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Dual career athletes within Further Education students – Case study of a South Wales college 

Abstract
This research investigates a large academy programme that consists of a number of sports within a Welsh Further Education college.  The aim of the study is to examine the relationship between academic and sporting performance of dual career athletes.  Specific focus would be placed on barriers and any areas of good practice discovered.  Previous studies have discussed dual career athletes in varying environments but there has been no attention within this region, surprising considering the volume and depth of college sporting academy programmes.  
Academic performance data was gained and analyzed alongside qualitative questionnaire responses from a sample of sports performers, giving an accomplished overview of both results and process.  Athletes were consulted on matters such as support they received from staff, barriers to successful completion and aspirations in becoming a professional.
The results of the study presented positive feedback in some key performance indicators including attendance and academic performance, Sports academy members within this college during the 2018-19 academic year were more likely to gain final academic grades higher or in line with their predicted grades compared to the general student body.  This headline result was supported by positive affirmation in areas such as tutor / coach support and satisfaction in being in the academy. Results suggest that membership of college sports academies may support the transition from school to FE study.  Common barriers to success were stated as the difficulty with time management and the issue of prioritizing weekly activity. Dual career athletes have less social time as a part of their college life and reported not having as many free lectures as their non-sporting peers

 










Background
This research has been developed from experiences and observations within the subject area and sector for over twenty years.  The ever changing sporting and academic demands placed upon young people combined with societal changes, has resulted in the need for examination and analysis of the current trends and the contributory factors in relation to Sport within further education.  For the purposes of the study, Dual career athletes can be classified as Further education students within the college who are enrolled on a full time academic qualifications (A Level or vocational) and are playing members of the College Sporting academy system.  Academy participants will commit a minimum or five hours of their allocated timetable to playing and training within one of the elite sports which are Football (mens and ladies), Rugby (mens and ladies), basketball, Hockey, Netball, Cricket and individual Elite athlete group.  It is recognized that the definition of an elite athlete is not universal or transferrable but for the purpose of this study all participants of the College Sporting Academies have been classified as dual career elite athletes.  This approach can be justified by the amount of commitment that students have to both disciplines on their weekly college timetables.  For Comparison purposes, the University of Edinburgh states in their Elite athlete policy ‘An Elite athlete is considered to be any athlete selected to represent their country in their chosen sport at either senior or junior International level’ (Edinburgh University elite athlete policy 2020).










Introduction
Competitive sport is extremely important to a number of further education colleges within the United Kingdom and those who lead, facilitate and participate within it. This can be evidenced in the sheer volume of provision and the financial investment that is essential to operate.   It fosters a sense of community identity, institutional pride and strategically may form part of the college student recruitment strategy.  The current educational environment has become a very competitive and complex at this phase of study where the pressure is immense, finances are scrutinized and an ever growing number of social agendas are being addressed.  Even within this environment, many further education providers in both Wales and the United Kingdom invest sizeable resources into their sporting and recreational programmes.  In 2018 the association of colleges (AOC) sport membership review reported that there were 230 further education and 16-19 training providers providing competitive sporting opportunities for young people in the UK on a regular basis.  This number has been slowly declining over the last five years due to the number of college mergers in both Wales and England.  The subject area traditionally has not received widespread scrutiny and research from academics and the stakeholders involved in dual career athletes (namely educational institutions and governing bodies).  However, recently there appears to be more interest and examination of the subject post the work of Hickey & Kelly (2005) based in Australia.    Research has been undertaken in different parts of the world, Baron-Thiene & Alfermann (2015) investigated dropout in German Sports schools, Telavc, Wyllemann & Erpic (2014) focused on perceptions of swimmers and basketball players in Belgian education, whilst Stambulova, Engstrom, Franck & Linner (2014) looked at dual career adolescent athletes in Sweden.  It is hoped that this study will give another outlook on the subject matter from a specific perspective of individual sports and a contrasting European country.  The College in question is not alone in providing opportunity and facilitating the dual career pathway for young athletes.  Trends and potential positive strategies may be of interest to Further education colleges, schools, Universities and the governing bodies of specific sports.  All of these organizations would significantly benefit from an improved dual career strategy and some of the potential components within this complex and evolving subject area. National organizations such as Sport Wales would also be very interested in the content as perspective of the case study.  


The researcher has worked within the FE sector and academy sport for over twenty years as a lecturer, coach, coordinator and manager.  Experience of this providing depth and a wide range of understanding within the context.  It is accepted that the content of the study is unique to the institution considering the academic options, college structure, types of sports offered and the dual career student cohort.   The study will include a mixture of college data of entry grades, target grades, results, attendance figures and a questionnaire covering different student perspectives.  Considering the approach of the study, the participants will be limited to the 2018-19 academic cohort. Simplistically, the aim of the study is to analyse the performance of dual career athletes within the college with specific focus on attendance and academic performance.  This discussion can look at a number of variables including sport chosen, gender, academic choice and influence of attendance on performance.  

Context
The College is a large further education provider in South Wales with over 4,500 full time learners studying a wide range of A Level, vocational and apprenticeship pathways at five different campus sites for the 2018-19 academic year.  In the competitive sport context, the college participates as one institution with students from all sites eligible to participate together. The college has an excellent tradition of sporting performance within its history as a college and as two previous entities pre-merger.  There are numerous examples of success at local, National and International level in a range of sporting disciplines.  There is also a long list of talented and recognised sporting Alumni that have studied and are associated with the college.  For many students within this phase (16-19 education), the pressures of sporting academy membership and academic study are too large and may be far too challenging to embark upon.  A consistent theme within the area is for talented students not to join academies as they fear their grades may be negatively affected, damaging their opportunities for career and University pathways.  The definition of a talented athlete and the wider talent identification process is specialised in different disciplines and can be seen as a worthy discussion topic in its own right.  From a college academy perspective, a talented athlete can perform at a consistent level to be accepted within one or more of the academy group by the selectors from the coaching panel.  Alternatively, there are numerous examples of students completing complex academic programmes with excellent achievement whilst continuing their sporting pathway, with some instances resulting in professional sporting status.  It is extremely important that we investigate the environment for the students and identify any successful strategies or interventions that may boost performance (sporting and academic) whilst acknowledging any potential barriers to success.

Educational institutions have a duty of care to their students to provide opportunities to develop holistically whilst studying.  Student enhancement and the student experience are Key and a real focus for those who provide education and those who assess and regulate it.  Physical activity has been identified an effective option to combat, stress and improve mental health (Mental Health England 2020).

Entering the Further Education phase or Higher Education within the FE sector is a time for great change and uncertainty for students.  They have progressed on from their comfortable school setting, into an environment that offers opportunity, challenge and a set of important personal decisions.  Education providers are constantly evaluating their provision, striving for the optimum student environment to facilitate success and primarily for College managers the retention and completion rates by which they will be judged and scrutinised.  A modern college is no longer just a teaching and learning provider, students will expect and raft on ancillary services and opportunities to enhance their experience and scope for personal development. The evolving student support offer to learners of differing needs has been an area of consistent focus for all providers, particularly considering the recent additional learning needs (ALN) legislation and standards.  Wellbeing and the student experience have become a key objective for college management with the existence of Wellbeing Frameworks (such as the EPBU) for colleges and strategies for wellbeing, with the Imperial College London being a sector leading exemplar.  Considering the student wellbeing and experiential focus within education and the heightened Public awareness of metal health issues within the population, I am extremely interested in the role that Physical activity and namely organised College academy sport has on the Academic performance of learners.  

A further understanding of this subject area would be of tremendous use to the institution, faculty leaders within sport and the staff who teach, coach and support dual career athletes.  It is hoped that findings may be of interest to the sporting and academic disciplines within further education, encouraging reflections and means by which they can evolve their environments.  Recommendations may be of use to college policy makers and have wider implications to other stakeholders including feeder comprehensives, destination Universities, local sports clubs, professional sport, National Governing bodies and the Government agency Sport Wales (via the umbrella organisation Colegau Cymru Sport).  

Rationale
The study intends to investigate the relationship between elite sports academy pathway and academic study within a specific further educational institution.  Previous studies may have focused on particular sports such as Tekavc, Wylleman and Erpic (2015) who investigated elite swimmers and basketball players.  Other authors have investigated dual career athletes in particular countries such as Lopez de Subijana, Barriopedro & Conde (2015) (Spain), Baron-Thiene & Alfermann (2015) (Germany) and Stambulova, Engstrom, Franck & Linner (2014) (Sweden).  Learning and theories developed from studies such as these are of supportive use within different contexts, but for greater specific learning and understanding a localized study would be of great benefit.  

There structure of the sporting academy at the college and the nature of the organization lends itself to pursue specific lines of questioning.  There is an opportunity to compare male and female dual career athletes whilst also analyzing the performance within different sports.  At this level of performance students will select a specific sport and specialize unlike in comprehensive schools where pupils usually play a wide range alongside their GCSE study.  Progression into the College academy system increases the intensity and time allocated to sports progression and therefore is deserves the extra analysis and scrutiny.  
The Institution involved in the study includes the sporting academies as central to the organizational plan alongside academic faculties.  Students have options to apply for a certain academy as one of their study option which may be A Levels or vocational.  The increased pressure this exerts on an already complicated and congested timetabling system is justified by its outcome in student numbers, recruitment and sporting performance.  For the success and sustainability of the academies and those who are selected to participate a set of supportive measures have been evolved such as a peer buddy system, mentoring system, holistic support and academic student support officers.  Considering the ages of the participants and the pressures exerted during this phase, it would be advisable to research dual career athletes and the issues associated within this unique environment.  
Aims
· To investigate the relationship between academic study and an elite sporting pathway within further education
· To Identify barriers and stressors that influence dual career athletes in further education
· To highlight strategies and areas of practice that have a positive influence on dual career athletes

The research will focus on the college data generated during the 2018-19 academic year from a range of academy students, followed up by a dual athlete questionnaire administered to a sample covering all academy sports.  
In order to fully understand the specific context of the study within a specific college it is vital that investigate the issues and factors that have been covered during academic studies on the subject areas in a range of environments.




















Literature Review

Dual Career Athletes
The choice of following a pathway as a dual career athlete is an extremely difficult undertaking with a range of pressures, barriers, demands and assessment targets.  Considering Further education dual career athletes are embarking upon this between the ages of 16-19, further intensifies the factors and can lead to frustration, reduction in performance output (sporting and academic) and unfortunately withdrawal from one or both career pathways.  Stabulova et al (2014) stated that individuals often select a dual career at decisive periods of their age related life, further education can certainly be deemed as one of these.  Furthermore, they outlined the importance of support mechanisms to maximize the benefits of their sporting participation.  Further Education dual career athletes may lack the experience, emotional intelligence or maturity to successfully take full advantage of their opportunities available to them.  The concept of dual career athletes may have been seen historically as an American Collegiate tradition with a depth of academic research conducted on the effectiveness, role, systems implemented and the effect on career success (Adler & Adler, 1985; Fizel & Smaby, 1999; Martens, 1985, Melnick, Sabo & Vanfossen 1992, Paul, Poole & Jakubowyc, 1998).  The area has grown within academics in Europe including the publication of EU guidelines on dual career of athletes in 2012 (EU expert group ‘education and training in sport).  The existence of EU reports into the discipline is evidence that the subject area adds value to the literature and may be of interest to educational institutions, National Governing bodies (NGB’s) and National / Regional government agencies.  

English University based dual athlete researchers McKenna, Dunstan-Lewis (2004) stated that there were three broad areas of concern within the subject area i) priority of the athlete / student role ii) Relationships established with academia iii) The support and understanding that dual athletes receive.  In order for dual athletes to be successful De Knop et al (1996) in their work researching this area within the Muslim athletes, recommended that Institutions had a structural and organizational framework and staff that considered the needs of the student.  In order to fully understand the dual athlete process it is vital that we consider the perceptions of athletes, the potential stressors and the positive benefits of following a dual athlete career.  



The perspectives and motivations of Dual Career athletes
In order to fully appreciate the subject area and the nature of dual athlete development, it is vital that you investigate the perspective and motivations of those participating and working within it.  A traditional viewpoint that has been stated, discussed and recognized is that many students will frequently prioritize their sporting development and that this choice will have a negative effect on their achievement level and progression within education, McGillery & McIntosh (2005). In all educational settings and specific sports, there will be countless examples of teachers, parents and athletes who attribute poor academic performance on sporting preference and the time allocated to it. There was an incident within the setting of the case study in which a parent who was also an International sportsman, withdrew his daughter from the hockey academy due to poor A2 exam results.  Therefore, it is unsurprising to discover that athletes tend to worry less about their career than non-athletes, Albion & Fogarty (2005).  Those young people still emotionally still have dreams and aspirations of playing professional sport full time, becoming an Olympic or world champion or achieving personal goals.  Whilst in this mindset, it may be discovered that focus on academic excellence may be negatively affected. Conzelmann & Nazel investigated the impact of dual career athletes, stating that their sporting demands may have dictated life choices, sacrificing academic progress and achievement.  Cash & Tully (2015) discovered that many dual athletes have an attitude of basically passing their studies with the minimum effort required, not pushing their academic performance as high as possible.  Athletes may be conditioned to spend extra time in the gym, court or pitch maximizing those final few performance percentages but the authors question whether this type of student follows the same process in the classroom, library or home study area. Dual career athletes were also found to easily attribute poor grades on lack of time due to their workload in sport (Cosh & Tully, 2014). The lack of enough time to study sufficiently was discovered as a major stressor and barrier to academic success by Hickey & Kelly (2005) and Jobley & Boag (2003).

Burden, Tremaine & Marsh (2004) discover that the dual career athlete may also have a difference in focus in other facets of education.  This includes selecting less demanding academic pathways or those with smaller demands in respect to hours, examinations or study level.  This is backed up by Lucas & Lovable (2002) who reported that athletes are much less motivated to achieve academically than non-athletes.  This may be due to alternative focus, confidence in becoming successful in professional sport or a reluctance to acknowledge the importance of education on their future post sporting career.  Conversely Wylleman, Alfermann & Lavalee (2004) stated that post sporting career athlete were more likely to suffer anxiety due the lack of focus on their education and employment.  

Considering the work of authors based all over the world, could be questioned why dual career follow this pathway as opposed to specializing fully on their preferred option of sporting performance.  In reality many will see that participation provides opportunity to combine progress within both disciplines within having to give up on sporting dreams or academic progression.  Recognizing the volume of research highlighting negative influence and potential barriers to dual career athletes, it is important to give the subject perspective.  A high percentage of dual career athletes will have an understanding of the enormity of becoming a sports professional or world champion in your chosen field.  There will be awareness from athletes, family, coaches and educators that young people also need to invest on some focus on life after sport and their working career away from sport.  Further education providers and Higher Education Institutions have excellent sporting facilities and supportive environments to encourage and nurture athletes, with elite sport seen as part of Institutional strategy for recruitment and operation.  An example of this is Heather Stanning MBE (British rowing.org) who learned to row at Bath University as part of the GB rowing team start programme.  She went on to win Gold medals in both the 2012 and 2016 Olympic Games.  Loughborough University is another institution with an outstanding reputation for developing sporting dual athletes, recognized by an article in the Independent newspaper.  It reported that if you pooled together the results of Loughborough athletes competing in the 2016 Rio Olympics and Paralympics, Loughborough University would have finished 11th in the Medal table, further evidence of the dual athlete process in action. The British Universities and Colleges (BUCS) website states that between 1992 and 2012 61% of all Olympic athletes were products of the UK Higher Education system, further evidence of the success within this area and its importance on the International stage. 








Benefits of following a Dual Career pathway
A Swedish Government Bill in 1998 set out a framework and principles in order to support an elite sports system in which athletes should proceed into normal life in society when their career is over.  It is clear that Dual career athletes can be seen as a consideration for Nations and Government as a vehicle for National pride, identity and awareness raising on an International platform.  

Considering University talented athlete schemes, a benefit to further education dual career athletes may be a lower offer from Universities for a place of study.  The existence of these schemes is both recognition of the impact dual careers on Further Education grades and the value Higher Institutions have on their sporting programmes. 

Even though the origins of structures Dual career athlete programmes may be identified within the United States Collegiate system, it is very clear from more recent research that the rest of the world has invested resources into the discipline.  In the UK, The Department for Culture, Media and Sport (DCMS) started a programme in 2004 that would significantly improve standards for those British based students who were struggling to enter University as a dual career athlete.  Two Million pounds of funding per annum was pledged to form the Talented athlete and scholarship scheme (TASS).  The popularity of the scheme resulted in expansion and addition of a sister programme TASS 2012 which focused on developing dual career athletes to compete in the 2012 London Olympics and beyond.  The positive impact of TASS from its beginnings in 2004 has been extremely impressive.  As of Jan 2020, TASS has supported 6,000 dual career athletes in 73 different sports and disciplines, investing over £40 Million pounds.  Performance levels of TASS can be evaluated by considering 165 athletes from the programme competed in Rio 2016 summer Olympics and Paralympics winning a total of 78 medals.  TASS in 2020 is a far more integrated and sustainable programme than its origins naming stakeholders as Sport England, Higher Education Institutions, centres of excellence and Governing bodies.  It is obvious that if a dual career athlete is successfully accepted into TASS, they will receive huge benefits in terms of vital support services via a National network of experienced practitioners based at TASS sites.  They are dedicated to retaining and encouraging dual career student athletes and CPD of support staff.  Interestingly the programme is open to those athletes 16 plus and theoretically could also be utilized by the further education sector.  
A Swiss based study by Aquilina (2013) included data collection from different European countries and was able to suggest several positive elements to the dual career process.  Even though the research did not suggest a universal framework for wider application, dual career athletes were found to have specific benefits discovered within their unique supportive environments.  A dual career can be judged as feasible if the correct balance is achieved and this balance may vary throughout an academic and sporting year based on demands and resources available.  Douglas & Carless (2006) found that the ability for an athlete to manage their balance improved with age and life experience, reaffirming the need for support within the further education phase of study.  Miller, Samela & Kerr (2002) add to the balance theory by including the support around the athlete influencing the academic and sporting balance.  This is certainly an area where sports administrators and positive intervene and positively scaffold athletes at this difficult stage of development.  

Aquilina (2013) discussed with participants of the study the dual career as a reassurance that they had a secondary career after their sporting performance was no longer a priority.  It was also identified that academia often enabled dual career athletes to change focus from their sport and support improved mental health

Gill (Guardian 4/8/14) supports this finding by adding that academic study can often put training and sports performance into perspective.  Following an interesting an engaging academic programme can help athletes deal more effectively with their challenges ahead in sport including setbacks and injury.  

Certain authors have stated that development of sporting excellence over a period of time can have a positive effect of their ability to progress academically and from an employability angle.  Baron-Thiene & Alfermann (2015) described dual career athletes as having an n exciting and enjoyable career.  Some of the positive personal traits were noted by Gould, Diffenbach & Moffet (2002) who listed increased achievement motivation, improved confidence and low levels of anxiety as positive results of elite sporting performance development.  They added that talented athletes demonstrated a physical toughness and pain tolerance that supported resilience and task completion.  Button (2011) identified that successful athletes who exhibited higher levels of competence and motivation were more persistent and enthusiastic than less successful ones.  A notion that can certainly be applied to the academic performance at the further education phase and beyond.  
One concept that has identified and attributed to those who follow elite sporting pathways was introduced by Kuhl & Fuhrmann (1998) as Volitional skills.  These include self-regulating, enhanced commitment and an ability to overcome obstacles whilst pursuing a goal.  Birrer & Morgan (2011) added support to this concept in relation to sport, stating that Volitional skills could be taught and developed through participation in elite sport.  

Transition from school into Further Education
In order to fully appreciate the experiences of further education dual career athletes, it would be advantageous to consider their point of education, the transition from a comprehensive system into a completely new environment that can be uncertain and unfamiliar.  Transition into 16-19 is an under-researched area with no real depth of UK based published work.  The further education phase is extremely important for young people with numbers rising as a result of the Governmental focus on raising of the participation age to encourage young people to remain in education, training or apprenticeships, outlined in the Education and Skills act, 2008.   Hodgson & Spours, 2014, suggest that a positive or negative transition into post 16 education will make a significant difference to academic performance and long term economic well-being of students.  It is vital that there is awareness within colleges of transitional factors which may include academic expectation change, loss of enjoyment, fall in motivation levels and a lessened sense of belonging within new surroundings (Sancho & Cline, 2012).  It is certain that the challenge of transition will further magnify and compound the stressors that face dual career athletes within this phase.  The nature of transition is complex and multi-faceted (Crafter & Maunder, 2012), and therefore must be acknowledged and included within discussion of this subject area and context.  

Whilst analysing the nature of transition, the membership of dual career athletes within College sports academies may be advantageous.  Considering the Belonging hypothesis (Baumeister & Leary, 1995), dual career athletes may receive positive experiences from connection with like-minded students who are able to share social, psychological and behavioral traits in the pursuit of common goals.  It is accepted that these relationships formed have a positive effect on students and clear concept of becoming a team.  Sports coaches within the college plan an intensive Induction period where they will include specific team building strategies to develop belonging and facilitate relationship building.  These processes are vital for maximizing team performance, player retention and student satisfaction data.  The regularity of personal contact within sports academy students and coaches, in addition to the ability and motivation to be part of the group are key factors to developing a sense of belonging (Baumeister & Leary, 1995) supporting the transition and team building process.  It may be argued that membership of College sports academies has a positive influence on student retention, attendance and settling within an institution, considering that Yorke & Longden, 2008, discovered that a significant amount of students did not return for their second year of study due to feelings of isolation and not belonging.  Of course there may be other strategies that may facilitate this process including student unions, mentoring and buddying programmes, integrated tutorials and student support systems. 

When further analyzing dual career athletes in the further education phase, Baron-Thiene & Alfermann (2015) discovered that students were under both physical and mental pressures that they had not experienced previously throughout sport or academics.  There is a sharp increase in academic demand at A level in comparison to the far more conditioned and supported GCSE environment in schools.  Many students will be studying new subject areas that were not available in school and the content will be unfamiliar.  This change is often coupled in a drop in performance level in sport experienced post puberty.  At the age of 16/17 students are usually transitioning out of junior level sport and entering youth or even senior levels of competition.  This phase of the sporting continuum is recognized for performer non continuation and reduction in commitments levels.  In their study Baron Thiene & Alfermann (2015) discovered that athletes with lower goal and competitive orientation scores were more likely to drop out of sport during this face. From a sporting perspective ‘drop out’ was described by Alfermann & Stambulova (2007) as the premature termination of a sports career before the athlete reaches his or her peak The higher incidence of female athletes dropping out of sporting performance programmes at this age was attributed to their findings that female athletes scored lower than males on competitive orientation scores.  Another consideration for elite sport was the discovery that those who competed in individual sport were more likely to drop out that those performing in team sports.  The early specialization required for individual sports such as swimming and gymnastics, combined with the isolated nature of training and performance programmes are key factors behind these findings.  Those who are involved in player retention and development need to consider the complex situation that young dual career athletes are entering and offer appropriate to reduce the dropout rate as much as possible.



Methodology

The research type selected for this dissertation was a case study. 
What is case study research? 
Yin (1994) defines a case study thus:
A case study is an empirical inquiry that:
• Investigates a contemporary phenomenon within its real life
Context, especially when
• The boundaries between phenomenon and context are not clearly evident

The background and selection of the study was due to the motivation to investigate in detail the subject in question within a specific environment that is of interest and could potentially have a positive impact on future operation and function. A case study approach will develop scope to closely examine practice within the workplace and a comparison with specific relevant external studies.  Authors have highlighted issues with a case study approach, traditionally claiming they may lack rigor and objectivity compared to other social research methods (Rowley, 2002).  In this context the positive of the approach is supported by Eisenhart (1989) as research in this area could be deemed inadequate.  There is a wide range of recent work on dual career athletes, but not from a further education or Welsh perspective.  The case study is being administered in line with the findings of Yinn (1994) as the researcher has little or no control of the contemporary events contained with it.  

A Mixed methods approach combining both qualitative and quantitative research was selected for the case study.  Mixed methods research (MMR) has become a more popular approach with researchers (O’Cathain et al, 2007) and is appropriate for studies that are not driven by paradigm considerations as in this situation (Punch 2003).  As the study is investigating a complicated environment considering an academic institution (result and attendance) and the viewpoint of athletes (support and barriers to development), a mixed methods approach is a logical format to capture the diverse viewpoints and core data.  The MIS data from the college system provided the researcher with an opportunity to analyse the effectiveness of processes and outcomes subdivided into separate sports or study types.  The combination of a qualitative elements adds the ‘human dimension’ suggested by Tripp-Reimer & Doebbeling (2004).  It was hoped that the questionnaire administered would discover some personal context behind the College data and identify and trends within the area.  

Cresswell (2009) categorized MMR into several types of strategies that researchers may choose to employ.  This study can be defined as being sequential explanatory design due to the fact data is initially gathered as the quantitate element, followed up the qualitative questionnaire gained more depth and interpretative possibilities to explore and discuss.  This form of MMR is the least controversial type, with scope to generalize findings as the quantitate data takes the priority within the data collection process. The study had a larger sample during the quantitate data process of 128 (80 male 48 female) dual career athletes in FE, with a smaller sample returning qualitative information for synthesis and interpretation of 73 (47 male 26 female) returned unspoiled questionnaires.  

Validity and Reliability
Considering the Validity of the study, it is essential that the aims were considered when designing and administering the research method tools.  Validity of a study can be judged by the extent to which results measure what they are intended to measure and application against accepted theories and concepts within the subject area or field of knowledge.  For this particular study the following were considered: -
· To investigate the relationship between academic study and an elite sporting pathway within further education – data gained from the college MIS system was collated and analysed to investigate these particular relationships.  Progressive focusing (Paulett & Hamilton, 1976) was the technique applied to initially take a wide lens in collecting subject data, then sifting, sorting reviewing and reflecting on the potential trends.  Specifically, within this study the data selected for attention was pertinent to the aim and generated data that could be accurately analysed for valid discussion and wider application.  These were GCSE entry score (indication of academic level on entry to college), Sport played (identify the academy they were a member of), attendance rate (how many lectures college dual athletes missed in a year), Predicted final academic result as a measure of value added of time in college (a college measure applied to every learner for internal benchmarking) and the students final end of year results (verified data from Welsh Government returns, generated from awarding bodies). Considering exam performance against the College distance travelled and value added methodology, it was possible to simplistically categorize dual career students into 3 groups at the end of the academic year, performing above predicted grades, meeting predicted grade and performing below predicted grade.  
· To Identify barriers and stressors that influence dual career athletes in further education – information generated on this via the student questionnaire.  Mixed of question style contained within the document was used to target specific areas, e.g. Did students feel under pressure to miss sport from their academic tutors?  Apart from closed responses on potential barriers and stressors, students were also given an opportunity to list their potential responses to this in an open question (Q No 11). These open responses were coded into a list and recorded during data collection.  
· To highlight strategies and areas of practice that have a positive influence on dual career athletes – Again, specific questions within the questionnaire were included to capture student response on their perception of strategies that are in place to support athletes.  Students were questioned on whether they had considered leaving the sports academy and if they had received any pressure to miss academic lectures by sports coaches which is not part of the culture of the programme.  

The Data taken from the College Management Information system (MIS) was key to the study.  The College system is from a software company Unit 4, with the specific platform used being 2L student management.  This system has been chosen by the college for its various features and benefits including analytics, security and management.  The system is approved by Welsh Government for use and is fit for purpose.  The power of the system is to integrate key educational features into one platform, enabling staff to access a huge range of appropriate information with ease and security.  Considering the data was housed in such a verified and secure location was real assurance when looking at the study design and data collection process.  The 2L management system presented no concerns regarding the reliability of the data contained within it.

The reliability of the qualitative phase of the data collection and requires a consistent method of data collection producing stable and consistent results.  The final approved questionnaire was distributed to all head coaches within the college to be administered within their focus sport.  The nature of the sporting calendar and the wide range of sporting programmes contained with it did not support a specific collection point for the entire sample.  Logistics such as campus location, transport, fixtures and availability resulted in each sub group completing the questionnaire in a different environment.  This was a training session (Netball & Basketball), on a bus en route to a fixture (Mens football and Cricket), a specifically arranged meeting to administer (mens and womens rugby), whilst the individual athletes collected and completed individually before returning.  All head coaches had a three-week window to collect and return the questionnaires to the researcher and were issued very clear guidance on administering the tool.  Namely the questionnaires would be completed independently by athletes after reading all the associated information and consent.  Head coaches were not permitted to support completion and athletes were not to discuss their responses with others during the process.  These instructions were the extremely important to safeguard the validity of the data collection as much as reasonably possible by the researcher.  It is therefore accepted that an element of reliability has to be uncertain relying on the professionalism and integrity of the head coaches.  The researcher has a long standing working relationship with the head coaching team and the reliability standards were clearly discussed in a pre-data collection meeting and were reinforced via e-mail.  

Pilot Study
The researcher initially conducted a short pilot questionnaire with a group of students that were not part of the total population of the study.  This practice was endorsed by Oppenheim (1992) who stated a pilot would increase reliability, validity and practicability. The intention the pilot was to assess the tool in action and gain some feedback on how it was received and the process of completing it.  Potential problems and deficiencies could then be addressed prior to administering final version of the questionnaire to all participants. 

The main modification made to the questionnaire involved length of the document and style of questioning based on barriers to dual athletes.  A set of closed questions discussing student perceptions on a wide range of barriers was replaced with one open question requesting students to list barriers pertinent to their circumstances.  This shortened the questionnaire by 5 questions down to 10 in total.

On viewing and administering the questionnaire from a trusted colleague, our professional discussion also focused on the original questions on barriers to progression.  By offering opinion on certain barriers (e.g. time restrictions), it could be deemed that the research questions were leading participants towards certain barriers, whilst ignoring others.  It was agreed that an open question on barriers would be an appropriate alteration to the final approved document. 
Sample
The total population of the study was dictated by the number of Sport academy students registered on the college system who were also enrolled on a full time educational course for the same academic period.  Students who met both of these set criteria were deemed dual career athletes within the further education phase and their verified data would be included in the study.  The data collection process was able to generate information for all participants and there was not selection of participants at any point of the study design. In total 128 full time students met the dual athlete criteria and were included in the sample.  These came from seven separate sporting categories within the academies and the gender split was 80 male and 48 female.  

The second element of the data collection was administering the questionnaire.  These were issued to all 128 participants with the sample size generated by the number of returns and those who did not select to withdraw from the study.  Academy head coaches administered to their specific groups and collected returns.  In some cases, this involved contacting students who were no longer studying within the institution or with one of our Higher Education partners.  The conversion rate of the qualitative data research was 73/128 subjects.  

The Study Schedule
The dissertation proposal was submitted after some extensive background reading and some positive discussion with key stakeholders at the case study institution (May-July 2019). In November 2019 data collection tools were being designed and ethical approval for the study was requested in December 2019 through the UWTSD ethics panel.  The panel requested some minor amendments in early January delaying the data collection start date to Jan 28th 2020.  The data collection window was open until 18th Feb, with all head coaches returning their samples earlier than requested on 14th Feb due to an institutional half term break.  It may be argued that this had a negative impact on the total of number of returns and the researcher should have considered this when setting timescales.  The researcher had a six-week window to produce results and analysis for discussion, conclusion and recommendations.  External factors including an education trip to New York and some compulsory professional development reduced this period of time down to just over four weeks.  A large volume of planning and background work conducted between May and December 2019 enabled this completion of this phase within such a small window to be feasible.  There was scope to extent the study deadline by twelve months but the researcher felt that the study conclusion and recommendations would have greater benefit at a date nearer to the data collection and the current educational landscape relevant to the subject area.

Ethical issues
An ethical approval form was submitted to the University of Wales Trinity St David prior to commencement of the data collection process.  The University follows the OECD Frascati manual definition of research activity and all studies undertaken must be granted approval in order to be covered under the organization insurance.  The primary researcher of this study is an employee of the college in which the case study is set and lectures within the department of Sport and Public services.  By choosing this case study the researcher has to consider the ethical consequences that may affect the subject, the institution, University and integrity of the research.  It is common for research projects to be based in locations in which the primary researcher is employed or familiar.  This supports the access to relevant data, familiarity with the key actors in the institution, and awareness of local policy and procedures all facilitate the smooth completion of the study (McNamee, 2002).  

The ethical implications were considered on planning the study and it was decided that a fully annonymised study in which the researcher had no direct contact with subjects for both teaching delivery and data collection processes was acceptable to proceed.  The students included within the study were selected via inclusion and qualification with one of the College Sports academy programme, therefore the researcher had no control or influence on sample composition.  

In order to complete the study, subject information was required not available in the public domain, specifically student information that was available on the college Management Information system (MIS).  This information was partially available to the researcher through password and encrypted access as part of their job role (via Student information system SID).  Additional data on exam results and destinations were provided by the college data manager with permission granted for study use.  These permissions were confirmed in writing to the researcher and UWTSD as part of the ethics approval process.  All student information was anonymized preventing identification of specific student achievement profiles.  

Trends within the data were identified and a questionnaire was designed to be administered to a sample of the sports academy.  These were administered via team head coaches and were anonymous.  Questions were designed to be clear, not leading and with a full range of response available to give free choice.  Informed consent was a focus of the data collection process, participants were made fully aware of the aim, nature and requirements of the study.  They had free choice on whether to complete the questionnaire and had the right to withdraw for participation at any time.  All participants were aged 18 or above and therefore were able to give informed consent having read the information sheet provided which included projected use of the data and explanations of any technical terminology.  Confidentiality of response was reassured and the security of all data generated was explained.  All participants were given information on the mechanisms of feedback post study and contact details of the primary researcher.  

All research data, study information and further associated research notes were all stored on password protected encrypted devices that were within the institution IT policies and protection.  No cloud based storage or data transfer was permitted.  No personal computers or storage devices were used at any point of the study.

Data analysis
The completed questionnaires were collated into groups by sport activity type and prepared for the recording of responses.  A grid was prepared that covered all the questionnaire questions and the scope of responses available to the participants.  A simple coding system was administered that was effective in simplifying the process greatly.  As a majority of the questions were closed in nature, this approach was appropriate to capture the responses simply and accurately.  The final question on the questionnaire was open in nature, this required setting up a list of broad categories that the responses could be attributed to.  This enabled this question to be accurately coded and information accurately gathered for interpretation and analysis,
  
Coded data was input into Excel under specific questions and responses relative to different fields of interest such as sport played, gender and academic study type.  Excel was then used to produce visual displays of data such as bar graphs and pie charts.  The Excel software is excellent for delivering its primary function, to organize large amounts of data into logical spreadsheets, graphs and pie charts.  Excel enables researchers to produce data for analysis is selected forms, dependent on the amount and nature of the data.  A full results section can be found in the research appendices, with selected data appearing as part of the findings.  
Analysis of findings
The results gained from the quantitative element of research (College MIS data) and the qualitative element (questionnaire) have culminated into a set of findings that will give further depth and understanding within the Further education sports academy field.  The specific findings and trends discussed will be on interest to manager and leaders within this specific Institution, but may also uncover information that may be of use for similar institutions and governing / professional bodies who look to develop athletes within this educational phase.  The results have been collated and verified from the 2018-19 College academic year and there may be some further supportive discussion related to advancement and changes that have been implemented during the 2019-20 academic year that could be of relevance in the current position and environment.  
1: Sports Academy Gender and study type by Sport
	Sport
	A Level Study
	Vocational
	Males 
	Females

	Football
	31%
	69%
	72%
	28%

	Rugby
	53%
	47%
	81%
	19%

	Netball
	86%
	14%
	0%
	100%

	Hockey
	47%
	53%
	0%
	100%

	Basketball
	64%
	36%
	100%
	0%

	Cricket
	54%
	46%
	92%
	8%

	Individual Sports
	64%
	36%
	71%
	29%

	Overall
	57%
	43%
	59%
	41%



There are some clear trends that exist within the college sporting academy when you consider gender.  Some further context needs to be considered when looking at the overall academy gender balance and the opportunities available with further education sport in Wales and in the general population.  The overall result on gender within this college produces a 59% - 41% split of male dominance within the sporting academy, with 3 specific sports reporting a single gender registration (Basketball all male, Hockey & Netball all female).  Rugby Union, Football, Cricket and individual sports a Sport Wales conducted a school sports survey in 2018 in which they gained 120,000 responses from pupils in Wales throughout all educational phases.  They discovered that those who participated in regular sport outside the curriculum was 52% in males and 45% in females.  There was also a recognition that these rates were much higher in Key stage 3 and dropped off when pupils entered the further education phase.  Considering this National benchmarking, it could be suggested that when analyzing broadly the gender split within this sport academy, the trend is following a similar pattern to the National data.  There has been an increase in female academy participants over the last ten years as stakeholders such as colleges, governing bodies and external bodies develop campaigns to recruit and encourage more female regular participation. A positive example in South Wales is the ‘US Girls’ programme developed through street games in collaboration with Sport Wales, boys and girl’s clubs of Wales and more recently FE colleges.  Over the last two years US Girls has engaged 5,263 female participants into sports and health activity having previously being inactive.  Schemes like this are extremely important in supporting female sporting academy numbers for future years of recruitment.  FE colleges need to continue their collaboration and input into external projects in order to stay connected and have an understanding of the local context.    Consider the sport of rugby union and female participation.  The Welsh rugby Union has recently had a strategic focus and investment into the female game at junior level over the last four five years.  At the outset of the scheme there were only a few hundred girls registered to play junior rugby in Wales, fast forward to December 2019 and that figure has moved on significantly to 4,309 connected to junior clubs (WRU annual Report 2019).  The grassroots structures and frameworks put in place for a sport such as rugby will naturally have an influence on the number of female athletes searching to engage in career development in FE colleges.  Even during the time completion of this study, the number of female rugby players active in the academy has doubled in number from 18/19 to 19/20.  It is extremely important that college sports academies are aware of such external changes and have capacity and resources to satisfy changing student expectations enrolment types.

All students included in the study were studying at Level three having gained appropriate entry requirements at local feeder comprehensives or during an intermediate / GCSE re-sit year in the college during the previous year.  Traditionally the A Level route is a theoretical based path that involves formal examinations and a broad spectrum of learning.  Vocational learners specialize in a chosen field focused around selective job roles and work based experience.  MIS data reported that 57% of sports academy students were enrolled and studying the A and A/S level academic pathway.  The remaining 43% were studying a range of specialist full time vocational programmes including Sport, public services, health and social care, business and IT.  Of all students selecting and following the vocational pathway, the majority of these found benefit in developing and gaining knowledge in Sport.  There is a consistently accepted perception within college sports staff that those who are extremely committed to their sporting career can be well supported by also studying full time within the faculty.  Specifically, the College football programme has a high rate of Vocational sport learners at 69%, heavily influenced by the existence of a bespoke BTEC Sport course in football that offers extra technical football training and a specialization in football related employment.  It is extremely common for many FE colleges and post 16 training providers to run academic and performance programmes that are fully integrated.  It provides an attractive environment for young players to fully immerse themselves within the game and prepare for appropriate employment linked to their passion.  Examples include the Fowler education and football foundation in Liverpool, endorsed by ex-Liverpool FC and England player Robbie Fowler and the Harriers Football programme in Birmingham metropolitan in conjunction with Kidderminster Harriers Football club. The sport of Football has the professional base, registered playing volume and educational opportunity to support fully integrated vocational full time programmes.  There is very little evidence of vocational programmes based in other sports, although some providers have attempted to copy the template with Rugby Union.  

Apart from a relatively even A level to vocational split with Hockey, the remaining sporting academy disciplines follow the similar pattern of being slightly higher in A Level learners as opposed to vocational. Netball is the sport with the highest level of A Level learners within the academy at 86% which is 26% above the academy average.  It is clear that students that sign up for the College sports academy have a wide range of courses available to them for selection, it is pleasing to see such a high volume studying a challenging range of academic A levels and work integrated vocational subjects, in particular engineering.  Although the football discipline has a specific football vocational programme, the data suggests that performers within all sports have free choice in their academic choice from a wide spectrum of fields and interests.  This is a vital component in the field of dual career athletes, considering that many will require specific academic subjects to successfully gain places in Russell group Higher Education Institutions (HEI’s).  Many HEI’s boast world class sporting facilities and can often form part of specific sport performance centres such as those found in Bath University and the concept of ‘Team Bath’ (British Bobsleigh and skeleton base).

Analysing study type available within the FE pathway, one area that seems to be not favorable within the elite athlete community is the apprenticeship study option.  It would be interesting to discover if this was a common trend over a number of years or just a result isolated to this specific academic year.  A suggested reasoning for the negative link between apprenticeships and elite athletes may be simply down to the time demands.  Apprentices spend a considerable part of their week in the workplace in comparison to full time students in an FE college.  This combined with the more physical nature of most apprenticeship work may dissuade athletes to select this form of education due the impact it may have on capacity and energy levels to train and compete.  

2: Academic performance by Sport
	Sport
	Attendance 
	GCSE Entry Score
	Achieved above Predicted Grade 
	Achieved Predicted Grade 
	Achieved Below Predicted Grade 

	Football
	88.9%
	5.0
	35.3%
	35.3%
	29.4%

	Rugby
	88.8%
	5.7
	44%
	40%
	16%

	Netball
	86.2%
	6.7
	50%
	33.3%
	16.7%

	Hockey
	85%
	5.7
	46.2%
	38.5%
	15.4%

	Basketball
	88.7%
	5.3
	70%
	10%
	20%

	Cricket
	89.9%
	5.7
	33.3%
	55.6%
	11.1%

	Individual Sports
	88.5%
	5.9
	50%
	25%
	25%



An area of interest within the key college stakeholders, parents and prospective entrants to college academies will naturally focus on the impact training and competing will have on the academic performance of students.  Attendance is clearly linked to achievement and a concern commonly arises on the impact playing sport has on student’s attendance.  The overall college average for full time student attendance during this academic was verified at 90.7% by the college MIS manager.  Therefore, we can report that all college sporting academy groups returned slightly lower attendance percentages than the college average.  The attendance percentages showed little difference between academies with both Netball and Hockey having the lowest within the results.  An important consideration within this data is the fact that all sports academies are delivered in off campus facilities involving travel time, changing and associated issue such as traffic and punctuality.  Each team has different travel time within a six-mile radius of study campus.  Interestingly Hockey who reported the lowest attendance in fact had the shortest travel time to training and the lowest number of fixtures played in the season.  Netball in fact had the furthest to travel for training and played twice as many fixtures during the year.  It is clear that sporting academies may have a minimal negative influence on college attendance but clearly there are other mitigating factors. Motivation to study, peer pressure, transport and social influences all have a role within this area.  

Academic score on entry is another interesting area within the results, calculated and reported by the college MIS system on enrolment to study as an average GCSE score.  Unfortunately, the GCSE score does not take into account the type of study at GCSE, whether the score is made up of vocational L2 qualifications of formal GCSE’s.  The highest average score on entry was reported by the Netball academy at 6.7, significantly higher than the nearest (individual sports) at 5.9.  Football was the lowest at 5.0 closely followed by basketball at 5.3%.  When analyzing this data, the influence of gender must be acknowledged.  In 2019, females continued to outperform males at both the 7/A boundary (22.0% vs. 14.6%) and the 4/C boundary (67.6% vs. 57.8%); the gap has narrowed at the 4/C grade boundary but increased at the 7/A boundary (Joint Qualifications Council 2019).  The dominance of certain genders within the college academy sports will therefore have an influence on this.  A possible further focus on this area could be GCSE score and course selection type.  Our results suggest that simplistically Netball as the highest average GCSE score on entry have recorded a higher percentage of athletes selecting A level study at 86%.  Football with the lowest GCSE score has the lowest amount of students studying A levels at only 31%.  Of course there are again far more contributory factors within the study choice of athletes, clearly due to Level 3 entry requirements and suitability of students, the GCSE scores have a strong influence on the type of study selected by athletes within sports academies.  
Athletes will place huge focus on their sporting performance and progression during this phase of their life.  The academic equivalent will be their performance within their exams and vocational qualifications.  This will be a strong indicator on whether their involvement within a sporting academy has had a negative influence on academic performance.  Historically this has been noted as of huge concern to many parents, college academic tutors and athletes.  The positive aspect of this is study to have some tangible data to share with prospective entrants to the college academy on previous academic performance.  An academy may be able to use their results and sporting achievements to recruit students but at what academic price to the athletes? 
 
The college value added methodology was applied to set the target grade for each and was analysed against their verified final achievement grade with awarding bodies by the MIS department.  The general college wide data for that year was 77% of students achieving their target grade or above their target grade.  

The combined results of all academies within the study reported a headline figure of 81% gaining their target grade or exceeding their target grade.  47% of students across all sports left the academy having achieved a final qualification grade higher that predicted from their GCSE average scores with a further 34% achieving their predicted grade.  This surely is a very positive outcome and provides some outline initial evidence in the discussion over academic performance of elite athletes in college academies.  Again, there needs to be acknowledgement of the other elements that contribute to these impressive results including the college teaching and learning, student motivation levels and differences between the nature of A Levels and vocation assessment.  Nonetheless, this data is a clear indication that in this environment academic performance is not being negatively influenced by sports academy performance.  An interesting extension to the knowledge to this data would be the existence of any strategies employed by sports academies to encourage and facilitate academic achievement.  Are the two being linked in any way?  Are there any supportive mechanisms?  Is academic achievement central to the student and sport a welcome addition?


3: External performance standard by Sport
	Sport
	None
	Club
	Regional
	international

	Football
	6%
	69%
	12.5%
	12.5%

	Rugby
	12.5%
	50%
	37.5%
	0%

	Netball
	0
	40%
	30%
	30%

	Hockey
	33%
	67%
	0%
	0%

	Basketball
	11%
	67%
	0%
	22%

	Cricket
	0%
	86%
	4%
	0%

	Individual Sports
	0
	20%
	20%
	60%



In order to get a real appreciation of the context in which college academy sport is viewed by participants, an important factor is the standard of play at which the athlete is performing.  Elite athletes performing at an international or regional standard may be exposed to further training and competition demands in comparison to those who only perform in college or with a local club.  From the results gained, the groups with the highest amount of International performers was the individual sports at 60% and Netball who recorded 30% of members performing at international standard, closely followed by Basketball at 22%.  The fact that Rugby, Hockey and Cricket had no International standard performers may not form any real discussion point in isolation, this data may be re-examined when other questionnaire data is discussed and analysed.  The fact that 25% of college academy footballers performed at regional / International standard and just over one third or rugby players were selected to play at regional standard is also worthy of note for further cross examination.  




The influence of college academies on student application and enrolment can be seen as a resounding positive across the whole academy system.  Every single player within Netball cited the sports academy in college as having a positive influence on their reason to join the college.  All other college sport types reported a positive level of response between 65-95%.  The group that recorded the lowest acknowledgement of academy sport was the individual sports.  When you consider that the individual athletes had the highest level of International standard performers who are receiving high standard, elite level coaching away from their studies, it is not surprising that this group has the lowest interest in college sports academies as part of their college studying offer.

In order to examine the potential conflict between the academic and sporting academy performance within the FE college environment, it was thought that staff pressure on behavior would be an interesting variable.  The Netball academy achieved the highest academic standards within all sport types of the academy and in turn recorded zero coach pressure on the students to miss academic sessions?  Could this approach be a key element within higher achievement, ensuring that your athletes make all the lectures and support their academic progress?  For comparison purposes, the cricket academy also reported zero sports coach attendance pressure but had the lowest percentage of students that achieved above target grade.  One fifth of individual athletes agreed that their coach had put pressure on them to miss academic sessions.  Again a factor in this could be the elite performer who needs to train for extended periods (e.g. Olympic hopeful swimmer) or a student who regularly competes all over Europe over long weekend (Team GB Judo player).  

The fact that Football, Rugby, Netball and cricket all reported zero pressure from academic lecturers to miss sporting sessions is a very strong data finding.  This is closely followed by Hockey and Basketball with very low percentages in the positive column.  The programming of timetables and the relationship between the sporting and academic elements in the college would seem to exist within a functioning ecosystem.  Again the Individual sports recorded the highest level of students receiving pressure to miss sport by academic staff.  Could this possibly be a reaction to the frequency of sessions missed by the elite students on International duty?  It does seem that there may be some issues within this group as they are dealing with the highest amount of pressure from both types of college staff.  


It is clear that a very small amount of students in the academy do not have their sport as a priority over their academics in college.  The two sports that have the only level of response favoring sport over academics are football and rugby.  These sports have the largest recorded number of professional athletes in the UK within the 17,500 currently employed within the UK (Professional Players Federation 2020).  Professional football has been professional within the UK since 1885 (The FA.com) and currently has just over 4,000 registered full time player employees which is nearly a quarter of all sports professional players in the UK.  Rugby Union turned professional in 1995 (The IRB.com) and now has 2,000 professional players employed in the UK.  Considering the size and history of professional capacity within these two sports and the vast media coverage, there is little surprise that college students may have intentions of become professional in these fields when they become senior players. Sports such as Hockey have no professional playing pathway within the UK, giving players no incentive to prioritise sport over employment or study.  Many individual sports and Olympic events have little or no professional pathway with elite performers relying on grants from UK National Governing bodies and sponsorship deals.  Many who do not progress in their development will unfortunately lose the relevant resources and move out of the elite sporting pathway.   

9: I have considered dropping out of sports academies
	Sport
	Positive Response

	Football
	6%

	Rugby
	0%

	Netball
	10%

	Hockey
	22%

	Basketball
	11%

	Cricket
	0%

	Individual Sports
	0%



On average amongst the entire academy body, only 7% of students have considered dropping out of the sports academies.  This can be seen as both a level of satisfaction with the college sporting academy product and the motivation of the students within it to continue training and performing.  The most likely sport for student drop out was Hockey, which could be attributed to the lack of sporting fixtures within that sport and the amount of travel time involved in that particular sport throughout the sporting season.







10: I have considered dropping out of college or changing course
	Sport
	Positive Response
	Negative Response

	Football
	6%
	94%

	Rugby
	6%
	81%

	Netball
	0%
	100%

	Hockey
	22%
	67%

	Basketball
	11%
	89%

	Cricket
	11%
	44%

	Individual Sports
	60%
	40%


	
The identical number of players who considered dropping out of the college Hockey academy also considered dropping out of college or changing their course of study.  It was not ascertained whether these were the same students within the sample of different candidates.  It would have been interesting to discover whether the same individuals who considered not playing Hockey were also unhappy with their academic study.  Alarmingly 60% of individual sports students considered dropping out of college or changing course.  Could the performance and training pressure again be a contributory factor.  The highest academic performing group reinforced their overall satisfaction 









Discussion
Dual Career Athletes
On analyzing the results gained from student athlete questionnaires and the data taken from the college MIS system, it is extremely difficult to classify how many of the subjects could be considered as dual career athletes.  In order to undertake this process, the EU guidelines (2012) definition of dual career athletes states ‘The notion of a dual career athlete by definition involves engagement in the sports domain and the domains of work (whether training or employment), education and the health sector’.  Applying this to all athletes within the college reaffirms their dual athlete status from an EU viewpoint and their validity status for the aims of this study.  Students that are part of the academy system are enrolled on a full time college course whilst committing to a minimum of five extra hours per week of sporting training and performance.  

Considering the findings of McKenna, Dunstan-Lewis (2004) who focused on this subject area from an American perspective, it is worthy of evaluating the responses of the students within this study relating to the researchers concerns within dual career athletes.  The authors raised concerns on the priorities within the athletic body and their attitude to academia.  Responses from this study fully reinforced that dual careers athletes in this context were to the greater extend focusing on their academic grades over their sporting performance.  It must be the appreciated that in the American high school system sport is used as a vehicle for keeping talented athletes in education in the hope they will meet their grade point targets to remain in the institutions.  Many of these young athletes are hoping to follow their dreams of progression into the professional NFL or NBA leagues in football or basketball.  The results in Wales suggest a different culture when it comes to potential outcomes and destinations.  This combined with the low possibility of becoming a professional in the UK, has combined to allay this concern on student focus.  The second concern from the USA study centred about relationships with academic staff and dual career athletes.  Typically, this breakdown in relations is centered around missing class and a lack of focus.  Results from the Welsh college suggest a positive relationship considering the lack of intervention and negative feedback when discussing academic staff.  Combined with the positive attendance rates of dual career athletes, it could be judged a concern not evidenced in this case study.  On the subject of student support, the study is recommending that dual career athletes receive further and more consistent support, specifically for individual athlete who cannot rely on the team dynamic.  

The perspectives and motivations of dual career athletes
The motivation and perspective of the dual career athlete has been considered within this study in order to deliver some current perspective from this particular context.  Supportive information from attendance data, teacher / coach pressure perceptions and satisfaction levels as a dual career athlete all suggests a positive culture and environment.  Researchers such as McGillery & McIntosh (2005), stated that it was common for dual career athletes to experience a negative trend on their grades linked to commitment to sport.  This perception is commonly communicated by parents and students alike.  The fact that the academic performance of those dual career athletes achieved on average higher predicted grades than the average within the concerns are not substantiated. Cosh & Tully (2014) discovered that dual career athletes often attributed a lack of time as a significant factor in any drop of academic variable or sporting performance.  This research also found that time constraints and the difficult task of organizing, prioritizing and meeting all the weekly demands was a huge stressor within the sample.  There was also some evidence of dual career athletes recognizing some feeling of envy towards some of their peers who were not in sporting academies.  These students had more time to study and enjoyed ‘free lessons’ whilst the athletes could be training or playing sport.  

The dual career athlete may still find their sporting talents enable opportunities for further progression to become more accessible.  Locally, Swansea University has launched an aggressive recruitment plan for talented athletes, offering bursaries, scholarships and reduced UCAS points offers.  

It is unsurprising that Education and Sport have such as positive relationship.  The alternative of working extremely long hours or the demands of hard physical work would have a negative influence on athlete’s ability to train around their employment. In recognition of this many Universities will look to attract talented athletes to study and represent the institution.  Many will often lower entry requirement to elite and talented athlete with an example of this being the University of Ulster who will accept lower examination scores for those who successfully get a place in their talented athlete scheme.  Considering the negative effects of being a dual athlete stated by authors previously, the University of Ulster accept that Elite sporting performers sacrifice time effort and crucially examination performance as a result of their sporting commitments.

Even though the presence of such schemes may displease certain academics or admissions personnel, their existence suggests that dual career athletes has potential progression pathways and a recognition that their challenging lifestyle can still service their career and higher educational goals. There is evidence of role models in Welsh sport that may inspire current dual career athletes to continue this difficult pathway. Nathan Cleverley from Tredegar in Gwent successfully graduated with a first class Maths degree from the University of Cardiff whilst gaining a European and world title as a light heavyweight boxer.  There has been much coverage of the Wales rugby centre Jamie Roberts and his dual athlete career.  The Cardiff based student has enjoyed a successful rugby career winning the grand slam titles with Wales, representing the British Lions and clubs such as Cardiff, Harlequins, Bath and more recently the Stormers in Cape Town South Africa.  These impressive sporting achievements have been alongside the academic pathway of becoming a GP through Cardiff University, a Masters degree in Philosophy in Cambridge University and a Masters degree in Business administration at Loughborough.

Benefits of a dual career pathway
The dual career could be viewed as an attractive proposition to those who specialize in sports that do not have an obvious clear pathway to professionalism.  Sports such as Football and more recently rugby are not clear dual career options within Higher Education as by this stage those identified with the talent and potential would have signed professional and scholarship terms with professional clubs.  There is evidence to suggest that some athletes who may have missed out initially on professionalism pre the age of 16 may still access the profession through dual career an Education.  An excellent example of this is the English rugby forward Alex Dombrandt who is 2019 represented England via the professional club Harlequins in London within 12 months of graduating from Cardiff Metropolitan University.  Dombrandt was not selected for the professional game at 18 but continued his dual career progression an undergraduate at the Welsh capital.  

Elite sport is an extremely organized and highly professional discipline, with participation improving efficient use of time and constant self-reflection.  These skills are invaluable and certainly transferrable into the field of academia.  It is certain that those lucky enough to have the sporting skills, dedication and academic ability have the opportunity to follow an exciting and enjoyable dual career (Baron-Thiene & Alfermann, 2015).  Considering the findings of Douglas and Carless (2006), applied to the result of the cohort in this study, in which the academic performance and attendance rates of academy members were positive, suggesting the existence of some balance and external support.  In terms of long term career pathway, again results within this study support the findings of Aqulina (2013), athletes do give the impression that they have security in a second career apart from sport.  Evidence of this can be found in the percentage of the sample who genuinely felt they could turn professional being relatively low and the focus on academic study data.  

An interesting area of debate surrounds the possible contributory factors in dual career athletes gaining higher academic achievements than the general student population in this academic year in spite of the extra demands placed upon them.  Theories on this include those from Baron-Thiene & Alfermann (2015) who described the choice as exciting and enjoyable.  If you are enjoyment forms part of your workload you are likely to work harder.  Button (2011) reported that successful and motivated athletes were like to take that drive and determination into other facets of their life including education.  Could this be a process at work with the sample within this study? Combined with the scope to develop Volitional skills within sport (Morgan (2011), there would be value in further investigation to this environment to gain deeper understanding.  

Transition from school into further education
In their work examining the transition from key stage four into sixth form, Crafter & Maunder (2012) described the process as complex and multi-faceted.  The addition of a dual athlete lifestyle into this volatile mix increases the complexity and demands.  Considering the responses from sports academy students within this study, it is reasonable to suggest that membership of a sports academy has actually supported transition.  KPI’s such as attendance, retention in college and achievement would support such a notion.  The low level of students considering leaving sports academies also suggests they have a high level of satisfaction within them.  The belonging hypothesis was discussed by Baumeister & Leary (1995) as having a positive impact on transition into 16-19 education.  The membership of sports academies facilitates extra connection and belonging within the separate sporting disciples, preparing athletes to perform in competitive environments.  This process can have a strong impact on student experience and the low number of students reporting that they considered withdrawing from the sporting academies.  This figure is even more impressive considering some of the academic pressure that would have been exerted at key points over their period in college.  




















Conclusions and Recommendations
This case study may be viewed as a specific one time set of data that may differ from the previous cohorts or those that may follow.  Even though it must be recognized that within the context of a case study investigation, the findings and results taken from this particular cohort within a Further education sporting academy setting are extremely interesting for those who are responsible for delivery, management, strategy and marketing.  Considering the history and the stability of the institution involved and the consistency in variables such as timetables, resources and structure, the results reported within this case could be deemed as an effective snapshot of student academic standards, performance and feedback.  Information gained will be of use for future strategic planning, with perceived good practice disseminated to the wider college academy staff.  College management will take interest in the academic performance of the students and their satisfaction levels for retention purposes and will focus on any potential areas of improvement.  Whilst the financial investment in college sporting academies is naturally an integral part of the student enhancement offer and student life in the institution, management will also be seeking professional standards met to support academic key performance indicators.  Sporting opportunity has been included within the health and wellbeing strategy in many phases of education and any data that supports this would be welcome to student services and student union officials.  
Finally, there is a likelihood that other external parties may find the results and findings of interest.  The umbrella organization Colegau Cymru sport commonly passes on any good practice to any of its member colleges and may find some of the approaches worthy of discussion and dissemination.  Even though all colleges in Wales are very different in size and structure in regards to sports academies, many academy mangers will be interested to gain further knowledge from fellow practitioners.  All partner bodies such as performance centres (e.g. Ospreys rugby or Swim Wales) should take interest in the data.  Often the external sporting demands on these young dual career athletes has its roots in the external environment with little appreciation of the academic demands and impact of not collaboration for the benefit of the individual.  


In regards to the study aims, each can be analyzed in isolation with differing levels of satisfaction in coverage and conclusion.
To investigate the relationship between academic study and an elite sporting pathway within further education
In hindsight this aim could have been more specific in terms of the variables that it was using as a focus.  This certainly a case in which the author had a very clear vision of what this aim was trying to address but maybe not as prescriptive as necessary.  Very broadly the entire essence of the case study has been to investigate this relationship, with certain areas of specific interest.  Certainly there was a strong influence of sporting academies in student choice for selecting this institution.  Indeed, this would be of interest to college management from a student recruitment and marketing viewpoint.  Secondly, there was a very even split in academic study choice between both the vocational and A level study type within academy students.  Promoting that fact that selecting a dual career within this college will not result in a lack of study choice or requirement to pick a specific sporting course of study.  This finding in turn supports the initial point on college marketing, joining an academic will not limit your study choice.   The main drive behind this aim was to discover whether being a dual athlete within college has a negative effect on your academic performance.  In fact, the findings were very positive in this respect, sports academy students have average attendance rates slightly below the college average with no real negative impact and may have been expected due to their training commitments.  In terms of academic performance, members of sporting academies were more likely to gain grades above their predicted and as likely to gain their target grades.  This information is extremely positive for students and staff alike.  There have been many instances where students have been removed or not given the opportunity to join academies due to parental fears over academic performance.  This study is the first set of verified data from the college MIs system to confirm that this is not the case.  

To Identify barriers and stressors that influence dual career athletes in further education
In terms of pressure from coaches for students to miss academic lectures and the existence of pressure from academic staff for students to miss sport, the low rates of these responses would be very welcome.  For a dual athlete system to perform, there needs to be a collaboration between athlete, academic staff and sports coach.  In fact, the highest performing sports group (Netball) had the lowest recording of sports coach pressure to miss academics.  As an aside, the individual sports received the highest level of pressure to miss academic lectures.  This sports academy is mainly delivered by external specialist coaches that are not employed or aware of college systems.  All the other team sports academies are run and staffed by college staff.  This is clearly an area of development. On analyzing the barriers stated by dual career athletes within their college year, there were two main categories within the sample.  These were in fact related variables and unsurprising in their nature, lack of time and the pressure of balancing their demands.  As a dual career athlete the workload is high, time is finite and a busy timetable is difficult to manage.  Many of these young people may not yet have the emotional intelligence or the maturity to deal with this environment effectively.  This must no noted and actioned by both coaches and college management to consider any support or guidance.  

To highlight strategies and areas of practice that have a positive influence on dual career athletes
On refection, the data collection seems to be very results focused and not enough thought was placed on process.  Nevertheless, some of the results are strong indicators that certain practices and cultures are of benefit to the students within the sports academy.  The low level of students stating that they considered dropping out or switching courses suggest that high satisfaction rate amongst participants.  The attendance rates also indicate that the timetabling and logistics within such a highly complicated and varied timetable system are working.  As stated previously, the relationship between sporting and academic staff would seem a positive one.  
As a practitioner within this area, my initial focus is to further investigate any areas of improvement that are clearly highlighted in the case study.  Even though attendance within the academy cohort is extremely close to the college average, I feel that I should further investigate any possible changes that could be made from a timetable, fixture or logistic viewpoint.  We can take no satisfaction of nearly meeting this need, to be excellent we need to surpass it.  This process has directed me towards more of the process involved in the sporting academy and not a focus purely on results.  It is very important that we now look into each component of the academy process to investigate what is working well and what we need to improve.  This has been a key learning outcome for me personally, whereas previously I would have been fully looking into results.
Recommendations
· College Head Coaches to conduct a further investigative process into student motivation and wellbeing within their programme.  This to be cross referenced with data to identify any trends or positive practice for dissemination (to be completed within 20/21 academic year)
· College Academy management to engage with consultation with external delivery coaches / NGBs to discuss issues related to individual sports within the academy system (initial meetings to be held by December 2020)
· Marketing to include successful academic data alongside sporting achievement in forthcoming prospectus / advertising material (feature in the 21/22 prospectus as 20/21 has been approved) They may be opportunity to produce some inserts or sports specific marketing material
· All college head coaches to investigate any attendance issues and highlight any potential patterns or issues (report to be received by academy manager by Nov 1st 2020)
· Addition of time management and holistic workshops to all sports academy provision for the remainder of the 20/21 academic year

I have discovered the process of completing this dissertation as influential to my professional development.  It is vital to at times in your professional career to stop focusing on future and strategic development and fully review current practice.  This case study has enabled me to link both the verified results and attendance data with the feedback of students from the entire college academy system.  It has not only given me some great satisfaction in the product and results of the academy but has reinforced the need to further investigate culture, sports related practice and specific areas of improvement.  There were many instances where I was very surprised at how the results presented themselves and proof that in over twenty years of experience you are always able to learn new features and trends from within your practice.  
.
From the perspective of personal development, I have certainly benefitted from the use of a specific writing framework to support the structure and flow of my work.  Academic writing is an area of constant development and an area of continuing focus and application within my study and professional practice.  On completing this case study, I am in a position to use specific case study data to drive certain conversations regarding the sports academy in college and have conversations with specific coaching areas on their issues and areas of improvement.  I am confident that the content would be of interest to senior management and this work may provide impetus to organize some structured conversation and capital resource requests as part of our college development plan.
On reflection, the main learning points were relating to planning and statistical data.  Improved planning, working from my aims through to data collection tools should have been far more targeted and consistent.  There were opportunities to gain further depth and clarification missed in my opinion.  This will be a focus for future research work.  From a statistical viewpoint, the study would have been enhanced with a more sophisticated data analysis approach including addition of relationships between variables.  Again this was absent from the planning stage and therefore became difficult to include in practice.  The enhancement of my learning within the statistical field is my key personal development from the entire process.  
.
It is planned that the findings of the case study will be disseminated throughout a range of mediums.  A copy of the research will be shared with all head coaches and college management.  There will also be a presentation of the findings in a departmental meeting.  All participants will be receiving a copy of the results section and a short overview of findings via their college e-mail.  External coaches and the relative NGBs and performance centres will be offered a copy of the study and a meeting to discuss the content to improve current system and cultures.  

The case study of course gives specific insight to the college in questions and those within it.  The subject area and wider associations may be of interest to other settings within the same field.  Immediate recommendation has been made to further commission a sports specific study led by head coaches in the college.  A similar study of sports academies in Wales would be of value for comparison purposes.  This in turn could lead a larger study including all the sports academies in Welsh colleges, possibly through Colegau Cymru.  From an EU perspective the topic could be enhanced by some investigation of dual career athletes within different European countries to identify any trends or differences in practice and output.
.  
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APPLICATION FOR ETHICAL APPROVAL

[bookmark: _GoBack]In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Marc Bryan O’Kelly

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Centre of Career Learning and Leadership


	Campus:
	SA1

	E-mail address:
	Marc.okelly@gcs.ac.uk


	Contact Telephone Number:
	07967222310


	For students:

	Student Number:
	P151161

	Programme of Study:
	MA(Ed)

	Director of Studies/Supervisor:
	Junnine Thomas-Walters






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)

	☐	



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	

	☐



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☒
	NO
	☐

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	Gower College Swansea


	Contact person name
	Lynda Keyward

	Contact person e-mail address

	Lynda.keyward@gcs.ac.uk


	Has this individual consented to sharing their details on this form?
	YES
	☒
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☒
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Investigation into Dual Career athletes within a South Wales FE College

	Proposed start date:
	Jan 2020
	Proposed end date:
	April 2020 

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
The research is an investigation into dual career athletes within and FE college in South Wales.  A number of College students choose to combine academic study with following a sports academy programme in additionality.  This option is for committed sports performers who perform at a high level and are developing within an elite environment.  There has been discussion of the impact of following this pathway on academic performance, attendance and sporting development into professional / Olympic sport.  The purpose of the research is to investigate and discuss the trends, barriers and benefits within a specific FE setting.  


(this box should expand as you type)

	Research Question
What is the Impact of following a Sports Academy Programme on academic progress within an FE College environment?
Motivations to join academy
Priority of sport or academics
Any pressures to miss sport or academics
Are there options for sports professionalism?
Barriers to participation


(this box should expand as you type)

	Aims of Research Activity
The research aims to identify trends within dual career athlete study including barriers and positive elements 


(this box should expand as you type)

	Objectives of Research Activity
To identify appropriate groups of specific student athletes and collect relevant data to measure academic performance against key indicators and recognised predicted grades


(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	The student sample will be selected by meeting the criteria, namely a full time student studying an FE programme at Gower College Swansea, who is an accepted member of the College sports academy programme.  To be a member of this programme, all student athletes must perform their sport at academy (elite) level and commit to 7 hours of academy contact time per week.  
Students who meet this requirement are recorded on the Gower College management information system (MIS) and their own Student Information system (SID).  These systems can be accessed through the College Staff portal through the researcher’s password protected login.  This data collection has been approved by the college Data manager for research purposes at MA level (letter provided).  The data collected from the system includes student ID number, academic study choice, sporting academy choice and status, average GCSE score on enrolment and attendance data. All of this data fully verified from the 2018/19 academic year.  

From the average GCSE score collected, the researcher is able to apply the Measuring distance travelled and adding value methodology that has been accepted by the college Quality management of Quality group as a benchmarking tool within Further Education.  This process enables the researcher to judge students’ academic performance against predicted performance and comparison with the full FE population.  There are many sub categories that can be investigated  and compared, A Level with vocational courses, gender, different academy types team V {individual sports) and campus influences.  Attendance figures can also be applied in this manner.

Having gained the performance data and applied value added, the intention is then to administer a questionnaire to students from all academies to gain further insight and information on dual career athletes.  The athletes all have the choice to participate and free right to withdraw at any time.  All responses will be fully anonymised.  

(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	Research will take place at Gower College Swansea

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	


(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☐

	
	YES
	☒

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

Data will be collected from the Gower College MIS and SID system.  This data is available through the researcher job role within the college and full college approval has been given for the research activity to take place.  

(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☒
	☐

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	Approximately 130 

(this box should expand as you type)

	Who will the participants be?

	Further Education students at Gower College Swansea who are all members of the Gower College Sports Academy pathway in a range of both team and individual sports
All participants will be aged 18 and above



(this box should expand as you type)

	How will you identify the participants?
	By their membership, attendance and consent to take part within the College sports academy and this study


(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
Questionnaire participation may lead students to evaluate their dual career and the influence sport has on their academic study


(this box should expand as you type)
	How will you mitigate the Risk to Participant
Clear information and guidance in the questionnaire briefing


(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
Additional workload of study with full time employment
Conflict of interest as the subjects may be taught by the investigator
Research may involve risk to investigator by influencing oractice and decisions
(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

Studying planning and support from Line manager confirmed
All questionnaire returns are anonymous

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
Data protection – personal data within the public domain breaking GDPR


(this box should expand as you type)
	How will you mitigate the Risk to  University:
All data fully anonymised.  All data saved on password protected and encrypted devices within and FE college.


(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	An overview of all study findings and recommendations will be e-mailed out to all participants and relevant college managers within 3 months of study completion.  


(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.
All participants are 18 or over and will have to inform consent before participation

	All participants will receive necessary information on the study prior to completing the questionnaire.  All participants will provide approval for their data to be included within the study prior to the data collection process. All participants are aged 18 or older and therefore do not require parental consent.  
(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
All data collected from Gower College and questionnaire will be fully anonymised, therefore no identification of participants will be possible within the research document and data files.  All data will be stored on college approved password protected and encrypted hardware and software.  
(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	· 
	

	If YES, provide a description of the data and explain why this data needs to be collected:

	The data includes student ID numbers, average GCSE scores, study course choices, sports academy choices, attendance rates and final exam achievement scores.


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	

	· 


	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	The PC is password protected and all files are encrypted.  The security of the system is under the protection of Gower College Swansea.  All data and data collection tools stored are fully anonymised.  

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	


(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
The Researcher only

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The Researcher only

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
The data will be stored on a staff PC Drive within Gower College Swansea.  The data will not be transferred in any way to any other location.  The data is fully protected as part of the Gower College Swansea system and the PC is password protected and files encrypted.  Data will not be archived and deleted on completed of study.  

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No 

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	[image: ]
	Date:13/12/19




For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   
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QUESTIONNAIRE 


	Teitl Gweithio o cynnig ymchwil	Working Title of Research Proposal
Dual Career athletes within Further Education students – Case study of a South Wales College 



Sports Academies Questionnaire
Please Circle all responses
1. What sport academy are you a member of?
	
Rugby

	
Football
	
Cricket
	
Hockey

	
Basketball

	
Netball
	
Individual Sports
	
Other



2. What Type of academic programme do you study in college?
	
A Levels

	
Vocational
	
Apprenticeships
	
Other



3. What is you level of sport outside College
	
No Sport Played

	
Club
	
Regional / County
	
International



4. Sports Academies were an important element in Choosing this College
	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



5. During the academic year I have received pressure from my sports coach to miss lectures / revision sessions
	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



6. During the Sports season I have received pressure from my tutors to miss sports training or fixtures

	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



7. Academic study takes priority over my sport

	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



8. There is an opportunity for me to compete in my sport professionally in the future
	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



9. I have considered dropping out of the College Sports academy this year
	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree



10. I have considered dropping out / or changing my academic study this year
	
Strongly agree

	
Somewhat agree

	
Neither agree or disagree
	
Somewhat disagree
	
Strongly disagree




11. As a Student who also competes within a sports academy, what would you say are your biggest barriers to studying combined with playing competitive sport
	




























	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER
Marc O’Kelly
c/o Junnine Thomas-Walters
Yr Athrofa: Institute of Education
UWTSD 
Swansea  
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FFURFLEN GANIATÂD CYFRANOGIAD
	
PARTICIPATION CONSENT FORM

	Teitl Gweithio o cynnig ymchwil	Working Title of Research Proposal
Dual Career athletes within Further Education students – Case study of a South Wales College

	Enw'r Ymchwilydd / Name of Researcher:	Marc O’Kelly


								         	
                Blwch Cychwynnol / Please initial box 
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig XXXX ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated XXXX for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.

	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth uchod.

	I agree to take part in the above study.

	

	Enw’r Cyfranogwr Name of Participant

	
	Llofnodwyd
Signature

	Ymchwilydd
Researcher

	Marc O’Kelly
	Llofnodwyd
Signature
[image: ]



	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.







	Ar ôl llenwi’r ffurflen, dychwelwch hi yn yr amlen a ddarperir (lle bo’n berthnasol).  Rhoddir un copi i’r cyfranogwr a chedwir y gwreiddiol yn ffeil y tîm ymchwilio yn:

	When completed please return in the envelope provided (if applicable). One copy will be given to the participant and the original to be kept on the file of the research team at:


	ENW A CHYFEIRIAD YR YMCHWILYDD



	NAME & ADDRESS OF RESEARCHER
Marc O’Kelly
c/o Junnine Thomas-Walters
Yr Athrofa: Institute of Education
UWTSD 
Swansea  
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FFURFLEN GANIATÂD CYFRANOGIAD
	
DRAFT PARTICIPANT INFORMATION SHEET


	
Teitl Gweithio o cynnig ymchwil	Working Title of Research Proposal
Dual Career athletes within Further Education students – Case study of a South Wales College



Dear Participant: 

My name is Marc O’Kelly and I am studying in the School of Professional Learning

I would like to invite you to participate in my research project. This project will collect information from all sports academies within the college and aims to improve the support we have available to you. 

Attached to this letter is a short questionnaire developed by Marc O’Kelly which will assess your perceptions on dual career athletes. I believe your opinions will be extremely helpful to me. 

Through your participation in the questionnaire and/or interviews, I hope to develop meaningful physical wellbeing sessions for your tutor group. 

All questionnaires will be kept strictly confidential to the researchers involved and at NO time will individual questionnaires be released to the general public. This gives you a chance to express your views on your programme a confidential and anonymous forum and still be able to make a difference. Your participation in this study is completely voluntary so you can withdraw from the questionnaire at any stage. 

Our questionnaire should take about 10 minutes to complete, but there is no time constraint. There are also no right or wrong answers. Attached to this letter along with the questionnaire is a consent form. We understand that your time is at a premium but your opinions are very valuable to us. 

After careful and precise analysis of the data obtained from this questionnaire, I will be happy to provide you with a copy of the findings at your request. The results of this questionnaire will hopefully enhance my understanding of Academy sport within your area and will be stored on a secure college drive. The results of the research will be fed back to College and departmental management.

We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 

	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER
Marc O’Kelly
c/o 
UWTSD 
Swansea  





















Measuring Distance Travelled and Value-Added (FE) 2016-17
Paper for CQMG

Introduction

The College’s first Strategic Aim is to ensure that learners achieve high standards. We measure this in a variety of ways, but do not currently have a systematic method to record whether the outcomes a student achieves show an improved performance relative to their skills and achievement on entry. The following is a proposal to establish such a system.

The measure will focus on those students starting a new programme in September. This will include students who are new to the College or those progressing to a higher level, but will not include those progressing to a second year at the same level, such as A2 or Extended Diploma. The measure will also only include courses at Levels 2 and 3 for 2016-2017. The intention is to refine and increase the system over the year to eventually include all fulltime students.

In general, course outcomes can be divided between those that record a pass/fail result (such as C&G, NVQ and VTCT) and those which award a grade or judgement (such as A Level, GCSE and BTEC). Due to this difference in outcome two models are proposed. 


1. Courses with Pass/Fail outcomes

For fulltime courses that report a pass or fail outcome it is not possible to give a value-added score. However, it is possible to measure distance travelled using the following principles.

· The first target for success should be completion of the qualification within specified timescale
· Achievement of any additional or optional qualifications can also indicate that the student has improved their skills and achievement beyond the basic requirements of the course
· Distance travelled can also be measured against improvement in literacy, numeracy and digital literacy skills. This could be seen in an improved grade for GCSE Maths or English. It can also be seen in achieving an Essential Skills Qualification or Welsh Baccalaureate. It may also be demonstrated by an increased skills profile on WEST




1. Courses with grade or judgement outcomes

For these qualifications target-setting will be based on each student’s GCSE profile on entry to the course. The tariff for each GCSE grade is as follows:

	GCSE Grade 
	Points

	A*
	8

	A
	7

	B
	6

	C
	5

	D
	4

	E
	3

	F
	2

	G
	1




For AS students

The GCSE results for Maths, English Language and the next 5 highest grades will be used. By applying the above tariff each student will get an average score for these results. The average will then be used to produce a Minimum Target Grade (MTG). This can then be negotiated with their tutor to agree an Aspirational Target Grade (ATG). 

The correlation is:
	GCSE Average 
	MTG

	7.5
	A

	7.0
	B

	6.25
	C

	5.5
	D

	5.0
	E



	Example: 
GCSE Profile: English Language A, Maths B, 3 other B’s and 2 C’s. 
Average GCSE Score: 5.85

MTG: D
ATG: C




For GCSE Re-sit students

Distanced travelled for those re-sitting GCSE English Language or Maths will be measured simply by any improvement in the grade outcome.



For BTEC Level 3 students (predominantly 90-Credit Diplomas)

The GCSE results for Maths, English Language and the next 3 highest grades will be used. By applying the above tariff each student will get an average score for these results. The average will then be used to produce a Minimum Target Grade (MTG). The MTG may be altered by the prior achievement of relevant vocational qualification, such as a Level 2 BTEC. This can then be negotiated with their tutor to agree an Aspirational Target Grade (ATG). 

The correlation is:
	GCSE Average 
	MTG

	6.0
	At least one D*

	5.5
	At least one D

	5.0
	At least one M

	4.5
	Pass



	Example: 
GCSE Profile: English Language C, Maths D, 2 B’s and 1 other C. 
Average GCSE Score: 5.2

MTG: At least one Merit
ATG: All Merits




For BTEC Level 2 students

The GCSE results for Maths, English Language and the next 3 highest grades will be used. If a student has fewer than 5 GCSEs a score of 0 should be given to make up the number to 5 results. By applying the above tariff each student will get an average score for these results. The average will then be used to produce a Minimum Target Grade (MTG). The MTG may be altered by the prior achievement of relevant vocational qualification, such as a Level 1 BTEC. This can then be negotiated with their tutor to agree an Aspirational Target Grade (ATG). 

The correlation is:
	GCSE Average 
	MTG

	5.0
	At least one D*

	4.5
	At least one D

	4.0
	At least one M

	3.5
	Pass



	Example: 
GCSE Profile: English Language D, Maths D and 2 C’s. 
Average GCSE Score: 3.6

MTG: To pass at Level 2
ATG: To gain at last one Merit



Processes

MTG’s will be calculated from MIS information and recorded on each student’s eILP. Agreed ATG’s and appropriate targets will then be recorded on the eILP by the tutor. At the end of the academic year outcomes will be used to measure distance travelled for each student and for each course/subject cohort.


Next Steps

· Increase the sophistication in predicting the MTG at subject/course level (by following the approach taken by ALIS or using historical College data)
· Develop level of detail in measuring distance travelled for courses with a pass/fail outcome
· Develop a mechanism to measure distance travelled in other courses, such as Level 1 and below, apprenticeships and possibly HE
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	Gender
	GCSE
	Attendance
	Site
	Quals
	Level
	Results
	Notes
	

	F
	6.85
	97
	G
	A Levels
	3
	BCD
	
	

	F
	2.875
	96
	T
	Voc
	3
	PP
	
	

	F
	6.684
	78
	G
	A Levels
	3
	BCC
	
	

	F
	4.737
	96
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	F
	5.8
	80
	G
	AS levels
	3
	DEU
	restarting 18/19 on Voc
	

	F
	5
	93
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	F
	7.368
	97
	G
	A Levels
	3
	BBB
	
	

	F
	5.909
	96
	G
	AS levels
	3
	EU
	restarting 18/19 on Voc
	

	M
	4.737
	97
	T
	Voc
	2
	P
	Progressed to L3
	

	M
	4.235
	74
	T
	Voc
	3
	MP
	
	

	M
	2.933
	98
	T
	Voc
	3
	PP
	
	

	M
	4.4
	79
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	3.882
	88
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	6.111
	88
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	6.217
	91
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	5
	90
	T
	Voc
	3
	PP
	
	

	M
	3.5
	83
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	4.15
	91
	G
	Voc
	3
	MM
	
	

	M
	6.087
	86
	G
	AS levels
	3
	AAD
	
	

	M
	4.429
	88
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	5.091
	94
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	4.857
	97
	T
	Voc
	3
	PP
	
	

	M
	5.818
	87
	G
	AS levels
	3
	CUU
	restarting 18/19 on Voc
	

	M
	5.636
	71
	G
	AS levels
	3
	U
	restarting 18/19 on Voc
	

	M
	4.9
	89
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	3.818
	82
	T
	Voc
	3
	MP
	
	

	M
	4.526
	96
	T
	Voc
	3
	n/a
	1st year of 2 year course
	

	M
	5.833
	91
	G
	AS levels
	3
	BBC
	
	

	M
	4.5
	84
	G
	Voc
	3
	n/a
	1st year of 2 year course
	

	
	
	
	
	
	
	
	
	










	
	
	
	
	
	
	
	

	Q1
	Academy type
	
	
	
	
	

	Rugby
	Football
	Cricket
	Hockey
	Basketball
	Netball
	Individual
	Other

	
	
	
	9
	
	
	
	

	
	
	
	
	
	
	
	

	Q2
	Study Type
	
	
	
	
	

	A Levels
	Voc
	Apprentice
	Other
	
	
	
	

	8
	1
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Q3
	Level of sport outside College
	
	
	
	

	None
	club
	Regional
	International
	
	
	

	3
	6
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Q4
	Sports academies were important element in choosing college

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	2
	5
	2
	
	
	
	
	

	
	
	
	
	
	
	
	

	Q5 
	Pressure from sports coach to miss lectures / revision
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	
	1
	1
	2
	5
	
	
	

	
	
	
	
	
	
	
	

	Q6
	Pressure from lecturer to miss sport
	
	
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	1
	
	2
	3
	3
	
	
	

	
	
	
	
	
	
	
	

	Q7
	Academic is my priority
	
	
	
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	3
	5
	1
	
	
	
	
	

	
	
	
	
	
	
	
	

	Q8
	Opportunity to be sports professional
	
	
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	
	
	6
	3
	
	
	
	

	
	
	
	
	
	
	
	

	Q9
	Considered dropping out sports academies
	
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	
	2
	2
	1
	4
	
	
	

	
	
	
	
	
	
	
	

	Q10
	I have considered dropping out / changed courses
	
	

	Strong AG
	Somewhat AG
	Neither
	Some Dis
	Strong Dis
	
	

	
	2
	1
	3
	3
	
	
	

	

	
	
	
	
	
	
	

	Q11
	BARRIERS
	
	
	
	
	
	

	
	time
	balancing
	fatigue
	miss free lessons
	
	

	
	1
	3
	1
	5
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	



























Results
1: Sports Academy Gender and study type by Sport
	Sport
	A Level Study
	Vocational
	Males 
	Females

	Football
	31%
	69%
	72%
	28%

	Rugby
	53%
	47%
	81%
	19%

	Netball
	86%
	14%
	0%
	100%

	Hockey
	47%
	53%
	0%
	100%

	Basketball
	64%
	36%
	100%
	0%

	Cricket
	54%
	46%
	92%
	8%

	Individual Sports
	64%
	36%
	71%
	29%

	Overall
	57%
	43%
	59%
	41%
















2: Academic performance by Sport
	Sport
	Attendance 
	GCSE Entry Score
	Achieved above Predicted Grade 
	Achieved Predicted Grade 
	Achieved Below Predicted Grade 

	Football
	88.9%
	5.0
	35.3%
	35.3%
	29.4%

	Rugby
	88.8%
	5.7
	44%
	40%
	16%

	Netball
	86.2%
	6.7
	50%
	33.3%
	16.7%

	Hockey
	85%
	5.7
	46.2%
	38.5%
	15.4%

	Basketball
	88.7%
	5.3
	70%
	10%
	20%

	Cricket
	89.9%
	5.7
	33.3%
	55.6%
	11.1%

	Individual Sports
	88.5%
	5.9
	50%
	25%
	25%























3: External performance standard by Sport
	Sport
	None
	Club
	Regional
	international

	Football
	6%
	69%
	12.5%
	12.5%

	Rugby
	12.5%
	50%
	37.5%
	0%

	Netball
	0
	40%
	30%
	30%

	Hockey
	33%
	67%
	0%
	0%

	Basketball
	11%
	67%
	0%
	22%

	Cricket
	0%
	86%
	4%
	0%

	Individual Sports
	0
	20%
	20%
	60%












4: Sports Academies influence on Enrolling in College
	Sport
	Positive Response
	Negative Response

	Football
	94%
	6%

	Rugby
	78%
	22%

	Netball
	100%
	0%

	Hockey
	70%
	0%

	Basketball
	78%
	22%

	Cricket
	86%
	0%

	Individual Sports
	60%
	20%













5: Received Pressure from Coaches to Miss Lectures
	Sport
	Positive Response
	Negative Response

	Football
	19%
	75%

	Rugby
	19%
	75%

	Netball
	0%
	90%

	Hockey
	11%
	89%

	Basketball
	22%
	78%

	Cricket
	0%
	86%

	Individual Sports
	20%
	60%













6: Pressure from Academic Lecturers to Miss Sport
	Sport
	Positive Response
	Negative Response

	Football
	0%
	100%

	Rugby
	0%
	75%

	Netball
	0%
	90%

	Hockey
	11.5%
	67%

	Basketball
	11%
	89%

	Cricket
	0%
	57%

	Individual Sports
	20%
	80%













7: Does Academic study take priority over Sport?
	Sport
	Positive Response
	Negative Response

	Football
	44%
	25%

	Rugby
	62.5%
	6%

	Netball
	80%
	0%

	Hockey
	89%
	0%

	Basketball
	67%
	0%

	Cricket
	43%
	0%

	Individual Sports
	20%
	0%













8: I have the opportunity to be professional in my sport
	Sport
	Positive Response
	Negative Response

	Football
	50%
	44%

	Rugby
	56%
	44%

	Netball
	60%
	30%

	Hockey
	0%
	33%

	Basketball
	11.5%
	67%

	Cricket
	14%
	28%

	Individual Sports
	20%
	60%













9: I have considered dropping out of sports academies
	Sport
	Positive Response
	Negative Response

	Football
	6%
	88%

	Rugby
	0%
	94%

	Netball
	10%
	90%

	Hockey
	22%
	67%

	Basketball
	11%
	89%

	Cricket
	0%
	71%

	Individual Sports
	0%
	80%













10: I have considered dropping out of college or changing course
	Sport
	Positive Response
	Negative Response

	Football
	6%
	94%

	Rugby
	6%
	81%

	Netball
	0%
	100%

	Hockey
	22%
	67%

	Basketball
	11%
	89%

	Cricket
	11%
	44%

	Individual Sports
	60%
	40%













11: Identification of Barriers
	Sport
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11

	Football
	
	
	
	2
	2
	2
	1
	
	
	
	

	Rugby
	
	5
	4
	
	1
	
	
	1
	
	2
	1

	Netball
	
	
	4
	1
	1
	
	
	3
	
	
	

	Hockey
	
	
	1
	1
	
	
	
	3
	5
	
	

	Basketball
	
	
	2
	
	2
	2
	
	1
	
	
	

	Cricket
	2
	
	
	
	1
	
	
	1
	
	
	

	Individual Sports
	1
	1
	2
	1
	
	
	
	
	
	
	

	TOTALS
	3
	6
	13
	5
	7
	4
	1
	9
	5
	2
	1



Key
1 – Missing training
2 – Missing deadlines
3 – Time Constraints 
4 – Fatigue 
5 – Transport Issues
6 – Timetable clashes
7 – Lack of opportunities
8 – Balancing demands
9 – Missing Free Lessons due to training
10 – Missing lectures
11 - Work


5.1: Received pressure from coaches to miss lectures
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.19	0.19	0	0.11	0.22	0	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.75	0.75	0.9	0.89	0.78	0.86	0.6	6.1: Pressure from academic lecturers to miss sport
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0	0	0	0.115	0.11	0	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	1	0.75	0.9	0.67	0.89	0.56999999999999995	0.8	7.1: Does academic study take priority over sport?
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.44	0.625	0.8	0.89	0.67	0.43	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.25	0.06	0	0	0	0	0	8.1: Positive Response - Becoming a professional
Positive Response - Becoming a professional	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.5	0.56000000000000005	0.6	0	0.115	0.14000000000000001	0.2	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	1.1: Sport Academy by study type
A Level Study	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.31	0.53	0.86	0.47	0.64	0.54	0.64	Vocational	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.69	0.47	0.14000000000000001	0.53	0.36	0.46	0.36	
1.6: Basketball
Basketball	A Level Study	Vocational	0.64	0.36	1.7: Cricket
Cricket	A Level Study	Vocational	0.54	0.46	1.5: Hockey
Hockey	A Level Study	Vocational	0.47	0.53	1.4: Netball
Netball	A Level Study	Vocational	0.86	0.14000000000000001	1.3: Rugby
Rugby	A Level Study	Vocational	0.53	0.47	1.2: Football
Football	A Level Study	Vocational	0.31	0.69	1.8: Individual Sports
Individual Sports	A Level Study	Vocational	0.64	0.36	2.1: Attendance 
Attendance 	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.88900000000000001	0.88800000000000001	0.86199999999999999	0.85	0.88700000000000001	0.89900000000000002	0.88500000000000001	2.2: GCSE Entry Score
GCSE Entry Score	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	5	5.7	6.7	5.7	5.3	5.7	5.9	2.3: Above, same or below Predicted Grade
Achieved Above Predicted Grade 	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.35299999999999998	0.44	0.5	0.46200000000000002	0.7	0.33300000000000002	0.5	Achieved Predicted Grade 	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.35299999999999998	0.4	0.33300000000000002	0.38500000000000001	0.1	0.55600000000000005	0.25	Achieved Below Predicted Grade 	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.29399999999999998	0.16	0.16700000000000001	0.154	0.2	0.111	0.25	2.10: Individual Sports
Individual Sports	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.5	0.25	0.25	2.5: Rugby
Rugby	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.44	0.4	0.16	2.4: Football
Football	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.35299999999999998	0.35299999999999998	0.29399999999999998	2.7: Hockey
Hockey	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.46200000000000002	0.38500000000000001	0.154	2.6: Netball
Netball	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.5	0.33300000000000002	0.16700000000000001	2.9: Cricket
Cricket	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.33300000000000002	0.55600000000000005	0.111	2.8: Basketball
Basketball	Achieved Above Predicted Grade 	Achieved Predicted Grade 	Achieved Below Predicted Grade 	0.7	0.1	0.2	3.1: External performance standard by sport
None	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.06	0.125	0	0.33	0.11	0	0	Club	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.69	0.5	0.4	0.67	0.67	0.86	0.2	Regional	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.125	0.375	0.3	0	0	0.04	0.2	international	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.125	0	0.3	0	0.22	0	0.6	4.1: Sports Academies influence on enrolling in college
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.94	0.78	1	0.7	0.78	0.86	0.6	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.06	0.22	0	0	0.22	0	0.2	5.1: Received pressure from coaches to miss lectures
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.19	0.19	0	0.11	0.22	0	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.75	0.75	0.9	0.89	0.78	0.86	0.6	6.1: Pressure from academic lecturers to miss sport
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0	0	0	0.115	0.11	0	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	1	0.75	0.9	0.67	0.89	0.56999999999999995	0.8	7.1: Does academic study take priority over sport?
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.44	0.625	0.8	0.89	0.67	0.43	0.2	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.25	0.06	0	0	0	0	0	8.1: Positive Response - Becoming a professional
Positive Response - Becoming a professional	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.5	0.56000000000000005	0.6	0	0.115	0.14000000000000001	0.2	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	9.1: I have considered dropping out of sports academies
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.06	0	0.1	0.22	0.11	0	0	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.88	0.94	0.9	0.67	0.89	0.71	0.8	10.1: I have considered dropping out of college or changing course
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.06	0.06	0	0.22	0.11	0.11	0.6	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.94	0.81	1	0.67	0.89	0.44	0.4	4.1: Sports Academies influence on enrolling in college
Positive Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.94	0.78	1	0.7	0.78	0.86	0.6	Negative Response	Football	Rugby	Netball	Hockey	Basketball	Cricket	Individual Sports	0.06	0.22	0	0	0.22	0	0.2	image2.emf
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