Unit 1, there still remains room for interpretation when awarding marks. 
Resultantly, I sought to address the validity of the results that had been previously accumulated. Nevertheless, threats to validity can never fully be dismissed thus, addressing concerns of the nature of what is valid and what validity means was a prior essential. Some versions of validity regard it essentially as a demonstration that a particular instrument measures what it intends or claims to measure, that an account accurately represents ‘those features that it is intended to describe, explain or theorise’ (Winter, 2000, page 1). 
Whereas, Vanderstoep & Johnston propose that the benefits of using quantitative data will more likely be accurate in ‘reflecting the overall population’ and will allow for ‘statistical validity’ (2008, page 7). Furthermore, by ensuring the pre-testing and post-testing were both exercised on the same day of the week and at the same time of day, continuity can be verified, and the variables of the testing were maintained as closely as possible. 
A further limitation was highlighted after corresponding with the initial examiner who provided the pre-test measurements. The examiner suggested that due to the whole class being identified as possessing a skills deficit, further scaffolding would be needed in order for pupils to fully access the testing element of this research. I was able to respond effectively to the individual’s needs through targeted differentiation to ensure the rights of my pupils were met in line with the Welsh Government and the Additional Learning Needs department, producing ‘active support’ (Jerome Bruner, 1976). Correspondingly reflecting Cohen at al and the recommendation that both tests should hold the same level of difficulty, (2013, page 493).  Thus, At the end of their participation, pupils will be debriefed accordingly and will be notified of their results in accordance with the National Curriculum.
Replicating the views of Diener & Crandall, (1978) I felt it was ethically correct to notify pupils of their written and verbal consent and to explicitly highlight to the pupils their right to withdraw at any time from the intervention ‘P4C’. However, they will all be held accountable regarding testing measures as it is a requirement in line with the school’s SOW and summative assessments. Similarly, other factors such as, anonymity and the use of collated data was fully explained to the pupils.

Evaluation

One of my main outcomes prior to implementing ‘P4C’ was to encourage the pupils to ask questions by structuring a question-creation activity through the reinforcement of ‘Socratic questioning’. Exposing higher levels of meaning behind the pupils’ enquiries would probe the concept of thinking, not necessarily to determine the extent of pupil knowledge on a given topic or issue but to help the pupils to critically engage in analysing their own personal line of reasoning, understanding and assessing their thinking. Parallel to Bloom’s ideology, higher level questioning requires higher level creative thinking. Through Bloom’s three domains of learning, as discussed earlier, in order to create something new or original, the skills of flexibility, originality, fluency, elaboration, brainstorming, modification, imagery, associative thinking, attribute listing, metaphorical thinking must be obtained. 
The aim once the pupils had explored their questioning skills from a stimulus that I had provided was to stimulate curiosity and promote divergence. This resulted in a safe and friendly environment for pupils to learn and share their new level of thinking. 
Following the introduction of P4C, it was important to identifying significant concepts drawn from the pupils and allocate time to meaningfully discuss them with the pupils in order to stimulate discussion by introducing some ‘borderline cases’, that allowed pupils to explore their understanding and lead the discussion to deeper levels. Some of the topics that were discussed included: love, justice, power, truth, tolerance, and modern entertainment. Encouraging dialogue and argument were both vital components in order for the P4C sessions to be effective. The intervention promotes having the pupils sit in a circle, so they can see each other and listen in a more focused way. 
Due to the unconventional design of the classroom P4C recommends, it was important that key rules for effective dialogue were established in order to prepare pupils for conversations that may have required a difference in opinion. Once these rules had been assigned and agreed the pupils were able to constructively argue as a means towards finding the best answer to a question, particularly to the types of questions whereby answers were contestable. Social learning and collaborative dialogue, reinforced by constructivists such as Vygotsky (1962), as mentioned earlier, argued examined how our social environments influence the learning process.  He suggested that learning takes place through the interactions students have with their peers, teachers, and other experts.  Consequently, teachers can create a learning environment that maximizes the learner's ability to interact with each other through discussion, collaboration, and feedback.
Giving pupils thinking time by allowing breaks where they could converse with a partner encouraged them to organise their thoughts and rehearse their arguments. However, due to the low level of attainment in their previous speaking and listening assessments, as a form of differentiation, I directed the pupils’ thinking towards considering alternative points of view and speculating any consequences through a variation of written cues. Whilst the concept of P4C requires a more open plan situation to occur, ensuring the pupils were able to access the intervention to the best of their abilities was a focal point for the scaffolding I provided. 
In conclusion, the fluidity of their dialogue vastly improved resulting in confidence significantly developed. Thus, correlating with Maslow’s hierarchy of needs which claims to be a motivational theory in psychology comprising a five-tier model of human needs. Abraham Maslow (1943, 1954) stated that ‘people are motivated to achieve certain needs and that some needs take precedence over others.’ He implies that our most basic need is for physical survival, and this will be the first thing that motivates our behaviour. Once that level is fulfilled the next level up is what motivates us, and so forth. Similarly, by understanding and adapting the P4C intervention to cater and meet the needs of the pupils who participated, it was evident that greater achievement had been employed. 

Conclusions, Limitations and Future Development

One of the implications of differentiation in this instance was that the pupils heavily relied on their cue cards throughout their final speaking and listening assessment. They were provided with allocated time to rehearse their speeches over an hour- long period and were able to take their scripts away with them however, once the safety net of differentiation was provided, most of the pupils were reluctant to believe in their ability to achieve a confident performance without them. On reflection, perhaps the level of scaffolding could have been lessened each lesson to encourage a more independent mind-frame over time. In correlation with the guidelines provided by School X’s Oracy Framework, the level of progression from the pupils had been hindered as in order to attain a level 7 “You are confident in changing the style of what you say depending on your task.” And you are able to “use vocabulary accurately and organise what you say clearly.  You are confident in your use of standard English.”    
One of the concepts I feel could significantly reduce the level of ‘fear’ in pupils where oracy is concerned by allowing teachers to conduct several assignments, performing speeches, each with fewer restrictions and less opportunity to shy away from the audience and re-build their confidence and self- belief in their ability to communicate in standard English.
Similarly, in terms of methodology, it could be inferred that as the facilitator I subconsciously yet directly prepared them specifically for their post speaking and listening assessment which could damage the reliability of the results sustained. Cohen et al suggests that due to the ‘high stake’ nature of the assessment within an investigation there is a chance that my teaching could have been catered in order to comply with the ‘exam techniques’ required in School X’s Oracy Framework so that a coherent improvement was evident (Cohen et al, 2013, page 493). Despite this, not all pupils achieved a higher level, but most did make sincere developments in their mind-set and dialogic techniques. 
In terms of my own future practice, I feel it would be beneficial to implement P4C at least once a term or where it can have a meaningful impact on pupils’ oracy performance as ‘most learning does not happen suddenly’ (Barnes 2008, page 4). Whilst I understand that other agendas are expected to be embedded into the curriculum primarily, due to the research I have accumulated I feel that P4C does provide enough evidence to warrant a timetabled pattern of events whereby the ‘natural inquisitiveness’ Johnson discusses (1984, page 33) via P4C is implemented explicitly. 
This research has provoked reflection on my own professional development, particularly emphasising the quality of my questioning as a facilitator and its importance for academic attainment. Applying secondary questioning by probing, reflecting and encouraging will allow pupils to connect with a higher level of thinking, ultimately conversing in higher level dialogue. 
Recent evidence suggests that many teachers rely heavily on closed questioning. Smith, Hardman, Wall & Mroz (2004) reported “In the whole class literacy lessons most of the questions asked consisted of a low cognitive level approach designed to funnel pupils’ responses towards a required answer (page 408). Therefore, if questioning is implemented to explore prior knowledge the technique which requires a simple yes or no response may be effective. 
However, I believe that if the aim of a teacher’s questioning is to assess new knowledge learnt, secondary questioning would be far more beneficial for both teacher and pupil. 
Classroom dynamics are evolving incessantly and whilst acknowledging the historical narrative of literacy research when producing this report, I was able to reflect on new concerns. Learning remains to be seen as a cultural process through action and talk with others as mentioned previously (Gee, 2004). 
Nevertheless, perhaps more current research should aim to investigate our digital era exploring dialogue and whether or not it can be used as an effective tool to improve speaking and listening skills across the curriculum. Digital competence is now one of 3 cross-curricular responsibilities, alongside literacy and numeracy. ‘It focuses on developing digital skills which can be applied to a wide range of subjects and scenarios.’ (Welsh Government, 2018).
The Framework, which has been developed by practitioners from Pioneer Schools, supported by external experts, has 4 strands of equal importance, each with a number of elements.
· Citizenship
· Interacting and collaborating
· Producing
· Data and computational thinking

To conclude, the analysis of classroom conversation comprises of many challenges with several research methodologies experiencing significant advantages and limitations. Despite their various strengths and weaknesses, it seems logical to refrain from solely relying on one specific strategy as different dynamics of dialogue will require a variety of outcomes, depending on internal and external circumstances. 
One resolution could be to apply a more flexible and fluid approach to enquiry and other specific social competencies. Whilst time restraints will evoke certain strategies of teaching in the classroom, Professor Sir Bernard Crick claims that “Children learn responsibility best and gain a sense of moral values by discussing with good guidance […] real and controversial issues.” 
A solution to the evident time limitations could be to embed P4C into Personal, Social and Health Education (PSHE) lessons.  It could be argued that both PSHE and P4C require a number of the same skills such as, the ability to think independently, collaboratively and critically about a broad range of personal, social and health related issues. Whilst the PSHE focuses more on direct teachings of facts and statistics concerning relevant topics, it could be used as a platform or stepping stone towards the fundamental disciplines needed for P4C. 
Furthermore, perhaps with Donaldson’s new curriculum set to be officially implemented by 2022 in Wales, teachers will grasp the opportunity to fully immerse themselves in the radical movement required to sustain and adapt to the evolution of modern education. I believe that teacher-led communication is receding with the aim of enhancing Donaldson’s four purposes – so that all children and young people will be: “Ambitious, capable learners who are ready to learn throughout their lives. Enterprising, creative contributors who are ready to play a full part in life and work. Ethical, informed citizens who are ready to be citizens of Wales and the world,” (2015).
Thus, despite Donaldson’s innovative transition of the curriculum soon becoming a reality for education, the ideals he encompasses could be argued aren’t as novel. An interpretation I have of Donaldson’s vision is one that relies on pupils self-regulating their learning. Investing and mastering independence and responsibility. Independent learning can be both a goal and a process therefore, teachers can adapt strategies to different levels of independence or self-directedness subject to current attainment levels of the pupil. 
A positive aspect of this notion could be that by actively engaging the pupils in their own learning there is an element of freedom of choice in determining objectives within the limits of a given project resulting in the pupil mastering the ability to respond critically to change. The pupil therefore is no longer overwhelmed by an issue or struggle which would result in experiencing the ‘panic zone’ as the pupil is presented with a cognitive overload and embraces the difficulty confidently, encompassing Vygotsky’s Zone of Proximal Development; (1934) satisfied with the healthy ‘struggle’ of learning. 
One of the limitations could be the challenge for the facilitator to provide the correct amount of guidance without providing too much direction. “Direction is needed to help learners identify areas of difficulty but too much direction may detract from their sense of ownership of the learning project” (Raaheim and Wankowski, 1981).
In addition, David Kolb’s Experiential Learning cycle implies that people learn in four ways with the likelihood of developing one mode of learning more than another. 
through concrete experience
through observation and reflection
through abstract conceptualisation
through active experimentation
Consequently, whilst independent learning can have its benefits in the classroom, it is necessary for pupils to also engage in constructive feedback from ‘a more knowledgeable other’ (Vygotsky), "learning is a necessary and universal aspect of the process of developing culturally organized, specifically human psychological function" (1978, page 90) to further meet the needs of all pupils.
Despite this analysis, Hitchcock and Hughes (1995, page 21) suggests that assumptions about the nature of reality and the values and beliefs that we hold have a great impact upon how we view the world and what we perceive understanding to be in terms of its purpose and value. Thus, concerning Donaldson’s four purposes, our understanding derives from experience, reasoning and research (Mouly, 1978). Ultimately, humans are naturally inquisitive species who are heavily reliant on understanding through experience and authority. 
To conclude, the Cambridge Dictionary coins the term ‘facilitator’ as ‘someone who helps a person or organization do something more easily or find the answer to a problem, by discussing things and suggesting ways of doing things’. Therefore, my future practice will seek to engage in a balance of dependent and independent learning in the classroom and striving to enhance my professional development in order to become an adaptable, approachable and inspirational facilitator for all pupils. 
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	L8
	You talk for a longer period of time.  You can develop what you say in a range of situations.  
	You structure what you say clearly, using impressive vocabulary and appropriate emphasis. You are confident in your use of Standard English.
	You make a range of contributions and are able to take a leading role, showing you have listened very closely. You are able to evaluate, change and improve what is said through insightful comment.  
	You use information from various sources, and use evidence in a balanced way to justify your opinions.  

	L7
	You are confident in changing the style of what you say depending on your task.   
	You use vocabulary accurately and organise what you say clearly.  You are confident in your use of standard English.  
	You make sensitive and thoughtful contributions.  You can evaluate others’ ideas and varying how and when you participate. You can evaluate the quality of participation and performance.  
	You give personal opinions and use evidence to justify them.   

	L6
	Your performance really gets the attention of the listener and they seem genuinely interested.  
	You contribute well to discussion. You read with expression and vary tone of your voice to show emotion or character.  You are fluent in your use of standard English.
	You understand the main ideas of others and know when to respond and when to remain quiet. You can assess your own and others’ performances and can suggest ways to improve. 
	You use evidence to support your views and opinions.  

	L5
	What you say interests the listener.  
	You use a range of vocabulary, and use expression and tone of voice to interest your listener.  
	You pay close attention to what others say, and ask questions about others’ ideas to keep the conversation going. You know how performances can be improved.  
	You give reasons for your ideas.   

	L4
	You change what you talk about depending on the purpose.    
	You use standard English most of the time.  
	You listen carefully, making contributions and asking questions about what others have said. You can suggest ways that they can change their vocabulary and content to improve.  
	You give clear opinions and sometimes give reasons for your views.   

	L3
	You can change what you say to the needs and interests of the listener. 
	You give more detail about the topic and use a range the vocabulary.  
	You can understand the main points of the topic.   You sometimes ask others questions, or make comments about what they’ve said. 
	You give a simple opinion.  

	L2
	You show
An awareness of the listener by including relevant detail.


	You are aware that in some situations a more formal vocabulary and tone of voice are used.

	You usually listen carefully and respond with increasing appropriateness to what others say.
You begin to show confidence in talking and listening, particularly where the topics interest you.
	In developing and explaining your ideas, you speak clearly and use a growing vocabulary.



	
	Purpose  and Audience
	Vocabulary, Expression & Tone
	Listening and Responding
	Personal Viewpoints
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