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Section 1: 
Critically Analyse the implementation of play based early years curricula referring to evaluative research evidence and reports.
A play-based method comprises both child-proposed, and teacher reinforced learning. This is where the teacher inspires children’s learning and analyses through relations that aspires to span their thinking to advanced levels (Edmentum, 2019).
Curriculum improvement is now at the lead of education in Wales with the rise of the New Curriculum for Wales set for 2022 (WG,2020). The desire for modification of the current curriculum in Wales has been emphasised as vital for Wales to encounter the interest of the upcoming learners (Donaldson, 2015). In order for the restructuring to be applied successfully, the reorganisation is required to take place to be equalised at all stages.
The Curriculum for Wales management has purposes to assist every school establish its own curriculum, allowing learners to flourish towards the four purposes of the curriculum (Curriculum for Wales, 2021). Graham Donaldson (2015) introduced a new curriculum to be implemented in 2022. This curriculum describes the 4 purposes to help children develop holistically. This new curriculum aims for children to become healthy and confident individuals, enterprising and creative contributor, ethically informed citizen, and ambitious and capable learner. The Donalson review recommends four purposes to the curriculum for Wales and says that, if generally supported they will help guide all future decisions about national and local educational priorities in support to all teaching and learning in Wales.
Healthy and Confident individuals – children who are ready to lead fulfilling lives as valued members of society. Knowing the impact of healthy eating and exercising that will enforce positive social development helping them become independent in their everyday lives. Enterprising and Creative Contributor - Children who are ready to play a full part in life and work. Pupils are able to contribute through their creativity like music and art and are able to solve problems relating to maths or thinking of ways to make money through businesses. Ethical, Informed Citizen – Children who are ready to be citizens of Wales and the world. Learning from the world and thinks things through and respects everyone. Ambitious, Capable Learner - Pupils who are ready to learn throughout their lives. Not afraid to try new things, works hard in school and whatever they do will give their best.
In 2008, the Welsh Assembly Government initiated the implementation of a new integrated play-based learning for children aged between three to seven established as the Foundation Phase. It has been reported that the Foundation Phase no longer study Physical Education but instead it has been replaced by physical literacy and its influence on the new curriculum for pupils. It has been known that the Foundation Phase makes a positive involvement to the growth of physical literacy (Wainwright et al., 2016).
The Curriculum for Wales, Foundation Phase Framework (Welsh Government, 2015) highlights the emphasis of children learning through direct practical activities with play being at the centre of all learning. It has been recognised that through play, children practice and develop their learning, children play with ideas, take risks, experiment, make decisions individually or as a group and they solve problems.
There are a few theorists like Piaget, Montessori and Greenspan that have perceived the way to teach a child is through their own benefits and establish tangible approaches to do so. Practitioners will observe children while playing and pose questions that will embolden problem solving situation such as children playing with blocks. Children are able to flourish social and cognitive skills, mature intensely and also achieve self-confidence to participate them in the new practices and environment (Edmentum, 2019).
Most settings in Wales, encourage children to learn best through immediate knowledges. Play encourages, inspires and back children in their expansion of skills, perception, language attainment, communication skills and attentiveness. When children are playing, they use all of their intelligences, transfer their thoughts and excitements, and analyse their environment. Children play by discovering the world and build their awareness of the natural and social environment around them (Play Wales, 2022).
Jean Piaget talked about cognitive development of children that is now known as ‘play’ being an organised procedure of learning that has recognisable steps in childhood. Piaget’s theory of play that is also known as the developmental stage is built upon the knowledge that cognitive development and in precise the learning of language, involves correct environmental incentives and skills as the child develops (Goncu and Gaskins, 2012).
Piaget theory developed four stages of cognitive development which were: the sensorimotor stage, preoperational stage, concrete operational stage, and formal operational stage. These stages help children to develop their cognition, figure out what activities can be taken in different situations. Piaget’s views on the stages were to educate parents, carers, and practitioners to create suitable type of play for the children according to the stages of their development to help them develop into the future (Piaget, 2015).
Maria Montessori’s theory on play-based learning has been understood that children need to learn independently while practitioners or parents watch them while playing. Montessori’s theory can be applied on young children throughout the Foundation Phase. Montessori has always insisted that children should never be helped but let the children learn independently and do things for themselves. Children are given these opportunities to move by themselves, dress themselves, to select what they want to do by themselves and assist adults with responsibilities. Montessori believed that when children do things by themselves, they boost their self-confidence, self-belief and self-esteem that will help them throughout their whole life. She believed that play allows children to be the master of their own communities. Montessori influenced her garden to the current setting’s surroundings that her outdoor garden consisted of an area for ball games and trees for shade and same surroundings are seen in most current practices. Also featured child sized materials that each are in their proper place. (Jarvis, Swiniarski and Holland, 2016).
Play-based learning is recognised as a dynamic and significant characteristic in the early years setting. The majority of curriculum credentials acknowledge play as a significance in the growth of children. Practitioners in some settings understand their role as to recognise what play is, be able to know how to use play as an academic tool and to promote for play. When bearing in mind a play-based curriculum there are frequent encounters that will appear such as planning for play, valuation within the framework of play and resourcing play and support for play (Goncu and Gaskins, 2012).
Most practitioners think they have the primitive perceptive of the approach of play and the thesis connected with it. However, after practitioners involve in several tutorials, readings, and activities, it was evidently fair that their expectations and concept of play was defied in many settings. Practitioners have always believed that play-based learning replicates the child to be the centre of play and relates with the surroundings and people around them. They also believed that permitting young children to play and discover openly as contrasting to planned play. A disorganised play grant young child the prospect to participate in open study permitting them to acquire about themselves, problem solving skills, conveying, their interests and even cause faults without sensing the strain of deteriorating. It has been understood that although practitioners value play in the classroom as a high significance, however they would find it hard to describe and explain to parents, carers or even fellow colleagues using curriculum and framework of why it should be applied in the classroom.
The assessment of the Foundation Phase Report (Foundation Phase framework, 2022) features the requirement for the proficient growth of practitioners in-order to establish a collective perceptive of vital terms to establish steadiness of the curriculum conveyance. Furthermore, the independent stocktake of the Foundation Phase in Wales (Siraj and Kingston, 2014) suggested the necessity for the experts’ progress of staff in-order to consider of the theoretical reinforced of the curriculum pedagogy to permit adequate and dependable curriculum implementation. Nevertheless, regardless of the approvals to upsurge the qualified expansion and considerate of child development for the work force in education, there still no lowest level of credentials for backing up professionals working in settings (Waters, 2016). This may perhaps mean that theoretically the new curriculum for Wales will be conveyed by practitioners who do not have complete knowledge of child development, child-centred practice, or play. Currently, the inventor schools are allocating good practice implementation of the curriculum improvements and the new curriculum to discourse some of these matters, but it is not yet known for how long this will go on for to evade the complications of the prior modification.


Section 2: 
Considering the concept of the ‘Unique Child’, critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula.
A Unique Child means that every child is unique in their own ways and who is always learning and can be resilient, proficient, self-confident, self-assured and develop in every area of development at their own pace in their own unique individual ways (A Unique Child, 2022)
Being included means that every individual is valued, and no child is discriminated against despite of their culture, race, gender, or their abilities. Young children are helpless hence they are kept safe and develop flexibility when they are protected by adults. Health and Wellbeing is a fundamental part of children’s emotional, environmental, spiritual health, mental and social.
All children are residents, and they all have their rights and privileges. They all have rights to be listened to and valued in the setting. Children need to grow, and they can do so by discovering and learning the people and things surrounding them. All children deserve equality and diversity. Staff are to be up to date with the knowledge about different cultural groups. Children are allowed to enjoy a full life and take part in society and progress as an individual. Some children’s development tends to be at risk like children who are disabled and ones with special educational needs. They tend to feel like they do not fit in and that people do not understand them compared to other children (A Unique Child, 2022).
It is vital to identify the need for the additional support as early as possible, otherwise children will not be able to get the help and support they need at the right time. Children with very severe and complex additional needs, require to be looked after well and staff who are working with such children need to plan with all the agencies who are involved and in contact with those children. This will help support and promote learning effectively.
Observing children is looking at and listening to children to find out how they are developing. By observing children, practitioners and even parents will learn what that child likes to do, what they are learning as they play and the knowledges they offer. It is important for parents and staff to work together to know whether the child is growing well as they should and according to the right stage the child is in, f the resources are suitable and ideal for them. Observing children what they choose to do, where their interests are and what type of resources, they like to use will provide practitioners with good reliable information about the child as an individual. Observation offers prospects to indicate children’s needs and will give a clear plan for their next stages in learning. Different settings have their own ways of observing children but in majority of the settings the observations take place daily as a regular routine. This helps the practitioners to discourse with the children’s parents and also their fellow colleagues as it gives a good starting point for a holistic approach that will make sure the child is the centre of what has been planned (Early Years Matters, 2022).
There are two types of assessments in the Early Years Foundation Phase. The on-going assessment is the assessment used by practitioners on a daily basis that helps to make decisions what the child has learned or what they can already do or need further support in order to help them progress in the next stage of learning and development. This kind of assessment is also known as formative assessment as it informs of the next step that have been planned.
Summative assessment is the type of assessment that takes place twice in a child’s development, the first time is when the child is between two years old and three years of age. This assessment is recorded and helps the parents and the practitioners to identify a child’s strength and their learning needs. And the second assessment happens towards the end of Early Years Foundation Phase. These assessments help to show the levels of different children have achieved in the seven areas of learning and development (Early Years Matters, 2022).





Section 3
Blog – Importance of Outdoor Play-Based Learning in Early Years.
Outdoor play-based learning is the opportunity given to children to help them explore their potential, abilities and learn new skills and also to experiment new things as they grow. According to UNCRC Article 31 states that every child has the right to play and engross in recreational activities that is suitable to the age of the child and to take part freely in cultural life, artistic and leisure activities (Convention on the Rights of the Child, n.d.).
Watkins (2021) believed that playing outside is a method of exercise that encourage the wellbeing and physical development in young children. In most of the current settings, practitioners are seen encouraging children to actively play outside as it is believed that through outdoor play, it allows children to discover their surroundings, develop muscle strengths and coordination and promotes self-confidence. 
The current curriculum for Wales, Foundation Phase (2009) states the strategies for practitioners how to device outdoor learning through play. The outdoor learning is seen as a perfect environment for practical learning because it offers different opportunities to be imaginative, move around, allow children to be noisy and take risks. Children being outdoor boosts features of their development such as social development where they learn to play with their peers and how to share, enhances physical development by building their health and fitness from jumping, running, or skipping. It also promotes creative development where children are seen learning how to do gardening, play in the mad and helps in problem solving. 
According to (Tovey, n.d.) she believed that children were able to learn about nature through outdoor play and gardening activities when she was looking at Froebelian Approach to outdoor playing. She also talks about the garden being a divine place where children could grow with nature, opportunities for to exploit, risks and challenges. Children get the opportunities for purposeful learning in all areas of the curriculum. Froebel talks about how children get space and privilege to try things out, discover, research, and explore how the world works. He perceived the value of risk taking when playing outdoors. Froebel insisted that the practitioners and carers should look at the benefits of such inspiring activities rather than focus on the risks, for example, children climbing trees, gives the children the experience of heights and helps them to gain the feelings of joy and a sense of achievement. 
Richard Louv promoted the outdoor play-based learning by saying that children who play outside are less likely to fall ill, get stressed or be aggressive and are more adjustable to life’s uncertain turns. He also challenges that children who spend less time outdoors they tend to result in wide range of behavioural problems (Willoughby, 2014).
Pretend play
Being messy
Trying out new things
Taking risks and challenges



Getting dirty and wet
What does outdoor play-based learning involve?

Being noisy

Having fun and enjoyment
Running, jumping, or skipping



Learning how to share and cooperating

Gardening and construction






In most current settings, practitioners rely on the weather conditions to let the children go out to play. According to the New Curriculum (2019) there are intentions to allow children carry out most activities’ outdoor despite of the weather. The right weather clothing should be worn by children and let the children explore what the outdoors provides and also it will give the practitioners the chance to monitor children and see what they will discover. Nowadays children as young as ages 3-7 spend most of their times in front of screen let it be television, computer or iPad playing games while in the olden days most children spent their childhood outdoors exploring and discovering nature. I believe as a practitioner it is my duty to put the child’s best interest as a priority. According to the UN Convention on the Rights of the child (UNCRC) Article 3 states that the best interest of the child must be a top priority in all decisions and actions that affect the children (Convention on the Rights of the Child, n.d.).
Children learn a lot during outdoor play. Children are able to play freely with their peers as they tend to develop skills such as helping, sharing, solving problems, and cooperating with their friends. Child Health and Development Unit (2022) defines the importance of wellbeing, where health consists of physical, mental, and social wellbeing. Looking back at Article 24 from the UN Convention on the Rights of the child, states that every child has the right to the best health possible (UNICEF, 2019).
Wood (2007) claims that the establishment for young children is presently positioned at the core of the wider social policy agenda such as health, social care, and workforce expansion. A significance of this is the recent prominence on obesity in children and the physical nature of outdoor learning being presented as a possible solution. In Wales the Welsh Assembly Government has already executed their play policy since 2006 (Welsh Assembly Government, 2008).
Foundation Phase deliberates how free play has strengthened classroom learning. The studies have proven that free play is vital for healthy brain development that allow children to use their creativity while developing their imagination, cognitive and physical abilities. In most current settings, they allow children to have time for free play after having a lesson, this way practitioners believe that children are able to put the information they have been taught into imaginary or real situations (Foundation Phase framework, 2022). Through allowing free play to children, the practitioners are given an opportunity to observe their pupils. Practitioners are then able to gather what interests the children and allows them to engage with the pupils and where there will be any issues, skills or subjects that needs to be developed or discussed further.
It is advisable for both the practitioners, parents, and carers to let children use the outdoors play more often as evidently in the Foundation Phase Outdoor Learning Handbook (2009), for children to explore, learn and make memories from what they discover through playing outdoors and not being stuck most of the time in the classrooms or at home regardless the weather.
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