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This paper will evaluate and reflect on, a range of factors that influence children’s behaviour in a learning environment. Behaviour is one's own actions, and how we conduct ourselves in situations that arise in our lives (Lexico, 2021). The behaviours we display can be of a positive or negative nature, and can be influenced by many factors, for example, culture, environment, genetics, attitudes and values (Definition, 2021). Skinner (1972) believed that it is not up to an individual to change their behaviour, it is the environment that is required to change. He continued suggesting children are not bad. It is bad parenting that is at fault, and children can only fail at school because of poor teaching. There are a variety of factors affecting children’s behaviours, such as, emotional trauma, bullying, and routines. In this paper the author  will explore and evaluate literature, showing  how a disability and culture differences have a negative effect on children’s behaviours. Secondly, the author will look at how positive relationships between teachers and pupils can increase positive behaviours in the learning environment. 
When evaluating a child’s behaviour, it is essential to consider the child’s age and stage of development, to establish whether the behaviour is acceptable or not (familydoctor.org, 2019). Watkins (2021) suggests that, most children’s behaviour in schools is acceptable. Whereby, only minor disruptions would need the attention of behaviour management, such as, unnecessary noise: side conversations, arguing and mobile phone usage, work avoidance, distractions of others and rudeness. Morgan (2007) states that, when reflecting on a child’s behaviour, it cannot be purely seen as just good or bad, there are a range of factors to take into consideration. Also, when managing a child with additional learning needs, their behaviours have been found to be closely linked with their disability. 
Russell, A. E. et al. (2019) notes that up to 7% of all children suffer from attention deficit hyperactivity disorder (ADHD), this condition may contribute to behavioural issues in schools. NHS (2018) states that, ADHD is a neurological development disorder that arises in childhood affecting more boys than girls. A child with ADHD can struggle with inattention, be impulsive or hyperactive. These symptoms can often lead to difficulties interacting appropriately with other pupils and staff, creating an unpleasant learning environment. If a child with ADHD acts out of frustration in the classroom, they may be having difficulties with their ability to problem 

solve (Opipari, 2020). Wright (2006) notes that the types of behaviours that can manifest are likely to be, struggling to pay attention and concentrate, they may disrupt the class by talking excessively, interrupt others, engage in dangerous behaviour and can suffer from low self-esteem. Russell, A. E. et al (2019) suggests in a recent study on the home lives of children with ADHD has shown concerning high levels of stress, an unstable home life with often alcohol or drug misuse, and a lack of positive male role models. To what has been described as a ‘constant mess, chaos and conflict’ (p. 8). He continues to suggest,  one of the biggest issues challenging  a child’s behaviour with ADHD, is an inconsistent use of rewards between home and school, resulting, in the child not seeing the value in rewards when they are used in the classroom. Skinner (1972) says, ‘punishable behaviour can also be suppressed by strongly reinforcing any behaviour which displace it’ (p. 68). With the use of appropriate rewards, it can reinforce positive behaviour. A home-school relationship is crucial in promoting positive relationships, making sure that both carers and schools have the same ideas and strategies in place (Russell, A. E. et al. 2019).
 In classrooms children can be restricted by being seated for long periods of time. Lack of movement can have a big impact on how children with ADHD, are able to focus on the tasks they are given. Opipari (2020) suggests that taking time out of their daily routine to exercise for a short amount of time, helps to get rid of restlessness and hyperactivity. It improves their concentration, and they are able to stay on task for up to sixty minutes. Skinner (1972) states that it is the environment which causes the negative behaviour, therefore changing the environment, may change the behaviour. According to Kuo and Taylor (2004), the symptoms of ADHD can be managed better with exercise. They believe, more emphasis should be placed on holding this exercise outside in nature, as a way of achieving the best results. Taking time out to enjoy nature, has great benefits, it can improve a child’s well-being, reduce stress levels and can improve their short-term memory, making them more focused.
[bookmark: _Hlk64150451]In addition to disabilities, Huang (2018) suggests that, race and ethnicity can also influence children’s behaviours in schools. Essentially it shapes a child’s view on the world, their beliefs and opinions, and these interactions frequently act as the model of how children behave around others. Being exposed to two different cultures at one time may lead to a child experiencing inner conflict and can lead to them acting out. For example, Atzaba-Poria (2005) organised a study on  ethnic minorities,  comparing  Indian  children  to their  British  peers.  Atzaba-Poria 

(2005) found that parents felt a lack of social support, upon leaving their country, fundamentally,  leaving  them  with  feelings  of  being  discriminated, especially  through  the immigration process. A change in traditions, language and climate may drive  families into  isolation. Although, the children were born in Britain, it made them internalise their feelings and controlled their behaviours, for example, being anxious, unhappy, and a sense of not belonging or being an equal part of society.
The third level of Maslow's hierarchy of needs is love and belonging, this tier  needs to be maintained to reach the goal of self-actualisation. People largely need the sense that they belong, for instance, with family, friends or the community (Maslow, 1943). Atzaba-Poria (2005) mirrors Maslow’s theory stating, feelings of isolation can create negative behaviours in children, such as, being withdrawn, shyness and anxiety. As humans, we require company and the need to socialise with others; to give and receive affection. Therefore, schools play such a vital part in celebrating culture and differences, giving children a sense of belonging. Every child is an individual, with varied upbringings; Futterman (2015) believes that not recognising differences in cultures, creates disadvantages for children within a learning environment, such as, being misunderstood. Different cultures have different opinions on what behaviours are acceptable or not, this may differ from that of the majority. For example, a sign of respect in some cultures, is for children to avert eye-contact and pause before speaking, to ensure the other person has finished. While others believe eye-contact is a sign that you are engaging in the conversation. Huang (2018) elaborates further suggesting, sharing your opinions and having open conversations, is also seen in some cultures as a beneficial learning tool for others. Whereby, in other cultures children take more of a passive approach to a conversation. Morgan (2007) notes that, in Britain we are brought up to be competitive, by celebrating individual achievements and playing team sports. Whereas another child may have been raised to be non-competitive, and deem collaboration over individual success, as a way of accomplishment.    
Lastly, by developing and maintaining positive relationships in the classroom, teaching staff can have a direct influence on positive behaviours. It is important to build on whole school relationships, teachers’ relationships with pupils, parents and the community, ‘these relationships provide us with empathy, compassion, the ability to form rapport, trust and understanding. Behaviour and relationships go hand in hand’ (Marychurch, 2019, p.1).  Wright (2006) suggests,  inspiring children with exciting and interesting lessons  is  one  of  the  most 

successful ways of gaining a positive learning atmosphere. The environment may  promote healthy relationships, where pupils can flourish and achieve  success. Boynton and Boynton (2005) states that, if you introduce high expectations to a child, it encourages their confidence in their abilities. Believing in your pupils, being sincere in your pride, speaking of their accomplishments and capabilities. Children will reciprocate by working hard and behaving appropriately. For example, listening, taking turns, sharing and showing empathy, proving that your expectations are justified. As humans, we all like to feel appreciated, if your pupils feel valued, they become more compliant, and you gain mutual respect and levels of trust. 
In summary, there are an abundance of factors that can have an effect on a child’s behaviour,  children are naturally good, and wish to please, yet negative behaviours can find ways into the classroom. Wright (2006) says children ‘all have the potential to stray. We need to try to understand what prompts some children to misbehave so that we can respond in ways that will avoid conflict and help them to improve’  (p. 30). Knowing a pupil is the best way of supporting them, understanding their lives, considering both internal and external influences. The author chose to look at disability, ethnicity and relationships and how these affect behaviours in the classroom, some with positive outcomes and some with negative. A child with a disability such as ADHD has a direct impact on a child’s behaviour, they  struggled in a classroom setting, had limited concentration, and as a result were seen to fidget, making unnecessary noise. Behaviours were found to be very distracting for teachers and other pupils. The impact of cultural differences found in the classroom resulted in pupils becoming unhappy, withdrawn, quiet and not wanting to participate. As shown in this paper there are ways of behaviour management to help pupils navigate through their behavioural issues, reinforcing positive behaviours and developing upon a positive relationship, in turn creating positive behaviour which can lead to more engagement and better outcomes.   
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