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‘’In Britain as elsewhere, classroom teachers are increasingly faced with the challenge of teaching learners whose differences vary across many dimensions.’’ (Florian and Linklater, 2010, p. 369). With this in mind it is the aim of this essay to provide a critical analysis of the strategies used to promote inclusion within The National Curriculum England. This will be done firstly, by considering the definition of inclusion and inclusive practice. Secondly, by discussing and critically analysing the following chosen four inclusive strategies which are Free school meals, differentiated instruction, raising aspirations and the appreciative inquiry model. And finally, providing a conclusion. 
Before continuing it would be of benefit to firstly consider what is meant by inclusion, to define it broadly ‘’Inclusion is a philosophy where the belief is that everyone has a basic right to participate fully in society. It is a term that accepts differences.’’ (Peters, 1999, p. 15). It is the notion that regardless of differences such as socio-economic background everyone in principle should be provided with access to fair and equal opportunities. Without fear of being discriminated against, left behind, forgotten about or unincluded. As society continues to develop there is an ever growing and evolving need for inclusion and change in how marginalized groups are thought about, included and represented within areas such as education. 
Inclusion within education is often thought of in terms of the use of inclusive practice as an approach to facilitate and support inclusion in the classroom. ‘'Inclusive practice values the diversity of the student body as a resource that enhances the learning experience.’’ (Equality Challenge Unit, 2013). Inclusion within the classroom is about more than just including those with additional learning needs or disabilities, all learners within the classroom environment should be considered by educators in relation to how they promote inclusive practice. Inclusion should be considered as a fundamental to each individual learner and should provide the foundation to their education. ‘’ Inclusive pedagogy encourages open ended views of all children’s potential for learning and encourages teachers to extend the range of options that are available to everyone.’’ (Florian, 2012, p. 277). 
Having considered what is meant by inclusion and inclusive practice this section will critically analyse the use of Free school meals as a strategy for inclusion within The National Curriculum. Under UK legislation ‘’Local authorities are legally bound to provide free school meals to eligible pupils attending maintained schools only.’’ (Neath Port Talbot Council, 2019). Free school meals are provided to promote inclusion by ensuring that those from disadvantaged backgrounds who may have gone hungry otherwise have their fundamental needs of food and water met. As Maslow’s theory of a Hierarchy of Needs explains that ‘’ One must satisfy lower level basic needs before progressing on to meet higher level growth needs.’’ (McLeod, 2013). Therefore, to be cognitively prepared and open to learning an individual must have their basic needs of food and water met, by providing pupils with free school meals this ensures that they have enough energy and are ready to learn and participate as equally as their peers who do not require free school meals. This is highly important as ‘’ nutritional deficiencies prior to school entry have the potential to impact upon cognition outcomes in school age and adolescent children’’ (Murphy, 2010). 
This could go on to contribute to the gap in attainment between those from disadvantaged backgrounds and those who are better off, allowing the cycle of poverty to continue. Therefore, ‘’the Government recognises the benefits of providing a healthy school meal to the most disadvantaged pupils.’’ (Department of Education, 2019). By providing children from poorer socio-economic backgrounds with adequate nutritional diets this should decrease the chances of illness and absences, exhaustion, difficult or avoidance behavior's, obesity, malnourishment and lower levels of cognitive ability and attainment. While the purpose of free school meals is to ensure the inclusion of those from the most deprived backgrounds however, this does not mean that the system is without fault and in some respects can often exclude those receiving free school meals. 
Over recent years free school meals have become a ticketless system where a set amount of money is placed into an account for eligible pupils, providing access through fingerprint scanners or cards. Often the amount available to each pupil is inadequate, with a study discovering that ‘’students receiving FSM highlighted a big issue with the adequacy of free school meal allowance, with school meals often costing more than their allowance.’’ (Farthing, No date). This defeats the overall purpose of ensuring that pupils are receiving the fundamentals of food and water. Leaving the majority of those eligible for free school's meals hungry and embarrassed that they cannot afford food, this could be both mentally and physically damaging to the pupil's wellbeing. 
This may be in addition to the struggle they may experience due to the stigma behind free school meals as highlighted within ‘’a survey about free school meals 33% of pupils and 40% of parents cited embarrassment as a key driver for not taking a free school meal’’ (James, 2012). While school’s provide free school meals to promote inclusivity, they cannot manage the stigma that comes with the provision, leaving many pupils and their families feeling embarrassed, ashamed and excluded from the social aspects of the school and class environment. As ‘’to be identified as being ‘poor’ by your peers, with all of the associated shame. It causes embarrassment and can lead to bullying for children’’ (Farthing, No date). Therefore, defeating the overall purpose of the Free school meals system leaving many feeling worse off and more excluded than ever. 
The second inclusive strategy used within the National Curriculum that will be critically analysed is differentiation. Department of Education, (2013) Under the inclusion section of The National Curriculum Document educators are required to set suitable challenges, hold high expectations of all while ensuring they provide challenging and suitable lesson plans and activities for pupils of all abilities. By doing so this ensures that all pupils are provided with equal and inclusive access to high quality education however, no two pupils are the same and each individual requires different levels of work and instruction. Therefore, curriculums and educators must take this into account and adopt inclusive teaching strategies such as differentiation. ‘’ Differentiation puts the focus on learners, and it is a learner centered approach that is aimed to help students succeed regardless of the differences.’’ (Bajrami, 2013, p. 149). 
Differentiated instruction enables schools and educators to promote inclusive practice by ensuring that all pupils are included in curriculum learning and can gain valuable knowledge, experience and be provided with equal and accessible opportunities to learn regardless of their abilities. ‘’It involves matching students’ approach to learning with the most appropriate pedagogy, curriculum goals and opportunities for displaying knowledge gained’’ (Anderson, 2007; Ellis, Gable, Gregg, & Rock, 2008 Cited in Munro, 2012). By using differentiated instruction within the classroom environment, it ensures that even less able students or those with additional learning needs can also access curriculum content in line with their peers and can be provided with the same lessons and tasks suitable to their needs and ability. ‘’ What is necessary is flexibility; a recognition that learning outcomes – in terms of knowledge, skills and understanding – are unpredictable.’’ (Coop, 2015). Planning with the need for differentiated learning in mind enables educators to create an inclusive classroom environment where they can effectively include all learners regardless of their needs or background. By using teaching approaches such as differentiated instruction Department of Education, (2013) educators can recognise and respond to their responsibilities in line with equal opportunities legislation and can work to remove barriers to learning for pupils. 
On the other hand, teaching approaches such as differentiated instruction can only be effective and efficient when being implemented fully or correctly. There is a need for understanding amongst educators and schools of the importance of the approaches they carry out within their classrooms in line with curriculum content. As it has been found that some teachers ‘’lack the content knowledge necessary to extend and differentiate the typical curriculum content areas’’ (Munro, 2012). This means that pupils who require differentiated tasks, learning experiences or instruction may be let down or secluded from participation in learning due to lack of training or understanding on the educator or school's behalf. Therefore, consideration must be taken into how various approaches provide meaningful learning experiences with links to curriculum and how they can be used to benefit all pupils in order to succeed. As ‘’ If all the key features of DI are applied carefully, they can ensure that the learning will take place in a diverse classroom’’ (Bajrami, 2013). 
This section will critically analyse the use of raising aspirations as an inclusive strategy within the National Curriculum. Under the Department of Education’s world-class education and care strategy it is the role of educators and schools to ensure that ‘’every child and young person can access high-quality provision, achieving to the best of his or her ability regardless of location, prior attainment and background.’’ (Department of Education, 2016). The goals within this strategy focus on the quality of the delivery of the national curriculum for all ensuring the continued raising of standards and expectations for all pupils regardless of their background. In order to promote inclusion within education teachers and schools must consider those most at risk of being secluded and how they can work to raise the attainment and likelihood of positive outcome for these pupils. ‘’Focusing on ‘aspiration’ can be regarded as a way to prepare young people for the responsibility to actively pursue labour market participation at an even earlier stage.’’ (Spohrer, 2011, p. 53). 
By placing focus on the need to support the aspirations for pupils especially those from underrepresented groups or poorer backgrounds, it can provide young people with the drive and motivation to succeed in their education and later professional lives. As ‘’disadvantaged parents and their social networks can lack the experience and knowledge to help their children.’’ (Menzies, 2013). It is, therefore, essential for educators to support pupils to find their passions and include their interests in curriculum learning as it increases the likelihood of achievement and continued participation throughout life-long education. By supporting and building up pupils' confidence in relation to their aspirations it ensures that they are included within extra-curricular provisions and believe that they can achieve anything regardless of the barriers they may face. ‘'Aspirations means to dream about the future while being inspired in the present to reach those dreams.’’ (Aspirations Academies, 2018). 
While strategies such as raising aspirations aim to ensure the continued inclusion and support for those who are at risk of being excluded from accessing equal opportunities and provisions. There can be issues when working to implement effectively due to misconceptions on the aspirations that pupils have with educators often assuming that lack of aspirations to be the cause of lower educational attainment and the perceived ‘aspiration gap’ between disadvantaged pupils and their better off peers. While more often ‘’the problem for pupils is not ‘where am I going?’ but ‘how do I get there?’’ (Menzies, 2013). Therefore, instead of focusing on providing pupils with aspirations, educators should consider what aspirations their pupils may already have and provide pupils with the means of achieving their own aspirations and goals. As ‘’ What we cannot do, or it will be an endless struggle if we try, is to force aspiration on someone.’’ (Bawden, 2018). 
Another issue that could arise if the aim to raise aspirations is not implemented correctly or equally among all pupils not just those perceived to be at risk of underachieving is that they are labeled and single out. And ‘'labelling people as having ‘low aspirations’ suggests a deficit view and could have a disempowering effect on individuals.’’ (Spohrer, 2011, p. 57). If pupils regard themselves as having low or no aspirations and feel that those around them also regard them in the same light. They may lose self-esteem and the self-belief needed to achieve their aspirations and instead go on to achieve a self-fulfilling prophecy of underachievement and lower attainment feeding back into the cycle of poverty.  
And the final strategy used to promote inclusion within The National Curriculum that will be critically analysed is the appreciative inquiry model. ‘’Appreciative Inquiry is a strengths-based approach to learning, change, planning, and implementation.’’ (Buchanan, 2014, p. 1). This model promotes inclusion by allowing educators and schools to focus on and support the strengths of pupils instead of focusing on the negatives and what they cannot do. Instead of secluding those less able this model seeks out potential and unique strengths in each individual and considers how to apply these to learning experiences. In relation to The National Curriculum this model allows educators to continue to hold high expectations of all pupils and can be used to support the curriculum aims by allowing teachers to ‘’develop exciting and stimulating lessons to promote the development of pupils’ knowledge, understanding and skills as part of the wider school curriculum’’ (Department of Education, 2013).
The Appreciative enquiry model is a way of addressing problems without being negative, in relation to how it can be implemented in education it focuses on how using the strengths of an individual can be used to address issues effectively and positively. Appreciative enquiry ‘’allows for a more structured, less anxious conversation around areas of genuine concern. It allows for the exploration of strengths that might be deployed to mitigate any weaknesses.’’ (Nicholls, 2016). This model promotes inclusion by firstly including pupils in discussions about their own work and progress and secondly, by ensuring that those who may have been excluded otherwise due to lower academic attainment or those who may have English as a second language for example, can still be included by positively addressing the issue focusing on the individuals strengths and how these can be used to promote learning and development. ‘’Appreciative education builds on the affirmative aspects of prior understanding to trigger positive connections between new concepts and past experiences, and to projects positive images of future potential development.’’ (Bloom, et al, 2013, pp. 6).  It can be used to teach pupils to recognize opportunities for learning and consider how they can bring their own strengths to each learning opportunity, building up their confidence, self-esteem and resilience enabling them to regard themselves in a more positive light. 
While initially the Appreciative Enquiry model appears to provide positive and immediate outcomes when implemented correctly, this does not mean that it is without fault. While it does evidently provide positive outcomes for all included it is not clear as to whether these benefits continue to occur over time as research has found ‘’It’s uncertain that the initial positive affect generated leads to sustained organizational improvement’’ (Gallagher and Heyne, 2012). This may be due to the use of various other strategies of inclusion or educators may not continue to apply this consistently within their classrooms. The Appreciative inquiry model ‘'technique requires significant resources for planning, communications and implementation and inclusive participation is essential for a successful outcome.’' (Dialouge Partners, 2018).  This could be incredibly difficult to begin using or maintain within the classroom as educators often lack the time to implement new strategies and approaches alongside all their lesson planning, teaching and marking. Educators may also struggle to meaningfully link the model to The National Curriculum as well as secure the quality of inclusive participation of pupils, especially those at primary level. 
To conclude, having examined the above information in relation to the strategies that promote inclusion within The National Curriculum it is evident that there is a clear emphasis throughout on the importance of inclusive practice. The National Curriculum England outlines the need for inclusion to be implemented and included throughout the teaching of the curriculum and the National Curriculums ‘' inclusion statement sets out three principles for developing an inclusive curriculum which provides all pupils with relevant and challenging learning.’’ (The National Archives, 2009). Inclusion should be considered and implemented within all aspects of education, and educators should ensure that it is always at the forefront of their practice. Inclusion should be considered when planning lessons in line with the delivery of The National Curriculum and educators should consider the needs of all in particular pupils who are most at risk of being secluded. As ‘’planning an inclusive curriculum means thinking about shaping the curriculum to match the needs and interests of the full range of learners.’’ (The Lancashire Grid for Learning, 2019).  
It is evident that there is no one strategy that meets the requirements of inclusion for all pupils and that instead there is a need for multitude of strategies to be used parallel. In order to maximize the effectiveness and quality of inclusion and inclusive practice. When implemented correctly inclusive practice can benefit all those involved especially pupils as Inclusive strategies and practice ‘’create an environment in which every student, including those who do not have disabilities, has the opportunity to flourish’’ (Inclusive Schools Network, 2015). However, throughout this essay is has become apparent that while the chosen strategies of inclusion provide many benefits to the educational environment this does not mean that they are without issues. This may be due to assumptions such as that inclusion or inclusive education is only relevant to pupils with additional learning needs however, this is not the case for strategies to be truly inclusive they must involve all pupils regardless of abilities or needs. Consideration must be taken into the fact that ‘' inclusive education is a multicomponent strategy or, perhaps, a mega- strategy'' (Suleymanov, 2015, p. 5). 
Inclusion is not as simple as only including pupils with addition learning needs or disabilities, inclusion is a multi-step approach that must always be considered and incorporated into all practice and teaching to be truly beneficial. Therefore, it would be of great benefit for educators and schools to truly educate themselves on the various strategies of inclusion and how best to incorporate these into everyday practice. While considering the benefits of inclusion for the wider school community, how to ensure consistent and effective practice, challenging stereotypes and bias and the continued need for holding high expectations of all pupils.  
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