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	Activity Plan

	 
Activity: Outdoor Dragon Egg hunt
 

	 
Number of children: 
Six 

	 
Age of children: 
6 Years

	 
Number of adults: 
Two

	 
Location: 
Forest School
 
	 
Preparation time: 
20 minutes.
	 
Activity time: 
No time limit but expected 30 minutes.

	 Resources:
 Plastic eggs, Paper, Pens, Clipboard.
 
 

	 Aim/s of activity:

The aim of the activity is for the children to experience a variety of skills, whilst promoting their sociability and mathematical concepts within the location of the forest school.

It is hoped that the children will gain knowledge on,
· Addition 
· Counting
· Measurements
· Length 
· Distance 
· Quantity
· Direction 

Along with,
· Working together as a team
· encouraging fun competitiveness 
· Learning to follow instruction
· Listening skills
· Develop social skills  
 

	 Links to outcomes:

During the activity, children will interact with each other vocalizing their numeracy skills.  According to (Welsh Government, 2015a, p.28), providing an outdoor opportunity for young learners to explore different math's concepts in an alternative environment to the classroom initiates further learning outcomes regarding problem solving and figuring out several ways to find an answer as they can explore the learning environment in more practical surroundings.
 

	 Differentiation:

Due to the activity being outdoors, further aspects will be considered and reviewed.  
Children with Additional Learning Needs (ALN) will have the correct supervision and guidance relevant.
Children with any medical or allergy needs will be appropriately managed.


	 Health and safety:

As the location of the activity is outside, certain elements of the surroundings may highlight further precautions towards Health and Safety management.  According to (Knight, 2011) the opportunity for children to experience the outdoors in an educational setting, ensuring Health and Safety requirements are adhered to,
is important to their learning and safe risk taking.
For this activity, all required medical equipment will be carried.
 

	 Role of adult/adults:

The role of the adult during this activity is significant to the curriculum framework as it enhances children's knowledge of outdoor learning and is important to their holistic development (Welsh Government, 2015b, p.3).
During the activity, the role of adult is to observe children's learning strategies, outside, in the natural environment. 
Adults will provide a safe outdoor stimulating environment, initiating and guiding the activity with a hands-on approach, creating a fun learning platform.
This will benefit the children by way of encouraging them to explore and become creative with nature, the activity can be partially child led, and to work with their peers initiating a form of fun competitive participation. 
 

	The activity:

Forest School Outdoor Dragon Egg Hunt is designed to embrace outdoor learning in a fun natural environment away from the classroom.  
The activity involves plastic eggs being placed around the outside area of the forest school, trees will each have a colourful piece of paper attached to it signaling that there will be an egg hidden somewhere nearby, once the children find the egg, they open it up to reveal a number, this will signify the number of strides required to discover the next egg's location.  Each child who discovers the egg will take the lead by taking their strides and the group will follow with the same number of strides, to see if they all cover a similar distance.
The purpose of this activity is to promote numerical skills by children counting their strides and adding the number of eggs they have found; it also encourages the numerical understanding associated with direction and distance covered by measurement of strides.  In addition, the activity encourages working as a team but also competivness in finding each egg by following instruction from the practitioner, this will improve their language and social skills.
Along with the mathematical concepts, the children will have the opportunity to learn outdoors in fresh air, an alternative to the classroom, enhancing their skill set.
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Evaluation

The resources stated in the plan are relevant to the activity, however, due to the location being outside, the plan is somewhat limited in terms of all-weather clothing.  Appropriate clothing should have been taken into consideration. The weather elements can vary, and provision is required to ensure children's safety. (Nest in the woods, 2012) believe that all children can enjoy outdoor learning and play in forest schools whatever the weather, excluding only, extreme weather such as, lightning and high winds. They recommend that children should bring appropriate clothing with them to school, to change into before the outdoor activity and consequently, change back to their previous clothing following the end of the activity, they suggest wearing, Boots, Long sleeved tops, Long trousers, waterproof all in ones and Hats. The recommendation of appropriate clothing is focused towards both warm and cold weather conditions due to being outdoor, experiencing the environment as an integral part of learning. 
As part of the activity plan, emphasis is placed upon children with (ALN) and the provision that is required to ensure equal opportunities for all children. Children in mainstream education should be included in activities within the curriculum, extra supervision may be required for children with additional learning needs, the additional needs that require extra support include, social interaction with peers, extra support with reading, writing and numeracy, behavioural issues, expression, medical, physical or sensory needs.  Ensuring the needs are met, so all children can benefit from the curriculum, additional support within education may be required to meet expectations and guidelines (Dewis Cymru, 2020).
Health and safety have been outlined within the plan, however, on reflection, due to this being an outdoor activity, a more rigorous risk assessment should have been carried out.  In view of this, a future plan, with further reference to potential risks in the location would be required to be noted, to prevent any unnecessary risks or harm occurring.  Children should have a wide range of opportunities to explore and be adventurous within their setting, regular risk assessments are required to take place to ensure safety, however, children should be exposed to a certain amount of risk, this will contribute to their decision-making development and allowing them to work out what is safe, and what to do in a situation that is unsafe. Staff should be trained, and reasonable precautions should be taken, however, Health and Safety law do not expect risk to be completely eradicated, as children need the opportunity to risk assess as they grow (Teach early years, 2021).  Ongoing inspections are carried out on a regular basis, Care Inspectorate Wales (CIW) inspect and review settings to ensure they are kept to an acceptable standard and are complying with guidelines, following safeguarding legislation, the expected outcome is that national minimal standards are met (Estyn, 2019).  
During the dragon egg hunt, the adult will set up and create the environment and distribution of plastic eggs.  Inside the eggs, a piece of paper will have a number on it, instructing the children how many steps/strides to take in search for the next egg, once the adult has set up the activity, child participation can begin.  Initially, the activity is adult led, setting up, and explaining the rules, as the egg hunt begins, children can take a lead in discovering, reading out the numbers and counting the measurement with strides to the next egg, the adult will encourage and keep a tally of how many eggs are found by which children, so that a bar chart can be made up of the results.  Bruner and Vygotsky (Mcleod, S. A. 2019) believe that adult participation is beneficial to children's learning experience, therefore, the child achieving highly as a result of an adult's assistant, they refer to this as the scaffolding approach as it refers to the interaction between adult and child working together to reach their target.  However, the Reggio Emilia approach to children's learning during the early years is to allow children the opportunity to express their knowledge and to be encouraged by the adult, through the curriculum, observing and offering guidance (Day nurseries, 2020a).
The Activity Plan sets out the details to be followed for an Outdoor Dragon Egg Hunt activity, the plan is intended for those involved in the activity and the aim is to provide simple instruction to the adult and numeracy and exploration to the children.
Outdoor learning offers expansion on educational experiences, findings indicate that children's performance and well-being is enhanced in the outdoors as opposed to being conventionally in the classroom.  Therefore, notable changes are acknowledged. (Forest Research, 2021) suggest improvement can be seen in many areas during outdoor learning, such as, having the freedom of space, allowing creativity and building confidence, increased social skills, playing with their peers and exploring the environment through teamwork. The forest school captivates children and motivates better enthusiasm which consequently leads to better concentration to listen and learn. Also, the children gain a better understanding of the natural environment by seeing and feeling the natural resources around them in the environment. Froebel’s theory (Tovey, H, no date) was based on the idea of Kindergarten, allowing children to flourish and grow with the freedom of being outside.
This activity plan was planned around ways to offer children ‘outside time’ and to promote mathematical concepts whilst connecting with the environment, according to Froebel’s theory of outdoor play, he believed providing children with an opportunity to the outdoors would encourage them to become appreciative of the natural world that surrounds them, inspiring them to look after and maintain the wonder of nature.
The values set out in this activity plan are reminiscent of Froebel’s values of playing outdoors, as the activity states, the dragon egg hunt in the forest school provides the children to learn with the space and freedom that they are not able to experience in the confinements of a classroom, it offers sensory experiences and the opportunity for adventure, to explore and challenge themselves, an element of risk may arise in the outdoors, this builds on a child's logical thinking and decision making.  
Wisbey (2015) explores how Pratt shares the same theory as Froebel regarding the benefits of education in the outdoors.  Pratt believes, for children to become competent mathematicians, they should experience, blending nature outdoors within their learning development, this, he believes will promote a positive attitude and gain a logic to mathematical concepts.
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Discussion

Within early years settings, children should be able to combine learning with play, so they can enjoy the experience and thrive in their surroundings, the resources available to ensure children having the greatest opportunity from the curriculum are important to their development, therefore, many settings ensure they set out the classroom. in a way the children are comfortable to learn within. Montessori education is quite specific in terms of the structure of the classroom, Michael Dorer (2021) describes some of the characteristics that are integral to the Montessori education.  All classes in a Montessori school consist of children with different age ranges, this was formed due to Dr. Maria Montessori’s acknowledgements that mixed age children learn to a higher standard and form good social skills. The settings have environments prepared specifically for the topic, the classroom is carefully designed to suit children's needs, having child size furniture, and shelves, to follow their neat and tidy policy. Workspaces are designed for each arranged activity, the materials available for the children to learn and play with are made of wood or metal and are designed to be hands on and repetition is encouraged within the setting, as long is the child is happy to pursue what they are doing, they are not discouraged from continuing, however, movement away from the workstation and around the class is only permitted if it is purposeful movement and contributes to their education.
Early Years careers (2021) agrees with Montessori settings philosophy regarding the use of natural resources, it suggests, children can explore and manipulate natural, everyday resources, natural objects allow children's curious young minds to twist, bend and stack a variety of things they have around them, playing in this way, even from a young age, will emphasise mathematical concepts to them, they use their senses and become creative with imaginative play.  This extends to play in the outdoors, where children collect leaves, build up pieces of wood, make an outside shop and sell sticks and stones in their shop, that they have picked up from the ground, as natural resources have become more popular in early years settings, it seems that it is becoming more obvious that plastic toys do not offer children the same stimulation as natural, this is because, children can make their natural objects into anything they want it to be, developing their fine motor skills, plastic toys seem limited in how depth a child can explore it.
Children in early years settings enjoy exploring all things around them if the opportunity is made available, almost all children are happy to pick up and play with bits and bobs and most children happily play with empty boxes and loose things that they come across.  Playing and exploring in this way is important to children's development.  (Pacey, 2019) suggests Loose Parts Play is relevant to how children learn things for themselves from a young age, there is no particular goal or correct way on which each child decides to make use of the toy, only their imagination and the freedom to explore.  The way in which these kinds of toys are displayed and arranged for children are placed at a child's level, easily accessible for the child, this also provides the freedom of choice, when different toys and objects are visible and in easy reach, they are more likely to want to explore, due to the assortment that will be available, a form of risk assessment would take place, especially depending on the age of the children, very small parts would be required to be stored safely, although still visible. Children will often choose to play with packaging of a toy, rather than the toy itself and this should be encouraged for a child to discover and interpret how they are going to investigate their new discovery. Loose parts play objects usually consist of items such as, leaves, sticks, sand, pieces of wood, plastic blocks, buttons and tubes, the choices are endless, all of these are significant to mathematical concepts, as children can choose their own structure, they arrange and rearrange buttons and sticks, stacking them or making patterns.  Providing children, the opportunity to play in this way, using the pedagogical approach, allows them to investigate their chosen objects to play with, it instils confidence and independence to have the option to choose, rather than have objects chosen for them. 
According to (Williams, M. 2021) loose parts play is beneficial to children in a variety of ways, it enhances their social skills and encourages independence, due to it being child-led.  Loose play develops imagination and interaction with others, this is important for social skills and building friendships, fine motor skills are enhanced with their building, counting and rearranging of objects, recognising when they have achieved completion of building a structure of a den or such like, by themselves or as part of a group, their satisfaction builds their confidence, they will learn to solve problems and taking safe risks, loose part play will also teach them a higher level of concentration, as they would choose their object or activity, they will want to succeed.  As children take part in this kind of play their emotional and language development skills are improved, as it is a fun activity, they become engrossed in their enjoyment, yet learn a multitude of skills.  
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Explanation

During foundation phase, the role of the adult is to support children within the learning environment, it is pivotal to each child's development that, the adult must take into consideration the needs of the child.  Each child is different, and learns at different stages, so, the approach taken by the adult is important for the child to succeed in the way they are being taught.  Welsh Government (2008) base the role of the adult as being essential to children's learning and their needs being the most fundamental, and all practitioners should have an extensive knowledge and great understanding of child development, so that consideration to wards all children's needs can be facilitated when planning the curriculum. 
Expanding children's learning environment to the outdoors is significant to teaching maths, teach early years (2021) define the role of the adult as significant in creating a stimulating environment to include maths concepts, this includes sourcing and collecting natural objects to teach numeracy. It would be thought that the adult would take the lead in this activity and it is, as in, developing the stimulating environment, however, the adult's role during the activity is as co-player when learning this way.  Maths is introduced by measuring in strides as opposed to traditional measuring, also fun games are initiated with sticks, leaves and wood / building objects, to fully engage children whilst offering the opportunity for open ended questions and to advance their vocabulary.  Reggio Emilia perceived the environment where children learn, as a ‘third teacher’ because of the substantial opportunities it offers to young learners, he believed that the resources provided children with many ways to think and work out on their own and exploration in many avenues (Day nurseries, 2020b).
Children in the EYFS are monitored and assessed around the curriculum, recording their progress throughout the learning stages, assessment sheets can be used to document this.  The sheets are beneficial to tracking the development of each individual child, therefore, any aspects requiring further development can be highlighted (twinkl, no date).  Practitioners help children to learn in many ways, their role is based on pedagogy, it includes interacting with the children, encouraging and helping with their development, it associates the relationship built with the families and children as well as the environment provided (The National Strategies Early Years, 2009).
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