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Introduction
A critical incident in education refers to an event that occurred in the classroom (Tripp, 1993). What makes an incident critical is the analysis of said event. This analysis is required to break down what may appear to be a simple occurrence into its individual components, allowing a practitioner to reflect, for example, on their own pedagogy, leadership, or methods of behaviour management. Reflection is an essential part of the professional learning process, “guiding teachers when they may be seeking direction” (Farrell, 2012, p. 7). Without identifying critical incidents in the classroom, teachers may fail to develop an understanding of their practice and may also limit their own professional learning in terms of research (Tripp, 1993). For this assignment, I will be focusing on reflective practice as a professional learner throughout. When presenting my observed incident, I will attempt to explain why the incident may have occurred, what could be improved on, and how this relates to educational theory, literature, and the curriculum for Wales. Following this analysis, I will evaluate and reflect on my chosen critical incident and consider how my research can benefit my own professional development with reference to the professional teaching standards. By planning my next teaching and learning steps, I can ensure my development is structured and I remain organised in my progress as an educational practitioner.

The Role of Critical Reflection
Without the ability to reflect on consistently and constructively on one’s own methods, it is unlikely that a practitioner of education (or any discipline) will be successful in their development (Farrell, 2012). It is accepted that reflective practice began with John Dewey (Hebert, 2015). He stated that to be reflective, an individual must be able to challenge their own biases (Dewey, 1933). Criticality requires one to not only reflect on what could be improved, but also to recognise positive elements of their practice, and be able to refine them. To remain productive in one’s reflective practice, critical reflection requires structure, otherwise a practitioner may risk becoming overly critical. In developing critical reflection, Kolb’s (2014) experiential learning model states that the reflective process starts with an experience, which an individual reflects upon, leading to the development of new ideas about said experience, and application of those ideas to the external world. Kolb is structured in his approach to critical reflection, though this structure may pose too rigid when applied in context. Schon’s theory builds on this rigidity by considering what he states as “reflection in action” and “reflection of action” (Schon, 1983, p. 54); critically reflecting during and after an event. Schon’s theory opened the door to Assessment for Learning (AfL), a key part of the new Welsh Curriculum where learners are assessed formatively to enhance their progress (Wiliam, 2017). The ability to reflect after an event is crucial for professional development, however, it may prove more productive to reflect during said event to allow one to adjust their methods immediately. For example, a student may not be responding to one method of behaviour management, disrupting the learning of both them and the class. If a practitioner is able to alter their method during the course of a lesson, they may become successful in managing that behaviour, and student engagement may increase as a result (Shelton and Brownhill, 2008).
In recent years, Wales has been underperforming in education, especially when compared to the rest of the UK (NFER, 2018). While the Welsh curriculum was amended in 2008, PISA results remained poor, and the curriculum required full reform. Donaldson (2015) aimed to critically reflect on the curriculum by observing and considering the views of many different types of educational institutions. This extensive review led to the new curriculum for Wales, a more holistic educational approach where learning is driven by four purpose statements, and traditional subjects are covered in a wide range of contexts. It is essential for the outcome of all learners that their education is led by practitioners who also adhere to this guidance. To fulfil this, teachers follow the new professional teaching standards, to ensure they remain reflective throughout their practice, develop their pedagogies to grow the field of educational research, and devise new and constructive ways of delivering high quality education in Wales.

Observation (School and Class Context)
Ensuring the adherence to ethical guidelines is vital to protecting confidentiality of participants (BERA, 2018). To comply with these guidelines, the observed school, along with any staff or students referred to will remain anonymised for the purpose of this assignment. 
This observation took place in a mixed-gender English medium Secondary School in Cardiff. All statistics have been sourced from My Local School (2022). There were 1790 pupils on roll in the 11-19 age range. The school splits their students into year groups, ranging from year 7-13. The school does not report statistics for its year 12 and 13 students. The school has actioned that 13.5% of their students have ALN. The school has over double the Welsh average amount of BAME students on roll, at 84.1%, with EAL students at 15.6%, again significantly higher than the Welsh average. 30.4% of students are eligible for free school meals, significantly higher than the national average. The school is rated as having excellent performance, with few recommendations for overall improvement (Estyn, 2017). 
The incident took place in the student’s regular morning registration classroom. The class consisted of mixed gender, year seven students, all with ALN of varying degrees. The students had their regular form tutor and teaching assistant for the session, with the only change in staffing being myself and one other student observer.

Critical Incident (linked to Donaldson’s Four Purposes)
As aforementioned, the ability to reflect on one’s own practice is crucial to ensuring their professional development. Identifying critical incidents in the classroom is a useful tool to enable practitioners to analyse and develop their pedagogy, critical incidents break down complex phenomenon into their individual components to get a better picture of why an event may have occurred (Tripp, 1993). The critical incident occurred in the first session of the day (registration). At the beginning of the session, students were reminded of the school behavioural policy, where initially, warnings are given when students are not following the class rules. In line with Donaldson’s (2015) purpose “ethically, informed citizens”, students were asked to raise their hands if they had a query, encouraging respect of the teacher and those around them, and as follows, the student was not “considering what impact their actions would have on those around them”. Student A was sitting at the front of the class as Teacher A had already informed me that they needed to “keep an eye on them”. When going through the presentation, Student A shouted out an irrelevant answer, which was initially ignored by Teacher A, not in line with the behavioural policy (it is important to note that the teacher did not stick to this policy throughout the session, allowing some students to shout out and others not to). When Student A shouted out again, they were given a first warning, and they settled for a few minutes. Shortly after this, Student A shouted out again, Teacher A acknowledged this and then replied, “seeing as you’re so eager to shout out, could you read this (passage) from the board for me?”. Student A agreed and started to read the passage on the board, with Teacher A correcting words that had been mispronounced. Teacher A did not give the answer away if Student A was struggling, instead, they allowed the learner to make the mistake, modelled the word correctly and allowed the student to repeat and learn from their mistake. Student A read the whole passage, was thanked by Teacher A and their behaviour improved dramatically for the rest of the session. This critical incident fulfilled the purpose of “ambitious, capable learners” by encouraging effective communication, problem solving and encouraging the student to gain knowledge (Donaldson, 2015). In this incident, the teacher turned a negative behaviour into a positive learning experience. Regarding this critical incident, I want to explore if ALN students’ performance and engagement is increased within a mainstream setting, as opposed to a specific ALN school.

Literature Review
It is clear from the term ‘Additional Learning Needs’ that students with extra needs require extra support in the classroom, contrarily, diagnosing a learner with ALN can lead to less attention from a teacher (Maddern, 2011). This becomes problematic when considering that different educational institutions have different methods of dealing with students with ALN, potentially with varying levels of attention. Research suggests that students with ALN do not benefit from being home-schooled (Greenway and Eaton-Thomas, 2020) as they do not receive the high level of support and attention that they require. Without this support, students with ALN may struggle to achieve their potential, and engagement with learning material may be affected as a result. The ability to regulate one’s own emotions strongly influences how an ALN student will perform (Lan, Kuen-fung and Ming, 2015). When a students’ basic needs are not met, performance and engagement may be affected from the outset (Maslow, 1943). Although ‘basic needs’ can be defined for the many, the term may incur a different meaning when considering what extra needs those with ALN may have. For example, a learner with ALN may need a breakout style room to escape when overwhelmed, though this may not be practical in all cases. If a student struggles to regulate their own emotions from the outset, lack of accommodation for their educational needs is likely to worsen this. As ALN schools focus all their resources on ALN students as opposed to balancing between themselves and mainstream, it may at first seem logical to assume that this is where students with ALN receive the most comprehensive support.
Within initial teacher education (ITE), having the opportunity to experience an ALN class may prove beneficial to developing appropriate pedagogy for those who require it (Maher et al., 2022). When considering the prevalence of ALN in any classroom, it is essential that new teachers are equipped with the skills to ensure inclusivity for learners, to enable the successful fulfilment of every child’s potential. Differentiation is key to including all learners, the ability to adapt to the needs of students with ALN is crucial to ensuring they can achieve their potential. Student teachers who engage with an ALN placement on ITE will be equipped with the tools needed to accommodate for ALN and be able to carry this forward into a mainstream setting if required. Gaining experience in an ALN school forces a student teacher to adapt their material to be suitable for ALN students, ensuring that in their future practice, all learners are included. ITE becomes problematic when considering that not all courses offer an ALN placement, and in mainstream settings with ALN students within the classroom, student teachers may not gain the experience they require to manage ALN effectively. This could potentially disrupt the learning of the class if the teacher lacks the necessary skills. Naturally, this is likely to reduce engagement and performance of those with ALN and the wider class. 
Being a student in an ALN school should place more attention on said student, though research suggests that the standard of education is only as good as those who deliver it (Even and David-Hadar, 2021). Problematically, educational transformation is likely to occur once a school has reached an extremely low standard; leaving schools to get to this point will likely have an adverse effect on the performance and engagement of ALN students. 
Furthermore, without a good level of formal leadership, not only will the quality of education reach a low, but the facilities required by those with ALN may also start to slip into disrepair. The environment in which learning takes place may become outdated and lead to distraction. For example, a door that doesn’t function correctly may divert attention and create unnecessary anxiety of a student potentially not knowing their escape route. Without a ‘breakout’ room, students may also be led to further distress. ALN specific school often consider this, and are likely to have a higher student to staff ratio, allowing for a higher level of attention towards them, potentially increasing engagement. These staff are also likely going to have more experience working with ALN students, allowing for a higher quality of education alongside the ability to focus attention.
Although ALN schools offer a high level of support for those with ALN, other methods must be considered to accommodate for the wide range of needs under the term. One critical factor in increasing performance and engagement in those with ALN is the setting, different needs require different levels of support. 
Ylonen and Norwich (2012) carried out a study to test how focusing specifically on students with moderate learning difficulties within a mainstream setting can impact their performance and engagement. Through reflective methods, they found that increased attention improves these factors, however, the effort required from teachers increased their already high workload, consuming valuable time that could otherwise be allocated to planning for the rest of the class. While this may improve performance of a select few students, the rest of the class may be impacted as they are now not receiving the attention they also require. Participants (teachers) also reported that combating difficult behaviour was possible, but required extra effort, again, potentially taking away from the learning of the rest of the class. For a large majority of participants, an ALN specific school was recommended, suggesting that although teachers can deal with the needs that ALN presents, many would rather not. Consequently, ALN students in a mainstream setting may receive less attention and support, potentially leading to lower levels of engagement and performance.
Students with ALN may struggle with engagement and performance due to a teachers ineffective implementation of differentiation (Stroglios, Lim and Buhari, 2021). Without time to plan, differentiated instruction may not be present in the classroom, leading to a loss of understanding from ALN students, who may be expected to complete work far above their attainment level. For a students’ learning needs to be met, the work they complete not only needs to be attainable, but also needs to challenge them to achieve their potential. Completing a lower amount of higher attainment level work, and simply having different expectations of ALN students will likely increase the attainment gap. Giving ALN students more time to complete this work is likely just as ineffective. Standardised measures in this regard are clearly not effective, though when implemented correctly, differentiation may be a key factor of the success of ALN students within mainstream settings. Both the matters of differentiation and focusing on ALN students could be improved by the use of 1:1 teaching assistants, though this may prove costly and may not always be practical, especially when considering multiple students with ALN within a single class. 
A mainstream school setting may also have failed to address a students additional learning needs without realising it (Mays, 2018). Most learners with literacy diagnoses are often addressed before high school, although those who have not been assessed may struggle without the support they require. A mainstream setting allows for high levels of inclusivity, though with less staff, less attention may be given to those in need. Some TA’s and student teachers may be allocated to those in need, though this is not always possible, and as a result, students with undiagnosed ALN could fall far behind in their literacy development. Although many parents/carers of children with ALN can assert the importance of an accurate diagnosis, the educational system cannot rely on them to uncover a learning difficulty, as they may have no means for comparison into what is a baseline level for the learners age, possibly leading them to believe their child conforms to this baseline. It may prove impossible for a mainstream teacher to differentiate between a student with ALN or another who is struggling for other reasons. This leads to somewhat of a grey area in research, where the obvious cases are assessed, and the more subtle are disregarded as no more than ‘bottom of the class’.
With regards to the critical incident, the ALN student in the mainstream setting was clearly benefitting from the extra attention being directed their way from the teacher, which turned what could have been a negative encounter into a learning opportunity. The disruption caused by the student could be put down to attention, and once they received this attention, engagement was increased. It is clear from the discussion that there are arguments to be made for both placing ALN students in ALN specific schools and mainstream schools, though there is controversy regarding the best approach. For those ALN students who require a higher level of support, an ALN specific school may meet these needs better than mainstream could, likewise, less complex ALN could be fulfilled by a mainstream setting. There is clearly no rational correlation between where a learner with ALN must be placed, and all needs must be considered to determine how best to increase engagement and performance of those with ALN. Further research should be conducted on more specific needs to ensure each learner experiences the best outcome for their needs.

Reflection/Evaluation & Next Steps
To state that performance and engagement of those students with ALN is increased or decreased within either a mainstream or ALN specific setting would be an oversimplification of the matter. The purpose of this assignment was to gain a wider perspective of what strategies can be applied to ensure all learners receive equal opportunities for all to achieve their potential. Having a particular interest in ALN, I wanted to explore the matter further to gage which setting worked better. Being placed within a mainstream setting following an ALN class for the purpose of the critical incident has led me to broaden my perspective on what different approaches exist and that one method will certainly not work for all. Although this is the case, there are certainly elements of education that should be maintained for all (e.g., differentiation and assessment for learning to ensure equity and check progress) (Wiliam, 2017).
Having worked within an ALN specific school, and not having experienced ALN within a mainstream setting, my mindset was fixed on thinking that students with ALN performed and engaged to a higher level within a specific school. This view was not based on research, only on my limited experience. Once I had the opportunity to observe a different approach to ALN, my viewpoint expanded, and furthermore once delving into the research in the field.
Regarding the critical incident, I feel that the approach the teacher/school used for this student was meeting their needs. Although I only had the opportunity to experience twelve lessons, I felt that this was enough time to assess how the student behaved throughout the day, which informed me what approaches needed to be taken. The school’s behavioural policy seemed relaxed for the ALN class, and students were given more time to complete less work, with teachers being able to focus more attention to each student due to the smaller class size (Ylonen and Norwich, 2012). As the teacher adapted the behavioural policy to engage the student instead of warning them for their behaviour, their engagement with the lesson increased, and as a result, they had a learning opportunity with which to increase their performance. This teacher demonstrated an understanding of the pedagogy required to teach students with ALN, further reinforcing the need for ALN specific training in ITE (Maher et al., 2022). Coinciding with the research of Even and David-Hadar (2021), the school in question has been through an educational transformation within the last ten years (though this cannot be cited due to ethical conflict) which has improved engagement and performance of all students, including those with ALN. 
Due to the nature of an observation, I was unable to amend my pedagogy while the incident took place (Schon, 1983), though I have certainly been able to analyse the incident and evaluate the effectiveness of the teacher’s method, to influence my own practice. From this incident, I have been able to break down and understand the importance of several key areas of education, including differentiation. The implementation of differentiated strategies is essential to ensuring all learners (especially those with ALN) are given equitable opportunities for learning. To further my professional development, I must ensure that all learners within my own class setting are being set the correct level of work for their ability, with the correct scaffolding in place if required.
As demonstrated by the teacher within the incident, assessment for learning is also key to ensuring learners are on the right track to success, regardless of ability. Without this, ALN students may struggle to keep pace with the rest of a mainstream class, it is vital that AfL is implemented within my own classroom correctly. I would also like to stress the importance of keeping up with the ALN coordinator (ALNCO) within a school setting, for my own development. Knowing the needs of each learner is essential not only for their wellbeing, but also to meet their educational needs. If a teacher doesn’t understand the needs of a learner with ALN, it is unlikely they will succeed in educating them. I must ensure that any individual development plans are read, understood and up-to-date, and any concerns are discussed with parents and the ALNCO to ensure that the engagement and performance of every student with ALN is at its highest level.

Conclusion
The term ‘additional learning needs’ covers a broad range of conditions that affect learners in different ways. Given this diversity, all learners with ALN should have access to an educational setting that suits their needs, and as above, both mainstream and ALN specific settings have advantages and disadvantages. It is difficult to state whether performance and engagement is increased within a mainstream setting as this matter will depend on the condition and extent of ALN (where much research does not state what the condition of the learner is, rather that ‘they have ALN’). When considering performance and engagement levels, it is also a difficult factor to measure, as they are subjective with many differing definitions of ‘good performance’ or ‘poor engagement’, for example. On reflection, it may prove useful to refine the research question, to focus on either performance or engagement and possibly state what type of ALN is being researched. This will enable a more specific line of inquiry to further professional development when considering this issue. Conducting research on this matter is essential to refine pedagogy to ensure all learners have equal opportunities to achieve their potential.
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