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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.


In this essay I am going to critically examine policing policies and procedures aimed at reducing misconduct and malpractice by police officers and how might these increase confidence in police. 
In the 1980’s many areas in the UK had serious lack of trust. Brixton riots happened because there were lack of cultural understanding and misuse of power of police. Operation swamp led to serve rioting on streets of cities mostly in London where there were young black people and second generation born British. This was the brunt of police attention. This led to the Scarman report. 
The Law teacher (2011) states, The Police and Criminal Evidence Act 1984 (PACE) was introduced as a response to a growing perception that the public had lost all confidence in the English criminal justice system. PACE brought better, fairer treatment of suspects but was perceived as an increase in police powers leading to ‘kill the Bill’ protest.
In the 2000’s Britian became more middle class, 2001 saw the Milltown riots in Leeds, Oldham, Brumley and Bradford violet clashes took place between the police and, 2nd and 3rd generation South Asian British communities who were living in poverty. Feeling lack of community engagement by the police. The cantal report after Bradford riots strikingly presented similar findings to Scarmen 20 years earlier. The growth of the internet increased pace of globalisation.
Policing must embed legitimacy trust and confidence underpinned by code of ethics. It must be responsive to national and international political changes. 
Police service faces both new and evolving crime challenges police have continued to reduce acquisitive crime but now dealing with significant increased cases in child sexual exploitation safeguarding and domestic abuse. 
The public expects us to protect them from harm. The only way we can address the new policing challenges with this smaller resource base, without reducing the quality of services is by transforming our approach to policing. 
College of policing (2022) states The principle of policing by consent relies on the trust and confidence that the public has in the police service and the wider law enforcement community. Professional standards departments (PSDs) can play an important role in the maintenance of that trust and confidence. Trust and confidence can be undermined by a failure to vet and manage misconduct and complaints or investigate counter-corruption activities effectively. It is, therefore, essential that such issues are dealt with openly and robustly in accordance with the Code of Ethics.
College of policing (2021) says Code of Ethics provides a supportive framework to help guide everyone in policing in these decisions, explain them and know they have acted in a fair and ethical way. The Code of Ethics encourages personal responsibility and supports professional judgement, rather than a list of things to do or not do.
[image: National decision model | College of Policing]


Blackstone’s handbook for policing for students (2022) states The police routinely make difficult in fast moving situation where the information may be incomplete or where members of the public may be trying to deliberately mislead or undermine police responses. Ethical decision- making in policing is informed by the National Decision Model (NDM). The model consists of a number of elements, with the code of Ethics being central. The wording of The NDM is mainly drawn from operational police culture, but the intention is that anyone making decisions in the police service should use it. 
Body worn cameras were introduced in 2005 BMV’s improve liability and decrease the number of calls of misconduct from the public. I find that BMV are a good tool to have as it supports not only us as police officers but the public. It is also a good tool to look back on if you have been a hectic situation and have to look back on it to write a statement. There are cons to having a BMV. Britianna (2020) states that BMV can invade the privacy of citizens, potentially exposing victims and subjecting citizens to facial recognition software. They also decrease the safety of police officers and negatively affect their physical and mental health. Assaults on police officers were 14% higher when body cameras were present. Some people may respond negatively or violently to being filmed by police, especially those who may be under the influence of drugs or alcohol, or who are suffering from mental health problems. 


Police Federation website (2019) states that Public confidence in police has increased despite cuts to the service
New findings which show public confidence in the police service is increasing have been welcomed by the Police Federation of England and Wales.
Researchers, on behalf of Her Majesty’s Inspectorate of Constabulary, Fire and Rescue Services (HMICFRS), interviewed more than 17,000 people about for the Public Perceptions of Policing in England and Wales report which has been published today (10 January).
It is the fourth time that this survey has been undertaken with the results providing a snapshot of public opinion.
The report concludes that more than 60% of people are satisfied with their local police - an increase from 53% last year - and that almost three quarters of people feel that police respond effectively to 999 calls.

GOV.UK states that the (2016) IPCC – Independent police complaints commission exists to increase public confidence in the police complaints system in England and Wales. It also investigated serious complaints and allegations of misconduct against the police and handles appeals. This is now called independent office for police conduct. 

To conclude that public have confidence in the police even though there has been cuts. The public have stated that they don’t see as many police out and about, but they feel that they are treated fairly with respect Police Federation (2019). I myself as a police officer feel safer knowing I have a BMV and there are things in place to help if there is any gross misconduct in the force. 
Word Count: 969



Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.



In this essay I am going to talk about what characteristics can make a person vulnerable to exploitation to criminal gangs.

As a Police officer we will encounter many people who have vulnerabilities including people with mental ill health and learning difficulties. These disabilities sometimes mean that the person has difficulty in understanding communication effectively with police procedures. They may also find their experience of police contact more distressing and bewildering than those without mental ill health or learning disabilities (Marshall-Tate 2019) Any contact with people on your role as a police officer therefore requires good communication. 
The role of a PC is changing constantly. The shift if law enforcers to safeguarding and protectors of the public policing especially in frontline responders must have a knowledge and understanding of not just the social, ethnic and cultural miscellany of the communities we serve, but a more diverse range of social entities or labels such as age, health, mental health, wealth and poverty, abilities, language, education, sexual and gender identity, housing and more. Specialised polices and produces have been developed in order to better respond to developed in order to better respond to respond to social needs and vulnerabilities. 
The THRIVE assessment have adopted the THRIVE (threat, harm, risk, investigation, vulnerability and engagement) definition of vulnerability. This states that a person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation.
Applying the THRIVE approach requires the following four steps.
1. Identify an individual’s vulnerability or vulnerabilities.
2. Understand how these vulnerabilities interact with the situation to create harm or risk of harm.
3. Assess the level of harm or risk of harm.
4. Take appropriate and proportionate action if required, involving partners where they have the relevant skills and resources.

Kent police state that a vulnerable person is unable to protect themselves or others from harm exploitation or other adverse impacts on their quality of life. Vulnerability can take many forms and can be linked to factors such as mental health, substance misuse, age and learning disabilities. 
NHS 2023 states vulnerable adults and children (where being vulnerable is defined as in need of special care, support, or protection because of age, disability, risk of abuse or neglect)

NPCC 2022 states Criminal exploitation is child abuse where children and young people are manipulated and coerced into committing crimes.
A young may be recruited to a gang due to where he lives or who their family are.
They may feel that there is no other option. 
Children and young people may become involved in gangs for many reasons, including:
· peer pressure and wanting to fit in with their friends they feel respected and important.
· they want to feel protected from other gangs, or bullies.
· they want to make money and are promised rewards.
· they want to gain status and feel powerful.
· they’ve been excluded from school and don’t feel they have a future.
 
Organised gangs may groom children and young people because they are less suspicious.
Grooming – NPCC 2022 states Grooming is a process that "involves the offender building a relationship with a child, and sometimes with their wider family, gaining their trust and a position of power over the child, in preparation for abuse." 

Home office defines county lines as a term used to describe gangs and organised criminal networks involved in exported illegal drugs into one or more importing areas (within the UK) Using dedicated mobile phone lines or other form or deal line. They are likely to exploit children and vulnerable adults to move and store the drugs and money and they will often use coercion, intimidation violence, including sexual violence and weapons.
This is when individual gangs use vulnerable children and adults to transport and sell drugs, primarily from urban areas into market or coastal towns, or rural areas to establish new drug markets or take over existing ones, they also use children to transport and guide weapons. The ‘line’ refers to the mobile phone set up by the criminal group to take drug orders from customers which young people are then asked to deliver. 

Gangs may initially offer something in return such as money, food, alcohol, drugs. Status or belonging. But this doesn’t last, and a debt can be set meaning the victim owes the perpetrators. These are often inflated or staged. This is when a gang leaders use other gang members to trick new recruits and take money or drugs, they were carrying ensuring the young people are now in their debt, for ‘loosing these items’
County Line is a Widley used term to describe a rapidly expanding extremely profitable business model or modus operandi for the supply of controlled drugs by criminal gangs. It is a major, cross cutting issue involving drugs violence, gangs, safeguarding, criminal and sexual exploitation modern slavery and missing person. The associated violence, drug dealing, and exploitation is devastating for the young people. Vulnerable adults and local communicates affected. 
Unfortunately, young people and vulnerable adults who are criminally exploited are often seen by professionals and public as having ‘made a choice’ to get involved with gangs and are seen as criminals. This can make them feel responsible for the exploration they have experienced. It is important that they are recognised as victim of trafficking and exploitation and that they need support to deal with the trauma they have been through. 
No-one knows how many young people or vulnerable adults are being exploitatively coeirced in this way but the children’s commissioner estimates there are at least 46,000 children in England involved in gang actively with around 4,000 in London alone. 

To conclude the characteristics that can make a person vulnerable to exploitation to criminal gangs are children or young people that can be manipulated into committing crimes. These are people that feel that they have no other choice. This may be because of age, learning difficulties mental health or even because they feel they have no support at home and want to be part in something. 
Word count: 1011



Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.



In this essay I am going to talk about early intervention and effective means of preventing young people from offending. 

Why do people offend? Human behaviour is multifaceted, and individuals act in response to a number of influences both personal and situational including 
· Social and economic status 
· Their neighbourhood
· Peer groups 
· Their personality 
· External factors 


Onset offending refers to the age where a person commits their first crime.
Research suggests that the commission of a person’s first crime is 3-5 years sooner than the official criminal reports (Theobald and Farrington 2014)
Offending before the age of 14 such as ASB, drug use and gang membership, highly predictive of later violent offending
Long criminal career more likely to commit violent crimes. 
History of violence – more likelihood of further violent crimes 
Kidnap and blackmail

Theobald and Farrington’s understanding early on set criminality.
· Impulsivity – young offenders tend not to think about their decision and not think about their decisions and not think through the consequences. This can result in young people joining gangs without thinking through the result of decisions.
· Lack of knowledge – children and young people are susceptible to manipulation by adults and as a result causes them to participate in activities that they are not fully aware of the consequence. 
· Low child rearing standards- children behaviour reflects on environment within the same age group.
· Boredom – Children may be more suppressible to offending behaviour in the absence of Parti taking in activities to pass time as a result offending replaces leisure actives due to excitement that it brings. 

Onset of offending
Research indicates several factors that seem to be associated with serious or persistent violent offending. Evidence suggests males significantly more likely than females to engage in criminal behaviour, both violent crime and crime more generally. Several factors can be predictive of future serious or persistent violent offending such as. 
· People who begin offending before the age of 14 are more likely to have serious criminal career and to engage in violent offending.
· The longer the criminal career the more likely the offender is to commit a violent crime.
· Offenders with a history of violent are more likely to commit further violent offences than those without.
Preventing offending and re offending 
Stopping a young person from offending is rarely straight forward. Key workers cannot provide around the clock supervision, but it is possible to coordinate targeted programmes. The police can reduce crime by increasing the change of being caught (deterrence) by reducing opportunities for crime (situational crime prevention) and by winning hearts and minds through legitimacy of action and process. 

Addressing the causes of crime will result in fewer offences a decreased demand in policing and ultimately fewer victims.
Preventing offending and re offending
NPCC – National crime prevention strategy states it aims.
· Effective outcomes via problem solving. 
· Reduced victimisation 
· Reduced offending and cultural change more prosaically perhaps the best thing for the police to do to reduce crime is to target resources based on an analysis of the problem and consistent fairness of procedure.
This is through the CAPRICORN framework.

The GOV.UK website of public health 2019 states Collaborative approaches to preventing offending and re-offending by children (CAPRICORN) sets out a framework to help local authorities prevent young people offending and re-offending, by looking at primary (or ‘upstream’) causes of offending, as well as secondary (or ‘downstream’) causes.
CAPRICORN’s focus is to describe some actions that local partnerships can take to prevent young people offending and re-offending.
Actions at an individual and family level to prevent offending include:
· support responsive relationships.
· strengthen core life skills!
Actions at a community level to prevent offending include:
· make sure school exclusion is a last resort.
· prevent violence and exploitation.
· address substance misuse and mental health needs
· strengthen communities.
· prioritise looked after children.
· reduce poverty and deprivation.
Actions at an individual and family level to prevent re-offending include:
· encourage peer mentoring.
· promote family-based interventions.
· build life skills.
Actions at a community level to prevent re-offending include:
· provide trauma informed services.
· promote nurturing environments.
· identify children at risk of re-offending.
· support access to mental health services
· work with substance misuse services
· link with education, employment, and housing
The CAPRICORN framework in the diagram below shows the different upstream and downstream actions that local partnerships can take to prevent youth offending and re-offending. There are actions to help individuals and families and for communities and society.
The framework uses a public health approach and will help you to integrate your action at individual and family level and community and societal level.
Too many children face disadvantages that affect their development and threatens their happiness and health and their future behaviour in society. Early intervention can have the greatest impact in relation to physical health, mental wellbeing school achievement and crime violence and anti-social behaviour. Current research evidence suggest that some interventions have a greater impact than others in preventing youth offending for example. 
· skills based intervention
· family focused intervention 
· community intervention 
· mentoring intervention 
· gang sceptic intervention 

Individual risk factors include:
· early malnutrition, behavioural risk factors, alcohol or drug misuse, traumatic brain injury, language difficulties
Family risk factors include:
· abuse, emotional or physical neglect, household alcohol or drug misuse, household mental illness, family violence, family breakdown, household offending
School and peer group risk factors include:
· poor educational attainment, truancy, exclusion from school, gang membership, low expectations from teachers
Community risk factors include:
· deprivation, poor housing, unsafe areas, poor social mobility, high crime rate, unemployment, racism
[image: The diagram shows different actions that local partnerships should take to reduce young people's offending (in the top half of the diagram) and re-offending (in the bottom half). The actions are for individuals and families and for communities and society]
 Why is this resource needed?
Children and young people who are in contact with the justice system have worse health outcomes than children in the general population. The youth justice system has very little influence on almost all the causes of childhood offending, so it’s very important that a range of organisations in local areas work together to help prevent children offending and re-offending.
So, to conclude stopping young people from offending is not straight forward. But working with the right agencies should help with the process of interfering with young offenders.
Word Count: 1001


Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

In this essay I am going to talk about how effectively police has adapted to accommodate diversity within the UK.

What is the difference between diversity and inclusion?
Diversity is a representation of many different types of people focusing on the differences.
It’s the willingness to take other perspectives and ides into account regardless of whether you think they re right or wrong. 
Inclusion is the act of welcoming a person that is included within that environment where all different kind of people can thrive and succeed. 
Its giving equal access to opportunities and resources for people who might otherwise be excluded or marginalised. Inclusion is the deliberate act of welcoming diversity so that everyone can participate and be successful.
So do conclude this introduction Diversity is what you have, and inclusion is what you do.

Diversity expands experiences and knowledge. It opens doors to the entire world people and learn more from individuals who are different to them. It could be the first time they rely interact with people from diverse groups.
Interacting with people from variety of groups widens your social circle and develop relationships. This is useful when policing in the community.
Having a diverse workforce will ensure sensitivity to human differences. Staff can interact with a variety of individuals and can relate to people from different cultural backgrounds.

Why do we need inclusion?
Valuing people as individuals is the right thing to do. Everyone deserves to be treated fairly and respectfully and that means that no one should suffer any disadvantage, discrimination, or harassment because of who they are. 
Due to polices and legislation as a police officer we should audit in the benefits of inclusion and diversity. 

Building community relationship trust and confidence.

People expect the police and anyone in the public services to behave and act in thr way the standards request.
When this is done successfully, the perception and satisfaction of policing improves as the public are more trustworthy of the police. Effective policing is dependent on cooperation and engagement with the public and that can only be achieved by building relationships with all communities. 
Relationships can be built through engagement listening and partnership work, so services can meet communities needs and sometimes expectations thus empowering communities. Getting this night will build on the trust, openness and confidence that will form. So that an effective and legitimate service can be delivered. 
Staff need to feel included in working environments. They are happier and more productive in a inclusive workspace free from harmful and intimidating behaviours inclusion promotes the learning of each other differences looking after each other and the elimination of assumptions and stereotypes.
Having a diverse workforce can bring different perspectives can only improve services for individual and communities. Getting people from different back grounds and with different personal circumstances it brings a wider range of experiences and perspectives which enables a better performance. 
Direct and indirect discrimination.
Equality and human rights act.com 2019 states Direct is when you treated worse than another person or other people because –
You have a protected someone thinks you have that protected characterises, you are connected to someone with that protected characteristic known as discrimination by association.
To be unlawful, the treatment must have happened in one of the situations that are covered by the equality act, for example in the workplace or when you are receiving goods or services. 

Indirect
Indirect discrimination happens when there is a policy that applies in the same way everybody but disadvantages a group of people who share a protected chrematistics, and you are disadvantaged as part or this group. If this happens the person or organisation applying the policy must show that there is a good reason for it.
A policy can include a practice a rule or an arrangement. It does not matter which one is intended the policy to disadvantage. 
To prove indirect discrimination there must be, a policy which an organisation is applying equally to everyone the policy must disadvantage people with your protected characteristic. When compared with people without it you must be able to show that it has disadvantaged you personally or that it will disadvantage you. The organisation cannot show that there is a good reason for applying the policy despite the level of disadvantage to people with your protected characteristic. 
Inclusion is not just about what we can see, it is valuing all our differences including hidden elements.
Hate crime.
The law has 5 types of hate crime, race, religion, disability, sexual orientation, and transgender identity. 

Language and communication 
We need to make room for those that experience language as a barrier those individuals may be non-verbal, have speech impediments have learning difficulties or use English as an additional language. 
If officers are not able to communicate properly when an incident happened, it can lead to various misinterpretation and problems. It is essential to consider everyone needs improved communication allows for better outcomes when it comes to public safety and if insources and builds stronger relationships with the community. 
How does the equally act work? It prohibits certain types of conduct towards individuals who have certain chrematistics protected by the legistration these protected chrematistics include age, disability, gender reassignment, marriage and civil partnership pregnancy and maternity, race, religion and belief, sexual orientation. 
There is a need to build a fairer and more diverse workforce which reflects the diverse communities the police force serves. A proactive approach is needed when the workforce is clearly underrepresented and thus recruitment of those candidates from a diverse background, that extends beyond ethnicity and gender to all protected chrematistics should be in place. Valuing individuals irrelevant of backgrounds within a work force and society will increase the diversity of a workforce and increase the level of trust and confidence internally by the public. 
To conclude it is important that Diversity has been brought to the police, it brings us closer to the communities and helps build relationships with the public. 
Word count: 988

Biography 

College of Policing. “Professional Standards.” College of Policing, College of Policing, 2022, www.college.police.uk/app/professional-standards.
Equality and Human Rights Commission. “Direct and Indirect Discrimination | EHRC.” Www.equalityhumanrights.com, 25 Nov. 2019, www.equalityhumanrights.com/equality/equality-act-2010/your-rights-under-equality-act-2010/direct-and-indirect-discrimination.
GOV.UK. “Independent Police Complaints Commission.” GOV.UK, www.gov.uk/government/organisations/independent-police-complaint-commission.
“NHS England» Safeguarding.” Www.england.nhs.uk, 2023, www.england.nhs.uk/long-read/safeguarding/#:~:text=Vulnerable%20groups%20include%20but%20are.
NSPCC. “Criminal Exploitation and Gangs.” NSPCC, 2022, www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/gangs-criminal-exploitation/#criminalexploitation.
---. “Grooming: Recognising the Signs.” NSPCC Learning, 2024, learning.nspcc.org.uk/safeguarding-child-protection/grooming.
police , kent . Vulnerable People . 2024.
“Police and Criminal Evidence Act 1984.” Lawteacher.net, 2011, www.lawteacher.net/acts/police-and-criminal-evidence-act.php.
police federation. “Public Confidence in Police Has Increased despite Cuts to the Service.” Www.polfed.org, 10 Jan. 2019, www.polfed.org/news/latest-news/2019/public-confidence-in-police-has-increased-despite-cuts-to-the-service/.
ProCon.org. “Police Body Cameras: Top 3 Pros and Cons.” ProCon.org, 14 Aug. 2020, www.procon.org/headlines/police-body-cameras-top-3-pros-and-cons/.
Public Health England. “Collaborative Approaches to Preventing Offending and Re-Offending by Children (CAPRICORN): Summary.” GOV.UK, 14 Aug. 2019, www.gov.uk/government/publications/preventing-offending-and-re-offending-by-children/collaborative-approaches-to-preventing-offending-and-re-offending-by-children-capricorn-summary.
tate , marshall . Vulnerability .
trinity saint david, university of wales . “UWTSD Moodle: Log in to the Site.” Moodle.uwtsd.ac.uk, moodle.uwtsd.ac.uk/mod/scorm/player.php?a=2923¤torg=PA_Task_2_V5_ORG&scoid=6268&sesskey=92L3wCcRXc&display=popup&mode=normal.
Wood, Dominic, et al. Blackstone’s Handbook for Policing Students 2022. S.L., Oxford Univ Press, 2022.
---. Blackstone’s Handbook for Policing Students 2022. S.L., Oxford Univ Press, 2022.
Blue Light Academy 








	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.


Page 2 of 2




	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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