What are we doing to our kids?


[bookmark: _Hlk29923730]Childhood and our childhood memories should be precious. Many of us recall them and recount them to our own children and grandchildren with great fondness, as a time in our lives free from worry, responsibility, and care. Nevertheless, in a constantly changing world our own children are under more pressures than ever. To cope not only with the normal pressures of developing, learning, and succeeding in life and school, but also being part of a modern digital society that is multicultural and diverse.  Consequently, one in every ten children as young as age five to ten are seen to have a mental health condition, with boys at this age being twice as likely to be affected as girls. (mentallyhealthyschools.org.uk). Early intervention is vital as these statistics increase with the children’s age and a move into secondary education. It has been found over half of mental health conditions become established by the time the child reaches 14 years (mentallyhealthyschools.org.uk).
[bookmark: _Hlk30951459]Whilst the root causes for a rise in mental health issues in our children is varied and complex the top concern raised during a survey undertaken by the Children’s Commissioner for Wales in 2016 was bullying.  Furthermore, bullying is believed to be a significant factor attributable the UK having one of the world’s lowest level of child life satisfaction. 
For many children who have experience bullying in their school years, the memories of being bullied in school are painful and provoke feelings of fear, inadequacy and low self-esteem. This review will seek to examine and critique the present literature available on the differing aspects of this established antisocial behaviour that has proved so difficult to eradicate over the years. We will focus our main attention on schools in the United Kingdom and Wales that provide schooling for children seven to eleven.  whilst also briefly mentioning the implications and affects brought forward from nursery and infant school level and taken forward to secondary school level and even adulthood. 
 We shall examine the current literature and policy surrounding bullying in our schools. Seek to establish how schools can predict and in turn negate its impact. Review different preventative and intervention measures and compare what seems to be the most effective approach to reducing bullying in the school environment. Lastly, we will review current literature and research that has studied the impact bullying creates on children’s psychological well-being whilst in school, and even later in their adult life. A crucial contribution to our review will be evaluating recent government statutory guidance, introduced to counteract and control bullying in our schools and reverse the trend of historical bullying and its new alarming form cyberbullying. 



In today’s everchanging society how comprehensively Is bullying in junior schools throughout the UK and Wales being addressed? : what are the mental health consequences to our children when it is not? 
If as an individual, we have been fortunate to have never been subjected to the verbal or physical taunts of bullying we might easily underestimate the long ranging effects and harm that is inflicted on a bully’s victim. Sadly, the power of a single text message can reduce a child from one minute being cheerful and chatty, to running to the bathroom to vomit, and a refusal to go to school. In the long term the shadow of being bullied continues into teenage years and for some even adulthood, often leaving children to combat mental health issues, low self-esteem and self- worth. Parents, grandparents or any relative or loved one of young children need to feel confident that their child is safe and happy in school. The current climate in our infant and junior schools is dictated by government policy and implemented by the teaching staff and governing bodies of our schools. They must therefore be robust enough to identify and eliminate bullying when it happens in our schools. As a society we want to feel confident that our children are educated to understand and practice correct behaviour and respect towards all their peers. We wish to be reassured that adequate measures are in place in our schools to support all children if or when they experience bullying, whether as a bully, a victim  a bystander.


in the UK today mental health problems in children have risen significantly, with over 180 referrals per day being made to the Child and Adolescent Mental Health Services (CAMHS). Worryingly more than half of these referrals are made from primary schools in preadolescent children suggesting that many problems are occurring even before the turbulent years of secondary school. This illustrates an increase of over a third in just two years (The Lancet, 2018). In December 2017 the UKs Department of Health and Social Care, and the Department for Education published a green paper entitled Transforming Children & Young People’s Mental Health Provision. It calls for 8,000 additional CAMHS staff to introduce mental health provision for children directly into the school. The proposal being that the CAMHS staff would liaise with the teaching profession and its support workers. Its proposal however does not address the issue of further burdening the school with the additional costs in training staff and time allocation (The Lancet, 2018). A follow up report by the Parliamentary Health and education select Committee, highlighted that the proposed investment would still only cover 20 to 25% of the school population (The Lancet, 2018). Consequently, these proposals have not been introduced nationally with only pilot studies to date being implemented. 

 
There are multiple and complex factors all contributing to the rise in mental health problems within our school children. Firstly deprivation, it is documented that children from low-income as opposed to higher-incomes families are four time more likely to experience a problem with their mental health. (Gutman, Joshi, Parsonage & Schoon, 2015; Roe, 2018). Also, ethnicity and race, black or minority children (BME) in the UK are more likely to be from a low-income family than white children. Meanwhile BME children who experience racial discrimination are more prone to low self-esteem and display higher levels of depression and anxiety (Roe, 2018). Children with special educational or health needs such as Autism Spectrum Disorder display more mental health problems, usually relative to their social skills and interaction capabilities (Ratcliffe, Wong, Dossetor, & Hayes, 2015). And more specific to this review Bullying and its newer relative Cyberbullying. Many of the circumstances mentioned above whilst already being indicators of possible mental health triggers also categorise these children into the cohort of children most likely to be bullied because they stand out as different (Juvonen, & Graham, 2014). 
It is generally agreed by the Royal College of Psychiatrists (2017), that bullying is often directly linked to mental health problems in children, giving rise to feelings of isolation, having low self-worth and a poor level of well-being. A view endorsed by many including Buxton, Potter and Bostic in  2015, and  Arseneault Bowes and Shakoor in 2010, who suggest bullying is a precursor to many mental health issues in children, including depression, anxiety, eating disorders or, even physical symptoms such as stomach-ache or headaches. These findings are further upheld by an analysis made by Gini & Pozzoli in 2009 of 11 studies conducted. Another by Ttofi, Farrington, Losel and Leober in 2011 confirmed being bullied is a significant factor to later depression, and even a contributor to lower academic achievement. This study went on to find links between continual bullying behaviour in school with later antisocial and even criminal behaviour. 
Furthermore, studies by Buxton, Potter and Bostic in 2013, and Saarento, Garandeau and Salmivalli in 2015 demonstrate bullying has severe and negative implications on the psychological well-being of children who have witnessed a bullying incident as a bystander. Further developing this area of study, a paper by Werth, Nikerson, Aloe and Swearer in 2015 analysed to what extent bystanders who have or have not been victims themselves of bullying, consider themselves to be psychologically affected by the experience.   
This extensive body of evidence suggests it is crucial that schools create and implement a strong policy and system to both recognise and deal with bullying at its earliest stage (HBL 2020)   MENTAL HEALTH ISSUES SURROUNDING BULLYING


Although there is no legal definition government guidance from the Department of Education describe bullying as
‘Behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group either physically or emotionally’. 
The distressing problem of bullying permeates our schools, about 30% of our children will become involved at some level either as a victim, a bully, or a bully/victim (Evans, Fraser & Cotter 2014). In his study on school bullying Peter Smith (2013) found although many attacks may be physical, bullying often takes a verbal form, using teasing or abusive language. Additionally, it might take a more indirect or relational path by manipulation or acting in a way to damage the victim’s relationship with their peers. Bullying is a targeted behaviour, so we need to predict and identify likely bullies and their targets in the school environment. Olweus as early as 1993 identified likely victims to be children who are anxious, sensitive, and vulnerable, or as suggested by Ratcliffe, Wong, Dossetor, and Hayes in 2015, those with health issues or disabilities, or who are LGBT (lesbian, gay, bisexual, and transgender) ( Katz-Wise&Hyde2012). In short, Juvonen, & Graham, (2014) as mentioned earlier suggest any characteristic that makes a child stand out will increase their likelihood of being bullied 

In his 2013 study Smith describes bias or identity-based bullying as another issue, where the bullying derives from group characteristics rather than individual, such as race or faith, homophobic bias, or sexual persecution. However, whilst acknowledging this as a hypothesis Juvonen and Graham in their 2014 study also acknowledge this is not definitive, concluding at times bias bullying such as racist bullying can be seen to vary in context with the level of ethnic composition in the given school. 

The general perception of bullying is that it is on the increase, one reason for this may be the significant increase in research into bullying, providing a greater awareness and understanding of it. This steady growth of academic research and literature on bullying is documented by statistics which show in the 20 years between 1980-2000 approximately 200 peer reviewed articles were published on bullying. In the seven years 2000 to 2007 this has increased to more than 600 (Guerra, Williams, & Sadek 2011).In his paper on Bullying in 2013 Peter Smith points out that of the large number of publications and research on bullying, by the far the dominant topic under study is bullying in schools. Alongside this growing research into bullying it has become increasingly apparent for the need of effective prevention and intervention recommendations. 
A paper published by Amanda Nickerson in 2019 studied the evidence for the efficacy of these bullying prevention programs. interestingly the programmes proved more effective in Europe than the USA. The core elements that proved most effective were management based, including high supervision, efficient classroom control, consistent discipline procedures, established school and classroom rules about bullying, and training for all staff. Involving parents in training and meetings further enhanced the success rate. Results from an earlier review of school based bullying prevention programs undertaken by Evans, Fraser and Cotter in 2014 revealed  significant effects of 50% to 60% in the reduction of bullying and victimisation, furthermore they also concluded the programmes were seen to be more successful outside rather than in the USA.
Peter Smith in 2011 considered how measures to lower school bullying figures require many different aspects, as they need to fulfil differing functions. Some are purposed to be preventative and proactive, so are not necessarily focussed strongly on bullying, rather on embedding a policy of  respect in relationships with peers  (Ortega, del Rey, & Fernandez, 2003).Other programs are designed to be more reactive and provide a blueprint to guide appropriate responses when bullying has occurred. Whereas other interventions such as those developed by Cowie and Smith in 2010, may contain elements of both proactive and reactive patterns, and may be appropriate for peer support. As all areas of bullying need to be planned and provided for schools and their governing bodies need to select and implement a number of proactive and reactive strategies that best fit the needs and situation of their school.

A good indicator of actual levels of bullying and how it affects children can be seen from the Good Childhood report, conducted by the Children’s Society. The 2016 survey highlighted the continuing prevalence of bullying, with more than half of the children participating having experienced bullying within the month prior to the survey (Children Society 2016). Nearly six thousand children  took part in the survey, and data gathered indicates 90% of bullying occurs in school, with between 32% and 57% experiencing bullying on Facebook, Instagram, or snapchat.This report confirms bullying though not confined to, is predominantly prevalent in schools, with cyberbullying being mostly carried out away from the school environment. Worryingly their survey also reports 67% of children and young people felt a level of depression resulting directly from being bullied. 

A major study undertaken by Fink, Patalay, Sharpe, and Wolpert in 2018 sought to compile a comprehensive analysis of the differing characteristics and circumstances or combination of, that instigate a bullying culture in our primary schools. They refer to a study by Fink, Begeer, Hunt and de Rosney from 2014 that during these primary school years our children are at a critical stage of development, learning how to create and maintain relationships with their peers. They acknowledge that research undertaken by Bowes, Arseneault, Maughan, Taylor, Caspi and Moffitt in 2009, who asked not only children but also adults to recall their childhood experiences of bullying and presented the hypothesis that bullying emerges during a child’s primary school years. Also adding to this important phenomenon, the work of Guerra, Williams and Sadek from 2011 was considered, which suggests bullying behaviour continues to grow throughout these years, generally peaking when the child reaches adolescence or 14 years. Consequently, there seems to be an urgency to predict bullying in the primary years of school, the paper presented by Peter Smith in 2010 suggests this will be crucial if we are to prevent the cycle perpetuating through to secondary school level. The study by Guerra et al, 2011 went further to suggest that prevention programs targeting children whilst still at primary school may be the best and most efficient way to restrict this progression. 

Much available literature and research surrounding predicting and identifying precursors to bullying, focuses on the child perpetrators and their individual characteristics and circumstances. These included the gender of the child, their ethnicity, the level of living standard experienced by the child and, a prevalence of special educational needs, or a mental health problem (Fink etal 2018; Saarento, Kama, Hodges & Salmivalli 2013; Smith 2013). The study conducted in 2015 by Turcotte Benedict, Vivier and Gjelsvik, further established that having a mental health disorder has a double effect of not only predicting a strong association with the child becoming a bully but also becoming a victim of bullying themselves. 
In 2015 research undertaken by Saarento, Garrandeau and Salmivalli 2015 looked for other causal factors, investigating what contribution the classroom and the school play in perpetuating rather than preventing bullying. The evidence they found suggests school bullying is not merely a problem concerning individual bullies or their victims but one that is deeply rooted within our school communities and its peer groups. However, although research literature might suggest the school classroom in conjunction with student characteristics are linked to bullying behaviour there remain some inconsistencies. For instance, the review undertaken by Saarento et al in 2015 also suggests empirical research does not support the popular assumption that bigger classrooms or an urban environment necessarily produce higher risk or greater levels of bullying. 


We know bullying behaviour is most prevalent in schools (Fink et all 2018: Smith 2013), research suggests an important component to bullying behaviour is the affect the school environment plays. To further address this in their2018 study Fink et al, examined 23,215 children in 648 UK Primary schools, to determine not only the individual or combined factors of children that might predict possible bullying behaviour, but also to what extent the whole school environment was a factor. This multi-level analysis concurred with previous researchers as described in our last section that possible predictors or precursors to bullying by a child did include gender of the child, the ethnicity, the child’s level of living standard, existing mental health problems and special educational needs. Looking for other possible contributing factors attention was turned to the classroom and the school role in the context of bullying.  The school qualities considered by the Fink research were specifically the climate and composition of the school. Brault, Janosz and Archambault in 2014, suggest the school climate is very different to the school composition. 
The school climate as perceived by individual children, is the quality of the whole environment within the school, and that may be altered and improved with change and adjustments. The school composition that is ratio of girls to boys, degree of ethnic minority within the class, level poverty experienced by the children and size of the class cannot be changed, (Fink et all 2018). However, they found when we study how the influence of school composition offers an insight intoinfluences the school climate we get an idea of the environment that facilitatesenables the bullying behaviorbehaviour and where interventionpreventative measures can be targeted. The study determined High-deprivation schools were a risk factor contributing to bullying although importantly only for children that came from nondeprived backgrounds. Whereas, deprived children reported engaging in bullying behaviour irrespective of school-level of deprivation This study suggests a case therefore for targeted school interventions alongside global intervention to tackle bullying behaviour, both in terms of identifying High-risk children and High-risk schools. A hypothesis put forward by Bradshaw, Waasdorp and Leaf in 2012 was, interventions aiming to improve school-wide culture have been shown to decrease the incidence of behavioural problems. Howard Burton and Levermore in 2020 also raised the importance of practical issues on planning school grounds and toilet areas, to be more open plan and visible, provide high supervision levels thereby removing or making it more difficult for children to be bullied.

A great deal of information on what is happening in our schools is gathered by The Office for Standards in Education, Children’s Services and Skills, (Ofsted).  In their recent book HB&L 2016 remind us bullying is a safeguarding issue, and when an incident occurs it must be handled swiftly and with the correct and proportionate action. Schools must also bear in mind any underlying circumstances as pointed out by Camila Batmanghelidjh in 2007, who considers the act of hurting others arises because we have suffered hurt ourselves. Ofsted holds schools to account for how well they deal with behaviour and bullying. Of the five criteria used to inspect our schools bullying is covered under personal development, behaviour and welfare. They have placed behaviour and attitudes as a central theme in the new Ofsted School Inspection handbook (2019). It emphasises our schools must create an environment that feels safe, and one in which bullying or any other form of victimisation or pressure or abuse, including on-line must be addressed immediately. This response must be consistent and display no unfairness or bias in delivering an effective result. In a school inspection schools must demonstrate the effectiveness of the anti-bullying policies they have implemented. Ofsted whilst not routinely penalising a school for incidents of bullying, are concerned to evaluate how the school responds and deals with bullying and what preventative measures are in place. 
.
Public opinion and concern however suggest a lack of confidence in the handling of bullying in our schools. In a Kidscape event held during Anti-bullying week in November 2018 comments were noted, that parents and children felt their schools were not taking this issue seriously. Some had experienced a reluctance on the part of their school to even use the word bullying. HMB 2016 argue that while encouraging a policy of diversity and understanding are good positive behaviours and to be encouraged, if bullying is not acknowledged for what it is, the seriousness nature of the action becomes diluted. The victim then can be put in a position of having to justify themselves, increasing their sense of self blame when in fact it is never the victim’s fault. Our schools must therefore step up and be seen to step up, admitting and acknowledging bullying behaviour is happening is not a failure of the school unless it is ignored, or its importance played down. This statement is in line with the stance endorsed by Ofsted when they review bullying during school inspections.  

The State of Children’s Rights in England report  published in 2018 also recommends efforts to tackle bullying be stepped up, suggesting the introduction of teaching of human rights, thereby  building an awareness and understanding of diversity, and engaging children in initiatives which will help stop bullying. 
 Ofsted’s level of commitment to affording high priority in eradicating bullying is substantiated by the publishing in 2012 of their own recommendations entitled ‘No Place for Bullying’. Giving schools guidance on creating a positive culture that in turn tackles and stops bullying. Although now several years old Howard, Burton and Levermore in their book children’s mental health-h and emotional well-being in primary schools (2016) maintain it is still completely relevant today, furthermore given the rising statistics it is increasingly important that their recommendations are followed. Both Ofsted and Howard, Burton and Levermore advocate a whole school approach, to achieve these objectives and this stance was endorsed and replicated in 2016 when the Dept for Education also recommended a whole school approach to promote overall mental health and well-being in schools.
To produce this guidance Ofsted conducted a substantial survey in 2011 to obtaining the necessary information, inspectors visited 37 primary schools and 19 secondary schools. A mix of schools were selected varying in type, size, in both rural and urban location. A cross section of data was collected through formal discussions with 797 members of staff and 1357 pupils. Ofsted established performance with tackling and preventing bullying in schools fell generally into three categories.
The best schools who invest and plan to follow the guidance and achieved a culture that displays positive behaviours and attitudes, a good understanding of diversity and were diligent in recording and monitoring incidents of bullying. These schools were not afraid to take firm action against it and consequently were able to stop it quickly. 
The second group included the largest number of schools. Ofsted inspectors found a positive culture in these schools also and a good range of strategies developed to instruct pupils on social and moral behaviours. However, the practices were not consistent and displayed areas of weakness. Reviewing these results Howard, Burton and Levermore (2016)  highlight  opportunities to learn about diversity was lacking in these schools, and the practice of dealing with incidents of bullying were inconsistent,  not well implemented nor monitored. 
The third and smallest group of schools had little understanding of diversity built into their curriculum. Tended to lack a positive culture or whole school ethos, displayed little planning to prevent bullying within the school which, when it occurred was dealt with in a reactive way. Howard Burton and Levermore conclude a well-established high calibre policy on behaviour must be consistently observed to create positive anti-bullying school culture.
Ofsted stress ongoing and high-quality training on bullying issues is essential to equip our teaching staff to be effective buffers of bullying behaviour. There is a need to build understanding, confidence, and correct and inclusive behaviours and language as standard qualifications in all teaching staff. Teachers and support workers need the skills to counteract negative behaviours as and when they arise. This conforms with findings as early as 2004 by Rolland & Galloway that poor continuity and agreement on bullying policies and procedures amongst teachers gives rise to an increase in problems. This objective has not always been fulfilled with figures from the 2012 report revealing not all staff had received training in bullying and the training itself was not consistent or comprehensive enough.The government paper of 888 seeks to address this issue of training although to date the investment has been insufficient to delibvber this objective. 
Further evidence was collected in a study by (khoury-Kssabri etal 2004) that found positive supportive relationships between pupils and staff also encourage pupils to report bullying.  Many of these findings are upheld in the paper by Saarento, Garandeau and Salmivalli in 2015, who concur there is a link between many classroom or school characteristics that determine the level of involvement of children in bullying behaviour. They also agree a positive relationship between the teacher and student coupled with a clear message of the clear condemnation of bullying does seem to buffer bullying. A position statement was posted in 2014 by DeSisto, and Smith on behalf of the National Association of Schooll Nurses that its members play  a vital role in preventing bullying, they influence the health and safety of students who bully or are bullied and even those who do both known as bully/victims. They have specific paediatric skills enabling them to provide leadership in in the choice and implementation of bullying prevention strategies. They are well placed to identify a pattern of frequent unexplained physical complaints that may be symptomatic of bullying and enable access to the appropriate school health services. 
 







While younger children may have a difficult time determining if an incident is bullying, it is never too early to teach youngsters the correct definition of bullying, or how to address the incidents in an appropriate fashion. In her 2016 paper Olivia Saracho found anti-bullying programs proved more successful with young children and suggests several options, she concludes the use of preventative programs enable the promotion of positive social and learning environment. In support of these findings a study by Levine & Tamburrino in 2013 also recognised it is becoming increasingly important to address and counteract this issue from a young age. Professionals working with children are stressing the importance of introducing bullying preventative strategies into primary and even preschool years. This is in recognition that aggressive and bullying behaviour can begin at a young age. 
 


Whole school approach 
On a governmental level an acknowledgement of the seriousness of this antisocial and damaging trend in our schools was the publication of the Welsh Governments paper Challenging bullying in November 2019.The minister for Education in Wales Kirsty Williams  announced bullying in schools is a priority in Wales  for the devolved Welsh government. She endorsed children’s right to learn in a safe and secure environment and their commitment to approach the challenge of bullying with a holistic approach seeking to eradicate the root causes and building and maintain instead an inclusive  and engaging environment in our schools that uphold respectful  and positive behaviour.
There is now an expectation on welsh schools be proactive in preventing bullying by adopting an anti-bullying policy that encompasses safety and behaviour. Incidents of bullying behaviour are to be recorded and reviewed and policies and strategies adopted are to be reviewed as a minimum every three years. To support schools in the implementation of these guidelines a series of anti-bullying toolkits have been made available. 
This new initiative is aimed not only at the teaching profession but also the governing bodies of schools, local authorities, children and young people themselves and their parents and carers.
In England the guidance published by the Department for Education entitled Preventing and tackling bullying is found on the Gov.uk website. It was originally published in 2013 but was updated in 2017 and is reviewed and updated regularly. The document provides guidance for schools and governing bodies in preventing and responding to bullying and emphasises it is to be implement by all schools in England.  Schools are required to implement measures that comply with The Education and Inspections Act 2006. These must form part of the school’s behaviour policy encouraging good behaviour and preventing all forms of bullying among the pupils. If not enforced, a school might be seen to breach The Equality Act 2010 by not upholding the rights of children of a specific gender disability religion or belief to not face discrimination or victimisation.  


















Three quarters of adults who have a problem with mental health have experienced symptoms before early adulthood. (Kessler et al 2005) Furthermore, many of these will have will have not received adequate support and intervention when symptoms began occurring at primary school level (Gutman, Joshi, Parsonage, Schoon 2015). 
In a meta-analysis conducted in 2011 Ttofi, Farrington, Losel, and Loeber, suggested neither children who bully nor those who are bullied seem to become well-adjusted adults. They established as many as 36 years later from being a victim of bullying, evidenced a higher than average likelihood of being depressed than their peers who had never been bullied. This effect did decrease as the period extended but increased depending on how young the child had been when experiencing bullying. 
[bookmark: _GoBack]It is generally agreed that being bullied is one of the major causes that impacts the mental health of children and adolescents. In 2017 Louise Arseneault published a paper that examined if this effect continued long term and into adulthood and even in one study to middle age. The findings emerging from separated studies conducted in three different countries were consistent and suggested there may be long‐lasting effect from bullying that extends beyond childhood and adolescence. It was found victims of frequent bullying as a child displayed higher levels of psychological disorder such as anxiety, depression and even suicidal tendencies.The following year however, a meta-analysis conducted by Scholer, Duncan, Cecil, Ploubidis and Pingault disagreed, concluding that whereas being bullied as a child will impact in the short term with development the negative impact reduces with time. They suggest therefore intervention programs to address the immediate symptoms being experienced by the victim.
We can see from our review that mental health issues in junior school aged children are at unacceptable level, having risen by a third in recent years. The Department of Health and Social Care whilst publishing a green paper to address this have failed to provide enough monetary investment to implement their own recommendations. Whilst the causes of mental health in our children are seen to be varied, bullying as stated by the children themselves is their greatest concern whilst in school. It can be seen from our review that being a victim of bullying is not the only cause of distress to our children as the wider effect of the children bystanders, and correct interventions for of the bully must also be considered. Extensive research has confirmed bullying carries a strong link to mental health disorders in children and whilst current research is at odds as to how far reaching or long term this effect may be the present plight of our children needs to be addressed. 
Children have a legal right to be protected and the commitment by Ofsted in delivering strong recommendations on the adoption of a whole school approach to mental health and bullying are encouraging. Their figures however are now several years old and given their inspection process in schools is ongoing it would seem further data collection might now be appropriate. Both the Department for Education and the Welsh Government have made commitment to anti-bullying polices and campaigns in recent years it remains to be seen what efficacy rate is achieved. Unless adequate training is provided as recommended in these guidelines improvement is unlikely to be consistent. 






Conclusion
E F & C 2014 Finding strong measures to assess the complex construction of bullying remains a challenge 2014
Bradshaw 2015 what is most effective – meta analyses exam efficiency and effect of bullying prevention and intervention approaches identifies areas need more research
