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	Target
	What I have done in this assignment...

	Target 1
	Spelling, punctuation, and grammar
	I arranged to spend time with a former English teacher to highlight areas of improvement. I went through the previous assignment with them and looked for areas of improvement. I then spent more time reading through the assignment proof reading, looking for spelling, punctuation, and grammar mistakes.

	Target 2
	Referencing approach was inconsistent and often lacking
	I have followed the university guide in relation to referencing. I watched a pre-recorded video on Moodle,  enabling me to reference correctly, reducing the inconsistency levels.

	Target 3
	The overall structure of discussion needs to be clearer
	I have followed the structure on the template and proof read multiple times to improve the structure and flow of discussion.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During this session we met with our network lead and university tutor.

We discussed successful futures in depth along with the four broad dimensions of great teaching. We discussed what assessment for learning strategies we could be using within our teaching over the next fortnight. 

I researched the all the major aspects of the report creating a mind map. We collaborated and discussed elements of both reports with peers and tutors. We analysed elements of the reports linking them with experiences we had in our placement schools.

The Evidence Review Great Teaching Toolkit June 2020:
1. Understand the content they are teaching and how it is learnt.
2. Create a supportive environment for learning
3. Manage the classroom to maximise the opportunity to learn
4. Present content, activities and interactions that activate their students’ thinking


I enjoyed the ​​​​​collaborating with my peers and the group discussion about the review. It was very interesting to compare experiences with my peers on placement in relation to the review.

We also discussed how we will be focusing on two AFL strategies of our choice in the 'Test' Phase. We will choose and implement them during the next few weeks. We will the analyse the findings and present back to our tutors and peers.
	 This research was a great refresher as I had not read about Donaldson or successful futures for a few weeks as I have been focused on teaching and lesson planning within the placement school.

The four broad dimensions of teaching is a great review for new and old teachers. The review has focused the mind and has given me a push with my professional development. The review directly links with the Successful futures 4 purposes and the new curriculum in Wales. The research has refocused me, giving me some fresh ideas speaking with my peers. The experience has encouraged me to further develop my Welsh and ICT skills.

I am looking forward to the 'test' stage implementing some of the AFL strategies discussed in the session.

I have been implementing some strategies and I look forward to trying new questioning techniques to the reception class.

I look forward to collaborating with my fellow student teacher Jess when presenting our findings in the 'share' element of bridging 2.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During my First lesson I questioned learners about descriptive words of a soldier. I asked the question. "Put your hands up if?" ….. (hands already up). Before I could ask the question hands were in the air and I quickly realised that I need to introduce a different questioning technique. I asked questions to a group of 10 in the focused task after watching a short video and PowerPoint.
All of my questions started with hands up? Who knows? What does everyone think? 
The learners all answered enthusiastically… too enthusiastically. They were shouting all over each other. Getting up off the carpet and when I did settle the learners I found that it was the same learners answering all the questions.
There was also a lot of one word answers, with limited think time.
When expanding the task, writing words into their books I could quickly see who had participated and who had not. I then had to spend increased time with learners who had not participated. This effected the timings and flow of the lesson. 
Dylan William (2009) suggests that teachers need to move away from IRE (Initiation, Response, Evaluation) questioning, where a teacher asks a question, the learner answers the question and the teacher evaluates. The teacher evaluates the classes understanding of the question by one student’s ability. This is what I did in the first lesson. Even though I had all the correct answers I wanted to have they were not from across the group.
I opted for a different questioning method in a basketball style technique. Passing the questions around the class. Asking a question to one learner and then passing it another, questions are bounced around the classroom. AKA 'Pose, Pause, Pounce, Bounce'. 
This method introduces Cold calling, designed to promote active thinking during whole-class questioning. Asking a question, pausing and then calling on a particular learner to respond. Benefits including:
· Giving all the learners a chance to think about the question 
· ​​​​​​​Limits the chances of the same pupils answering all the time
· ​​​​​​​increased thinking
· ​​​​​​​improved momentum 
· ​​​​​​​Improved participation
· ​​​​​​​Keeps learners aware as they might be next
Another benefit of this strategy is ‘No calling out.’ Asking questions directly and bouncing it around directly prevents or limits calling out. 

This is valuable because when learners yell out answers to questions it stops others from thinking about the question, consequently giving every learner a better chance to develop their own answers with sufficient wait time.
During the second lesson I Introduced a large, soft toy Owl to the class (Passing him around). The lesson related to the terms theme of ‘Owl babies’. The lesson was designed to use descriptive words (similar to the soldier lesson).

	I decided to adopt the Basketball technique: Cold calling – bounce ideas – asked opinions of others answers. This ensured every learner of group participated, deeper level thinking. 
When expanding the task to writing words in their books it was clear to see that there was a level of increased understanding, higher participation and improved momentum in comparison to when i did not adopt the Basket ball technique.
I was praised by my class mentor for the AFL questioning methods and approach.
I will definitely continue to use this method in the foundation phase and look forward to trying it in KS2.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I shared my findings in bridging 2 with my peers collaborating with Jess. Jess discussed, live marking, pit stops, success criteria and peer assessment.
I then listened and asked questions with peers as everyone presented their AFL findings.
It was very interesting to see the different approaches schools take. Also the range of strategies used by my peers. This highlighted the different AFL strategies that are available for me to try in my future practice.

	The presentation went smoothly. it was nice to see that my peers had experienced similar questioning strategies with young learners as I did.
The information discussed with Jess gave me a good understanding of what I have to look forward to in year 6 in the new year.
I enjoyed listening to the presentations from my peers highlighting copious AFL methods and strategies. This has given me some creative ideas for lessons in KS2.
I was very interested in listening to a lesson created by a student last year where she took in a real heart to show the class and then had them running around the class to indicate blood pumping around the heart. it showed the levels a teacher can go to. The innovation used, creating a spectacular lesson. This has inspired me to try and create some memorable moments for learners.
I would like to use my love of sport to create some fun, creative memorable lessons for the pupils.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Literacy is an area where I wish to develop.  As a mature student with dyslexia it has been a long time since my literacy skills have been assessed. The personal assessment framework highlighted areas for development and motivated me to improve quickly. The first assignment also highlighted grammar and punctuation issues that needed improvement. I acknowledged the feedback and have used numerous methods to improve my literacy development.
Development:
As part of the PGCE programme I am required to have a B equivalent in GCSE English. I had a C and undertook the English workshop on the 18th of September. The workshop was brilliant and was a great reminder for me for not only my personal development but also for my teaching. On the 19th of September I took the equivalency test and passed first time.
I spent 2 days on the 17/12/20 and 20/12/20 with Phillipa Nash a retired English teacher who helped me with my literacy development. We went through my first assignment highlighting areas of literacy improvement including grammar and punctuation. I had some great tips and found the sessions extremely valuable. We also discussed LLC lesson plans and brainstormed ideas. She gave me some great advise for teaching literacy that she found effective in her classroom.
Online training for grammar.
Downloaded grammar and literacy apps.
Effective story telling. During my PTE1 I was in a Reception class and enjoyed reading to groups as well as the whole class. I found the LLC lesson in university very useful when watching the video on effective story telling. I then spent time reading techniques online (pic attached) and practicing to my own children in anticipation of reading to the class. I thoroughly enjoyed the experience and was given great verbal feedback by the teacher, TAs and children. This was great for my literacy development as I was previously not confident reading out loud directly from a book.
Teaching grammar lessons to a year 6 class has help significantly with my literacy development. Teaching and marking has strengthened my understanding, giving me greater confidence when teaching. 
My literacy development has improved my confidence in all aspects of teaching. I feel confident in reading and writing in front of pupils. I feel confident in my marking and giving written feedback. I believe my story telling has improved. This will have a significant impact on young learners in my future classes, effecting levels of engagement and enthusiasm. If you can engage and instil a love for reading, stories and books from young age within pupils it will have a huge effect on their learning development. 
 


[bookmark: _Hlk65415147]Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Digital competence is an area which I need to develop for my professional development. Teaching a year 6 class during lockdown significantly developed my skills. I learnt many new techniques, skills and now feel substantially more confident with ICT.

Development:

When participating in 'Teams' meetings in University groups I was always invited into the group and did not present or create the meeting. I realise the importance of online teaching due to Covid 19 and I understand that it is going to be an area which I will need experience in. I contacted one of my fellow students and asked him to show me how to create a team and present a PowerPoint online. He was more than happy to help me. The next opportunity in a group activity I nominated myself to take charge to practice. I created a team meeting and was the presenter when going back to the main group to present a PowerPoint. I found this as a valuable experience that I will use in future teaching. 
I also took part in online learning to help with 'Teams' development.
Developed new ICT skills by creating a PowerPoint with video links to use in a humanities lesson. This was new for me and required researching online. The results were very effective and helped with the lesson. I have used this new skill multiple times for teaching lessons and will continue to do so.
New skills recording a Video introduction: Introducing myself to pupils and parents due to home learning (lockdown).
Creating online video lessons: I created multiple teaching videos where I recorded myself making cakes to teach a health and wellbeing lesson. The success of the first video lesson lead me to creating more video lessons, like a 'keeping active in lockdown' video as a PE lesson. I edited the videos myself and used PowerPoint, YouTube and teams to present the lessons. Please click the link/ copy and paste to see the PE video lesson:  https://youtu.be/cRwTk9Vrcug  (Too big to upload as evidence) The video lessons received great feedback from my class mentor and parents/pupils.
New skills: Uploading videos YouTube.
I feel that my ICT skills have developed significantly since embarking on this PGCE. I can see the importance of digital competence in the new curriculum and I will continue to improve for my teaching development.  I feel confident with creating PowerPoints, videos, and researching learning resources. I look forward to using my new skills within the classroom to give the best learning opportunities for my future pupils.

 

Datblygu’r Gymraeg / Welsh language development

Evidenced by an asset? 
I am completely new to speaking Welsh despite being a very proud Welshman and living in Wales for the majority of my life. When I was young I never spoke a single word in Primary school and only undertook a year of Welsh (one lesson a week) in secondary school. I was instructed that due to my dyslexia I was to have extra English lessons rather than study Welsh.  I have always felt a level of guilt that I did not speak Welsh. The times I have tried to speak Welsh I struggle with reading the Welsh alphabet as well as the pronunciation. I have never given myself the opportunity to throw myself into the language.  I can see the importance of Welsh. It is clear to see the that the curriculum in Wales has a huge push towards Welsh development and it is essential for me to have a good grasp of the language within the classroom. I aim to improve my Welsh substantially through the PGCE and further.
Development:
The Welsh lessons with Kara Lewis have been very helpful and given me a strong realisation on how little I know, can pronounce and need to develop. I feel that the time spent with her and the break off groups speaking Welsh with other students at a similar ability has improved my confidence speaking out loud. I feel that her lessons have substantially improved my Welsh speaking and listening.
Before PTE1 I created a Welsh cheat sheet/ notes of areas I wished to learn and develop (attached). After the 6 weeks I can confidently say that I use the majority of these with confidence.
I took the opportunity in my PTE1 to practice my skills. Teaching in a reception class I felt that it was a great place to start. I was able to learn from the teacher a range of commands and effective classroom management phrases. I learnt with the children, I did not know the days of the week or weather but through singing and Moring Welsh questions and answers i am confident with both topics. The first week I just listened and contributed the small amount i knew and after a few weeks I was able to lead the questions and answers sessions and songs.
I found that the hardest part of learning Welsh was learning the letters in the alphabet, being able to read the words correctly. I found listening and speaking did not reciprocate to what I was reading on the page. I decided that the best way to learn was to read Welsh stories when putting my 7 year old to bed. Previously I had avoided the Welsh and only read English when putting him to bed (my wife would do the Welsh) but now I have found that watching and listening to him sound out the letters has had a huge impact on me being able to read Welsh (attached photo). This gave me the confidence to asked my classroom mentor if I could take the children for Welsh reading in small groups when doing the reading carousel to assist with my development.  I am now able to read very simple stories in Welsh to small groups of the reception class.
I have Downloaded the welsh development app. 'Say something in Welsh.' I am working my way through the lessons. They are useful for when you have free time. I have tried to use is more often when on lunch break as we can no longer go in the staff room due to Covid 19.
Teaching Welsh to a year 6 class has significantly helped me with my Welsh development. Creating lessons has strengthened my knowledge and pushed me to learn more. 
Marking the Welsh work online (During Lockdown) has given me the chance to learn and develop without having the pressure of making a mistake in front of the class.
Welsh Feedback. I have been using drop in Welsh feedback to pupils through Teams. I have been doing this during online videos as well as in the marking. The more I have been doing it, the more my confidences is building.
Mrs Ryan (Year 6), School/Class Mentor comment: 'Tom often shared that he felt that his personal Welsh speaking skills are quite low. That said, he really did make an effort to delve into Welsh at Portmead. He had lot's of informative conversations with our Welsh co-ordinator. Tom challenged himself to create Welsh lesson and towards the end of his placement he even created a cookery video for Y6 pupils through the medium of Welsh. Again, this is just another example of Toms commitment to being a teacher. I honestly feel Tom will be a great addition to any teaching team in the future.'
Challenging myself! When speaking to the class during a live video session, they gave me great feedback on a cooking video I had created. During this video I introduced the lesson in Welsh and used as much incidental Welsh as I could naturally. Listening to learners I created a 10 minute Welsh lesson video where I made Welsh cakes for my year 6 class. 80% of the lesson was in Welsh. It was a challenge researching the language needed, as well as practicing the pronunciation. I feel that my confidence in speaking Welsh has improved. To post the video lesson on Youtube for the pupils and my peers to see is a world away from where I was a few months ago. I feel very proud of this development. Please copy the link to view video:   https://youtu.be/6TDnxOydj2I 
Cyfarfod Cymraeg - During the second part of my placement in Portmead I was able to take part in Welsh Meetings. These meetings took place on Teams for 90 minutes and encouraged Welsh development amongst staff and throughout the school. The meetings were undertaken by many teachers and TAs. Through these meetings I was able to learn new welsh phrases and games. The meeting was held by Nerys Jones from Swansea council. The meetings gave ideas and examples of games to use within the school across the key stages. After one of the meetings, I emailed her and she sent me the PowerPoints she used with some great ideas to teach Welsh which have helped with my own Welsh development.
I feel that my Welsh development has improved me as a teacher and has been one of the main focuses form my pedagogical development. I am proud of the development that has been achieved in a short space of time. I have pushed myself out of my comfort zone and improved my Welsh consistently. I am fully behind the Welsh Government’s drive to increase the number of Welsh speakers to a million by 2050. In order to achieve this all teachers must have a grasp of the Welsh language and continue to improve in order to pass the learning, passion, pride and enthusiasm to the learners of Wales.




Safonau/ Standards

Professional Experience Template 1: * Influencing Learners: Building Positive learner dispositions through listening to learners, improving participation.
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
During my first week in a year 6 class I assessed the levels of participation on Teams from November, when the class had been learning online (due to self isolating) until the present date. Out of a class of 27 the class had an average participation level of  around 30%. The participation levels varied from 5 - 12 participants a lesson depending on the lesson type. I was very keen to raise the levels of participation through differentiated lesson types and listening to learners. 

I expressed a commitment to pursue, listen to and take account of the views of pupils in order to engage and encourage them as active participants. I set myself the target of ‘Using pupil voice’, through listening to learners to increase engagement and participation.’ 

Mrs Ryan, End of Placement Interim Report, said  “Tom reflected well on his lessons throughout his KS2 placement. He took a particular interest in raising pupils engagement with home learning, effectively creating a small action plan. He discussed ideas of how he would try to improve participation.”
During a live session with the pupils on Teams I was building relationships with the pupils when I was asked if I liked football. I spoke about this for a few minutes and some learners seemed to have more interest in this than other areas of discussion. I could see from their body language on Teams that when I chatted about football and asked them their opinion’s, some of the learner’s engagement levels were substantially increased.
When reading through some of their work many brought up the discussion of football to their work even if it was not related. 
In another live session the majority of the boys along with one girl indicated that the main thing they missed the most during lockdown was football.
[bookmark: _Hlk64575266][bookmark: _Hlk64575909]Mrs Ryan, End of Placement Interim Report stated,  “During Teams meetings with the class, Tom encouraged pupil voice and would often ask the children what they were enjoying and what they would like to do more of. Tom would use these responses to inform his planning for the next week. Whilst evaluating his lessons, Tom particularly monitored pupil’s participation in home learning and begun to see the lessons children really enjoyed.”

In planning my lesson’s for the following week I demonstrated awareness of the importance of encouraging learners. I reflected and evaluated the behaviours, characteristics and interests of the pupils, creating a comprehension on the hot topic of Marcus Rashford. The Manchester United footballer who recently had a big impact on the Government’s take on free school meals. I combined the comprehension and questions with a mixture of his footballing career as well as the charitable work he has done to help reduce child hunger in the UK. This lesson was created with the aim of listening to learners to increase engagement and participation levels amongst the class while teaching/learning online. 

Engagement is vital to learning and personal development. Engaging well relates to one of Donaldson’s 4 purposes, developing capable learners, ready and eager to learn, thus, improving pupil’s educational development (Donaldson, 2015).
This was a cross curricular lesson focusing on LLC and humanities, demonstrating real life authentic content. The lesson covered numerous elements of Donaldson's 4 purposes. Creating ethically informed citizens of Wales through the manner of the lesson subject. Looking at hungry children, charity and how we can look after one another. This directly links with another element of the 4 purposes where we help pupils develop into valued members of society.
I provided the suitable degrees of challenge and expectations for the 3 different ability groups to motivate the pupils to achieve. I encouraged learners to push themselves if they found their group work too easy. All 3 differentiated comprehensions were available to the class on Teams. I also encouraged them to change their group if they found it too difficult. It is important for the pupils to attempt the correct level of work. If the work is too easy they will not be challenged and will not progress in their learning. If the work is too hard it can be demotivating for pupils and can have a negative effect on their willingness to work as well as their wellbeing. Giving the pupils the option to choose their level of work relates to ambitious, capable learners with the pupils in the class responding to the challenge of continuous learning development. The differentiated levelling of work for the different abilities enables the pupils to be challenged appropriately. Therefore, the pupils have the freedom to challenge their ambition.

I was delighted with the initial response with participation levels rising well above average. The participation level for the lesson was 13 out of 27, an 18% increase in participation compared to the average of 30%. In my Journal my class mentor comments, “Wow! You definitely achieved your goal to increase pupil participation. You listened to learners and created through blended learning, a lesson the pupils enjoyed.”

Reflecting on learning, challenging expectation and listening to learners through Pupil Voice lead me to creating this lesson achieving my objectives. The success of the lesson relating to football was substantially increased a few days after the lesson was posted on Teams. This was due to a pupil who had not even logged into Teams since lockdown, logged on and completed the comprehension. The pupil answered all of the questions correctly. This lesson was the only lesson the pupil had taken part in since the middle of November when the class had to go off for isolation due to a positive Covid test in the class. The pupil is likely to have been in contact with another pupil or pupils’ who had told them about the lesson. This is the likely reason to why the pupil logged in and completed the comprehension. I praised the pupil for participating, for answering correctly. I left encouraging feedback when marking to entice the pupil to continue to work from home. Mrs Ryan confirms this in her report stating, “Tom was really encouraging with his feedback to pupils sharing how proud he was of them.”

Through the use of Pupil voice I succeeded in my target to increase participation and engagement levels. The next week during a live Teams meeting many of the pupils commented on how they enjoyed that lesson particularly. The only criticisms I had in relation to the lesson was that I had based the lesson on Marcus Rashford and they did not like Manchester United.

Mrs Ryan, End of Placement Interim Report stated,  “Tom would evaluate the pupils participation of lessons on teams and began to identify the tasks pupils enjoyed most. Pupil Voice was an effective part of Toms placement as he really did listen to his learners to inform his planning even in the trickiest of circumstances.”

The positive participation levels along with the feedback I received during the live sessions lead me to adding football related challenges in the P.E videos I made for the class. I was able to challenge the learners to do ‘Keep ups’, pass the ball against the wall from varying distances and other ball related skills. I could see on Teams that the newly participating pupil participated in the P.E lessons. 

Later in the placement I was making calls to parents. Discussing with the newly participating pupil’s parent I was able to reveal that they had completed some work at a good standard but they needed to do more to increased their participation online. Listening to learners had given me the opportunity to provide encouraging feedback for the pupil when talking to their parent. If the pupil had never logged on to Teams it would have been a difficult conversation to have. Using the positive helped with the pupil’s increased participation. 

I was very proud of achieving my objectives of listening to learners and improving engagement during the difficult time of teaching online during Lockdown. I will continue to push myself further listening to learners, challenge and expectation, reflecting on learning, in order to influence learners, building constructive pupil disposition.

What have you learned?
· [bookmark: _Hlk65141004]Listening to learners provides multiple benefits.
· Pupils feel valued and listened to helping fulfil their self-esteem needs.
· Listening to learners helps build teacher-pupils’ relationships.
· It helps focus your teaching to something you know that the pupils will enjoy.
· It keeps your ideas fresh having to cater for your audience.
· The benefits of reflecting on your pupils, lesson and curriculum 
· Advantages of two way feedback
· The benefit of differentiating for different abilities and learning styles

What next?
· Continue to listen to learners.
· Listening to learners helps build teacher-pupils relationships.
· Keeps ideas and lessons fresh to cater for pupils.
· Continue to reflect on the lessons, participation levels and engagement.
· Reflect on success and note them for future teaching.
· Learn from mistakes for future practice (Not every lesson is going to be as successful as this).
· Continue to provide of two-way feedback.
· Keep trying new ideas to improve engagement and participation.
· Provide appropriate levels of challenge.
· Always motivate learners to achieve.



Professional Experience Template 2: *Build relationships with parents during lockdown.
Pedagogy Standard: Refining: Involving partners in learning
What did you do and why?
When I started the second part of my placement in a year 6 class I was keen to build a relationship with pupils and parents as soon as possible. I understood that there was a possibility of completing my placement through online teaching only. I would have to teach through live video sessions, videos, online tasks and lessons. I understood the importance to get the most out of the placement and decided I had to actively build relationships through alternative means, as I would not have the same opportunities as I would have done in a live classroom. In order to build initial relationships, I introduced myself to the parents and pupils by creating a video introducing myself which was sent out to parents and pupils through Class Dojo. 
Mrs Ryan, (end of placement report), “Tom has also consistently demonstrated his understanding of the importance of parent/carer involvement and building good relationships. Tom created a lovely video to introduce himself to parents which was placed on our class dojo.”
This was effective as I was able to communicate with parents and pupils with them knowing who I was. Mrs Ryan praised my efforts in my report and writing in my journal. Through Teams meetings, responding to pupil’s email and giving feedback through marking I felt I was able to build relationships early on. 
 A message on Class Dojo went out from the head teacher to parents about the lack of online engagement and participation in work. This had a mix response from parents. Mrs Ryan also sent a message to the parents who's children had been participating thanking them for their engagement.
[bookmark: _Hlk64543827]A few days later I was able to support formal leadership roles making a positive contribution supporting the work of the school. I called every child's parent in the class. This was to help build relationships, offer services to the community, check on health and wellbeing, safeguarding and to enquire about home learning.

Mrs Ryan, (end of placement report), “Tom actively engaged with parents via phone calls to check-in and discussed home learning.”
I had a very positive experience with all the parents who had been engaging with home learning and they all were grateful for the call. I felt like I had helped strengthen the relationship with these parents and the school as well as establishing relationships with parents. I listened to feedback on the work and was able to give guidance to others who were struggling to motivate themselves or the learner. I gave them encouraging positive, feedback and explained that it is very difficult to teach or help your own children at home. I explained that I was having the same difficulties with my own children at home. Empathysing with them helped with building relationships and was used to help with the parents wellbeing, aiming to encourage them to know that others are in the same position, including teachers. 
I was also able to help and guide parents who were struggling to teach specific subjects. The feedback from parents suggested that they struggled with the Welsh lessons. I was able to give some advice to the parents that would help them with the online teaching. I suggested trying the lower ability work which would be simpler. I was then questioned by one parent that they did not want to go down a group. I then showed them an example of how the information provided in the lower ability group work would help them complete the middle ability group work. They were very happy with the help and their child was able to complete the Welsh lessons with greater confidence.
For children who had not participated I was able to discuss with the parents the importance of learning from home. All were positive and said they would make more of an effort with home learning.
One parent asked for an interpreter as they struggled to understand how to do the online learning with their child. I arranged this with the school for the pupil to be able to participate in home learning. In the mean time I offered to prepare a hard copy of work for the pupil to be collected from school.
No contact with one learner lead to a safeguarding incident with myself and the school collaborating and coming with a plan to check on the child. A subtle plan was created using the lack of participation in online learning, not answering the phone, not coming back to the school messages as a reason for visiting the home.
All parents and child were asked if the school could help in anyway. If that was to be with mental health, wellbeing, food, or learning resources. The school had been working with local food banks to collect food for some families, provide laptops, dongles and other learning resources for pupils. The school not only assisted with improving home learning but to help with all the family and relevant stakeholders putting the whole families wellbeing as a priority.
The phone calls worked in relation to improving home learning participation and effort levels as some learners who had not participated at all started to participate and participation for the whole class was increased that day, continuing for the next few days.
I was thanked by the majority of parents for the call. Some were extremely grateful. This helped establish relationships with parents for me and continue to strengthen relationships for the school. Involving partners in learning can motivate parents to participate more in their child's learning development. This is evident even more so during lockdown where they have a bigger impact on their child’s learning than ever before.
I wrote detailed notes about each phone call and gave feedback and information to the safeguarding officer, class teacher and head. Any issues were discussed collaboratively and acted upon.
During the final Teams session a few learners commented that it was unfair that they would not get to have time with me in the classroom. They had said they had enjoyed my PE and Cookery video lessons and wished that I would be there when they return to the classroom. This was great feedback for me as I had worked hard to build relationships through online teaching.

Involving partners in learning:

· [bookmark: _Hlk64296213]Parents and carers are given strong support in helping their children develop in terms of the four purposes.
· Communicating with parents via video and phone calls
· Helping with lessons
· Removing barriers, problem solving
· Receiving feedback
· Supporting families
· Encouraging/praising participation
 

[bookmark: _Hlk60909831]Working with in school colleagues:

· [bookmark: _Hlk64544478][bookmark: _Hlk64296347]Working as team giving feedback to safeguarding officer, mentor and head.
· Discussing and planning strategies
· Organised and constructive work with a range of colleagues to enhance learners’ experience 
· Reflection on developing expertise as a personal and collaborative process 


Supporting formal leadership roles:
· Perceptive and positive contributions are made where necessary to support the work of the school through phone calls
· Helping school build relationships with parents
· Highlighting safeguarding issues
· Fulfilling the aims of the school
· Working as team giving feedback to safeguarding officer, mentor and head
· Discussing and planning strategies




What have you learned?
- Involving partners in learning can motivate parents to participate more in their child's learning development.
- The importance of building relationships with all stakeholders.
- Building relationships with parents has positive effects for everyone including, the pupil, parent, teacher as well as the whole school.
- When talking with parents look through the lens of the parent and pupil, not just the teacher.
- Working collaboratively with staff helps give different view points to find the best solution and outcomes for all stakeholders.
-How to look out for safeguarding issues (Not all obvious).
- How the school is involved with its community, Parents and carers are given strong support in helping their children develop in terms of the four purposes.
- Removing barriers/problem solving skills, catering to parents to help the learning of the pupil.
- Its just as important to encourage/motivate the parent as it is the pupil to enable learning at home.


What next?
- Continue to work collaboratively within this school and the next one. Establish relationships early indulging myself into the school’s culture.
- Involve partners in learning to gain from the multiple benefits for all stakeholders. E.g building relationships, wellbeing, pupil engagement, participation, encouragement and more
- When talking with parents look through the lens of the parent and pupil, not just the teacher.
- Continue to look out for safeguarding issues inside and outside of school. Look at further Safeguarding courses for my own development.




Professional Experience Template 3: *Blended learning experiences and cross curricular themes in online teaching.
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
On the first day of placement in a year 6 class I logged on to the classes Microsoft Teams account and looked at the online teaching tasks that had been set since November, when the class had experienced a large amount of home learning due to positive Covid 19 cases. I found that the class had been following the class timetable with 3 tasks being set a day. The lessons were all very similar in their approach. 
I had a discussion with my class mentor, Mrs Ryan to see what she wanted to do and if I could try differentiated teaching methods in my teaching during the placement. I indicated that I wanted to adopt a blended learning experience for the pupils integrating different teaching methods with cross curricular themes. I was very encouraged with her response when she said that I had the freedom to try anything I wanted as long as we discussed it first. I was very keen to make the most of the placement, experimenting with blended teaching methods.
[bookmark: _Hlk64560206]Mrs Ryan, (end of placement report), “Tom really did strive to make the most of his placement and really wanted to gain the best experience he could. A strength of Tom’s placement, particularly in KS2 was his ability to take ownership of his placement. He created his own innovative lessons and really did think outside of the box.”
We discussed the classes likes and the leveling of the different ability groups. I then looked through the pupil’s books to assess the leveling for my future planning. I could see that the work complete at home was nowhere near the standards in comparison to the work they had completed in the classroom. The levels of engagement were vast when comparing similar lessons’ completed. By adopting a blended approach to teaching I aimed to improve engagement through different lesson types and techniques. I wanted to incorporate my personal skills, passions  and personality to engage different types of learners, attract learners who were not participating all the time and some who were not participating at all.
I looked at new teaching methods to try with pupils. It is important to engage the learners to keep home learning fresh. I researched some fun lessons to incorporate with the curriculum that had cross curricular themes that help bring Donaldson’s four purposes to life. I researched lessons relating to the Cornerstone topic of ‘Star Gazers’ along with alternative lessons like creative arts, cooking, active home lessons and more.
Mrs Ryan, (end of placement report), “Tom constantly asked excellent questions that would inform his own teaching. He was eager and wanted to learn. He asked questions about the new curriculum and understood that we were beginning to ensure, through planning, the four core purposes were at the heart of our school.”
I decided to create a cross curricular wellbeing lesson based on making a cake in a mug. This was completely different to any lesson the class had done before. The lesson was created and delivered in a different format.
I found a simple recipe online that required minimal and inexpensive ingredients. The majority of the ingredients would normally be found in most households. The reason I chose this is due to the area in which the school is located. The school has a high percentage of pupils that are eligible for free school meals and I was keen to involve all learners in my teaching. I discussed with my class mentor about the suitability and potential issues of affordability. She believed that it would be appropriate for the pupils. 
I tested the recipe and completed a practice lesson with my children to test the suitability and difficulty. I then recorded myself making the cake in a mug. I bought a video editing app and created a video for the lesson.
Please copy and paste the link below to view the video. 
https://youtu.be/OqW6-AnxjDU

The video was uploaded to YouTube, I created a PowerPoint with instructions and a ingredients list. The Ingrediency list was sent to parents through Class Dojo earlier in the week in order for them to be prepared for the lesson.
The lesson had cross curricular themes mixing health and wellbeing, one of Donaldson’s focuses for the new curriculum in Wales, with numeracy skills through recording time and weighing ingredients, and listening skills following instruction. 
The new approach was a great success and I received terrific feedback from my class mentor for the video, saying that it was a great video and lesson. 
We received numerous photos of the cakes the pupils’ made, along with great feedback. Parents even thanked us through Class Dojo for the lesson. This was the first time that the class received a thank you for an online lesson.
Participation was slightly increased from the average. The lesson achieved the objective to improve wellbeing in pupils and it also seemed to have a similar effect on parents.
The success of the lesson and feedback received from pupils’ and teachers’ encouraged me to continue with blended learning in more video lessons. The next video lesson was a keeping active in lockdown/ ball skills challenge for the pupils. This video had the same positive results.
Keeping Active in Lockdown - YouTube
[bookmark: _Hlk64536155]I used blended learning through the cornerstone topic linking my love of music to a LLC lesson. I looked for music that was suitable and relatable to the theme of, ‘Star Gazers’ coming up with the idea of David Bowie’s song ‘Space Oddity.’ One lesson I asked the pupils to listen to the song through a link on Youtube that had the lyrics on the screen. I asked them to read through the lyrics when on screen. When all the pupils had done this I gave them 3 differentiated related comprehensions on the song. I had noticed that in comprehensions that I had previously marked, or set some learners had been copying and pasting the answers straight from the text, not pushing themselves to the levels they would do in the classroom. By reading and listening from a video I eliminated this option. I challenged the pupils to use their inference and deduction skills to answer the questions. This method encouraged participation as the majority of the questions required deeper thinking and personal opinions/views. This approach had not been done before and was a new way of completing a comprehension for the class. The feedback I received from pupils was positive and the pupils stated that they liked it as it was new way of learning. I incorporated the theme the next day asking the pupils to use their creative art skills by creating a comic book sequence of the story in the song, another blended learning experience. Some of the work was then displayed in the next Teams session to encourage learners further.

During a live wellbeing session with the class. I asked what elements of the lesson had the class enjoyed. The feedback I had from the pupils was great indicating that they had enjoyed different types of lessons. When I asked what they liked best they had said that they enjoyed the Cooking and PE lessons the most. They suggested that they had not enjoyed the Welsh lessons.

Mrs Ryan, (end of placement report), “During teams meetings with the class, Tom encouraged pupil voice and would often ask the children what they were enjoying and what they would like to do more of. Tom would use these responses to inform his planning for the next week. Whilst evaluating his lessons, Tom particularly monitored pupils participation in home learning and begun to see the lessons children really enjoyed.”

I was given the challenge to create another cooking lesson and Mrs Ryan encouraged me to try blend what they loved and what they did not love together. The first Cooking lesson I introduced the lesson in Welsh. This time I would push myself and turn the cooking lesson into a Welsh lesson. I created a video lesson making Welsh cakes where the instructions and ingredients were delivered in Welsh. The lesson was checked over by Mrs. Ryan. The lesson was then put-on Teams for the year 6 class. Using a cross curricular, blended approach I was able to fulfil the pupils’ wishes of a cooking video incorporating their least favorite area of home learning in Welsh. The lesson was a success with positive feedback from pupils and teachers. Due to the success of the Welsh lesson, it has been used by other KS2 classes within the school. 

Please copy the link to view the lesson: https://youtu.be/6TDnxOydj2I

Through a blended learning experiences of online teaching through numerous methods, innovation, creative ideas and teaching resources I believe I was able to keep learning online fresh for the pupils. Catering for different types of learners, I produced a comprehensive repertoire of teaching methods with Donaldson’s four purposes at the heart of the pupils’ development. 

[bookmark: _Hlk64910980]Mrs Ryan, (end of placement report), “Throughout his placement Tom demonstrated the ability to create innovative lessons. Throughout home learning, Tom ensured he taught a range of lessons, in engaging ways to suit all learners. As well as written tasks, Tom spent time creating fun, engaging videos.”

Blended learning experiences:

· A repertoire of teaching methods 
· [bookmark: _Hlk65496779]Kept 4 purposes in mind of all aspects of teaching
· Used differing methods to engage different types of learners
· Blending Health and wellbeing with Welsh
· Video lessons mixed in with their normal online lessons
· Thought ‘Out of the box’ to keep learning fresh

Cross curricular:
· Curriculum design and innovation
· Cross curricular themes relevant to areas of learning
· E.g Welsh, heath and wellbeing, maths

What have you learned?
· The benefits of blended learning experience.
· Always look at the 4 purposes all aspects of teaching.
· Offer Different types of lessons to suit different types of learners.
· Always listen to learners. 
· Give positive feedback.
· Feedback should be two ways.
· Not all learners are going to like all topics and lessons. Incorporating something the pupils like with something they do not like can be an effective way to cover all areas of the curriculum.

What next?
· Continue to offer a blended learning experience to pupils.
· Look at the 4 purposes all aspects of teaching.
· Work on my pedological development to offer more to pupils. 
· Have the ability to adapt to pupil’s wants and needs in the classroom.
· Continue to offer different types of lessons to suit different types of learners.
· Use cross curricular themes to your advantage. Incorporating something the pupils like with something they do not like can be an effective way to cover all areas of the curriculum.
· Listen to learners and give two-way feedback to benefit from the multiple advantages E.g building relationships, increased pupil engagement and participation.



Part 2: Critical eflection
2198

Introduction
Before I started my journey in becoming a teacher, I experienced the benefits of ‘Listening to learners’ at home. Getting my seven year old son to read was always a challenge and almost at times a chore. He loved a bedtime story but avoided reading at all costs. When reading books he brought home from school or books we had purchased for him, he would always say that he was bored, didn’t like the story, or couldn’t do it. I asked him ‘What would he like to read?’ and we bought the children’s Pokémon series of books. Through ‘Listening to learners,’ I was able to encourage his reading development. We instantly benefited with him wanting to read more. His reading developed significantly in a short period of time and his confidence grew. I knew that when I decided to become a teacher, I would listen to my pupils and inspire to create a love for learning. I will strive to encourage expression of individual ideas within a classroom environment.

On placement in PTE1 I set myself the target of ‘Listening to learners,’ through the use of ‘Pupil voice’. During the Covid 19 pandemic the class had experienced a huge amount of home learning due to positive Covid 19 cases, and the national lockdown. Participation levels averaged around 30% but varied depending on the lesson type. The level of engagement was low, and the standards of work were considerably lower compared to the work that had been done in the pupil’s school books. Through ‘Listening to learners’ I aimed to increase engagement and participation.

The success I had through ‘Listening to learners’ during lockdown resulted in increased participation, positive feedback from staff and pupils, higher levels of engagement and even attracting new pupils to online learning who had not participated before. 

This has been the highlight of my teaching development to date. Setting myself a target, and visibly seeing the positive results and outcomes has given me great confidence in my ability to cater for pupils. Helping to build relationships and change the learning environment to assist with the pupils’ learning. I would like to build on this positive experience and in doing so, maximize opportunities for future practice.

This has motivated me to learn more about ‘Listening to learners’ through ‘Pupil Voice.’ To investigate the significance to me as a practitioner. The benefits and limitations for myself and my future pupils, linking the Welsh Government’s objectives to this approach along with its prominence within the new curriculum in Wales.


Critical Discussion of Chosen Aspect
At its heart, listening to learner voices, empowers pupils, offering suitable ways of listening to their concerns, interests and needs to develop the educational experience of the individuals (Rudd, 2007). Johnson et al (2001) believes, “Learner voice is about considering the perspectives and ideas of learners, respecting what everyone has to say, taking risks, sharing, listening, engaging and working together in partnership”. Presenting pupils with opportunities for active involvement in decision-making within the classroom is the foundation of listening to learners through ‘Pupil voice’ (Flutter, 2007).
It is too easy for teachers to rely on the same material, daily experiences, routines and resources they have done in previous years. Lesson plans can quickly become outdated and irrelevant, not capturing pupil attention. Pupils are more likely to engage in an idea, creation or plan in which they have been directly involved in the decision-making process. This gives the opportunity for practitioners to use their skills to transform the voice of the pupil into action through different methods, separating average teachers from the excellent. Outstanding teachers offer content, activities and interactions that stimulate their pupils’ thinking (Coe et al. 2020). Linking these attributes to the voice of the pupils will increase the chances of learning achievement. 
‘Pupil Voice’ offers them the chance to become involved in how and what they learn, offering them a genuine say in topics and other educational elements that involve them. This can lead to constructive contributions for their school and learning environment, helping them become active participants in a democratic society. This supports the Welsh Government’s ‘Successful Futures’ four purposes to develop ‘enterprising, creative contributors who are ready to play a full part in life and work’ (Donaldson, 2015).
The Welsh Government set 7 Core Aims forming the way for the rights of children and young people in Wales. They set this by implementing the United Nations Convention approach, on the Rights of the Child. Article 12 sets out the right of children to express an opinion and to be included in decisions that involve them (Welsh Government, 2015). The Welsh policy states, 
“Their voices must be heard, and their needs considered. Participation means ensuring the rights of children to be involved in making decisions or planning and reviewing any action that might affect them. Having a voice is having a choice.” 
(Welsh Government, 2015: Programme for Children and Young People Comprehensive version – Core Aims 1 to 7 Forging the way for the rights of children and young people in Wales)
[bookmark: _Hlk65840543][bookmark: _Hlk65839906]Two of the core aims directly link with ‘Listening to Learners’. These include ensuring children are listened to and treated with respect along with being able to participate in decision making (Welsh Government, 2015). ‘Successful Futures’ (Donaldson, 2015) highlights the importance of this in one of its four purposes, essential to the new Welsh Curriculum, developing ‘meaningful and purposeful pupil participation.’ This shows the cohesion between the Government’s objectives and the new curriculums aims to ensure ‘Listening to learners’ holds great significance for teaching and developing young learners in Wales. The Department for Children, Schools, and Families also emphasizes the value of listening to learners in the Children’s Act of 2004 through the document ‘Every child matters.’ 
“Listening to learners is a crucial means by which children can articulate their needs and become involved in the business of schooling. It enables children to feel more valued and to engage in dialogue, where pupils and teachers can learn from each other.”
It is evident that ‘Listening to learners’ plays a significant role in the Welsh Government’s objectives and in the new curriculum in Wales. It is important for future and existing practitioners to value and encourage ‘Pupil voice’ within the classroom and throughout the school environment. 
To implement ‘Listening to Learners’ through ‘Pupil voice’ correctly practitioners need to look at things from the pupil perspective using the pupil’s lens. This lens can look incredibly different from an alternative perspective. Looking at the familiar in another way, examining other approaches can lead to fundamental changes within the classroom (Rudduck & Flutter, 2003). 

‘Listening to learners’ provides various benefits linking to the Welsh Government’s plan to develop ‘confident citizens, fully equipped for the demands of the 21st century’ (Donaldson, 2015). This helps create classrooms’ where pupils are entitled to contribute actively in determining the educational experience they and their peers obtain. This can help create new teaching and learning opportunities. We live in a rapidly developing world, where we no longer know what type of jobs the future generations need to be prepared for. ‘Listening to learners’ can develop ideas to look for what pupils need to know for the future. Teaching and learning styles are constantly changing to support the new requirements for the future. Teachers need to be able to adjust their methods in order for the pupils to get the most out of their school experience (Bar-Yam, 2002). Adopting this approach will continually stimulate ideas for future for learners of the quickly changing world.

Implementing learner voice in a classroom can induce deeper engagement in learning, improving meta-cognitive skills, providing greater accountability amongst pupils (Rudd, 2007). It can improve communications between pupils and help the school develop a positive culture for both the class and school community (Mitra, 2001).
‘Listening to learners’, assists in pupils feeling valued and listened to, helping fulfil their self-esteem needs and building teacher-pupil relationships. ‘Pupil voice’ can also be used for strategies, used for transformative experiences for pupil-teachers relationships, reforming the dynamics within the classroom (Fielding & Bragg, 2003). This can transform negative experiences, encouraging pupils to establish a feeling of collaboration and trust. Building relationships and trust facilitates in creating a supportive learning environment, where pupils are motivated, supported and challenged, creating positive attitudes towards learning (Coe et al. 2020). Adopting this approach in the classroom helps build and develop pupils’ relationships with one another. Giving ideas, suggestions and feedback can lead to healthy debate within peers in a safe environment. Helping pupils develop social skills, friendship, and teamwork. When done correctly ‘Listening to learners,’ pupils feel secure and know that they are valued and are further motivated to participate in the learning. Dylan William emphasises the role of the teacher and importance of an effective learning environment.
“The teacher’s job is not to transmit knowledge, nor to facilitate learning. It is to engineer effective learning environments for the students. The key features of effective learning environments are that they create student engagement and allow teachers, learners, and their peers to ensure that the learning is proceeding in the intended direction.”
 (Dylan Wiliam, 2015: Embedding Formative Assessment) 
Creating an effective learning environment through trust and engagement will help breed a culture of wellbeing, where pupils are encouraged and supported to contribute. In turn increasing the opportunity for pupils to develop personal, social and communication skills.

[bookmark: _Hlk65845493]However, it can be debated that there are potential limitations to ‘Listening to learners’. ‘Listening to learners’ through ‘Pupil voice’ is regularly flawed due to the more confident pupils’ voices being heard and the less confident forgotten. Evidence suggests that articulate pupils are increasingly likely to influence the outcomes of their peers, leaving others feeling disenfranchised in an approach designed to encourage and inspire them (Flutter, 2007). It is essential that all voices are listened to. Sutherland states, “Student voice and student participation in schools need to be part of a collaborative ethos, embracing all members of the school community” (Sutherland, 2006). Taking a whole school approach will amplify the potential benefits, breeding a culture where pupils have the confidence to express their opinions.
‘Listening to learners’ is not a simple process. If applied incorrectly or uncritically it can  produce a picture of pupils’ views but neglect to give actual comprehension into pupils’ learning (MacBeath et al., 2003). It is essential to continue to ask for feedback, re ask the questions ,and reflect on the actions taken to get a better understanding of the pupils’ ideas and achieve the set objectives.
An Additional worry is that it can undermine teachers’ influence, changing the power relationships within the classroom. If too much prominence is put on the pupil’s voice, there may be a threat that the teacher voice is silenced (Flutter, 2007). Practitioners must maintain a level of control and democracy, to help encourage a democratic environment where ideas are discussed and not demanded.
‘Listening to Learners’ does not only have numerous benefits for learners but huge advantages for teachers pedological development, which has been identified as a prominence for practitioners in Wales (Donaldson, 2015). ‘Listening to learners’ can be a catalyst for change, inspiring teachers to discover and prevent resorting to old methods. It can help to keep ideas fresh, learn and develop teacher’s methods and adapt their environment to facilitate their objectives. Through listening to what pupils say, teachers obtain insights into issues that make a difference to pupils’ progress. New strategies can then be implemented to cater for the pupils’ learning. Feedback can offer vital information for monitoring and evaluating the new approaches (Flutter, 2007).
The role of the teacher is to realise the vision of the pupils. Teachers need to be innovative and creative in their methods to cater for the class as well as the individual voices. The teacher needs to use a wide range of resources and assessment for learning techniques to stimulate ‘Pupil voice’ and debates within the classroom, promoting the learning achievement. 
It is essential to reflect on the listening outcomes, to continuously learn as a teacher. The designed impact must be analysed in order to achieve its maximum effect.  Hattie agrees with this stating,
"Those teachers who are students of their own impact are the teachers who are the most influential in raising students’ achievement."
 		(John Hattie, 2012: Visible Learning for Teachers: Maximizing Impact on Learning)


Conclusion
‘Listening to learners’ helps build and develop relationships and through Pupil voice, offers the power to reshape the learning environment. To break the mould of familiar routines and practices, enabling the practitioner to mould a habitat that caters for its pupils. In an ever changing world, practitioners need to listen to the future generations. They must support and inspire their ideas, in line with the Welsh Government’s four purposes.
It is essential for practitioners to overcome the limitations of ‘Pupil voice’ ensuring that all voices are heard and accounted for. It is too easy to listen to the same voices in the classroom and a strategy needs to be placed to help give a voice to all and not just the outspoken.
‘Listening to learners’ will not only help within the school and classroom environment. It will also help in pushing practitioners to test their skills and create new areas of learning. This will enable them to adapt to whatever lies ahead in their next teaching challenge.
SooHoo (1993) believes that the wisdom that teachers can gain through pupils can be overlooked, suggesting practitioners listen too much to outside experts, thus overlooking the treasures in the classroom.  Attending to the voice of pupils is invaluable as they are the authentic sources who personally experience the classroom directly (SooHoo, 1993). I concur with this theory. Every classroom, pupil, character and culture is going to be different. It is essential to take into account those individual classroom voices to help mould a personalised learning environment that facilitates learning and wellbeing. A classroom where every child has not only the right to be heard but is actively encouraged to be heard.
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