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[bookmark: _Toc131105977]General Statement

I have a Bachelor Degree in Education, and had gained more experience as Teaching Assistant during PhD study (behavioural and movement sciences), as well as supervising student projects. I am now an innovation fellow of Assistive Technologies Centre (ATiC), University of Wales Trinity Saint David (UWTSD). In the recent academic year, I have spent time in supervising master student project. Besides, I was a guest lecturer for a master module – Designing the User Experience (UWE Bristol), and a mentor in User Experience (UX) Design Bootcamp to support learners with limited abilities. I have been actively involved in meetings at the university level, and also have acquired continuing professional development (CPD) sessions for mentoring and supervising, and creating accessible content. 
As a researcher in Behavioural and Human Movement Sciences, I am aware that the learning process falls into the range of human’s cognitive behaviours. The cognitive process includes recall and recognition of knowledge, understanding the material, applying it in situations, exploring it by analysis and synthesis into new concepts, and evaluating the realisation of goals (Bloom & Examiners, 1964). Bloom suggested that learning takes place in the affective field parallel to the cognitive process. The affective process is very similar to the cognitive process but regarding the process as signal processing and organising them in a logic and even complex way. In general, I regard learning as a continuous process of receiving information, coding them in the brain, gaining the ability to apply them, and to a higher level, applying and adapting them in various situations. 
As in my point of view, teachers do not just transfer knowledge, but also support the learners cultivating skills of learning to learn for gaining their own autonomy. For the learners, the learning is not only about acquiring knowledge, but also transferring what has been learnt to practice, and think actively and critically. The most difficult part in the learning process is the coding and transforming the knowledge actively. Students are the subjects of learning, who are their own masters ultimately taking their responsibility of the progress. Yet, teachers can support them on their way to facilitate learning and deepen learning to a different level, like described by Biggs and Tang in Principles of Alignment (Biggs & Tang, 2007).
There are different methods I used for teaching and learning. In the master class studying Cognition and Human Factors, I tried to design the class more in a learner-based way (‘lectorial’). I carefully selected suitable learning materials, and put a lot of activities in it, such as watching video and playing memory games. When I gave example questions, the students were asked to discuss in groups, and we exchanged the answers later. Apart from teaching in classroom, I recognised some challenges in supporting students in the online teaching (Pownall et al., 2022). We are still experiencing a lot of e-learning opportunities and communications in the post-COVID-19 era (Basilaia & Kvavadze, 2020)(Cahapay, 2020), apart from the fact that during the pandemic medical students in the UK greatly increased online learning time (7.35% to 23.56%, >15 hours/week) (Dost et al., 2020). In my teaching, I experienced that the one with many demonstrations got the most applause. The students were so interested in the technologies shown like eye-tracking, muscle activity monitoring, etc., which examples were also related to my research work in practice (“teachers as researchers”), as extended professionals would do (Crawley, 2010). I also got student’s feedback that they were inspired, and at that moment I felt a fulfilled self. It is what I will carry on in the future, i.e., selecting appropriate activities for larger student engagement; meantime, taking the peer observers’ advice to pay attention to and encourage the students that do not seem engaged. 
I want to be a ‘lead leaner’ (Campbell & Norton, 2007) that has impact on students, full of inspirations. I believe I can also learn from the students, as they are also adults who can bring experience, knowledge and values differently (Rogers & Horrocks, 2010). Therefore, we learn from each other, and I hope building great relationship and making the interaction beneficial for a longer time and a broader range, not only limited to the knowledge and application itself, but also ways of creative and critical thinking, as well as the values towards life. Learning is lifelong, as we all need to be (Laal & Salamati, 2012).
Teachers are also researchers. Action research is a qualitative way to improve teaching (Kember & Kelly, 1993). Campbell and Norton suggest keeping logs to review practice (Campbell & Norton, 2007). In the book written by Biggs and Tang, they described the theory and transformative reflective practice in teaching, which includes three main components: experience, deep content knowledge and A Level 3 theory of teaching (Biggs & Tang, 2007). Furthermore, Teaching is a dynamic process and the reflections need to become a regular habit when taking teaching practice. I will continue undertaking self-appraisal and external evaluations on a regular basis at various stages and activities, enrich my teaching experience, deepen my knowledge in my subject and keep them up-to-date, and enhance the theory of learning and teaching. Continuing professional development will be carried out too, and I will learn from students, from peers, and keep self-learning, as I am a lifelong leaner. 



[bookmark: _Toc131105978]Micro Teaching Session

This micro-teach session was delivered online. Video recording link: Micro-teach. I gathered the feedback in a written format from colleagues afterwards.
Considering the colleagues in Assistive Technologies Innovation Centre (ATiC) are from different research background, I chose the general aspect as the topic of my research area (human movement science), and constructed the learning materials to a general level, set two learning objectives. I began with questions, developed in a rational way, and ended with a summary. The feedback reflected that the goal and structure were clear, resources selected very well, teaching methods were appropriate, and they enjoyed the 10 minutes. However, one colleague pointed out the suitability of learning objectives that required areas for knowledge. Though I thought the content was general enough, some results part could be even briefer. This could also give more time for learners to think. 
Feedback showed my consideration of active learning and engagement had a good effect. I thought from the learner’s aspect and presented charts and video clips to support the teaching. I translated some professional terms to lay-man wording. For example, I expressed the “swing phase” in gait as “one leg was swinging in the air” and “before the foot touched the ground again”. However, some terms were still missed a brief explanation, such as “centre of pressure (COP)” would be better followed by “measured via the treadmill” when pointing to the image, so the learners would understand where it came from. 
In the future, I will link the illustration of text and image better for leaners to understand the relation of what they hear and see, especially for a complex context. 


[bookmark: _Toc131105979]Teaching intervention cycle

This is a reflection report of my teaching cycle intervention using Gibbs’ reflective cycle (Gibbs, 1988): description – feelings – analysis – conclusions – action plan, as well as action research method (Campbell & Norton, 2007) in practice. I delivered in the master module Designing the User Experience (UX) as a guest lecturer in University of Western England (UWE) Bristol April 2022. Those master students were at Level 7 in higher education. 
The topic delivered was Cognition and Human Factors. I planned and designed the learning materials based on my knowledge for learning Cognition and Human Factors, as I am a Doctor in Biomedical Sciences. The content of the class I delivered involved 4 learning objectives at different engagement levels: 1) understand the relationship between perception, cognition and action; 2) experience the characteristics of attention and memory; 3) analyse the processing levels and actions during the interaction in the UX design; 4) apply the requirements of inclusive design. 
Accordingly, various strategies were applied to accommodate different learning objectives. The first objective was through knowledge summary, along with and life examples to help the students understand how the knowledge comes across daily life. The second objective was participatory activities such as memory games for students to experience themselves of the capacity and limitation of human brain, which sat at the level of lower level of thinking in the revised Bloom’s Taxonomy – remember and understand (Anderson et al., 2001). The third objective requires critical thinking, a higher level way of thinking, which includes conceptualising, synthesising, analysing and evaluating (Snyder & Snyder, 2008). For this objective, specific guidelines for design were introduced at critical action steps, after which a case exercise (also from previous exam example) was provided for students to have a group discussion, since the group discussion and learning from peers are beneficial to provoke critical thinking (Snyder & Snyder, 2008); furthermore, the problem-solving case scenario could activate the learning process (Gürses et al., 2007) and let them judge, compare, critique and construct their ideas. The last learning objective was to meet the design principle of ‘design for all’, and convey the values not only shared in the designing world, but also in a broader context that include human diversity.
I read through a lot of resources and selected the appropriate ones, organised them in a logic order and made slides for the presentation (A1). As a guest lecturer, to ensure my materials connected with what had been delivered in previous years, I also looked into the other teacher’s video recordings of the class of the previous year (provided by the course coordinator) and referred to the good examples of activity in class to achieve great student engagement. My learning materials were sent to the course coordinator to check beforehand, so I was confident about the content quality. I also rehearsed the class with her and invited her to observe the real class for this master module, as well as another two sessions in UX Design Bootcamp, UWE, so the peer feedback could be gathered (K5). 
As teaching in the UX Design Bootcamp was earlier, the peer feedback and my own reflections helped me find the gap in my practice and improved with new interventions in the delivery of similar topic in the master module, Designing UX. The earlier reflections triggered my actions in the new teaching activity, and I evaluated and analysed again, and make new action plan, so to push forward this teaching cycle intervention. This process is illustrated in Figure 1. 

[image: ]
Figure 1. Reflective cycle in practice with teaching intervention, based on Gibbs’ (Gibbs, 1988).

Though the topic was similar, the materials were adapted considering the students’ traits. Therefore, I designed the learning materials differently considering the students’ needs and the session length (A1, V1). The UX Design Bootcamp group were learners who had limited abilities for independent living, who may have industrial experience, and they pursued online learning. To ensure the length was acceptable for people with learning difficulty, the sessions for them were divided into theoretical (1 hour) and practical (1.5 hours) parts on separate days, in order to make them not overwhelmed with information. Additionally, the learning objective was required at recall and understand level for students who had limitations. The practical part was watching the real-time demonstrations with interactive conversations. Whereas the master course group were students who were perusing postgraduate study, the content for them was therefore increased and enriched with more systematic information and required higher level of thinking, like applying, analysing, evaluating and even creating solutions. The total length of one session was 2 hours, combined formal lecture and interactive seminar as ‘Lectorial’ (UWE Bristol, n.d.). I arranged the activities between lecturing knowledge points for the students to experience and practice the usage of knowledge; additionally, a 10-minute break in the middle to allow some rest. Furthermore, previous exam question was intentionally shown to students to have a group discussion, reflect on advantages and disadvantages of an application in a life scenario. 

Gaps in teaching practice
Previous teaching experience in the UX Design Bootcamp helped me find the gaps (related to Cons below) in practice that can be improved in the teaching cycle of the master module. 
Pros: 
· The learning materials were appropriate in length and quality from the module coordinator’s feedback. Peer review is as a means of quality enhancement to improve my teaching practice (Lomas & Kinchin, 2006). I also received many thanks in the online chat box from students, as well as kind words like enjoyable class according to the peer observer. Some were inspired to do further research on the topic. 
· Inclusivity in learning was taken care of. To create an inclusive environment for everyone in higher education, Advanced HE suggests to provide support and adjustments for people with impairments, and to remove barriers for international students, etc. (Advanced HE, n.d.). I asked one of the organisers of the skills bootcamp about how the students were recruited, and what needs and limitations they had. The learners could have difficulty to attend the online session, and some might have learning disability (e.g., dyslexia) and refer to learn from the video recording afterwards at their own pace, and I respect their needs (V1). 
· The demonstrations with videos provoked students’ engagement. According to the literature, demonstrations have the benefits of enhance the engagement of students and improve their learning (Damiani et al., 2018)(Noetel et al., 2021), as a fundamental pedagogical tool in the area of design and technology (McLain, 2021). 
· Effectiveness was largely assured due to the essence of building a bridge between theory to the application in real life through examples and cases. As in the UX design area, the knowledge needs to be applied in the real world, the skills development and transfer are important for future professional careers. This bridging is helpful for the learners reflect on how to use information in a new form and provoke their deeper thinking (Janakiraman et al., 2021).
Cons: 
· I left 10 minutes for Question & Answer, but no questions were asked, so the class ended a bit earlier. As for a ‘no question’ situation, I assume it might be due to not all students were online, and their characteristics might be shy. 
· I realised that online teaching had some difficulties, such as the interaction with students, behind the screen I did not know if students were engaged, and it is also difficult to manage the class. 
Action plan: 
· Improve questioning skills (and meantime consider inclusivity). When the students have no questions, I can assess how they have acquired the knowledge in the Question & Answer part. When students with learning disabilities may have hesitations or difficulties to ask questions, I still want them to be engaged, which required further skills development. 
· Gamify my class in the next teaching delivery. As there is evidence of gamification improves the students’ performance and engagement (Iosup & Epema, 2014)(Domínguez et al., 2013).
· Continue with the Pros. 
· Complete a continuing professional development (CPD) session on inclusive learning.

Teaching intervention
Description:
A month later, I delivered the same topic to the master students in UWE Bristol, but in another format, lectorial, which is a learning session that combines theoretical and practical parts together as an interactive seminar. The length of this lectorial session was 2 hours. 

The adaptation of learning materials (described after Figure 1) for this different group of students worked well, including re-structure of the content and methods, organised in a way that after introducing the theory, there was one or more activities related to the theory (A1). The background was introduced well considering some students may not have the prior knowledge on the topic (K1). I arranged the subject material carefully in a logic order, e.g., I kept a similar format of arrow directions in the sensory-feedback model and in the Norman’s Seven Stages of Action, to link those logic flows (K1). I took action of what I had recognised from previous teaching activities and added more games and activities in class (A4, K2). I also presented real-world applications of inclusive design, and barriers of design for all (V4).

The class had such an open atmosphere, sensed by emotional intelligence (Goleman, 1995)(Serrat, 2017). It was active and engaging, with many examples and case studies, games (A2), for example, visual search task – “Is the red circle there?” and the short memory game to understand the knowledge point of memory’s limitation. Students were active and eager to answer questions through activities. I used Kolb’s experiential learning theory (D. A. Kolb et al., 2001), combined the knowledge in the designed activities, list examples in the real world, and through gamification to achieve an effective environment and optimise learning experience (Domínguez et al., 2013), and linked their experience to what they learned. Demonstrations were continued as previous practical session for an immersive experience of the learners. To further develop effective learning environment and provoke student’s critical thinking (Snyder & Snyder, 2008), I let the students discuss in groups, and I walked around them and asked about their progress after several minutes, answered students’ questions and make sure they remained on task, and encouraged their efforts with positive words when they were doing great (A2, A3, A4). I asked questions to monitor students’ progress and understanding. The assessment was also completed via students’ performance in a range of activities (A3). 

According to the peer feedback of teaching observation, my pace was well controlled, and most students had the time needed to engage intellectually (A2). Individual needs gained the awareness as no single question/request was missed (A2, V1). When students put up questions in class, they were answered properly with enough wait time, and the communication was effective, friendly and respectful (A2, A4). Instructions to students for exam preparation were presented, and the past exam questions were discussed (A3). Most students felt comfortable enough to ask questions. 

Feelings:
Unlike the first online teaching I used notes, this time I made eye contact confidently with students, and I felt confident and very fluent in speaking. I felt so glad seeing students tried hard to memorise in the short memory game, seeing their passion and energy during discussions and teamwork, and seeing their reaction when multimedia was used. For example, the students were so focused to see the recording of a demonstration was played, which my colleague assisted me performed the user task and data collection, mimicking the scenario in a real testing environment (V5). Overall, I was so pleased that all my effort had paid off. 

Evaluation:
This experience was very positive and it provided evidence for gamifying my class. The activities were propriate, which largely increased the engagement of students. It is worthy continuing in the future practice.  

The feedback from the students and colleague were very positive, in terms of the content quality and interesting examples, in line with my understanding and judgement. 

Analysis: 
When preparing the learning objectives (A1), I used the SMART method: Specific, Measurable, Achievable, Relevant and Time bounded (Crawley, 2010). It was structured clearly with learning objectives introduced at the beginning, and clear link between the learning activities and learning objectives. Smooth transitions well bridged the activities and the knowledge parts. The content was also linked to prior covered topics very well. The research examples also feed the learning material for students (A5). I think these all contributed to the positive results. 

The inclusivity part was ensured. I met the module coordinator to discuss the students’ learning style and needs. Moreover, the learning materials had been designed considering accessibility (V1), checked by the module coordinator before the sessions (V5). Students’ needs and level were also consulted with the coordinator for initial assessment (A3). To support the students’ active learning and consider students with limited abilities that need more time to digest the learning materials, the learning handouts were available online to students before the class (A2). 

Proper methods were used in this class, such as small games and lots of activities, demonstration through videos, as well as Questions & Answers both for promoting engagement of students and assessment of their understanding (A1, A2, A3, A4, K2). 

This class enabled student-centred active learning because of the lectorial format. It was delivered in classroom on campus, and meanwhile streamed alive and recorded online for distance learning, applied with multimedia in presentation and cutting-edge technologies as example tools for the sectional content (K4). For instance, in the video of eye-tracking to show the learning content related to Attention, different perspectives of recordings were shown in a video-in-video format, so the students could see from a first perspective (big view, main attention here) to feel wearing the eye tracking glasses, at the same time see the environment setting (small view, occasional attention) to know their position in space. Audio-visuals (video examples) were presented in PowerPoint. They were appropriately used yet not overwhelmed. I used evidence-informed approaches and outcomes from research. Many examples used in class are from my daily research and daily life (V3). Demonstrations were presented where needed as well, such as the interface of the eye-tracking software. 
I did ask the questions to check the students’ understanding, however, the further level of thinking would not be triggered. For example, in the visual search game, I could have asked the students about how they could use the different types of visuals in their inclusive design. Apart from the further reading list given at the end of the slides, I could give homework and support them and assess their feedback in the next teaching activity. 
This point relates to a topic: stimulate deep learning. A benefit of stimulating deep learning is developing their own judgement and self-assessment to become an action learner. Heron (Heron, 1989) put up three modes of the facilitator to set members: hierarchical mode, cooperative mode, and autonomous mode; the purpose is to move along the spectrum towards autonomous mode, so the learners will enhance their autonomy and be responsible for their own learning, not dependent on the facilitator. Furthermore, learning to learn (L2L) is an important element in higher education for students with skills to understand how people learn, become an independent learner, and construct knowledge within a discipline (Wingate, 2007). In a wider context can benefit them in future working places to be ready for teaching responsibilities, such as in public services (Campbell & Norton, 2007), and can benefit students as lifelong learners (Cornford, 2002). Therefore, I will work on the ways for a higher level of learning and adding the L2L part into my teaching activity, and pave the way for the learners to develop their meta-cognitive strategies, like trusting the learning process, learning from mistakes, seeking new experience and challenge (A. Y. Kolb & Kolb, 2009).
The action learning requires meeting regularly and undertake activities like getting to know each other, share ideas and practices, discuss and critique, and so on (Campbell & Norton, 2007). However, for a guest lecturer, there is a limitation to gain opportunities to know students. Even though, I observed one class on campus before I delivered the session, so I could know the students a bit better. I have also maintained a close relationship with other colleagues in the team for student support. Still, I need to improve my skills in helping students with opinion forming via a practical guide (Petty, 2009). 

Analysis based on peer observation:
To ensure I collect reliable and qualitative feedback, I asked two lecturers to observe my teaching. Observation forms have been filled in with detailed aspects that capturing UKPSF requirements (K5). One was the coordinator of this module, who had a lot of experience in the area of UX design and computer interaction, so her judgements were much appreciated. The other was a university lecturer from a slightly different background, biomedical engineering, so he could observe outside of the “box” and see differently on my teaching issues, as a ‘critical friend’ (Biggs & Tang, 2007)(Mat Noor & Shafee, 2021)(Kelley et al., 2022). The observers are lecturers from different research areas, so not only the specific subject-related issue could be spot, but also the general aspect of teaching. They gave me feedback via observation form, which I used to reflect on my teaching activity. The overall feedback were very positive from the two peers. Points have been given to the hybrid format of learning, learning activity design, multiple strategies used, and so on. I analysed the feedback thoroughly so I know how to do it better (K3). Detailed observation forms are on Page 17-24. 
The suggestions are related to A2, K3 and V4. One colleague pointed out that I “could have challenged students to think critically about the activities”. The other mentioned about a wider context of HE, like Research & Development examples introduced under the industrial application context. In addition, the social impact of the module could be introduced more. One piece of feedback in the observation form mentioned that “One student did not join the group discussion, the lecturer would need to encourage her to join the other people.” This reminds me to take care of incidents in class (Biggs & Tang, 2007), and keep an eye on the emotions of students. 

Conclusions: 
The intervention had great effect. The format with activities and games gave students central role of learning, and enhanced their learning experience, evidenced by their passionate engagement and expressed satisfactory. A lot of examples from research attracted students’ interest. Still, there are room to improve in future teaching activities, like to trigger students’ deep thinking. Engaging does not necessarily mean effective, to trigger the critical thinking is the key (Trinidad et al., 2020). I assessed the students’ performance through their answers after group discussion, where the scenario was intentionally set for critical thinking. However, the amount of critical thinking can be expanded to more scenarios. 

Action plan:
Combining with the previous feedback that I got from the online teaching, and my own reflection of the engagement of shy and quiet students, I think it would be very helpful for me to improve the questioning skills. In my future teaching, I will apply the learner-centred learning format continuously, as it has been successful and I have fully realised its importance in my practice. I will improve my questioning skills and evoke the critical thinking and deep learning for students and add L2L part where necessary in class. 

Impact on the learners
The students were happily engaged and asked questions. They loved it very much, even one expressed it in the middle of class. After the class, several students came over and expressed their appreciation. 
From the great engagement and effective interaction for learning, I assume they were inspired and actively thinking during the learning process. I had lots of interactions with them in class. After group discussion, we communicated the results for each group, and students had their feedback. Students could also learn from the feedback (Race, 2001). 

Other actions related to the intervention 
I brought out two questions: first, how to maximise the learning experience for all learners? Second, how to deliver class online? With these questions, I have searched the literature and learned that game design elements are very effective to optimise learners’ motivation and engagement, and also suitable for e-learning (Domínguez et al., 2013). Therefore, this leaded me to gamify my class in the teaching delivery. Then later I attended the UWTSD training: Creating Accessible Content (A5). 
I tried to think from the learner’s perspective and maximise their engagement and learning experience (V2). For example, applied a highly interactive format for learner-centred learning. I supported the UX Bootcamp students with limited abilities in obtaining skills for independent living, which are organised by Department for Education, University of the West of England (UWE) Bristol, partnered by West of England Centre for Inclusive Living (WECIL)(West of England Centre for Inclusive Living (WECIL), n.d.).
I have gathered the experience of theoretical and practical teaching in this group above. All the materials used are accessible and easily understood by the diverse group of students (different abilities and background). Especially that the master module was largely dominated by international students and the Bootcamp module was designed for students with a registered disability (V1). To suit the students’ level, session format and length, the learning materials had been adjusted. The content for subject knowledge in the master course was deeper and required a lot of critical thinking.
Working in ATiC has gained me research opportunities for innovations, and I also continuously collaborated with academic staff from other departments and update my knowledge in my area (V3, V5, A5). The PG-Cert Teaching in Higher Education module in this academic year has benefited me both the general knowledge of learning, and the recent teaching activities have given me opportunities to reflect on how students learn in my expertise area (K1). 
I have general knowledge on pedagogy and educational psychology, in addition, I have kept CPD in practice and up-to-date knowledge about the UKPSF (K1).

To summarise, the teaching on the same topic involved different student groups and various means, in which I found the aspects to work on and adapt to enhance my teaching practice. I believe it is necessary to adjust methods towards different requirements and needs of students, and the goal of the curriculum. Such as the module for master students were different from the one designed for skills bootcamp students with limited abilities, even though the subject was the same. I have reflected carefully on my teaching activities, focused on the one that I had an action plan from my previous teaching, and evaluated action again and push the intervention cycle move forward, and have found new aspects that I can improve in the future. To improve my skills and gain more knowledge on learning, I intend to complete more CPD sessions. In addition, I will keep session logs to reflect my teaching and learning activity effectively and regularly.
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	Details of the Observation 
	

	Candidate 

	Dr. Fatma Layas 

	Practice Observer/Advisor

	Dr. Yajie Zhang

	Date of the Observation 

	04-04-2022

	Campus/Location 

	UWE, Bristol

	Date, Time, Duration

	2 hours

	Subject Speciality 

	Designing the User Experience

	Type of activity 

	Observing teaching



A note on conducting this observation. 
This observation will contribute to the candidate’s portfolio of evidence to satisfy the dual assessment element of the PGCert tHE. Comments should be conducted to fulfil the Level 7 grading criteria and the relevant UKPSF Descriptor. Full details are set out in the module handbooks.
	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The lesson was to review knowledge and Q&A to prepare students better for their assignments and exam. Learning objectives were clear. The requirements were well introduced, while answering questions from the students at the same time. Therefore, it was a very interactive class. 
The content was well prepared and organised in a logic order, shown in slides. Examples were shown to help students understand the exam questions better. Fatma used group discussions for different example questions, so the students had an opportunity to think and discuss themselves before the reference answers were given. 




	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
It was clear to give the objectives of this class before the class to give the students an expectation about the content. The review class was set at a very important timepoint before they had time to prepare then hand in the assignments for assessment. As a review, it also helped enhance the memorisation of the students and transferring to application (mini-projects).
Fatma delivered the presentation very well. She also managed the 2-hour class with a 10-min break in between. The pace was good so I did not feel overwhelmed with lots of information all at once. At the end of session, a summary was given, as well as reminders for the deadline and exam date. Communication means were repeated in case students had any questions after class. 
The total session was recorded well for online learners. On Blackboard platform, the handouts and video recording could be assessed later for all learners.



	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The atmosphere was nice that everyone could put up hand and ask questions once they felt confused. After a few slides, Fatma asked if there were questions again to encourage students if they were shy. The attention was kept well because of a break in between. Students seemed engaged in the group discussion. 
She was polite and friendly when answering students’ questions, also very caring when during the group discussion.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to student.

	Comments 
Fatma answered the questions from students in class, gave encouragement of their critical thinking and guide the direction of thinking instead of giving them the answers right away. Encourage them to correlate what they had asked and gathered to the application, give insights and reflections to key findings. 
One student asked her question during the group discussion, not only she gave answer to that specific student, but also emphasised to all students again as she identified immediately that was a typical question, and worthy going through together. Therefore, I feel she supported the students very well.
She managed the class well. When a few students were having small talks during her presentation, she noticed and give them a reminder.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
The criteria of core knowledge were met in class. She showed the mastery of knowledge and answered all questions from students well. She applied appropriate methods in teaching, mainly Q&A and group work, and discussion. There were case studies too. 
The guidance in group discussion was also beneficial. She paid attention to students’ emotion as well and assessed their learning level by questions. 
Presentation was shown in slides, but the text amount was much, which could be improved. 
What I liked about her teaching was that her gestures helped her talking. She expressed confidently that attracts students’ attention. Furthermore, the distance between students and her was not always far. In the group discussion for a classroom of 20 students, she also walked around in the classroom, paid attention to different groups and asked about their progress. Q&A was also used a lot in class, due to the essence of the review activity.
This observation was a means to provide feedback for reflection later to ensure the quality could be improved for next teaching intervention.  



	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
She showed respectful and friendly attitude to learners (a mixed group of local and international students), used an encouraging tone and answered questions with examples professionally. The past exam questions were good examples for the students to review and assess their performance. To provoke critical thinking, Fatma gave the students time to discuss in groups, not provide them directly by the reference answer. They were very focused and engaged in their discussion. 



	Examples of good practice: 
When some students asked if what they had done was correct, Fatma gave immediate feedback. This triggered other students’ questions, and therefore promoted participation and deepened their learning. 
Action points: 
· Get an overview of students’ own project progress in class. 
· Improve presentation visually (e.g., reduce text amount). 

	Declaration 
 I feel that this observation satisfies the dimensions of the UKPSF (D1 Associate Fellow).
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Observer ......................................................                                                  Date  05-04-2022
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Overservee  ...................................................                                                 Date  07-04-2022
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
Dr. Layas is an expert in the UX Design and she works as the module coordinator. I work closely with her in a team. This observation is very useful for me to learn from her how to teach in this subject, and how to deliver a review class. I also know the students better to prepare my future teaching, as well as getting familiar about the classroom setting, and think about how I can make use of the space. She also reminds me of appropriate body language use, which I can also apply in my future teaching.
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	Details of the Observation 
	

	Candidate 

	Yajie Zhang

	Practice Observer/Advisor

	Feihu Zhao

	Date of the Observation 

	25-04-2022 

	Campus/Location 

	University of Western England / Bristol

	Date, Time, Duration

	25-04-2022, 12:00 – 14:00, 2 hours

	Subject Speciality 

	Biomechanics, Computational Modelling

	Type of activity 

	Teaching observation



A note on conducting this observation. 
This observation will contribute to the candidate’s portfolio of evidence to satisfy the dual assessment element of the PGCert tHE. Comments should be conducted to fulfil the Level 7 grading criteria and the relevant UKPSF Descriptor. Full details are set out in the module handbooks.
	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The lecture contents were properly selected as they were related to Yajie’s research interests. Moreover, some of the examples in the lecture were from her own research. So, Yajie has enough expertise to deliver the lecture. The lectures were delivered in a hybrid format, which combined the classic format with the group discussion.  



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The background is well introduced to the students considering that some students perhaps have not gained the prior knowledge on the topic. 
Pace of lecturing is well managed / controlled. Questions & small games are proposed during lectures for enhancing the students’ engagement.  Also, the students came up questions during lectures. A lot of examples from research are provided in the lectures, which the students showed high interests in. The communication with the students during the lecture was effective. 
Overall, the lectures environment is active and engaging, and the aims of the lectures were fully achieved.

Things to be improved: 
When answering the students’ questions, Yajie could be more confident.
 


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
When answering students’ questions, inclusivity issue (e.g. disability on colour identification) is discussed & addressed.  The general class atmosphere was active, e.g. I could see a lot of communications / interactions with the students. The participation and attention of the students were high thanks to the real examples from research & daily life used in the lectures. Individual needs gained the awareness, as none of the question / request was missed. Overall, for this classic type of lecture, the learning environment was highly active and engaging.

Things to be improved:
One student did not join the group discussion, the lecturer would need to encourage her to join the other people.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to student.

	Comments 
The assessment type (course work & exam) and the corresponding dates are introduced clearly at the beginning of the lecture. 
Instructions to students for exam preparation are presented, and the materials (such as past exam questions and literatures) for preparing for the exam are provided to the students. 


	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
All the elements of the core knowledge were achieved. 
· Subject knowledge: This module fits well with Yajie’s previous research experience. She included a lot of her research work as examples in this lecture. So, she has adequate knowledge of the subject.
· Teaching method: Yajie used a combination of classic teaching method and group discussion in this lecture. Also by asking questions during lecturing, she has enhanced the communication with students. Consequently, it has been demonstrated that the students were quite engaging in the class.
· Student learning: After using the above teaching methods, the students learning experience has been greatly enhanced. This could be seen from the students’ active participation in the group discussion, asking questions and answering Yajie’s questions during lecture.
· Learning technologies: Yajie used multimedia (based on powerpoint) to deliver the lecture, which was reasonable for this kind of lecture. 
· Evaluation: During the lecture, Yajie always checked with the students to see if they understood or not. After lecture, she asked the students to give feedback, which would be used for the future improvement. Also she clearly introduced the assessment of the module. 
· Teaching effectiveness:  from the students’ active participation in discussion, the teaching effectiveness was assured by using the aforementioned teaching method. 
· Quality assurance: By taking the above mentioned actions for evaluation, I believe the quality of teaching was assured.

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
In these lectures, most of these valued have been involved / achieved via: 
· Respect each individual student via considering the inclusivity issue (e.g. gender, race, disability) during the lecture
· Promotion participation via group discussion and Q&A
· Evidence informed approaches: the use of examples from research & daily life

Suggestion for future lectures:
Wider context of HE could be considered more in teaching. 




	Examples of good practice: 
For considering the wider context of HE, the examples / theory introduced in the lectures could be linked to the industrial application, political decision making, etc.
 
Action points: 
· Some academic research examples could be replaced by industrial R&D examples, or introduced under the industrial application context.
· The potential societal impact of the module contents could be introduced more during the lectures.  



	Declaration 
 I feel that this observation satisfies the dimensions of the UKPSF (D1 Associate Fellow).
 
 
Observer        [image: ]                                                      Date   25-04-2022
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Overservee                                                                                                    Date   26-04-2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
Dr. Zhao is a ‘critical friend’, who I appreciate to suggest from different perspectives. There were several points in class I could go deeper to improve. For example, I could bring the social impact of certain inclusive design in class. Some examples I introduced in class indeed could have been extended into the industrial world. I will take action and make effort to enhance my teaching and learning quality.
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	Details of the Observation 
	

	Candidate 

	Dr. Yajie Zhang

	Practice Observer/Advisor

	Dr. Fatma Layas

	Date of the Observation 

	I observed Yajie on two occasions, one was an online session (via Blackboard collaborate) and the other one was on campus (F2F)

	Campus/Location 

	UWE, Bristol
Online

	Date, Time, Duration

	17th March 2022, 5-7pm, 2 hours (Online)
25th April 2022, 12-2pm, 2 hours (On Campus)

	Subject Speciality 

	Designing the User Experience
Inclusive Digital Bootcamps: User Experience (UX) Design

	Type of activity 

	Lectorial



A note on conducting this observation. 
This observation will contribute to the candidate’s portfolio of evidence to satisfy the dual assessment element of the PGCert tHE. Comments should be conducted to fulfil the Level 7 grading criteria and the relevant UKPSF Descriptor. Full details are set out in the module handbooks.
	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
 It was clear that Yajie was fully prepared. The sessions content was clearly and logically structured. The objectives of the sessions were communicated clearly, stating what students will be learning and why. The objectives were introduced at the beginning of the sessions and refer to it as needed throughout.  Yajie have used examples and case studies to clarify points.  The link between the learning activities and actual learning objective of the sessions was clear. The transitions between the activities and the teaching parts were smooth and well linked. 






	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
 In the first two minutes of the on campus session, I can feel that Yajie was a bit nervous. However, very quickly she gained confident and demonstrated knowledge of subject matter. She demonstrated breadth and depth of mastery. The pacing of both online and on campus sessions was appropriate and most students had the time needed to intellectually engage. Yajie linked the content of her sessions to prior covered topics very well. She emphasizes and summarizes main points of the sessions very well. For the online session Yajie delivered the session from her lab to showcase the relevant tools and equipment to students. Students were very happy and engaged with the session. In both sessions, she asked questions to monitor students’ progress and understanding. 



	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Created an inclusive and positive learning environment. Interactions between Yajie and students were friendly, respectful and polite. During the on campus session she continuously moved around the classroom to answer students’ questions and make sure students remained on task.  She continuously praised students and encouraged their efforts throughout with positive words.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to student.

	Comments 
Most students were actively engaged in the activities and felt comfortable enough to ask questions as needed. Use appropriate wait time following questions. In some occasions Yajie could have challenged students to think critically about the activities. 

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 

	Comments 
As noted above, Yajie demonstrated breadth and depth of mastery. She was very confident, approachable, and handled students’ questions very well, this demonstrates knowledge in the subject matter. She included a range of activities for the students to do in the sessions, this helped her to assess students understanding.  
The students’ feedback on both sessions was overwhelmingly positive. 


	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
 The general class atmosphere was very positive. Interactions between her and students were respectful and polite. While most students were actively engaged in the class, some quite students could have been promoted. 
Yajie had a meeting with me ahead of the sessions to discuss students’ learning style and needs. It was important for her that all the materials used are accessible and easily understood by the diverse group of students (different abilities and background). Especially that the MSc module was largely dominated by international students and the Bootcamp module was designed for students with a registered disability. 



	Examples of good practice: 
 Started and ended the session on time. The content of the session was well linked to previous sessions. The design of both online and on campus sessions was very relevant with clear goals and assessment opportunities throughout the sessions. She is clearly knowledgeable and was able to share the information in a very comprehensive and concise manner. Her voice is generally audible and easy to understand. 
Action points: 
Yajie should challenge students to think critically, especially master students. She also should engage shy and quiet students. 

	Declaration 
[image: ] I feel that this observation satisfies the dimensions of the UKPSF (D1 Associate Fellow).
  
 
Observer ......................................................                                                  Date  29-04-2022
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Overservee  ...................................................                               Date  30-04-2022
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
I appreciated all the suggestions form Dr. Layas throughout my different stages of teaching. It was a successful class with great effect and student engagement. However, there is still room to improve. The point of challenging students to think critically is in line with my judgement of myself, and my action plan involve adding Learning to Learn (L2L) into my class, and improving questioning skills (attending CPD sessions).   





[bookmark: _Toc131105984]Reflection Evaluations of Three CPD Events Attended

[bookmark: _Toc131105985]CPD 1: Creating Accessible Content

This year I delivered several sessions for User Experience (UX) Design Bootcamp, which was organised by UWE Bristol, in cooperation with West of England Centre for Inclusive Living (WECIL), to support learners with limited abilities in the knowledge and application of the knowledge. I understand and respect their needs of learning, such as having opportunity to access the recording of the class, controlling their own pace to learn, learning with easy-to-understand language and clear layout and design for text and images, etc. The pdf version of presentation handouts was put online before the class to make sure learners can have early access, such as for students with dyslexia. However, I did not think I had done enough for them. Therefore, for inclusive learning, and providing a more accessible environment for learners, I attended the UWTSD Training: Creating Accessible Content. 
There are many ways to improve my teaching and learning materials. Some are exactly what I have taught in the class of Cognition and Human Factors. There are similarities with “design for all”, the principle that I introduced in class to students, such as the guidelines for text font and colour, animation and image use. When I looked back on my presentation, I found that I could have improved the following points though I thought they were taken care of. First, the contrast for text boxes could be increased, as some of them failed the contrast checker (Web Aim, n.d.) introduced in the training. Second, the font size could be enlarged, as the suggestion was no smaller than 48 for title and 24 for body. Third, the bullet points could be decreased to 3-4 items on one page. Good points were also observed in the presentation, such as appropriate video examples and animations for easy understanding, as well as images to convey clear messages.
Many tools are provided to improve and check material quality. Apart from the contrast checker mentioned above, Hemingway App and Microsoft Editor can be used for language check. For adding transcripts, captions and describing actions, MS Stream and YouTube can be used for auto-generated captions, and with a manual double check. 
In addition, tips offered by this training for page structure on Moodle are also very useful. I recalled my own learning experience with Moodle and thought about the aspects that could be improved. For example, the content can be structured with numbered titles and subtitles, linking the materials that could be downloaded as pdf. 
Nowadays, as digital tools are often used in learning and online means are applied more and more for distance learning, it is crucial to improve digital accessibility in university and a wider higher education context, for universal design for learning (UDL). Next, I will continue obtaining knowledge from the UDL framework(CAST, n.d.) and optimise the learning experience for all students. Moreover, I will apply the skills acquired for making more accessible learning content.


[bookmark: _Toc131105986]CPD 2: Post-Graduate Supervision: Beginning Supervision 

This report is a reflection of my continuing professional development of Post-Graduate Supervision: Beginning Supervision, an online event (April 28, 2022) organised by UWTSD Doctoral College. The core session introduced the key questions for post-graduate supervision, helped me understand the approaches and issues in the supervision, so I have obtained a supervisory landscape as a beginner to supervise students. I have learned the components of supervision and reflected on my own experience both as a doctoral candidate and an advisor for master projects. 
The main point I have realised is that the supervisory relationship should align with candidate’s needs and expectations, while those might change over time, so the relationship can change as well. 
The opportunity of learning should not be decreased because of excuses. In supporting the students’ research projects several years ago, the students lacked much knowledge of how to analyse data. By then I taught the theory to them and gave reference papers to them, however, they still lacked the skills (such as coding in MatLab) to translate the data to their calculations. Therefore, I did some hand-on-hand exercises with them during our meetings, which was quite demanding within a short period. Now I ask myself did that suit them? What I could have changed is to arrange the meetings ahead to know their level first and give them enough time to develop their own skills, as well as to know what they want to learn. Some parts of gaining certain knowledge and skills need to be planned ahead and developed step by step. This requires me to foresee what the projects needs and what the students need, to make a clear plan together with them. As time goes, we could review the learning goals and progress together, and adapt the plan if necessary.
This CPD session also reminded me that students can develop and exceed the teachers at some point, and teacher can learn from students as well. This removed my doubt about authority. In my practice this year, I have a master student project to support, during which the student and I spent much time together in the laboratory. I asked myself if my authority would be diminished being a colleague and friend, as my personality is very gentle. However, this does have side effects so far from my observation. Authority does not equal to correct and accurate, and we are at the cooperative mode (Heron, 1989), which would be better if the student has learned how to learn and has her autonomy. I do not need to lead this project neither, but only to support her by side. The equal relationship benefits both of us. I agree that each supervision experience is unique. 
When I recall my experience of being a PhD student, the relationship between my supervisors and I were very nice, I enjoyed my PhD study, felt fulfilled and gained a lot of knowledge and skills. As I was affiliated in two universities for a joint degree, I had four supervisors. The supervisors also cooperated well with each other. My main supervisor encouraged me to manage my own project, so I seized my freedom to explore, arrange time in different labs and had a lot of discussion throughout all research processes. Certainly, there were difficult times as well, but the supervisors comforted me by their own experience. 
Still, I will explore different approaches in future supervision activities and establish good relationship with students. I should also get a better knowledge of policies of the university and be prepared of procedures for when things go wrong.


[bookmark: _Toc131105987]CPD 3: Developing Your Mentoring Skills

The following is my reflection after having the CPD session: Developing Your Mentoring Skills Workshop, lead by mentor Arthur Turner. It was an online event organised for Skills Bootcamp Mentors (which I am one) to provide an overview of what mentoring is, as well as hints and tips to be a successful mentor. I have learned so much form this 3-hour workshop.
Firstly, I have learned a way to visualise mentoring structure. In the workshop, we were asked to visualise mentoring as an object and mediate the elements. This would be a good exercise for me to think about my values and priorities and help me structure the mentor scheme. 
Secondly, the mentees are the main part for learning and the results and responsibilities ultimately rest in them. Mentor’s role is to guide, not with an absolute authority to control. The mentees are their own managers for projects and their life, while the mentors are there to support and help and check their performance on learning. 
Thirdly, I have learned how to listen to the students. In the workshop, I practiced in the exercise-listening to your favourite music. Even for the song I have listened for so many times, I did not know it all. There were details also in the background, and by repeating listening carefully I noticed something I missed before. I understand the mentoring process is not about guiding and giving advice to mentees, first, I must listen carefully about their needs. This is also what I will carry on in the future.
Moreover, the workshop itself well represented the mentor’s skills that I can learn from. He applied various approaches like role-play for leadership exercise, which helped me to think from another person’s perspective to understand the situation. Another approach to mention was debate, which was also appropriate to evoke critical thinking among learners. However, sometimes I felt a bit restricted to what he ordered to do, in terms of time. The 3-hour session was very intense, only had a break of 15 minutes in the middle, and every exercise was counted to minute. For example, “you now have one minute to reflect on it, then we start discussion”. It could be improved if I felt myself better given better control of my learning pace. In my teaching, I would group some self-activities and therefore give learners more time for their learning. 
Last but not the least, I was provided with very good references for further reading and development. For example, the book The Mentoring Manual (Starr, 2021), and Everyone Needs a Mentor (Clutterbuck, 2014). Need to mention that I am so impressed by the children book – Oh! Some Places You’ll Go (Dr. Seuss, 2013). It gave the simple words which are meaningful and each time I interpret it, it might inspire me differently. In a wider context, it taught me how to face life and be inspiring for others. Thus, I will continue reading it from time to time, and keep reflecting on myself as a habit.  


[bookmark: _Toc131105988]Evidence of 40 Hours Teaching

PG Cert tHE -TEACHING LOG

	Candidate: Yajie Zhang
	Campus: UWTSD Swansea, 
UWE Bristol

	Date
	Session Details 
	No of Hours
	Practice Advisor Signature

	25-10-2021
	Mullany Fund Workshop – 3D prototyping and UX testing
	5
	

	28-02-2022
	Teaching observation: UX Design Bootcamp (week 4): evaluation
	1
	

	01-03-2022
	Teaching preparation: materials for UX Design Bootcamp
	3
	

	02-03-2022
	UX Design Bootcamp meeting: mentor scheme
	1
	

	03-03-2022
	Teaching observation: Practical for Evaluation in UX design
	2
	

	08-03-2022
	Teaching preparation: materials for UX Design Bootcamp
	2
	

	07-03-2022
	Meeting with Msc student: preliminary test of project
	2
	

	10-03-2022
	Teaching practice: UX Design Bootcamp (week 9) – human factors
	2
	

	14-03-2022
	Teaching: UX Design Bootcamp 
	1
	

	14-03-2022
	Teaching: UX Design Bootcamp – Practical 1
	1.5
	

	17-03-2022
	Teaching: UX Design Bootcamp – Practical 2
	2
	

	22-03-2022
	CPD Session 1: The UKPSF - Reflexivity
	1
	

	23-03-2022
	CPD Training: Creating Accessible Content
	1
	

	06-04-2022
	UX Design Bootcamp meeting
	1
	

	11-04-2022
	Teaching preparation: materials for PG course: Designing the User Experience
	2
	

	25-04-2022
	Teaching: Designing the User Experience – Cognition and Human Factors (master module of UWE Bristol) 
	2
	

	28-04-2022
	CPD: PGR supervision: beginning supervision
	1.5
	

	04-05-2022
	Mentoring: meeting mentee
	1
	

	23-05-2022
	Marking coursework
	3
	

	24-05-2022
	Discussion with course coordinator
	1
	

	31-05-2022
	Mullany Fund Workshop – 3D prototyping and UX testing
	5
	

	31-05-2022
	CPD: Developing Your Mentoring Skills Workshop
	3
	

	06-06-2022
	Msc Project supervision: online meeting
	1
	

	28-06-2022
	Msc Project supervision: advice and proof reading
	2
	

	15-08-2022
	Msc Project supervision: data collection
	6
	

	16-08-2022
	Msc Project supervision: data collection
	5
	

	17-08-2022
	Msc Project supervision: post-processing
	2
	

	
	
	Total Hours =60
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Candidate signature……………………….

Practice Advisor signature ……………….
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