Utilising the EntreComp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

Creativity is difficult to define because it depends on each individual’s views of creativity, but despite the challenge, many researchers have offered their views which follow a similar theme.  Wood and Bilsborrow (2014) say ‘Creativity is the process of creating novel and useful ideas or products’ (p. 112) while Boden (2004) says ‘Creativity is the ability to come up with new ideas or artefacts that are new, surprising and valuable’ (p. 1).  For N.A.C.C.C.E. (1999) imaginative activity is the root of original and valued ideas with Robinson (2017) agreeing that ‘Creativity is putting your imagination to work’ (p. 128).  These researchers all view the product of creativity as novel or original and feel that it should have value but whether imagination is at its root, is subjective.  For myself, I feel that creativity is the production of a product or idea that has value to the creator, as while an idea might be known to others, it is still original to the creator, and this does not detract from its value (Craft, 2004).  The subjectivity of creativity means many people can look at an idea and all have a different opinion on its value, and all are valid opinions (Torrance, 1966; Craft, 2000).

No matter how you define creativity, the way it is viewed is just as important as this impacts the views of everyone teaching or developing it.  Governments promote creativity in education, but this is not always reflected in their policies (Robinson, 2001, 2017).  Creativity has long been viewed as progressive and given less importance than literacy or numeracy, it is often associated with the arts and historically was considered a feminine discipline that lacked respectability (MacKinnon, 1966; Torrance, 1966; Robinson, 2001, 2017).  Stereotypes of creative people saw them as hippies, geniuses and eccentrics or they were considered insane (Guilford, 1958; Torrance, 1966) and these views caused many to suppress their creativity so they did not stand out (MacKinnon, 1966; Torrance, 1966; Robinson, 2017).  Today creativity is considered a 21st century skill and is desired by employers globally (Lucas, 2016; Donaldson, 2015; Robinson, 2017), however, our current education system is preparing children for jobs that are grounded in the Industrial Revolution rather than the current technological revolution (Robinson, 2001, 2017) where creativity and independent thought were unnecessary (Egan, 2010).  With 80% of people seeing creativity as the root of economic, cultural and societal growth (Adobe, 2012; Smith, 2013), it is clearly an important issue that needs to be addressed in education and Wales has begun this process with the introduction of their new curriculum, while Scotland, Australia, Northern Ireland and the Netherlands have already implemented their own forward thinking curriculums incorporating areas of learning instead of traditional single subjects (Donaldson, 2015).  Meanwhile, Finland has moved to a cross-curricular approach through multi-disciplinary learning and given children ownership of their learning through projects which has resulted in a more engaging curriculum (Will, 2016) in an effort to prepare children for the challenges ahead of them (Education Wales, 2019).   

Despite recent moves to introduce a holistic approach to education, with creativity embedded as a wider skill (Donaldson, 2015; Education Wales, 2019), the view that schools are stifling or killing creativity still exists (Adobe, 2012; Robinson, 2007, 2013).  However, Leunig (2016) disagrees with this view as he believes knowledge is the base of creativity, and knowledge is provided by schools.  While researchers agree that knowledge underpins creativity, as it gives you the tools needed to move forward with ideas (N.A.C.C.C.E., 1999; Feldhusen and Goh, 1995; Sharp, 2004; Frenkel, 2012; Smith, 2013), they observe that it must not be too great a focus or creativity will be stifled (Boden, 2001), which brings the debate back to schools killing creativity and trying to find a balance.  This debate sees children having their imagination and thinking suppressed on one side, but having their literacy developed to provide a foundation for all other learning, thus enabling creativity on the other side (Astle, 2018).  Schools that reject a broad and balanced curriculum and work in a prescriptive way are seen as more likely to stifle creativity in children and teachers, and a lack of understanding in how creativity spans many processes, such as in cross-curricular teaching prevents connections being made across subjects, again stifling creativity (N.A.C.C.C.E., 1999; Spendlove and Wyse, 2008; Robinson, 2013; Donaldson. 2015; Astle, 2018). 

Enterprise in schools takes place through social enterprise, which usually involves projects or activities with real-world context such as school fetes to gain experience in enterprise and provide a positive outlook towards innovation and problem-solving which may be of use in future jobs (Clever Tykes, 2014; Young, 2014; British Council, 2020).  Delivering enterprise projects or enterprise days in schools is a ‘quality that gives an individual a positive outlook…and is a valuable attribute for the whole of life’ (Young, 2014, p. 1) and may also encourage children to consider social problems in their communities along with how local businesses might address them (British Council, 2020).  For Donaldson (2015), ‘creativity and enterprise are central features of modern life’ (p. 8) and are valued highly in his recommendations for the new Welsh curriculum.  Collaborative projects, as seen in social enterprise, prepare children to thrive in a world that is rapidly changing around them (Arts Council of Wales, 2015) and the use of real-world context within a supportive environment encourages exploration and critical thinking, all of which are important when supporting children to becomes ‘enterprising, creative contributors’ (Donaldson, 2015, p. 29) who take calculated risks, problem-solve and make connections when applying their knowledge (Arts Council of Wales, 2015; Education Wales, 2019).  Enterprise motivates children in their learning and enables creative skills to be developed in an adventurous way, therefore it should be introduced to children early in their school life when they are more open to ideas and possibilities (Bridge and O’Neill, 2013; Young, 2014). 

ENTRECOMP
The Entrepreneurship Competence Framework (EntreComp) was designed to provide a bridge between education and business and aid in understanding entrepreneurship in all settings (Bacigalupa, Kampylis, Punie and Van den Brande, 2016; McCallum, Weicht, McMillan and Price, 2018).  Although entrepreneurship is not relevant to all areas of education, many of the skills it uses are applicable to enterprise and creativity, and one of the competencies is focussed specifically on creativity.  The intention of the EntreComp is to allow the focus to be placed on creating objects with value in all sectors using its competencies and learning outcomes, with links being possible across the competencies (Bacigalupa, Kampylis, Punie and Van den Brande, 2016).  The EntreComp is intended to be used as a launch pad for planning, and can be adapted to meet the individual needs of its users, with some competencies receiving greater priority than others depending on the type of user (Bacigalupa, Kampylis, Punie and Van den Brande, 2016; McCallum, Weicht, McMillan and Price, 2018).  A key goal of the EntreComp is to ‘create value by adapting the framework to specific context’ (McCallum, Weicht, McMillan and Price, 2018, p. 21) and this is achieved by its use in evidence-based teaching and adapting it, alongside using the visual framework, to engage users in a way they can relate to and understand (McCallum, Weicht, McMillan and Price, 2018).  The EntreComp is a progression model that provides four main proficiency levels and eight sub levels through the learning outcomes, demonstrating the connection between the independence of the individual and the learning outcomes (Bacigalupa, Kampylis, Punie and Van den Brande, 2016).  The proficiencies start at foundation level, where the individual is reliant on others for support and go through to expert level, where the individual is completely autonomous and each individual may be at different proficiency levels in each competence (McCallum, Weicht, McMillan and Price, 2018).

The learning outcomes are a best fit model and McCallum, Weicht, McMillan and Price (2018) observed that the vagueness of the language makes it challenging to use the framework when planning, therefore adaptions are needed to relate the outcomes to real-world context for it to be meaningful for teachers.  I found this to be true when assessing my creativity, especially as the base of the framework is in entrepreneurship and not creativity specifically.  When using the EntreComp framework to assess my own creativity, I began with the Creativity competence and its five threads: be curious and open; develop ideas; define problems; design value and be innovative (Bacigalupa, Kampylis, Punie and Van den Brande, 2016).  The first thread, I assessed myself as a level 2 as I felt that to be curious and open relates to developing creative thinking and I found I had to use creative thinking to innovate and challenge my preconceived ideas of teaching and learning (Mind Tools Content Team, 2020).  This was especially relevant when teaching chemistry to a year 6 class which was a new topic for the class and indeed the school, and I was given the opportunity to be the first to teach it.  There was a lot of information to impart in the first lesson, and to make sure it was understood, I chose to use practical activities to support the children (Appendix 1).  The children were encouraged to ask questions during my introduction to support their understanding, and the class teacher later advised me that note taking was common in her class as it provided context for the children when looking back at their work (Appendix 2) and would have been of benefit during the introduction.  This was something I had not encountered in primary schools before and found surprising but would like to develop further.  To move to level 3, I need to continue to develop my innovation skills by considering new ways to develop the children’s learning that do not involve the traditional ways of teaching, such as standing at the front of the class and talking as children only hold onto small parts of what has been said, with much being lost (Enser, 2019).  Additionally, the new curriculum is encouraging teachers to take the risk to leave behind this traditional lesson structure (Joubert, 2001), whether through an enquiry-based learning approach or other project-based learning which encourages children to be involved in planning and leading their work through active engagement (Seltzer and Bentley, 1999; Oral, 2008; Donaldson, 2015).

The second thread, I assessed myself as level 2 and although I feel that I meet elements of level 3, I lack the confidence to create activities without checking with the class teacher beforehand to ensure they are appropriate, and still rely on the support my class and school mentors provide (Appendix 3). I have collaborated with teachers on my professional teaching experiences (PTE), as well as worked independently, to develop ideas that will impact children’s learning.  On PTE, this involved participating in weekly planning sessions and developing the ideas for subjects into activities.  This would take place through verbal discussions which I would use to develop my lesson plans (Appendix 4).  To move forward to a level 3, I need to build confidence in my abilities, which was observed in discussion with my year 6 class mentor in PTE2.  I need to take ownership of my ideas, accepting they have value for my both myself and the children as while I can plan activities for the children, I then doubt my ability to deliver them, often changing the plan for simpler or more traditional activities.  However, when I have the confidence to continue with my original idea, it makes for a very engaging lesson (Appendix 5 and Appendix 6).

The third thread, I assessed myself as level 1 as while I enjoy problems and am always happy to explore them, I feel I am limited in the number of solutions I can generate because I become focussed on one idea and ignore the rest.  In this respect, my imagination is overruled by my logic and this is difficult for me to overcome.  This issue relates to functional fixedness, as I find it challenging to overlook a conventional solution to problems because I cannot see beyond the original purpose of objects (Boyd, 2013; Harley, 2017).  Additionally, my usual response is to search on Google for other people’s solutions and use their ideas, which reinforces Guilford’s (1958) observation that computers do our thinking for us now, as our first response to a problem is to ask someone else to solve it for us.  When faced with activities involving problem solving in university, the solution has always been found by fellow students, as was the case with an unusual jigsaw puzzle.  While I applied conventional methods of jigsaw puzzles to solving it, another student observed and generated numerous solutions before suggesting we turn some of the pieces over.  I did not understand this idea as it did not fit with my understanding of completing jigsaw puzzles, but we tried and were successful, although without the other student, the puzzle would have taken a lot longer.  To move ahead to level 2, I can use the SCAMPER approach to aid in overcoming my functional fixedness as it is simple to use and can be applied to any situation which will make it useful when planning activities and lessons (Elmansy, 2015; Exploring Your Mind, 2018).  Using SCAMPER as a tool will aid me in brainstorming different ways to ‘substitute, combine, adapt, modify / magnify, purpose, eliminate / minify, rearrange / reverse’ (Mulder, 2018) different elements, objects and areas within a lesson to put more creativity into my teaching and move beyond the familiarity I have with objects, to be able to use them in new ways (Glenn, 1997).

For the fourth thread, I assessed myself as level 2.  On my PTE in a year 2 class I taught a series of lessons on writing for different purposes under the Read Write Inc scheme.  The children found it challenging to structure their writing so I took the idea of structure strips that I had heard about at the Aiming for Excellence conference 2017 and researched further online (Try This Teaching, 2017), using my research to create my own structure strip that was appropriate for a year 2 class (Appendix 7).  Furthermore, in my year 6 class I introduced the use of a traffic light exit strategy (Appendix 8).  I took the idea of asking the children to self-assess work in their books using the traffic light strategy (DCELLS, 2010a) and instead asked them to place their book on the traffic light sheet that matched their understanding of the lesson.  Although self-assessing in books is common practice in schools, I felt the children did not take the time to think about their choice and used the green colour because it was recorded in a book.  The exit strategy encouraged the children to be reflective about their understanding (Black and Wiliam, 1998) and this was a useful way to receive visual feedback as I was able to look at each pile, and any red or amber, I could speak to the child immediately to ask what they found challenging.  This use of formative assessment to gain immediate feedback from the children enabled me to see what I needed to plan for the next lesson to support them (DCELLS, 2010b).  It was extremely beneficial and is something I will continue in the future.  To move forward to a level 3 in this thread, I need to develop my ideas further by developing and personalising the structure strips to be relevant to lessons, especially in KS2 where they will be beneficial when introducing new topics.  Considering areas within my teaching where a strategy would enhance either the children’s understanding and reflection, or my own is something I would like to develop further as well, and innovating existing strategies or developing my own original strategies would support me in moving ahead in this thread.

The final thread, I have assessed myself as level 1.  This is a thread that I found very challenging to assess myself in, as while I understand the need for innovation in education, not just in schools but throughout education, recognising these innovations is not easy for me.  I think I meet elements of level 2 because I understand that the development and application of the new Welsh curriculum is a large shift in thinking and will transform current schooling, although I am having difficulty visualising it in practice.  However, describing how this change will transform society eludes me, despite looking forward to being part of the transformation.  When considering other innovations and their effect on society, I struggle to think of others and am unsure how else to place this within education which is why I have placed myself so low on this thread.  To move to level 2, I need to engage in discussions with members of education to develop my understanding of what constitutes an innovation in education and familiarise myself with research areas that will support me in this area.

Within the EntreComp framework I also assessed myself again the Learning Through Experience competence, specifically the Reflect thread.  I assessed myself as level 3 in this thread, which is higher than in creativity, as the ability to reflect is something that is encouraged throughout our lives in school and work, so is something I find easier to achieve.  When attending PTE, the ability to reflect is essential in not only assessing where the children are and how to move them forward in their learning, but for myself and how to improve my abilities as a teacher.  Within the FP I would work with different groups each day and reflect on the lesson before adapting it for the next group (Appendix 9 – LESSON PLAN – PICK ONE WITH ANNOTATIONS).  Furthermore, I would reflect on every lesson, despite only being required to complete one official reflection sheet each day.  It was noted by my school mentor that I am overly critical of myself (Appendix 10 – SUMMATIVE REPORT) which is something I am working to improve.  When situations go awry, I am usually able to sit back afterwards and identify the cause in order to avoid or adapt in the future.  I feel I have strong elements of level 4 and am making good progress in moving towards this level and to continue progressing I need to continue using my reflections to improve my teaching, and try to be less critical of myself when doing so.

Through my teaching PTE, I have discovered a tendency to use a teacher-led approach, as I experienced in my own schooling, with an introduction involving a lot of talking, before moving into an activity.  The activity usually takes place in groups and is based at a table with a whole class plenary at the end, and while this is the style encouraged by my PTE schools, I would like to develop more engaging ways of teaching as I do not feel that I am developing my own or the children’s interests or creativity in this way.  I find it challenging to be creative in my teaching and this has shown through the low levels I place myself at in the creativity competence, but as the attitude of the teacher can impact on a child’s creativity, then I need to be a positive role model, which I currently lack the confidence to do (Torrance, 1966; Craft, 2000, 2001).  While I can recognise this and what is needed to move forward, I often revert to familiar ways.  Although the need for adult led activities, especially in the early years, to model and question to support children in their development is important, too much adult intervention can suppress creativity (Sharp, 2004; Duffy, 2010). I am still finding this balance difficult to get right and it is something that I will continue to work on as I go into my next PTE.

DEVELOPING CHILDREN’S CREATIVITY
When discussing developing children’s creativity, most researchers agree that it is key to raising standards (Robinson, 2001; Duffy, 2010) but the agreed method of achieving this varies.  Teachers are advised to teach creatively by ‘using imaginative approaches to make learning more interesting, exciting and effective’ (N.A.C.C.C.E., 1999, p. 102) while also teaching for creativity by developing children’s creative thinking through creative teaching by encouraging the children’s belief in their abilities, identifying their creative strengths and fostering their curiosity by learning through experience to empower children in their learning (Torrance, 1966; Beetlestone, 1998; N.A.C.C.C.E., 1999; Jeffrey and Craft, 2004).  Wiliam (2013) says lessons should produce value for all learners which is not achieved by standing and lecturing the class as occurred in the past and the way to do this is through a cross-curricular approach as it allows connections to be made across subject areas.  Imaginative approaches allowing children to lead the learning are also promoted (N.A.C.C.C.E., 1999; Sweet, Blyth, Carpenter and Apostel, 2013) and the idea of children leading the learning is supported by many researchers who state the importance of self-regulated learning and independence in developing creativity (Seltzer and Bentley, 1999; Education Scotland,2013; Wiliam, 2013; Özyaprak and Taşcilar, 2019) and encourage children to be active participants (Lucas, 2001; DCELLS, 2010b; Donaldson, 2015; Department for Education and Skills, 2015; Education Wales, 2019). However, there still needs to be input from teachers as creativity needs to be underpinned with knowledge, so that children have the tools to move forward with developing their ideas (Feldhusen and Goh, 1995; N.A.C.C.C.E., 1999; Sharp, 2004; Frenkel, 2012; Smith, 2013; Leunig, 2016).  

Children are born with a natural curiosity that engenders itself to creativity as they explore their world, and this was proven by Land and Jarman (1992) who discovered that 98% of children were creative geniuses at the age 4.  However, by the time these children were 15, only 12% of them still tested as creative geniuses (Land and Jarman, 1992).  One of the reasons the drop could be attributed to is that children start school in a stimulating environment that encourages their curiosity, but as they move through formal schooling, the environment and expectations change and opportunities to be curious and ask questions lessens (Donald, 2012).  Land and Jarman carried out their research in 1992 and technology was less prevalent, today’s children spend a lot of time on technology, often spending all day in front of a television, mobile phone or games console instead of exploring the world around them, which inhibits their curiosity and leaves them expecting to be entertained instead of wanting to explore and experiment with the world around them (Brice Heath, 2010), therefore it is possible that if the study was repeated today, the statistics could be much lower.  To overcome this issue, schools, and teachers especially, need to encourage children to ask questions and offer opportunities for experimentation (Torrance, 1966, N.A.C.C.C.E., 1999; Craft, 2000; Duffy, 2010).

Another challenge when developing children’s creativity today is their fear of making mistakes and being wrong, because while they are willing to do this when younger, as they move through school, they become less willing to take risks possibly due to the emphasis on success, as testing has shown them that if there is only one right answer then anything else is a failure (Robinson, 2007; Frenkel, 2012; Chary, 2019).  Children need to learn that mistakes are not failures but learning points, and by experimenting and taking risks they are developing their creativity and innovation skills, and overcoming the ‘culture of standardisation’ (Robinson, 2013) that exists in schools (Torrance, 1966; N.A.C.C.C.E., 1999; Craft, 2000; Joubert, 2001; Turak, 2011; Frenkel, 2012; Education Wales, 2019).  In acknowledging that mistakes are acceptable, children will develop resilience which then builds their confidence in their abilities and in turn impacts on their motivation (Claxton, Chambers, Powell and Lucas, 2011; Education Scotland, 2013).

An important factor in the development of children’s creativity is the environment, not only the physical environment but the people in the environment and the interactions they provide (Duffy, 2010; Balke, 2012).  Creativity develops when the environment is engaging and challenging and children’s ideas are valued (Torrance, 1966; Feldhusen and Goh, 1995; Seltzer and Bentley, 1999; Sharp, 2004; Özyaprak and Taşcilar, 2019).  Furthermore, ideas should be valued no matter how the children express them as non-academic creations are just as creative and valid as academic creations (Craft, 2000).  Returning to the environment, play is another important factor that is often overlooked, although not all play develops creativity (Craft, 2001)  Furthermore, although play is disregarded as children move through primary school in favour of more academic work, creative companies like Google and Disney are encouraging their staff to be ‘playful in order to facilitate creative thinking’ thus bringing us full circle (Sharp, 2004, p. 7).  The use of play has been a central element of the Foundation Phase (FP) with children using play to experiment, problem-solve, take risks and explore their world in an experiential way which is echoed in Finland’s new curriculum (Department for Education and Skills, 2015; Doyle, 2016).  Experiential learning has been accepted and encouraged for younger children (Ellyatt, 2010; Department for Education and Skills, 2015) and as demonstrated by Land and Jarman (1992), younger children are considered more creative, but the intention of the new Welsh curriculum to take the pedagogy of the FP and apply it across the curriculum will aim to offer greater opportunities for older children to also share in this experience (Donaldson, 2015).  As children are creative by choice, finding what they enjoy and incorporating it into their learning, through play, will support them in expressing their creativity (Sharp, 2004; Wiliam, 2013).

Many researchers are agreed that the best way to develop creativity in children is through problem-solving (Feldhusen and Goh, 1995; N.A.C.C.C.E., 1999; Wood and Bilsborrow, 2014; Özyaprak and Taşcilar, 2019), although not all problems need a creative solution and this needs to be taken into consideration (N.A.C.C.C.E., 1999). Problem-solving is an important part of social enterprise in schools as many projects require the children to find a solution to a real-world problem, thus making it more relevant to their learning (Young, 2014; British Council, 2020).  The cognitive processes used when problem-solving will be applied differently depending on the type of problem but are all part of critical thinking which applies across the whole curriculum (Guilford, 1958; Feldhusen and Goh, 1995; Wiliam, 2013).  Wales has recognised the importance of thinking in the classroom by advocating the use of creative thinking in a framework that holds metacognition at its heart, and promotes different thinking principles, including lateral thinking (DCELLS, 2008; DCELLS, 2010b).  Going further, the new curriculum incorporates creativity and innovation, critical thinking and problem-solving into wider skills that are ‘integral to the curriculum’ (Education Wales, 2019, p. 16) and these skills are a key part of Donaldson’s (2015) four purposes, specifically ‘enterprising, creative contributors’ (p.29).

A tool to support the development of critical thinking and problem-solving skills is the use of divergent and convergent thinking (Guilford, 1958), which Craft (2000) describes as ‘possibility thinking’ (p.7) due to the need to think of the many possibilities needed to solve a problem.  Divergent thinking is considered a basic skill in creativity, involves making unexpected connections and involves the use of imagination to generate ideas to find solutions to a problem (Özyaprak and Taşcilar, 2019; TeachThought Staff, 2019).  SCAMPER is considered a useful tool to support divergent thinking as it supports the ‘search for ideas and solutions to concrete problems’ (Exploring Your Mind, 2018) and the seven areas each offer different ways of thinking, while forcing the mind to think in a certain way to find innovative solutions to a problem (Elmansy, 2015; Mulder, 2018).  As previously discussed, SCAMPER is a tool that can be used to develop a teacher’s creativity, however, it can also be used by children, which makes it an excellent way to stimulate their creativity (Glenn, 1997).  When using divergent thinking, inspiration often strikes when the individual is not sitting at a desk, this may be in the bath in the case of Archimedes (Boden, 2004), or as Nietzsche and Polt (1997) noted, ‘Only thoughts that come by walking have any value’ (Aphorism 34, p.10).  Oppezzo and Schwartz (2014) discovered that walking anywhere for at least 16 minutes, produced greater creative output than sitting and that it did not matter whether you were inside or outside, had a view or not, it was the act of walking that produced the result. This can be incorporated into schools by asking the children to walk around the classroom, school or outside area during the divergent thinking phase before returning to continue their recording of ideas.  It was discovered though, that walking would only increase creativity in relation to divergent thinking and it had no effect on convergent thinking (Oppezzo and Schwartz, 2014).  

Convergent thinking is the use of logic to refine the ideas generated by divergent thinking until you have one or two to move forward with (Mulder, 2018; TeachThought Staff, 2019) and focusses on finding the best solution to a problem (Shrestha, 2017).  You often see convergent thinking in schools, where children are asked to find the answer to a question that is not open to interpretation and they are looking for an answer decided by the teacher (Kaufman, 2012).  This type of closed thinking is not conducive to creativity and both types of thinking are needed when problem-solving, although the effectiveness of them relies on children being give the time to develop and explain their ideas without being rushed through the process (Kaufman, 2012; Özyaprak and Taşcilar, 2019).  When both divergent and convergent thinking are applied to solve a problem, children think outside the box and use lateral thinking, which is not always seen in current education (Sommer, 2014; TeachThought Staff, 2019).  

Although divergent thinking is a good tool to generate ideas, it does create a problem when assessing the creativity of the children as assessment has to be consistent, but creativity is subjective to each individual therefore the criteria for assessment needs to be clearly stated before any activity takes place to prevent confusion for the children (N.A.C.C.C.E., 1999).  The criteria may be generated from the eight elements of divergent thinking: complexity; curiosity; flexibility; fluency; risk taking; elaboration; imagination; originality (Perry, 2019), or the simpler four element of fluency; flexibility; originality; elaboration, developed by Guilford (1958) and used by Torrance (1974, cited in Sternberg and Lubart, 1999) to develop his Torrance Tests of Creative Thinking. The use of either of these would benefit teachers in selecting how to assess children’s creativity along with formative assessment throughout the creative process and peer and self-assessment to give children ownership of their learning (Joubert, 2001; Donaldson, 2015; Will, 2016).  Teachers also need to be aware that the gender of a teacher can impact how they approach and asses creativity with women focussing on the personal side and depth of feeling associated with the outcome, while men focus on the novelty and outcome (Spiel and Caroline, 1998; Fryer, 1996 cited in Craft, 2001; Craft, 2004) which is why a whole school approach to creativity provides consistency for all (Craft, 2000; Lucas, 2001).

It is clear that the development of creativity in both teachers and children is a challenging process, impeded by demands on teachers’ times from outside the classroom (N.A.C.C.C.E., 1999; Spendlove and Wyse, 2008; Robinson, 2013; Donaldson, 2015) and hindered by the confidence of the teacher in respect of their own creativity (Craft, 2000, 2001; Oral, 2008), as I am well aware from my own creativity assessment.  The importance of supporting teachers to develop their creativity is necessary with the introduction of the new curriculum in Wales due to the inclusion of creativity, problem-solving and enterprise within (Donaldson, 2015; Education Wales, 2019) and the move towards a more holistic approach with children taking greater ownership of their learning (Beetlestone, 1998; Donald, 2012; Education Scotland, 2013) and the EntreComp framework may be of use to do so, although it feels more appropriate for enterprise than creativity specifically.  It is also clear that assessment of creativity is a complicated area due to the subjectivity of creativity and it will be interesting to watch how assessment will work practically in the new curriculum.  One thing is clear though, if people are given the space, knowledge and tools to access creativity and are supported by enthusiastic, engaging people and environments, then anything is possible, and children will be well prepared to face the future.
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Appendix 1 – Atoms Lesson Plan – 15.11.19
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	1B

	Session Plan – Key Stage 2


	Name of trainee:  Claire Lewis

	Session ref: 150119_3 

	Personal target(s) in relation to QTS: 
S2.1 - Research teaching thoroughly and have a secure grasp of the content
S3.3.3 - Interest and motivate learners through teaching


	Year group: 6
	No. of learners:  25
	ALN:  As this is an introductory lesson, the work is not differentiated.  When asked to work in their books, Xavier, Clark, Gabe, Arren and Ryan will be more closely observed and additional support offered when appropriate.  A more practical example may be needed when making the sentence scientific and this will be demonstrated using the Lego.


	Additional Adults: Class teacher (KC)


	Learning objective(s): To gain an understanding of Chemistry

	Success criteria:
-Use scientific language when describing atoms



	Links to previous learning: This is a new area of learning for the children and the school


	Curriculum coverage (range, skills)
English
Developing and presenting information and ideas - Collaboration and discussion
-Express opinions clearly about topics and include supporting reasons

Science
-See school’s own - overview of chemistry and meteorology


	Literacy (LNF)
Range
-Use appropriate vocabulary suitable for the situation or purpose
	Numeracy (LNF)
Developing numerical reasoning - Identify processes and connections 
-Visualise size


	DCF

	Thinking
Plan – The children will be encouraged to ask questions about this new topic and listen before asking further questions.  Where appropriate, they will make links with prior knowledge related to the context.

Develop – They will identify differences between protons, neutrons and electrons by making simple comparisons.

Reflect – They will show some of what they have learned when drawing their atom and when they describe something they have learned from the lesson

	ESDGC
	YCC

	Key vocabulary (English/Welsh):
-Atoms
-Molecules
-Elements
-Chemistry
-Protons
-Electrons
-Neutrons
-Nucleus
-Repel
-Attract
-Neutral
-Orbit

	Resources:
-Chemistry PowerPoint
-Lego
-Magnets
-Stickers




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
20 minutes



	Introduction
When the children come into class after lunch they will be given a sticker to wear but no other information.  The sticker will have either + N or -.

The children will be informed that they will be looking at chemistry this lesson.  They will stick a periodic table in their books and then we will have a class discussion about what they think chemistry is.

The children’s answers will be written on the cupboard for the children to come back to at the end of the topic.

	





What do you know about chemistry?
Share any facts they might be aware of

	


	Main activities
The children will focus on atoms this lesson and they will be introduced to this using a PowerPoint.  I will give an overview of atoms and their components - electrons, protons and neutrons as well as molecules and elements.

The children will note down in their own way the fact - the width of a full stop is 20 million atoms.

When comparing atoms to Lego, the children will be provided with Lego to physically experience this.  They will also be provided with magnets so that when we discuss repel and attract, they will be able to visually and physically experience this.

To continue their understanding of attract and repel, the children will be told that their sticker identifies the particle they are.
· = proton
· = electron
       N     = neutron

Using their knowledge, they will move around the room acting like the particle they are identified as.
Proton + proton = repel
Electron + electron = repel
Proton + electron = attract
Neutron = no response

When they are repelled, they will back away saying ‘whoa’.  When they are attracted, they will shake hands.  Neutrons will just ignore everyone.

There will be short video to demonstrate the distance between the nucleus and electrons in order to aid the children in understanding the distance between them on a more visual scale.

To understand the relationship between atoms, molecules and elements, they will be likened to letters, words and sentences and the children will be asked to write a scientific sentence explaining this, with a picture to support their sentence.  They will not be restricted in their drawing, it will be personal to them to aid in remembering the relationship.

While the children are working, I will move around the room, looking at the children’s work, answering any questions and offering support where needed.  If appropriate, I will call the children’s attention to a good example that may help them.

As we work through the PowerPoint, the children will be encouraged to ask questions about the slides to further their understanding of the subject.  

	









What does attract / repel mean?
Attract - pulled towards each other
Repel - pushed away from each other

What can you think of that attracts and repels?
Magnets




Can you respond like your particle?
Use the actions in the game








What did you notice about the distance between the nucleus and the electrons from that video?
There is a lot of empty space between them

How would you change this to a scientific sentence?
Use the words key on the board to change 
letters → atoms
words → molecules
sentences → elements

Mini plenaries

	

	Plenary
The children will create their own drawing of an atom in their books and label the nucleus, proton, electron and neutron.

They will finish by completing a short quiz on google forms to test their understanding and recall of the lesson.  If possible, they will not use their books to answer the questions.

Those that finish quickly will be asked to write a fact that amazed them from the lesson and several children will be asked to feedback to the class.

Books will be placed on the traffic light exit sheets to show children’s feelings about the lesson.

	
What do you need to include in your drawing?
Electron, proton, nucleus, neutron





Is there a fact you learnt today that made you go ‘Wow!’?
Reflect on the learning

Traffic light exit strategy






























Appendix 2– Science Lesson Feedback from Class Mentor 15.1.19
LI: To gain an understanding of Chemistry. 

No lesson plan, working slides document. 

Date and LI written in books.  - standards on presentation maintained. 

Use white board to record knowledge. 

Lots of teacher talk - needs to be broken up with note taking. 

Pupils need to make notes, those visual learners have switched off. 

Practical tasks  lego, magnet and walking around. 

Use of incidental welsh. 

Use of ICt - Video to support learning. 

Use the whiteboard to show you ‘I love atoms’ example (doing this now) 

Use specific language - ask them for a scientific example.  

Don’t give them too many tasks - you’ve asked them to write the sentence then draw a picture - some pupils will only hear picture. 

Given a plenary task for AFL - drawing an atom with labels. 

Pupils are confused with the make-up on an atom.  Notes would have helped them. 

Use of google quiz to assess learning. 

Question:

How would you get them to write notes? Mind maps? Notes?
How do you know learning has taken place? 
How could you differentiate the final diagram?
You’ve rotated around a lot at the end of the lesson giving 1:1 support, how could this be minimised?











Appendix 3 – Summative Assessment PTE1
	Standards
	Observations

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	S1
	Professional values and practice
	G
	G
	-
	-
	-
	-
	-
	-
	-
	-

	S2
	Knowledge and Understanding
	A
	G
	-
	-
	-
	-
	-
	-
	-
	-

	S3.1
	Planning, expectations and targets
	A
	G
	-
	-
	-
	-
	-
	-
	-
	-

	S3.2
	Monitoring and assessment
	A
	A
	-
	-
	-
	-
	-
	-
	-
	-

	S3.3
	Teaching and class management
	G
	G
	-
	-
	-
	-
	-
	-
	-
	-




	Standards
	Observations

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	S1
	Professional values and practice
	G
	-
	-
	-
	-
	-
	-
	-
	-
	-

	S2
	Knowledge and Understanding
	A
	-
	-
	-
	-
	-
	-
	-
	-
	-

	S3.1
	Planning, expectations and targets
	G
	-
	-
	-
	-
	-
	-
	-
	-
	-

	S3.2
	Monitoring and assessment
	A
	-
	-
	-
	-
	-
	-
	-
	-
	-

	S3.3
	Teaching and class management
	G
	-
	-
	-
	-
	-
	-
	-
	-
	-




S1 - Professional values and practice: Good
S2 - Knowledge and Understanding: Adequate
S3.1 - Planning, expectations and targets: Good
S3.2 - Monitoring and assessment: Adequate
S3.3 - Teaching and class management: Good

S1 - Professional values and practice: Throughout this placement Mrs Lewis has consistently demonstrated a hardworking and conscientious attitude to all aspects of her role. In her observation/planning week, she made detailed notes about the school/classroom routine in addition to notes on pupils in order to be well prepared when she began to work with pupils'. She readily accepted and acted on any advice given in order to work towards identified targets. Mrs Lewis demonstrated a commitment to the involvement in the general life of the school by helping out weekly in lunchtime Eco Club and had a lovely kind and caring manner with the pupils. Mrs Lewis demonstrated a developing ability to reflect on her own practise and the impact that her teaching had on learners. Target: To continue to develop her ability to reflect on her own practice and its impact on learners
S2 - Knowledge and Understanding: In her lessons, Mrs Lewis demonstrated a good ability to use her own subject knowledge in an appropriate way to motivate learners. Wherever possible she linked lessons very well to the class Topic/Theme, which helped engage learners and keep them on task. Mrs Lewis demonstrated a good understanding of effective learning and teaching approaches that offered breadth and diversity of provision, particularly during her time in the Foundation Phase. Mrs Lewis demonstrated an ability to use ICT within the teaching and learning of subjects however in her next placement, she now needs demonstrate her ability to use of a wider variety of programmes. Target: To develop her ability to use ICT effectively to enhance teaching and learning.
S3.1 - Planning, expectations and targets: The lessons planned by Mrs Lewis demonstrated her ability to plan activities to secure pupil engagement and enjoyment. Again, she gave great thought to linking lessons/activities to the class Theme/Topic wherever possible. Mrs Lewis was not afraid to ask for advice/support to ensure she was able to produce detailed and high-quality lesson plans. Her differentiation was clear and well planned for, demonstrating a good awareness of the individual needs and targets of learners. In the second part of her placement Mrs Lewis had developed a much better understanding that the learning intention should focus on what pupils should learn, rather than what they would do during the lesson. Taking the learning intention directly from the Foundation Phase Profile supported her in this regard. In her next placement Mrs Lewis now needs to become more confident in her own ability and to take the initiative to try out new ideas. Target: Plan with a greater degree of independence for a range of effective learning opportunities, including effective use of indoor and outdoor spaces.
S3.2 - Monitoring and assessment: Throughout her placement Mrs Lewis made use of assessment to track pupils' learning experience. She made detailed notes in order to track different groups of learners and demonstrated a growing recognition of the link between evaluation and future progression. Mrs Lewis used positive praise effectively to encourage learners and demonstrated her ability to use some assessment for learning strategies, with an awareness to involve pupils in their own learning. Mrs Lewis demonstrated a satisfactory awareness of her own progress, however at times was too harsh a critic of herself. Mrs Lewis was hard working and enthusiastic and in her next placement, she needs to work at developing her confidence. She needs to develop a more realistic awareness of her own progress, including targets for improvement and training needs. Target: To develop a more realistic awareness of her own progress, including targets for improvement.
S3.3 - Teaching and class management: Mrs Lewis demonstrated appropriate organisation and management skills; all resources were prepared in advance and were of a high quality. She made effective use of the approaches to learning adopted by her class mentors to motivate, stimulate and educate pupils. Mrs Lewis demonstrated a good ability to challenge pupils through differentiated questions. When the pupils' asked questions, rather than simply answering, she asked more questions in order to help draw out the correct answer. In her next foundation phase placement, Mrs Lewis needs to practise a range of different behaviour management skills to help manage the whole class. 'Rounding up' young learners in the foundation phase setting is quite a skill in itself! Target: To develop your ability to guide and support additional adults effectively.
Oral and written communication: The standard of Mrs Lewis' oral and written communication was good. She was a good model to pupils and made use of the Promoting Welsh Planning sheet to support her in the use of incidental Welsh. Target: Continue to develop the use of incidental Welsh for herself and pupils within the classroom.
Cause for concern: No
Actual attendance (days): 36
Possible attendance (days): 39
Reason for absence (if applicable): 1 day during KS2 - throat infection 5 days during FP - shingles However Mrs Lewis came back after the half term to work back 3 days (we had 2 day INSET that week). Therefore, total days missed was 3.





















Appendix 4 – Germs Reflection – 26.11.18
GERMS REFLECTION 
· The activities were different to the other year 2 class
· During PPA we had discussed what the teachers wanted to cover and I was given the impression that I was able to come up with my own ideas for the class, but on arriving at school was given a lesson plan and worksheets
· Explained that I’d already planned a lesson involving a carousel of activities after our discussion on friday
· Was told that the teachers had messaged each other over the weekend and found worksheets related to germs which they had decided to use but they were fine with me carrying on with my own plan
· The children had a good idea of what germs are and some knew they were also called bacteria
· Knew how germs are shared and that they cause illness
· Video was well received 
· The children all engaged with the activities
· True / false one they didn’t discuss, just put them randomly on each side as they wanted to get on with colouring
· With no adult to guide they weren’t bothered about the facts
· Making playdough microbes was without an adult as we were short staffed
· No discussion on the microbes although tried to cover this in the class introduction instead
· Children tended to make pretty patterns instead with very few using the pictures to recreate a microbe
· They all enjoyed though even if it wasn’t quite what was expected 
· Sneeze went well
· Children all made predictions and were quite shocked when it went further than the table
· They found it disgusting but fun
· All able to say what could be done to prevent spreading germs
· Cover nose with hand, arm or tissue
· All knew handwashing was important and why
· Handwashing was run by class teacher
· All seemed involved and able to talk about the six steps of handwashing
· Had break after all rotations
· Completed sheet when returned but was a bit rushed and a lot just did one-word answers instead of sentences
· C was sent to redo his as he wrote ‘everything’ for each question, so he didn’t have to do anything else






Appendix 5 – Art Attack Lesson Plan 7.6.18
	Name of Trainee:  Claire Lewis                                        Session ref:         070618_02 Group 1 and 2
                                                                                                                  080618_03 Group 3 and 4          

Personal Training Targets:
S3.3 – Being to employ interactive teaching methods and collaborative group work.
S3.3 – Begin to promote active and independent learning.
	Class: Year 2

No of chn:  30           Age:  6-7
	Foundation Phase Focus Plan         

1B

	Learning objectives/intentions: 
To share activities and information to complete a task
Success Criteria:
I can work with others to create a large art piece
	Meeting learner’s needs: 
The children will be supported to work cooperatively and to ensure that everyone has an equal say in the decision making.  Support will be given to ensure everyone stays on task.

	Introduction / Plenary tasks
	Main Activities
	Resources / Key Vocabulary
	Assessment for Learning (strategies and opportunities)

	Introduction:  15 minutes
We will discuss art and what the children think we can use to create art such as paint, pen, pencils.  Children will be randomly chosen to answer using lollipop sticks to share their ideas.
I will then introduce the idea that anything can be used to create art and we will watch a clip from Art Attack where a ‘Big Art Attack’ will be made using materials to hand to create a large picture on the ground. 
Schoolgirl - https://www.youtube.com/watch?v=7QOWQcBe2EE and Mermaid - https://www.youtube.com/watch?v=bGL7QQZKuYs 

The children will be encouraged to share their opinions on the clip afterwards.



Plenary:  5 minutes

The pictures taken of the different art created by each group will be shown to the class and they will explain why they chose certain materials and their feelings on the activity and the finished result.
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
The children will be placed into four mixed ability groups randomly chosen before the lesson.  There will be two groups of 7 and two groups of 8.

Main Activity:  30 minutes
Each group will be informed that they will have the opportunity to create their own ‘Big Art Attack’ within the theme of ‘By the Sea’ using the materials available in the outside area.  They will have to agree on their picture and then work together to create the finished item within a time limit of 20 minutes.  

When discussing possible pictures to create, images will be available for inspiration such as a lifeboat, lighthouse, fish, sandcastle and the children will need to reach a majority decision before moving forward.  They will be given a maximum of 10 minutes to discuss and come to an agreement and if they have not succeeded independently then I will take a vote among the group to decide their picture.
When creating their art, the children will be encouraged to regularly stop and look down at their picture to evaluate their creation, adjusting areas where necessary and discussing where items should be placed next.
At the end of their allocated time, a photo will be taken from as far above as possible of the finished art.
Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
	Resources
-Building materials
-Dominoes
-Dressing up clothes
-2D shapes




Key Vocabulary
-Create
-Cooperate
-Materials 


	Key Questions
-What can we use to create art?
-What do you think about using unusual materials to create art?
-What materials can be used …..?
-How can you create …..?


AfL
-Random grouping


	Curriculum coverage (range and skills) 
Creative Development
Range
-Be involved in activities that allow them to work in groups
-Use a wide range of resources
Skills – Art, Craft and Design
-Make choices when choosing materials and resources
-Mix, shape, arrange and combine materials to create their own images and objects that communicate and express their ideas, feelings and memories creatively
-Reflect on their own and others’ work
Language, Literacy and Communication Skills
Developing and Presenting Information and Ideas – Speaking
-Use a growing range of appropriate vocabulary in play, using variety in tone to add interest

	Literacy (LNF) 
Oracy – Developing and Presenting Information and Ideas – Collaboration and Discussion
-Share activities and information to complete a task
	Numeracy (LNF)



	ICT

	Thinking
The children will develop their thinking by planning the process of creating their artwork and generating their imaginative ideas through group discussion and teamwork.

	ESDGC
Choice and Decisions
-Work cooperatively on tasks to solve problems
The children will need to collaborate effectively to create their art, considering the best materials to represent the different parts of their picture.
	YCC













Appendix – Art Attack ARC 7.6.18
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: Thursday 7th June
Digwyddiad critigol (Ffocws)/Critical incident (focus):  Big Art Attack on the theme Land Ahoy with two groups
	Profiad/ Experience


	Teimladau/
Feelings

Beth yw eich teimladau ynghylch y profiad?
What are your feelings regarding the experience?
	· Excited to create a large-scale art using unconventional material
· Hopeful that the weather would co-operate as there was no back up plan if it rained
· Delighted that the children were able to work together to create their art

	Cofio a Deall/
Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
Can you list the aspects of the learning experience that went well?

Pa elfennau o'r profiad dysgu oedd yn siomedig?
What were the elements of the
learning experience that were disappointing?

	· The children were engaged in the discussion about how we make art and came up with a good list of materials they would traditionally use
· Everyone enjoyed watching the examples of a ‘big art attack’, even clapping when it was complete, and they were very surprised at what was used
· The first group were very focused and generally worked well together with J and D taking the lead and keeping everyone on task
· Some fantastic ideas were generated, and the first group were very creative with their use of materials
· All the children had creative ideas that they wanted to express and would spend time getting a specific part ‘just right’

· The second group split into boys and girls and found it challenging to work together, both just doing their own thing unless prompted to talk to each other and discuss what they were doing
· Abdallah worked very much on his own and had plenty of ideas but would ask me if he could do something
· J spent most of the time playing by himself with the mixer and only joined in when I asked him to, he kept telling me he had nothing to do and had no input in the design of his groups art
· Due to a lack of communication in the second group, there were several clashes between children who were trying to create in the same area
· The boys in the second group found it difficult to understand that their art would be photographed from above and that anything built in a 3D way would not be seen on the photo


	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oedd achos yr elfen siomedig bwysicaf?
What was the cause of the most important disappointing element?
	· Engaging the children in discussion to gauge their knowledge before widening that knowledge in a different direction was fun and really engaged the children and made them excited for the activity ahead
· Giving the children space to work and come together as a team where possible gave them greater ownership over the activity with me only there to step in where appropriate
· Some children found it challenging to work as a team and wanted to work individually so needed support to talk to their team and ask questions in order to participate
· Due to the second group working more as individuals or just boys and girls, there were times that they would clash because they would have no idea what the other was doing but would end up working in the same area.  They needed support to communicate what they were doing and why to be able to compromise
· W spent a long time building a doorway into the sandcastle despite my explanation and demonstration of how I would be taking a photograph meant that it wouldn’t be seen.  It took several tries before he understood

	Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r materion siomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Beth ydych yn mynd i’w wneud nesaf?
What will you do next?
	· While I stepped back initially to allow the children to work collaboratively and then stepped in when disagreements arose, I need to develop my ability of knowing when a small suggestion or comment may be appropriate to prevent a disagreement sooner
· More activities where the children work collaboratively in varying groups will help to develop their skills, especially encouraging the boys and girls to work together as opposed to two separate entities
· Developing children’s ability to discuss and compromise will benefit their team work in the future

	Y profiad newydd / Transformed experience























Appendix 7 – Structure Strip
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Appendix 8 – Traffic Light Exit Strategy 
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Appendix 9 – Annotated Lesson Plan[image: ]
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Appendix 10 – School Mentor Observation PTE2 18.1.19
Class Mentor: Katie Coleman
Observer/s: L Hodgson
No. of Pupils: 25
Class: Year 6
Additional Adults: None

Part 1 Lesson Observation (Areas of strength/Areas for development)
S1: Professional Values and Practice: Good
Comments and Evidence
Targets for improvement and suggested ways forward
Claire is always professional within school and has settled into her new year group well. Claire has a good level of independence in all aspects of teaching and monitoring. She has a good ability to reflect on her own practice and its impact on the pupils. This is one of Claire's strong features. She has a willingness to accept advice from mentors and tutors and has an ability to address her professional needs and work towards targets. Claire has the ability to recognise her needs in relation to her continuing professional development (with guidance from the mentor or tutor). Target/Way forward: to continue to reflect on her teaching and assessment of the children to develop her next steps and support her planning
S2: Knowledge and Understanding: Good
Comments and Evidence
Targets for improvement and suggested ways forward
Claire has the ability to use her own subject knowledge in an appropriate way to motivate learners. She shows an awareness of appropriate learning and teaching approaches – possibly mirroring the class teacher’s methodology. She has the ability to use ICT effectively to enhance the teaching and learning of subjects / areas of learning. Claire completes personal research to support her planning, teaching and assessments effectively. Target/Way forward: Continue to develop her knowledge of the subjects being taught. Develop her own approaches to reaching this year group in addition to mirroring that of the class teacher.
S3.1: Teaching: Planning, Expectations and Targets: Adequate
Comments and Evidence
Targets for improvement and suggested ways forward
Claire shows evidence of the integration of LNF within her planning. She demonstrates an effective approach to teaching and learning based on appropriate use of resources (including ICT). She shows an adequate awareness of individual needs and targets. This is developing each time Claire teaches/observes lessons. She is making notes and reflecting on this area for each lesson she is planning. Claire has an increasing awareness that learning objectives focus on what the children will learn rather than what they will do. She shows a good ability to plan activities to secure pupil engagement and enjoyment. She has an adequate awareness of the need for pupils to progress. Claire is able to identify next steps with minimal mentor guidance. Target/Way forward: Continue to plan effectively and think about what she wants the pupils to achieve from each session. Develop her assessment strategies to target specific pupils and specifically challenge the more able.
S3.2: Teaching: Monitoring and Assessment: Adequate
Comments and Evidence
Targets for improvement and suggested ways forward
Claire shows evidence of the use of assessment to track pupils’ learning experience. Claire has a growing recognition of the link between evaluation and future progression. She is aware of own progress – including targets for improvement and training needs. She has the use of appropriate assessment for learning strategies, with growing awareness of the need to involve the pupils in their own progress. Claire responds well to pupils' work, orally and in writing, setting targets that offer the way forward for pupils. Claire demonstrates an effective use of pupil records as a basis for further planning and teaching. Target/Way forward: Continue to use her reflections and assessment strategies to plan next steps for the pupils. Continue to involve the pupils in their progress through marking and self-assessment.
S3.3: Teaching: Teaching and Class Management: Good
Comments and Evidence
Targets for improvement and suggested ways forward
Claire demonstrates effective delivery and / or creation of the learning environment. She has effective class management / behaviour strategies. Claire demonstrates appropriate organisation and management skills within a range of physical teaching spaces, effectively using tools, materials, texts and other resources safely and effectively. She demonstrates an effective use of the approaches to learning adopted by the class teacher to motivate, stimulate and educate pupil. Evidence of ability to challenge pupils through highly effective, differentiated questions and activities. Claire has a good development of LNF skills. Target/Way forward: Continue to develop her own style of teaching within this Year group. Ensure that her presence in front of the class mirrors that of the class teacher, for example, if Claire has asked for quiet, they continue to remain quiet. She has made an excellent start in the short time she has been teaching the class.
S4: Welsh Language Standard: Good
Comments and Evidence
Targets for improvement and suggested ways forward
Good effort to introduce the Welsh language and to develop the class’ literacy skills in a relatively correct and clear manner on the whole. Claire needs to continue to ensure she uses incidental Welsh within her sessions. Target/Way forward: Continue to use incidental Welsh within all areas of the curriculum.


Part 2: Progress Review
a) Comment on progress in relation to previously set targets (including lesson evaluations and end of week reviews): Claire has made a very positive start in her KS2 placement, she has demonstrated that she has reflected on previous targets and taken these on board in this new year group. This was her first week in this phase but already she is using ICT with the pupils regularly. Her lesson was pacey, and her classroom management was good. Claire seemed at home with the children and in front of the class. She was giving clear instructions and including AFL within her session. Claire is aware of own progress – including targets for improvement and training needs.
b) Comment on quality of trainee’s reflection for ensuring progress: Claire is able to reflect on her sessions and her teaching. She makes detailed reflections in her notes and file but must ensure that these are manageable due to the detail. Claire has a growing recognition of the link between evaluation and future progression. This is developing each time she teaches and reflects. Claire has made such a great start with this year group. She is continually reflecting on the pupil’s achievement and her teaching to ensure she pitches the lessons correctly and targets the pupils.
Overall quality of PTE file: Good
Please comment on: 
planning, evaluation, evidence of pupil assessment and tracking, personal literacy, organisation, presentation
Claire's file is very well organised. It is up to date with all of the evidence clearly labelled. She also keeps all of her paperwork on the shared drive for staff to access. Her planning is detailed and informative and her reflections are very informative. Claire keeps a daily record of the pupil's achievements to help her reflections and future planning.
Number of half day sessions absent from this placement to date: 0.0
Quality of trainee’s oral and written English language as appropriate. Please comment: Claire shows good ability to articulate expectations clearly in language that all the children understand. She demonstrates/ models good use of subject and age/ability-specific vocabulary. Claire promotes and supports pupils’ use of appropriate language, through the use of appropriate strategies for language development. She demonstrates a good standard of written and oral communication for a wide range of purposes.
Are there any specific areas that need intervention to ensure further progress? No
Is this a cause for concern over progress? No
Are there aspects of this session that should be filmed as examples of good practice? No
Any additional comments: Claire has made a great start to this section of her placement. She has settled into the class well and seems very comfortable with this age group. Claire is already thinking ahead of how to improve her lessons and to ensure that she differentiates and challenges the children, especially the more able. Claire has a good understanding of where the children are, and this knowledge is developing with each session she teaches and observes. Claire is researching the sessions she is teaching and looking for ways to make the lessons engaging for the children. This is a strong feature as Claire is planning from the medium-term plans and discussion with colleagues and researching/planning exciting activities to engage and motivate the children in their learning. She is reflecting on her teaching and ensuring that any issues are dealt with by the next session. Claire I am so proud of the way you have begun this placement. You have gotten to know the children and the way they work in a short space of time and really got involved. I look forward to seeing your next observation.
Oral Feedback: 17 / 01 / 2019
Written Feedback: 18 / 01 / 2019
Joint Observation: No
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