ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During my PTE3 I included different types of assessment for learning (AfL) such as peer assessment, self-assessment and sharing criteria. These AfL strategies were included in my literacy work which was all about persuasive writing. I decided to engage with implementing this into my planning and classroom as I wanted to gain feedback from learners and help learners understand how they can enhance their work. Assessment for Learning (AfL), created by professors Paul Black and Dylan Wiliam (1998), represents a transformative approach to education. By actively involving students in their own learning process, AfL cultivates a cooperative spirit. It's not just about passing exams in the classroom; it's also about ongoing development (Cambridge International Education Teaching and Learning Team, 2011). Furthermore, it is my opinion that from using these types of AfL in my classroom it allowed me to see learners progression. 
During this time period, the topic for literacy was persuasive writing. Learners were learning about how we write a letter and about the different types of persuasive writing techniques we could in our letters. A success criteria was created together, which includes the marking scheme we came up as a whole class prior to writing their letters about the ban on XL bully breeds. This success criteria included three columns for marking. It included self-assessment, where the learner would self-assess their work. Peer assessment, where one of their peers would mark their letter, and a teacher column so that I was able to see their ability in self and peer assessing their work, and look at their quality of feedback. Targets were also set below by myself using the traffic light system. 

	What have you learned?
	Using different Assessment for Learning (AfL) techniques in their literacy work on persuasive writing, such as sharing criteria, peer assessment, and self-assessment, has taught me several valuable lessons. The implementation of AfL strategies enabled a structured approach to monitoring and supporting learners as they develop in their persuasive writing skills. It has taught me that through continuous assessment, feedback, reflection, and target setting, learners may recognise areas for improvement and actively work to improve their writing abilities, resulting in tangible progress in learning. The importance of actively including students in their own learning process through assessment was highlighted by this experience. Through the integration of peer and self-assessment, students gained access to a variety of feedback channels and assumed responsibility for their own learning process. Their strengths and areas for development were better understood as a result of their active participation. Furthermore, using the traffic light system further allowed me and learners to set relevant targets to improve upon their work for next time. Recommendation from an ESTYN (2022) report entails that schools should give top priority to assessment strategies that enhance instructors' comprehension of students' learning and development and  
provide students with regular opportunities to hone their abilities in assessing, and enhancing both their own and their peers' learning. Therefore, this experience is important for both myself and learners as it is crucial that teachers allow learners to assess and peer assess others work as it allows them to see their own progression and overcome any challenges. 

	What next?
	Reflecting on this experience, I intend to take several actions and make changes:
· I plan to continue incorporating various Assessment for Learning (AfL) techniques into my teaching practices, including peer assessment, self-assessment, and sharing criteria. These strategies have been shown to be effective in monitoring student progress and increasing student engagement in the learning process.
· Building on the success of peer and self-assessment, I intend to give students even more targeted feedback and help them set meaningful goals for improvement. This will entail refining the assessment criteria and providing specific guidance on areas for improvement.
· I plan to further differentiate my instruction to meet the diverse needs of all students in the classroom after considering the progression demonstrated by students with varying abilities in the evidence that has been provided. In order to do this, it might be necessary to give students who need it more scaffolding or support in addition to extension opportunities for those who are prepared to push themselves even farther. As I found lower ability learners may have benefitted more from a different success criteria where it was made more simple for them as they did not understand some of the words.




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches (Blended learning)

	What did you do and why?
	Within my PTE3 placement I was in a year 5/6 class with a total of 27 pupils. These pupils were all in four mixed ability groups in most lessons such as math’s, literacy and topic. To ensure that there was differentiation in my lessons I made sure that every lesson had differentiated work sheets for learners who were less able or more able and talented (MAT). Furthermore, from a discussion with my class mentor during my observation week we discussed how I would like to layout the classroom and manage the teaching environment. We discussed how he had already been using the carousel strategy of teaching as he expressed several benefits of implementing this in his teaching, he also added how learners also agreed upon this and that enjoyed learning this way. This experience links to my literacy lesson where learners were learning about the six thinking hats. I had created several different activities, which are shown in the evidence below 'Pictures from six thinking hats'. These activities included; creating a mind map on a chosen topic and use the six thinking hats to write information on them in the same colours of the hats, painting hats to use in our debate, and writing a reflection of their learning using four of the six thinking hats. The work sheets were all differentiated to suit learners abilities and learners were able to work in pairs if they need more aid from a more able student (MAT). The carousel was changed every 20 minutes, after the timer went off students were able to switch activities on their own showing their independence and control of their learning which I knew they enjoyed doing. During the carousel I worked with groups on the main activity which was writing about their learning reflection.

	What have you learned?
	Reflecting from this experience I saw that using the carousel approach had a positive impact on learners as they were able to complete several engaging activities in one lesson. Whereas teaching as a whole class may sometimes become boring for learners, and they could possibly start to lose interest. I found that all learners seemed to enjoy the activities I had planned for this lesson and were even excited to switch to the next activity of their carousel. I further believe it greatly benefitted their learning they completed three completely different activities as shown in the evidence below, and they were able to work more independently and help each other in their groups that I was not working with which meant I was able to have more time and focus on my set of groups working with me. It is suggested that using the carousel approach maximises the amount of time spent learning as there is no time lost because everything is scheduled in advance, and it maintains their motivation, interest, and enthusiasm (Owen and Thomas, 2019). Looking at the evidences below they show how I planned out a carousel lesson for a literacy lesson which included a variety of lessons which comes under different areas of learning and experiences such as expressive arts and languages, literacy and communication. There are various advantages for students when a lesson includes a variety of activities such as; increased involvement, increased comprehension; distinctive education for variable students, and planning lessons effectively. A blended learning approach is reflected in my use of the carousel strategy, where students rotate through various activities. A key aspect of blended learning is diversity of learning, which I have given students by implementing a variety of activities like mind mapping, painting, and reflection writing.
This experience has helped develop my practice as it has giving me greater knowledge and more experiences in using carousel activities in my teaching which I will continue to develop in my future practice, as it has shown me it benefits all learners and keeps them interested and engaged throughout their learning. Looking at the evidence 'Reflection journal literacy' this shows that it had a positive outcome on my professional growth and learners as it states that 'I really enjoyed these lessons as learners were engaged...I also enjoyed completing this lesson as a carousel as I found it benefitted all learners and gave them a variety of activities'.


	What next?
	Reflecting from this experience it has taught me how I will ensure that I continue to use the carousel approach to implement a blend of learning experiences for all my future learners, as I believe that it improves engagement from learners. I would perhaps look at ways to see what other ways I could implement this approach in my future practice such as possibly including it in future PE lessons where I would create three or four different activities for learners to complete. In addition, I would sign up for online courses or professional development courses that focus on blended learning because I can easily incorporate the useful techniques and materials from these courses into my everyday teaching practice. Furthermore, I would look into books that go further into the subjects of blended. I could, for instance, read Catlin R. Tucker's "Blended Learning in Action" to obtain more knowledge and techniques. By modifying these concepts and carrying on with my professional development, I will be able to improve my instruction even more and successfully address the various needs of my students. To maintain my effectiveness as a dynamic educator, I will keep myself updated about best practices, current research, and growth opportunities.






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts and Cross-curricular themes

	What did you do and why?
	During my PTE3 I ensured that my learners experienced real life authentic contexts within their education as ESTYN (2017) suggests that when students interact with real-world scenarios, their comprehension expands. This experience occurred during our science week as one of our themes within our topic work was learning about local pollution in the area. This included learners learning about the different types of pollution in our area such as littering, air pollution, and graffiti, and how we could help reduce this pollution to help our legacy, see evidence below 'local pollution worksheet' to see how the learners looked at fact files which I created about the local area. Moreover, learners wrote their own risk assessments for our litter pick on our local beach looking at the possible hazards, see evidence 'lesson plan risk assessment' to look at the lesson plan for that lesson. Learners also had the chance to create their own biodegradable plastic after we did our litter pick as we were looking at ways we could reduce plastic on our local beach, see evidence 'photos from experiment' to see how the learners made the biodegradable plastic. This science experiment links to cross curricular themes as it links to more than one area of learning and experience, which are science and technology, mathematics and literacy, languages and communication. As the learners had to complete a write up from the experiment listing the ingredients and tolls we used and describe what the material looked like throughout the experiment. The intended outcomes of this experience, especially taking learners on a litter pick, was to inform the learners how pollution effects different communities. I wanted to take the students on a field trip to a local area that is affected by pollution, rather than merely teaching them about pollution theoretically. Students were given genuine contexts that helped them understand the effects of pollution on their local surroundings through this real-world experience. Furthermore, I wanted learners to understand how  biodegradable plastic is made and why it is useful in helping the environment and what needs to change to make it better.

	What have you learned?
	These lessons and activities during the science week had a positive impact on learners as they were able to experience how we can help our local pollution in real life during the litter pick. It further taught and showed me how some learners in a deprived area may not have ever got to experience this type of learning experience as some learners even told me they had never been to a beach before or been or a bus, which made me realise the importance of providing these experiences for every learner as it can really have an impact on their life and make it a memorable experience for them. It further allowed them to experience the real world curriculum instead of classroom learning which would not have given them the same experience. Moreover, it allowed them to relate to things they see in their day to day lives like local rubbish on the ground. As it is suggested that school trips give students from underprivileged backgrounds an opportunity to venture outside of their immediate surroundings and they can apply what they learn in the classroom to real-world scenarios through school trips (Naven et al., 2019). Furthermore, the science experiment helped learners gain valuable knowledge about the environmental issues associated with traditional plastics, such as pollution and long decomposition times, as well as how biodegradable plastics could provide a solution. Participating in the experiment enabled students to see first-hand how various materials and processes can lead to the production of biodegradable plastics, which improved their awareness of the scientific concepts involved. It further included several aspects of the curriculum which were science (the experiment), Mathematics (measuring the ingredients), and literacy (writing about what they experienced). By incorporating these cross-curricular themes, the lesson on biodegradable plastic production becomes more holistic, encouraging a deeper understanding of the topic while developing a variety of skills and competencies across multiple subject areas.
Real life, authentic contexts
I have developed my practice in relation to including real life, authentic contexts in my planning as by incorporating tasks such as collecting litter and making biodegradable plastic into the curriculum, I gave students real-world exposure to pollution in their community. They were able to interact directly with real-world problems through these activities, which increased the relevance and significance of their learning. Including authentic, real-world contexts in my lessons has expanded my pedagogical thinking. I've gained the ability to create lessons that involve experiential, hands-on learning in addition to traditional textbook learning, which engages students and adds greater meaning to their education. 
Cross curricular themes
I have developed my practice in relation to this particular strand because it has taught me the importance of including several cross curricular themes in my lessons because by me incorporating multiple subjects into the lesson, I demonstrated my ability to create a curriculum that transcends traditional disciplinary boundaries. This integration improves the relevance and richness of the learning experience by allowing students to draw connections between different areas of knowledge. Moreover, Jonathon Barnes (2018) asserts that the majority of children exhibit a sense of concern regarding the environment, this school showed it's concern about the environment by having their very own garden to replant trees. Therefore, I have shown that I have included relevant cross curricular themes to their learning, which relates to their school life and everyday lives.


	What next?
	In light of the knowledge I've gained from this experience, I intend to keep introducing genuine, real-world contexts into my lessons in order to give my students worthwhile educational experiences. This can entail planning more field trips, practical exercises, and community outreach initiatives centered around regional sustainability and environmental challenges. I will further intend to make sure that all students have access to comparable enriching experiences because I understand the positive effects that experiential learning opportunities have on students from disadvantaged backgrounds. This can entail fundraising or other resources to help students who might have trouble joining in on field trips or other events. Furthermore, I plan to continue incorporating cross curricular themes as this experience has taught how learners can benefit and learn about several different subjects in one lesson. Therefore, I hope to continue this in my future practice by including relevant cross curricular themes that link to the learners interests and can somehow benefit them in their everyday lives.















Part 2

	Targedau / Targets
	Sut rydych wedi gweithio ar hwn/ How have you worked on this
	Ceir enghraifft ar/ An example of this can be found on

	Try to refrain from use of informal language and consider the flow of your writing when presenting your ideas.


	I have used more of an academic tone within this assignment from reading examples of essays on Google Scholar.
	Throughout this assignment.
(Pages 12-19)

	Conduct further reading around citing of sources to eradicate minor referencing errors. For detailed referencing advice, use "cite them right" which can be accessed when logged into the main library catalogue.

	I have used the Harvard referencing guidelines on Moodle and cite them right from the online library. 
	Throughout this assignment.
(Pages 12-19)









Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.)
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
This paper seeks to analyse two pedagogical principles from the professional teaching standards of the Welsh curriculum in a critical manner. The Curriculum for Wales (CfW) places pedagogy at its core (Welsh Government, 2022), Professor Graham Donaldson (2015), Chris Husbands and Jo Pearce (2012) imply that pedagogy encompasses more than just the techniques used in classroom instruction. The process entails meticulously selecting techniques that align with curriculum objectives, cater to student requirements, and promote growth. Effective pedagogies are inclusive, take into account the diverse needs of a large variety of students, as well as issues related to student equity (Donaldson, 2015; Husbands and Pearce, 2012). This paper will analyse two pedagogical principles which are ‘Creating authentic contexts for learning’ and ‘Reinforce cross-curricular responsibilities’. These two aspects were selected as on my third placement one of my weekly reflections was to integrate more cross-curricular themes into my lessons to allow learners to experience a variety of content areas (Aslan, 2016). Furthermore, during the same placement I found it challenging to incorporate real-life authentic learning due to several limitations such as poverty as it can significantly influence participation, resulting in the exclusion of children from social experiences that are accessible to more economically privileged children (Ridge, 2006). Therefore, these two aspects identified are two areas that I want to continue to develop to aid my future practice in my planning, preparation and teaching of my future lessons to ensure that all learners are provided with engaging experiences that foster learners’ independence and real life, authentic situations (Welsh Government, 2023). This paper will analyse the advantages and constraints of both of these pedagogical principles, as it is important to look at multiple perspectives of these pedagogical principles (Flower and Hayes, 1981). 

Within the CfW, two fundamental principles enhance students' learning experiences. Reinforcing cross-curricular responsibilities promotes connections between various topics or disciplines. Rather than teaching subjects separately, cross-curricular learning combines information and abilities from several domains. It enables students to grasp how knowledge and abilities overlap and apply to many situations. Creating authentic contexts for learning focuses on real-world relevancy and practical implementation. It extends beyond academic knowledge to engage pupils in meaningful activities that can relate to their personal lives (Welsh Government, 2024; Welsh Government, 2023; IWA, 2019). This literature review seeks to investigate existing research on these two pedagogical principles, analysing their beneficial and detrimental features, as well as potential areas for progress. The aim is to synthesise these findings and identify and patterns or trends from this literature, and contribute to a better understanding of these two pedagogical principles. 
John Hattie (2009, p.145; 2012, p.90) provides a number of concepts about the teaching of topics, advocating for the inclusion of real-world issues and connections to the actual world in the curriculum to benefit the learner. Similarly, Freeman (1938), Katuna (1938), and Harlen and Qualter (2014, p.27) all highlight the benefits of instructing students in genuine, real-world situations. They suggest that when a subject is relevant to real-life learning, teachers notice improvements in a child's education and learners show greater interest in that subject when it is relevant to real-life learning. Furthermore, they suggest that authentic learning promotes active learning and creativity, emphasising the need of personalising education to students' needs and interests. In relation to these findings, according to Jean Piaget (1954), true learning requires active participation from the learner. Piaget suggests learning is a process of interacting with the outside world, and authentic learning is a pedagogical approach that enables students to explore, discuss, and construct concepts and relationships through real-world problems and projects (Piaget, 1954; Mims, 2003). These findings highlight a trend that teaching real-life authentic context needs to relate to the learners interest and needs whilst also relating to the real world to help benefit the learners overall education and to allow leaners to explore and become more independent in their learning. Nevertheless, Wynne Harlen (2014, p.66) emphasises that real-world events are frequently intricate and encompass several concepts, resulting in the potential loss of key connections and relevance to real life. Meaning that some teachers may struggle to relate certain lessons to real-life situations and could potentially lose the meaning behind the lesson, which could further result in uncertainty from learners. 
Through extensive study, it has been found that incorporating real-life situations into teaching may significantly enhance student involvement. Chang, Choi, and Mutlu (2024) indicate that authentic learning can influence student involvement and engagement. They also imply that if there is a lack of real context in instruction, corresponding to Harlen’s (2014) ideas, learners will participate in varying degrees (Chang, Choi, Mutlu Şen-Akbulut, 2024). Stephanie Lund (2016) implies teaching authentic learning, such as environmental issues, may have a good influence on students by increasing their awareness of how recycling affects the environment and offering suggestions to help preserve energy in their school (Lund, 2016). Therefore, this suggests that authentic learning needs to relate to issues that learners are aware of to keep them interested, such as pollution as this can increase student’s’ physical and mental engagement. Furthermore, a study by Yamin et al., (2020), displays that teaching meaningful and authentic science learning improved students creative skills, in the study all participants were above 84% of the indicators showing that all learners gained from this experience creatively. As Akçay (2009) emphasises this approach encourages participation by placing learning in genuine circumstances, improving learners’ social and communication skills via teamwork and the sharing of ideas. Therefore, these findings show that linking authentic learning into the classroom may enhance students’ creativity, cognitive skills and promote innovative learning. Moreover, it has been observed in Yamin et al, (2020) study that authentic learning in science can facilitate the development of critical thinking skills, science process skills, problem-solving aptitude, and metacognition. However, Marilyn M. Lombardi (2007) suggests that the implementation of authentic learning has proven to be challenging, suggesting some experiments are challenging or costly to carry out in the classroom. Lombardi’s (2007) view on this approach indicates that teachers may struggle to fund authentic learning and cannot expect their students to reenact events from the past or understand how real life events occur. These findings imply that challenges may arise such as funds when implementing authentic learning which I found in my experience. However, the benefits of these findings need to be acknowledged as they show teaching Science through real-life issues can increase engagement and improve several skills for learners. 
According to Daniel Callison (2015), an authentic learning environment is engaging for learners as the subject matter and context of learning are acknowledged by the student as relevant to what they want and seen by the instructor as replicating life beyond the classroom. Glackin (2016) and Quigley (2013) demonstrate that incorporating real-life authentic context through outdoor learning into the curriculum may be perceived as stimulating, challenging, and applicable to learners. It also provides exceptional chances for pupils to enhance and expand their cognitive, emotional, social, and behavioural knowledge and abilities. Therefore, allowing pupils to learn outside the classroom provides them with more realistic opportunities such as taking pupils to visually see litter provides them with more meaningful learning and empathy. Fred Newmann (1991) emphasises the importance of this, as Newmann implies students who engage in real learning outside the classroom perform well academically. Furthermore, authentic learning makes use of a diverse set of resources. Students get a better grasp of the world by examining primary materials, interacting with community members, and engaging with real-world situations. (Newmann, Marks, and Gamoran, 1996).
This implies that environments that are hands-on, project-based, relevant to students' lives, and interdisciplinary are more likely to engage and drive them to learn. When students participate in real situations, they develop a feeling of purpose and ownership over their learning, and have a higher level of engagement in their learning. This relates to my teaching experience as I felt allowing learners to see how pollution was harming our local beaches gave learners a sense of empathy and reflection of what we can do to help. This gave them real life experience of how we can help the environment, which all learners showed interest and engagement because it related to their local community. 
An evident constraint of this principle when researching was the issue of poverty. Tess Ridge (2011, 2009) Sally Power et al., (2009) and Horgan (2009) all highlight that poverty may significantly impact young learners, as learners as young as seven are aware that economically disadvantaged learners may be unable to participate in school trips owing to financial constraints. Meaning learners miss out on meaningful authentic learning opportunities. They recommend that students seek out these school trips because they are highly appreciated and frequently related to curriculum studies. Some learners may already believe that they cannot afford these excursions, therefore they will never ask their parents, ultimately barring themselves from experiencing authentic educational experiences. The CfW was designed to be inclusive to all learners. Yet, from these findings and my teaching experience questions still arise, as how can a curriculum be inclusive when not all learners can experience the same real life authentic learning. During my third teaching experience this was one of the main issues that I experienced when planning real life authentic context as I was in a highly deprived area. I knew when planning this experience that there would be challenges such as funding as some children would not be able to afford this. Furthermore, even though this experience was only to local beach some learners have never experienced being on a beach before which made me realise how important authentic learning is to allow them to experience things they would not have in a regular classroom.  Nevertheless, the Welsh Government (2023b) has demonstrated via its national missions that they are striving to address the influence of poverty on educational achievement and provide assistance to every student.
The process of connecting topics or disciplines for curriculum structure is referred to in numerous ways, such as multidisciplinary, integrated, or cross-curricular (Timmerman, 2017). Harlen Wynne (2014, p.65), Rowley, Cooper (2009, p.88), and John Hattie (2009, p.35-36) all highlight important factors of why it is crucial to reinforce cross-curricular responsibilities when planning and teaching. They suggest that using a cross-curricular approach helps students to draw connections between a number of challenges across multiple subjects. Furthermore, it provides the students with a greater comprehension of numerous topic areas, which can lead to learners being more engaged in the curriculum. John Dewey’s (2014) perspective on education is in agreement with the concept of combining various lessons as well as experiences to facilitate significant learning. Signifying, combining diverse topic areas and examining concepts may help students grasp and appreciate the interconnectedness of knowledge from different subject matters. Additionally, Parker, Heywood, Jolley (2012) and Dennis Hayes (2010) all imply that including many disciplines into a single class might improve students' understanding by allowing them to make investigations from crossing subject boundaries, further increasing their cognitive skills. They also stress that this strategy provides a creative manner to expand children's understanding as well as their imaginations. Trends observed from these findings is that implementing cross-curricular themes in education can promote greater understanding from learners across a variety of subjects, encouraging more engagement and building more cognitively, if done correctly. As James William Percival (2014) implies whilst cross-curricular can improve learning, it is important to prevent forced connections as not every topic connects easily to another and trying to combine everything might be challenging when planning lessons. As during my teaching experience I sometimes found it challenging to cross link certain areas of learning and experience (AoLE), such as expressive arts (Welsh Government, 2022a). Richard Greenwood (2013) implies not all concepts can be easily integrated, since certain topics do not naturally lend themselves to a cohesive approach. In certain cases, it is more efficient to teach different components of the curriculum as separate courses. Therefore, I can understand Percival’s (2014) and Greenwood’s (2013) stance on cross-curricular responsibilities as the planning of the lesson needs to relate to an issue or query that can be seen across the other subjects involved (Schukei, 2019), otherwise the intention of that lesson could get lost or misunderstood by learners.  
Within this literature review, questions have arisen whether teaching cross-curricular lessons are more beneficial than solely teaching a subject alone such as Maths. A study conducted in a primary setting aimed to compare students’ knowledge and understanding between two lessons where one was cross-curricular (Science and Maths) and the other was one subject (Maths). The findings indicate that pupils who received cross-curricular instruction had a statistically significant improvement in problem-solving abilities compared to the other group (Cotic et al., 2021). These findings display the benefits of using cross-curricular within lessons as it shows that students were able find solutions of complex issues through the integration of two different subjects, showing that they had greater understanding compared to the other group. 

While there are advantages to incorporating cross-curricular elements into classes, it is important to acknowledge that there are also limitations associated with this approach. As Coventon (2022), Kerry (2015), and Hayes (2009) all highlight, cross-curricular connections between certain disciplines are more natural than others; for example, music and geography are likely to be more difficult to connect than other courses such as maths and science. Furthermore, linkages based on broad themes might obscure the intended purpose of the cross-curricular lesson, and students can only gain a sense of real academic mastery by acquiring subject-specific substantive information. This suggest that planning cross-curricular lessons may be more challenging as some subjects may be more difficult to link than others, which has been previously mentioned. Therefore, it could be argued that not all teachers may want to consistently plan cross-curricular lessons as it can be time constraining within limited teaching hours (Brand and Triplett, 2011). However, implementing a cross-curricular method challenges the idea of splitting information into distinct subjects, instead pushing for a holistic approach in which courses overlap to generate integrated learning units. This method promotes realistic learning settings in which activities are significant and applicable to major concepts. Students realise how each topic adds to a larger knowledge, resulting in more meaningful and realistic learning experiences. 
Another limitation regarding preparing cross-curricular classes is the potential lack of sufficient expertise among teachers in many subject areas, which may hinder their ability to effectively integrate concepts and abilities. Additionally, teachers may have concerns that the integration of courses might lead to a more artificial learning experience. This is because the process of integrating subjects can often feel forced, especially when compared to teaching subjects individually, as a result, teachers may be tempted to include excessive amounts of material. Furthermore, topic teaching offers a more streamlined approach for teachers to monitor the content that has been taught and evaluate students' progress (Xerri Hili and Schembri, 2022; Earley, 2019; Greenwood, 2013; Theresa Purcell Cone, 1998). Consequently, it could be argued that learners and teachers may benefit more through the teaching of core subjects as these findings suggest that teachers can easily assess learners more and less materials are required reducing the workload for teachers.
The literature review has examined two concepts, discussing their advantages, limits, and potential areas for improvement. They both described how these two principles can have a positive impact on learners outcomes, such as a higher level of engagement, build upon several skills cognitively and creatively, build a relationships with real-world issues, and build upon knowledge between several subjects (Newmann, Marks, and Gamoran, 1996; Parker, Heywood, Jolley, 2012; Hayes ,2010). Yet, from researching these principles areas for development have been identified which will be recognised in my personal development for my future practice.
I implemented these two principles in my practice, which provided valuable insights into the impact of these principles on both learners and teachers. Template 3 (Refer to part 1) shows an experience where I enforced creating authentic contexts for learning during a science week on my third placement. We were learning about local pollution, and how it is damaging our environment. Therefore, I wanted the learners to experience firsthand what pollution looked like. We looked at different ways to recycle or reuse the items we collected to get them thinking creatively. The research shown in the literature review shows that teaching learners about real-life situations, especially outside the classroom, can encourage engagement from learners and build upon their creativity skills (Yamin et al, 2020). I observed an increase of engagement and creativity from learners, as I believe allowing them to see the real world issues has helped them learn to work with each other collaboratively and understand real life issues. I will continue to employ authentic learning in my future practice as Oliver et al., (2007), asserts that instructors are increasingly exploring authentic learning settings as a way to establish meaningful contexts for learning. These settings encourage higher-order learning and enable students to apply what they have learned in situations outside of the classroom. Furthermore, I would look into employing STEM (Science, Technology, Engineering and Maths) education into authentic learning experiences as this strategy enables students to utilise these disciplines in a practical real-world setting, which can be done outside of the classroom (Hallinen, 2022). According to Anwari et al. (2015), STEM education is an innovative method for teaching science that combines multiple methods and connects them to real-world problems, this could further link to cross-curricular themes due to the integration of several subjects. I will persist in incorporating real-world learning experiences beyond the confines of the classroom, despite the obstacles posed by poverty, as schools catering to underprivileged students must prioritise offering culturally immersive authentic experiences (Greene, Kisida, and Bowen, 2014).
Template 3 (Refer to part 1) shows how I reinforced cross-curricular within my practice. I did this through a Science experiment which further linked to Maths and Literacy. I found employing several subjects into one lesson greatly benefitted learners as I found students built on their problem-solving skills and were asking more questions through the integration of several subjects. Furthermore, I believe that it made certain subjects, for example Maths, more enjoyable to learn through measuring the ingredients as Pound and Lee (2015) imply students acquire mathematics (and other) abilities most effectively when they are taught within the framework of other subjects, meaning this approach enhances, stimulates, and validates their comprehension. I found that these subjects integrated well together as Percival (2014) says there needs to be a purpose and a link for subjects to be integrated otherwise the learning intention may get lost. In relation to my future development, I would challenge myself to integrate other AoLE such as expressive arts as Hickman and Kiss (2010) suggests there are challenges of integrating art with other topic areas arise when some disciplines have a dominant influence. (Coventon, 2022; Kerry, 2015; Hayes, 2009). Bloomfield and Childs (2012) emphasise that expressive arts plays crucial roles in incorporating and connecting other academic areas through interdisciplinary experiences and integration in primary school. If the integration of expressive topics is increased across other disciplines, it is likely to play a pivotal role in every school day (Bloomfield and Childs, 2012. p.107). Hence, I can design interdisciplinary activities within expressive arts, allowing students to articulate their thoughts and emotions using various mediums in performing and visual arts. 
I will continue to be a reflective practitioner from the implementation of these approaches as it has taught me to analyse my actions, take calculated risks, and engage in experimentation in order to gain insights from my errors for the next time to improve upon my professional standards for teaching and leadership (Jones, 2024). In future, I will reflect-on-action as this will allow me to reflect after a lesson to discover how to improve upon it to benefit all learners and myself (Schön, 2017).
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