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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found 

	[bookmark: cysill]Targed/Target 1
Read even more relevant and peer reviewed books and journals
	By visiting the library and choosing appropriate reading materials to broaden my knowledge around the topic 
	Page 2 , paragraph 2 

	Targed/Target 2
Synthesise research into your writing to aid the support of key points
	Ensure to support my writing with research wherever possible 
	I believe I have evidenced this target through the entirety of the assignment 

	Targed/Target 3
Continue to develop a supported critical approach throughout, opposing view whenever possible 
	Reading a range of child development theories  and statements made from Daniel LeGoff and comparing them to one another
	Page 5 , paragraph 2 



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

‘’Every student can learn, just not on the same day, or in the same way’’ (George Evans 1990)
Within this assignment I will be choosing a suitable intervention to aid the learning and development of my chosen child who, for confidentiality will be referred to as ‘’Tom’’ throughout. I will be critically reflecting this specific intervention to maximise learning outcomes and to minimize any challenges that may be faced. During this assignment I will also be demonstrating a secure understanding of child development through the incorporation of underpinning theorists to support my knowledge.
 My chosen intervention is targeted towards Tom, an 8-year-old boy who has recently been diagnosed with Autism Spectrum Disorder (ASD). Tom’s teachers describe him as a ‘’bright, caring young boy’’ who excels in all school work, especially mathematics. However, he lacks in confidence, struggles with group work and is often seen playing alone with building blocks during break times. Therefore the focus for his intervention must be specifically targeted towards his social development in order for him to reach his full potential, children who are socially competent are better adjusted and able to accept diversity, change and new forms of learning (Jim Brown 2021).Therefore, I deem it most appropriate for Tom to participate in regular Lego Therapy sessions to target this specific area of development, Lego Therapy is an intervention designed to help children with ASD & communication challenges develop language & collaboration skills (Nicole Celestine 2021). The intervention encourages children and young people to interact with each other and is widely defined as - a child-led and peer-based intervention that builds upon the child’s interests in construction play to promote a willingness to collaborate and interact (Songara, 2019) . Through these individualized sessions Tom will develop life-long beneficial skills such as communication listening , joint attention , sharing , turn taking , compromise and problem solving, Lego Therapy is a powerful intervention designed to support children with ASD and communication challenges in developing skills in language and collaboration (Nicole Celestine 2021).  
Children broadly develop at different ages and stages to each other, not all children develop at the same rate, nor does any one child develop evenly in all areas (Life Start 2015). Child development is the central focus of Lego Therapy whether it targets children with language difficulties or those who need support in developing socially, Lego therapy interventions are commonly used to improve social skills and communication through teamwork (HSR 2018). It is also specifically designed for children and young people with Autism Spectrum Disorder (ASD). Regular Lego therapy sessions would increase Tom’s social confidence allowing him to communicate effectively with his peers, it has been proposed that play can facilitate a child to practice their interaction skills which in turn develops their social communication abilities (Jeetam Songara 2017). In a previous conversation with Tom, he stated that he would like to make friends but struggles in doing so resulting in him choosing to play alone at break times, students with autism often have the desire to interact with others, but do not have the skills to engage appropriately or may be overwhelmed by the process (Autism Speaks 2018). Therefore, providing Tom with a specialised intervention targeted towards his social development will have life-long benefits, human beings are inherently social and developing competencies in this domain enhance a person’s ability to succeed in school as well as positively influence mental health, success in work, and the ability to be a citizen in a democracy (Huitt, W. & Dawson, C). 
The concept of Lego Therapy originates from the work of Daniel LeGoff who observed  children with Autism Spectrum Disorder (ASD) playing with Lego, LeGoff observed children on the autistic spectrum in his waiting room, and over time he noticed positive interactions around the LEGO amongst children who often avoided social interaction normally (The Autism Page 2019). Jean Piaget’s developmental stage theory highlights the positive correlation between child development and play, cognitive development and in particular the learning of language, requires appropriate environmental stimuli and experiences as the child matures (Saul McLeod 2022). He based his theory on the key role that an environment plays in inhabiting successful play experiences, Piaget’s theory relates to social development through his work on the progression of play as we come to realise the importance of the environment and social development (Jane Johnson, 2018). Therefore, Lego Therapy is an effective way to promote Tom’s social development through play and his original interest in building blocks, it uses children’s love of Lego play, as well as their strengths and interests to develop communication and social skills (HSR 2018). 
Motivation is a common theme among child development theorists with Piaget believing that children do not seek reward when completing a task, children are motivated to learn by nature and do not need rewards as motivation (Healthline 2018). Whereas Pavlov stated that children learn best through having rewards, when children receive a reward for an accomplishment, they feel motivated to become better (Simply Psychology 2018). However, successful Lego Therapy sessions strive from enthusiasm rather than reward as participating is the key factor for success, giving children rewards for doing well in certain activities only reinforces extrinsic motivation for learning and hinders enthusiasm for its inherent value (Vanessa LoBue 2018).
Progression remains at the central focus within the Curriculum for Wales, supporting learners to make progress is a fundamental driver of the Curriculum for Wales (Welsh Government 2021).The Welsh Government state that there are two key components which enhance learning opportunities and progression , a successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress (Welsh Government 2021). The importance of progression should be solidified within all settings in Wales and through teaching the new curriculum, opportunities for progression should be endless within practice, progression is reflected in the statements of what matters, the descriptions of learning for each of these statements and is also the primary purpose of assessment (Welsh Government 2021). 
The curriculum framework outlines twenty seven statements of what matters which underpin expected knowledge and understanding in each area, these ensure a level of consistency in curriculum design across settings and schools, as learners must develop an understanding of all statements (Welsh Government 2021). Progression is essentially made through perseverance and repetition, the process of exploring and revisiting these statements enables learners to develop even deeper knowledge over the learning continuum and to progress to a more sophisticated understanding of the key knowledge, ideas and principles in each Area (Welsh Government 2021). The descriptions of learning within the Curriculum for Wales provide guidelines for progression within each statement of what matters, descriptions of learning provide guidance on how learners should progress within each statement of what matters as they journey through the continuum of learning. It is highlighted throughout the curriculum that learning is an on-going progress, therefore, the descriptions of learning are set out in the form of five progression steps which only broadly relate to the age of the child, descriptions of learning are designed to sustain learning over a period of years and this gives practitioners scope to use them to select content that provides both breadth and depth of learning (Welsh Government 2021) . 
As Tom has an additional learning need, ASD, it is more than likely that his progression will differ from each progression step, progression for those with additional learning needs (ALN) may not correlate with the broad, age measured progression steps as expressed in the descriptions of learning (Welsh Government 2021) . Fortunately, due to the versatility and inclusiveness of the curriculum it remains possible to measure Tom’s progression, the new Curriculum for Wales promotes individualised learning, being able to identify next steps and barriers to progress, and how to support the pupil to make progress towards these (Dale Pickles 2021). The Curriculum for Wales strives to ensure its versatility to meet the needs of all pupils in Wales, encouraging schools to develop a curriculum that meets their learners needs, as schools and settings develop their curriculum they need to remain mindful of a variety of ways in which learners may progress at different points in the learning journey, and over different lengths of time (Welsh Government 2021). 
As previously mentioned the second component to enhance progression for learners is effective teaching and learning, effective pedagogy is paramount to supporting progression (Welsh Government 2021). The twelve pedological principles proposed by the Welsh Government allow educators to plan and deliver their lessons in a way that maximises progression for all learners.  However, it is paramount that they are not used as stand-alone pedagogical tools and must be implemented alongside the proposed framework, they should be considered alongside these mandatory principles of progression to inform how best to support learners to progress (Welsh Government 2021). Progression is the way in which children develop and learn throughout their education and although progression differs for children with ALN, such as Tom there are many ways in which his progression can be measured. My recommendation of an assessment strategy to measure his progression within his Lego Therapy sessions is observation, if we believe that play actually leads to learning and is part of it then we should take care to observe children’s play in a way that seeks to identify the child’s intentions and perspectives (Andrews, 2012) . The key areas of progression that should be monitored during this intervention are Tom’s confidence and participation and due to the nature of Tom’s social development It it beneficial to withhold certain expectations as any progress in these two areas are a success. 
In order to successfully implement this intervention, I would firstly allocate a solo-session for Tom to familiarise himself with the concept of Lego in general also known as priming. Priming is a method of previewing information or activities that a student with ASD is likely to have difficulty with before the student is engaged in the challenging situation (Kara Hume 2016).During this session Tom will have the opportunity to play freely with Lego, allowing him  to discover the different textures and colours of the individual pieces. This will play a vital role in regulating a possible discomfort prior to the planned intervention , sensory issues are common in people with autism and are even included in the diagnostic criteria for autism spectrum disorder (Autism Speaks 2018). At the end of this solo-session Tom will be shown a video of children taking part in a Lego therapy session in order for him to visualise the activity that he will be undergoing, research has shown that many children and young people with autism spectrum disorder are able to process visual tools more effectively than the spoken word (National Autistic Society 2019).
Prior to the first session of Lego Therapy Tom will be asked to choose two of his peers to take part in the sessions with him. These peers will remain the same throughout the intervention to provide Tom with a sense of routine, routine can actually be a powerful force in helping ASD children deal with the change, anxiety, and uncertainty that ordinarily confronts them in daily life (Applied Behaviour 2017). Tom’s Lego Therapy sessions will occur every Friday afternoon during golden time in a private room which will have no accessibility by other members of staff or pupils during the time of the intervention. The sessions will be run by the class’s teaching assistant who Tom has formed a clear attachment with and will therefore be the most suited member of staff to conduct the intervention as past functional MRI (FMRI) studies of autism have reported reduced activation in response to the faces of strangers (Pierce Kay et al 2008). This evidence draws on the attachment theory, whereby Bowlby recognized the importance of emotional ties with the primary care giver and adults that stand in for care givers such as childcare practitioner’s child minders and teachers (Scottish Government 2022). 
At the beginning of every Lego therapy session the teaching assistant will play a familiar song that Tom enjoys maximising his learning opportunities and progression, music has the power to make many people with ASD more sensitive listeners, more attentive listeners, and actually more socially responsive (Gabrielle Levy 2018). The intervention is further suited to Tom due to his verbal fluency, children who are likely to benefit from LEGO therapy are already at least somewhat verbal and able to follow both visual and verbal instructions (Lisa JR 2022).
Each session will follow the same routine to track Tom’s progression throughout the sessions and to provide him with a sense of security by allowing him to know what will happen next. Within the session Tom and his peers will tackle the following roles- The engineer: Has a set of instructions for the model and has to request the bricks from the supplier and direct the builder to put the model together, the supplier: Has the Lego bricks and supplies the engineer with the required items upon request ,and the builder who Is given the bricks by the Supplier and has to follow the instructions given by the Engineer to make the model (Lisa JR 2022). Tom and his peers will take turns in changing roles each session to facilitate his learning and development over the course of the eight-week intervention. 
[bookmark: _Hlk128219574]It has been found that children with ASD are highly motivated to participate in Lego Therapy with no external rewards (LeGoff 2014). Not only does this evidence question Pavlov’s concept that children only learn through reward, but further validates Piaget’s belief that children do not seek reward when completing a task. A great strength of the intervention is that it specifically focusses on developing collaborative play skills and social competence.
Lego therapy works on key areas of social interaction, such as; turn taking, listening, initiation, eye contact, problem solving and sharing (Sherisse Green 2019). A study conducted through observing children with ASD taking part in a series of five Lego Therapy sessions revealed that there was noticeable progression made from each session, I noticed a significant development of listening skills, turn taking, joint attention, resilience, patience, perseverance and problem solving (Claire Broadie et al 2017). It is relevant to note the further findings within this study, the children were incredibly motivated to understand and use language they initially found challenging, such as describing a Lego piece to someone else, and giving instructions and one child who had previously been working in 1:1 language sessions on a prepositional concept mastered the same target in one Lego Therapy session (Claire Broadie et al 2017). This research reflects on the intervention’s ability to engage and encourage participation within the sessions, leading to progression through competency. In order to run a successful Lego Therapy intervention  to target Tom’s social communication skills it is essential to ensure that the learning environment is calming and predictable, the naturalistic setting with facilitation from adults rather than direct teaching, combined with the consistent and predictable format of the Lego build section, provides a relaxed, safe and secure environment in which language can develop (Claire Broadie et al 2017).
A Lego therapy intervention will further support Tom’s physical development as well as social development, the intervention improves both hand-eye coordination and bilateral coordination since a child has to use both upper extremities to manipulate the pieces (Lisa JR 2022). A further strength of this intervention is that it specifically targets fine motor skills due to the size of the blocks, the use of Lego or similar building materials to construct models or just have fun, is a great tool for developing fine motor skills (Seirah 2021). 
Evidently, it is possible for challenges to arise during the intervention. The previously mentioned study conducted by Claire Broadie and Vicky Mather highlights challenges that they observed during a session of Lego Therapy, initially we observed a lot of frustration and upset during the sessions. It was felt that this was largely due to the language expectations of giving and receiving instructions, as well as the social demands of working as a group (Claire Brodie et al 2022). Therefore, strategies were implemented to maximise success within the intervention, to address these challenges we introduced opportunities to develop and agree a shared language e.g., is it a 'slope', a 'slide' or a 'slanting flat bit'? (Claire Broadie et al 2022). It is of interest to note that Broadie and Mather introduced a reward within their sessions to encourage social skills within the group, to provide motivation 'Lego tokens' were given when skills such turn taking, good listening, good use of words and seeking clarification were observed (Broadie et al 2022). Although successful the1 strategy of reward conflicts with LeGoff’s previously mentioned statement, children with ASD are highly motivated to participate in Lego Therapy with no external rewards (LeGoff 2004). 
It is essential to plan for possible challenges in order to overcome them as swiftly as possible to maximise to certainty of progression, teachers should be ready to deal with ‘what-ifs’ and predict what might go wrong to prepare themselves for semi-predictable challenges that may occur (Hamed Lorestani 2020). 
In relation to the previously outlined plan for Tom’s Lego Therapy intervention, it is possible that challenges may arise in relation to structure, routine and predictability. Therefore, I have anticipated possible challenges and aim to address these scenarios with my recommendation of strategies to overcome them. As previously mentioned, Tom will be asked to choose two of his peers to attend the weekly sessions with him. However, if one of these pupils are not in school on that day then another pupil must be chosen. This would likely lead to some form of discomfort for Tom as he strives in a predictable environment like many other children with ASD, having a routine provides predictability and comfort; it is a way of reducing anxiety and children with ASD may struggle if other people change their minds after plans have been arranged (Ambitious About Autism 2020). Thus, asking Tom to choose another two peers from his class will aid in settling his anxiety of a new routine. He should be made aware that if the two peers he originally chose are absent then the other peers will be joining the intervention instead. 
However, there is an element of this intervention that cannot be substituted, the teaching assistant, for children with autism, strong bonds with teachers are key to success (Tess Eyrich 2018). Therefore, there is no compromise if the teaching assistant is absent. In this scenario I would recommend that the intervention does not take place to avoid hindering Tom’s development and progression. 
To reflect on my findings in regard to the strengths and weaknesses of this intervention, it is clear that there are vast range of strengths that outweigh the likeliness of possible limitations, research has shown that Lego Therapy often taps into the natural interests and motivations of children with ASD making it a highly effective form of therapy (Nicole Celestine 2021). It is of relevance to mention that the skills developed within Lego Therapy sessions will of benefit to Tom for later life as well as his time in school, after a Lego therapy intervention the young person will have improved communication skills which they can continue to work on using effective techniques (HSR Psychology 2018). 
[bookmark: _Hlk128252116]Due to the nature of Lego Therapy, the stand-alone intervention does not withhold the ability to jeopardise Tom’s development, Lego therapy is built around existing, effective, risk-free therapies which means that it can't hurt and will likely help children with ASD to build skills and possibly meaningful friendships built around common interests (Lisa JR 2020). The scale of effectiveness of the intervention is down to the individual child, in any therapeutic setting, some children will come away with improved skills, while others will not (Lisa JR 2020).  Therefore, evidently the amount progress made within the intervention will depend on Tom’s initial curiosity, no specific type of therapy is always successful for every child with autism, and much depends on the chemistry of a therapy group and its facilitator (Lisa JR 2020).
To conclude my findings, it is clear that Lego Therapy has the power to transform Tom’s social developmental skills and is therefore the best suited intervention for his needs, exploiting a child’s natural curiosity and motivation within Lego to dictate a behavioural change, is the fundamental ethos of Lego Therapy (Songara 2019). Furthermore, the benefits of a Lego Therapy intervention outweigh any challenges that may be faced within it, the only thing you risk with LEGO therapy is time and money (Lisa JR 2020). 
Planning for progression is key to ensure that Tom’s social development progresses throughout each session. Learner progression is broadly defined as - purposeful sequencing of teaching and learning expectations across multiple developmental stages, ages, or grade levels (Education Reform 2013). The teaching assistant will be the facilitator and a key element within the intervention, the facilitator should give specific praise to the children for what they have done well to encourage and motivate each individual (Nadia Iftikhar 2017). Therefore, in order for Tom to be supported correctly, I would advise for the teaching assistant to be specifically trained. A Speech and Language Therapist could train staff on how to use the approach with a specific group of children (Nadia Iftikhar 2017). 
It would be of great benefit for Tom’s parents to be part of this intervention. Allocating a meeting to discuss the purpose of the intervention and providing his parents with  reading materials such as’’ LEGO®-Based Therapy: How to build social competence through LEGO®-based Clubs for children with autism and related conditions ‘’by LeGoff ,.et al would allow Tom’s parents to plan suitable play activities at home to aid his social development leading to progression within the school-based intervention. 
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