Rationale
Within education, the term assessment refers to the wide variety of tools and methods that teachers and educators use in order to evaluate, measure and document the academic readiness, learning progression, educational needs and skill acquisition of the pupils (GER, 2015).  Assessment is an integral part of both learning and teaching and therefore is an essential part to the role of a physical education teacher (Newton & Bowler, 2014).  According to the office for Standards in Education (Ofsted, 2003) assessment was also  identified as a weakness for physical education, the office for standards in education (Ofsted, 2005, 2008) also identified that assessment is the weakest link in teaching and learning (Ofsted, 2003, 2005, 2008). As a physical education teacher it is their role as an educator to be able to recognise where their pupils are in regards to their stages of learning and communicate their strengths and areas for improvement and development also identifying the steps that are now required for the pupil to progress further (Newton & Bowler, 2014). Examples of assessment in physical education can range from feedback in a lesson such as praising a pupil’s pass to a much more formal assessment such as an examination or test (Newton & Bowler, 2014). There are two types assessment regularly used within the subject of PE these are formative and summative assessment. Formative assessment is designed to help pupils form their learning, it involves giving pupils some sort of feedback to help improve their future performance (OBU, 2018). The other type of assessment is known as summative assessment, summative assessment provides information usually at the end of a unit of work or at a lesson and concerns what the pupils have learned or achieved throughout the term or unit (Newton & Bowler, 2010). Newton and Bowler (2010) best describe these types of assessment and give the example that formative assessment looks forwards while summative assessment looks backwards, another description used by theorists to portray these two types of assessment are assessment for learning (Formative) and assessment of learning (Summative) (Newton & Bowler, 2010). Good assessment within education should follow specific principles, assessment should have a clear purpose and be fit specifically for that purpose, it should be clear what attainment the assessment is being measured against whether this is practical or written assessment, assessment methods and tools should also be valid and reliable (Newton & Bowler, 2010). The purpose of formative assessments is to allow for the feedback and guidance to the pupil as to how they can move forward from their current understanding or mastery (Newton & Bowler 2010). Typically, formative assessments are given during the on going situation or lesson with little or no records kept in regard to the detail of the assessment, formative assessment may often be given as feedback or comments left on tests, examinations or homework (Newton & Bowler, 2010). The Purpose of summative assessment is to record the attainment at a particular time during a unit of work, usually this takes place at the end of lesson, term or year. Summative assessment records what the pupils have learned and tends to be a much more formal process and records of this are kept as test scores or grades (Newton & Bowler 2010).
Physical education is a subject like no other, as throughout the course of history PE has remained on national curriculum documents but must constantly meet the demands and needs of society (Bryan et al. 2013). For example, during the first and the seconds world wars due to the significant loss of life and the requirement for more soldiers, physical education lessons often consisted of drills and the overall aim consisted of a health and fitness goals in the aim of creating soldiers ready for war then moving to more performance related considerations after world war two (Bailey et al. 2006). As the aims of physical education are debated to the present day, and the sedentary lifestyle and obesity levels of children continue to rise (HoCL, 2018) it could be argued by some that PE could be switching its aims to a more health-based approach (Bailey et al. 2006). In recent years a concept that has gained increasing international attention and is now being integrated into numerous sports and educational polices around the globe is the concept of physical literacy. While physical literacy’s definition is argued by theorists around the globe whiteheads (2010, 2016) definition of physical literacy that is most commonly used. Whitheads (2010) initial definition of physical literacy is defined as:
“appropriate to each individual’s endowment, physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the lifecourse”.
Although more recently the definition of physical literacy that has been adopted by whitehead (2016) and the international physical literacy association (IPLA, 2017) has been defined as the “motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” (Whitehead 2016, IPLA 2017, Robinson & Randall 2017). While physical literacy could potentially be the new vehicle in regard to the aims of physical education, questions on how to successfully measure and assess physical literacy remained unanswered.  Current research in regard to measurements and assessing physical literacy concluded that simplistic and linear methods used to assess or measure physical literacy will not work (Edwards etl al. 2017, Robinson & Randall, 2017). Therefore, more research in regard to developing methods of assessing physical literacy need to be developed although this may prove difficult as physical literacy is a life long journey and when children leave school, they are relatively beginning this journey. Therefore, for the creation of this rubric will be underpinned by the four domains of learning within physical education. The four domains of learning within physical education are the physical, affective, cognitive and social domains. The physical domain is arguably a domain that should be at the heart of physical education, developing movement competencies should be a focus throughout physical education, the physical domain consists of factors such as physical competency, health and skill related fitness, fundamental motor skills and technique. The social domain and how students interact with one another can be extremely beneficial to movement competencies within pupils, it can also affect pupil’s willingness to learn, move and their motivation to participate. The cognitive domain covers the knowledge an understanding of an activity and the value and understanding of movement and a healthy active lifestyle. The affective domain is essentially the motivation and behaviours of a pupil and their willingness to participate within the activity. Physical education has shown to have numerous benefits from each domain to pupils (Bailey et al. 2006) and therefore if an individual shows excellence within each learning domain an educator may consider that pupil to be physically literate. 




	Name of pupil:
Date:
	Criteria/Levels
	Level 

	
	1
	2
	3
	4
	5
	

	Physical

Fundamental movement skills and competencies.


Health related fitness.


 
	Pupils show poor fundamental movement skills and poor movement competencies.




Pupils show poor health and fitness qualities. 
	Pupils show below average fundamental movement skills and movement competencies.




Pupils show below average health and fitness qualities.

	Pupils show average performance of fundamental movement skills and movement competencies.



Pupils show average health and fitness qualities.

	Pupils show good performance of fundamental movement skills and movement competencies.



Pupils show good health and fitness qualities.
	Pupils show excellent performance of fundamental movement skills and excellent movement competencies.



Pupils show excellent health and fitness qualities. 
	

4





4

	Social

Communication skills, working well with and respecting others.



Adherence to rules and sportsmanship/fair play qualities.


	
Pupil refuses to communicate and work with others. Shows no respect for peers.



Pupil shows no adherence towards the rules and poor sportsmanship and reckless towards others.
	
Pupil shows little to none communication skills; barley works with others and shows little to no respect for peers. 


Pupil shows little to no adherence to the rules and little to no sportsmanship qualities. 
	
Pupils shows average communication skills, works adequately with others and shows some respect for peers. 


Pupils shows an adequate adherence to the rules and average sportsmanship qualities. 
	
Pupils show good communication skills and show no issues and work well with others. Pupil shows good respect to peer.

Pupils adheres well to the rules and shows good sportsmanship qualities.
	Pupils show excellent communication skills and leadership qualities and works excellently with others. Pupils shows an excellent level of respect for peers.

Pupils shows excellent adherence to the rules of the activity and shows excellent sportsmanship qualities. 
	

3





3

	Affective

Motivation and Willingness to participate in activity.



Behavioural attitude.
 
	

Pupils show no motivation or willingness to engage or participate.



Pupil is disruptive and refuses to listen to commands. 
	

Pupil show little to no motivation or willingness to engage or participate in the activity.


Pupil often refuses or does not listen to commands and occasionally disrupts the class. 
	

Pupils show average levels of motivation and willingness to engage or participate in the activity. 



Pupils adequately listens to commands. Does not disrupt class but can be distracted and occasionally off task. 
	

Pupils show good levels of motivation and a good willingness to engage or participate in the activity. 


Pupils listen well to commands, does not disrupt the class and is very rarely off task. 
	

Pupils show excellent levels of motivation and excellent willingness to participate in the activity.


Pupils listen to and complete commands first time. Does not disrupt the class and is never off task. 
	

4





2

	Cognitive 

Knowledge and Understanding of activity.



Knowledge and Understanding of health and well-being.
	

Pupil shows no understanding or knowledge of the activity. 

Pupils show no knowledge and understanding of the health or well-being benefits of physical activity.

	

Pupils show little to no understanding or knowledge of the activity. 

Pupils show little to no knowledge and understanding of the health and well-being benefits of physical activity. 
	

Pupils show an average level of knowledge and understanding of the activity.

Pupils show an average level of knowledge and understanding of the health and well-being benefits of physical activity. 
	

Pupils show good levels of knowledge and understanding of the activity. 

Pupils can show good knowledge and understanding of the health and well-being benefits of physical activity
	

Pupils show excellent levels of knowledge and understanding of the activity. 

Pupils show an excellent knowledge and understanding of the benefits that are associated with health and well-being. 
	

3




2




                                   1= Poor                           2= Below                            3= Average                                4= Good                          5= Excellent                       
Report 
Throughout the course of the lesson this child demonstrated and displayed good fundamental motor skills and physical competencies. Specifically this child demonstrated excellent ability with their balance and running being able to quickly change direction and speed efficiently to avoid others or complete the task, the child showed good ability to throw and catch the ball although technique within these areas of fundamental skills would lack on occasions despite this the child could catch and throw hitting the target most of the time despite not using correct technique every time, overall the pupil displayed good technique and efficiency in other fundamental movement skills such as hoping off both and one foot and kicking the ball. This pupil also displayed excellent health and fitness qualities showing very little fatigue after activities and after the session, overall this pupil attained a level four in terms of their physical ability, performing within the top third of the group during this activity. In terms of the social domain this pupil demonstrated an enjoyed the opportunity to work with others within his group, at times this pupil displayed excellent ability to share ideas with the group at other times the pupil would let other take lead and suggest ideas while looking as if the pupil understands but chooses not to contribute. Despite this the pupil never showed any negativity when asked to work with a specific individual or group although in terms of respecting other individuals this pupil would often be quite physical in a competitive nature with other pupils and not be considerate for their peers when performing activities, therefore overall the pupil attained a level three score in terms of their social domain and social skills. In terms of this pupil’s affective domain this is where this pupil showed most differentiation. This pupil showed good levels of motivation and the willingness to engage in the activity, this pupil was extremely curios as to what activity was coming next and showed great enthusiasm no matter the activity that the pupil had to partake in. Despite this sometimes this willingness to participate can have a negative influence on the individual, on more than one occasion this pupil would not listen to the first or even second command by the teacher finding it difficult to pay attention for prolonged periods of time and was often distracted by objects being used in the previous or next activity, this would often cause for the pupil to be distracted and often distracting and socialising with others, once told not to play around with these objects and listen the pupil would often look upon other groups and what activities they were doing rather than listening on to understand the next activity. The pupil would therefore either have to ask the teacher again on what the activity was observe what his peers were doing to understand the activity. The pupil scored an average of level three within their affective domain of learning. Within the cognitive domain, the pupil showed some understanding and knowledge of activities that the pupil was taking part in although the pupil would gain more understanding and knowledge if more attention was paid during explanations and demonstrations, despite that the child demonstrates an excellent level of knowledge and understanding from various activities once they have grasped the activity or listen to commands first time. The pupil did not display knowledge and understanding of the health and well-being benefits associated with physical activity although this is not through fault of the pupil, this was due to the structure of the lesson as the pupil was not given the chance to thoroughly display whether they have the knowledge and understanding to the health and well-being benefits associated with exercise and healthy eating, therefore the child attained an average of level three within the cognitive domain.  
Reflection 
Upon reflection of the creation of the rubric there are several things that could potentially be changed in order to improve the rubric. In an ideal world where physical literacy (Whitehead, 2016), a disposition which can be described as the motivation, physical competence confidence and knowledge and understanding to value and take responsibility for engagement in physical activity for life, can be successfully measured and assessed would have seen the rubric based upon this research or method of assessing the physical literacy of a child, as this time proves difficult at this current time it influenced the decision of basing the rubric on the four domains of learning. Despite this upon breakdown of Whitehead’s (2016) definition the three essential elements of the concept are physical, being physical competence, affective, being confidence and motivation, and the cognitive, being knowledge and understanding. These three essential elements of whiteheads (2016) definition are similar to that of the four learning domains and therefore influenced the decision to base the rubric on these domains. The work of bailey et al (2006) also influenced the making of this rubric as the literature review showed numerous benefits that have been claimed to have been attained form physical education and school sport, while all these benefits may not directly come from physical education as some maybe associated with school sport, the benefits are still plenty when perceived school sport benefits are taken out of the equation. One negative aspect taken from this assignment and the creation of the rubric is that it is difficult to create an assessment tool such as a rubric that could arguably be used for summative assessment purposes to assess a pupil or pupils over a one lesson span. For instance, when assessing the pupil for this assignment a lesson plan was devised and carried by other student teacher’s therefore certain aspects of the rubric could not be assessed in detail such as the knowledge and understanding of the benefits of maintaining good health and well-being as the opportunity to assess this never arose. For future reference to ensure that all areas of the rubric can be assessed thoroughly resulting in a more reliable and valid assessment of the pupil or pupils a lesson must be designed and structured to ensure pupils have the opportunity to perform the criteria from the assessment as assessment should have a clear purpose and be valid and reliable (Newton & Bowler, 2010). Also to ensure more valid and reliable results from the specific rubric designed based on the four learning domains, if for instance the assessor cannot structure and perform the lesson results from the rubric assessment tool may be more valid and reliable once more if the assessment took place of a number of lessons. For example, a pupil may show good physical competencies when playing football within a lesson and score high level scores on the rubric assessment tool but may not show the same physical competencies and mastery of fundamental motor skills when playing a sport such as tennis as this will require the use of different fundamental motor skills and physical competencies but from looking at the rubric assessment for football the individual could be considered a physically literate individual but still need development of certain physical fundamentals. 
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