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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.




Task One
Understanding the role of Constable/Maintaining Professional Standards.


Policing was first introduced in 1829 via the metropolitan police act stating, “It is expedient to substitute a new and more efficient system of police in lieu of such establishments of nightly watch and nightly police,” (Metropolitan Police Act 1829, 2021). The then Home secretary Robert Peel saw that the current methods of night watch groups were not meeting the demand to keep the streets of London safe and therefore he spearheaded the need for a professional police force. This force would be given the correct training and powers to deal with the criminality of that time. Peel would go on to become prime minister and continue to grow the metropolitan. This was the initial professionalisation of the police force. Since then changes have been made to continue the development of police forces. One such change was the hugely impactful Police and crime evidence act (PACE) 1984. PACE was introduced to firm up laws around key elements of policing. There were major concerns around institionalised racism within police leading to the botched investigation around the death of Stephen Lawrence and so PACE is seen as a corner stone of modern policing. The UK government describe it as “PACE sets out to strike the right balance between the powers of the police and the rights and freedoms of the public. Maintaining that balance is a central element of PACE” (Police and Criminal Evidence Act 1984 (PACE) codes of practice, 2013). The introduction of this act has had the biggest impact on the role of a modern constable as it dictates processes in which an officer must follow. For example, the codes E and F state that interview must be audio and visually recorded. This ensures that the highest standards are maintained and officers can be held to account if necessary. Further to this, a search carried out by officers on a male called Osman was deemed unlawful because the officers did not give their names and stations contrary to code A of pace. (Osman v Southwark Crown Court, 1999).

The biggest change being undertook in order to professionalise policing, as of late is the college of policing making it mandatory for officers to hold degrees. They have made a number of pathways available to ensure inclusivity, which this essay will discuss later in the essay. The two main pathways are joining with a degree and joining without a degree. In both scenarios, the recruit would complete a standardised university degree on the subject of policing. The people who join with a degree would have 2 years of higher-level essays and assignments whereas the non-degree holders would have three years building up to the dissertation style essays. The college of policing state “It’s understood that learning and support for new recruits will help them to start well and stay in a job that recognises their level of expertise and values their contribution” (College of policing, 2020). An important point is raised here in relation to understanding the role of modern policing. Before now, it was not accepted at which level a police officer operates. The forces across England and wales recruited differently, the degree entry programme standardises this, showing outsiders that police officers are expected to be highly educated and operate at such levels. Modern policing has many different demands other than simply responding to crimes and so the degree aims not only to teach recruits how to deal with different situations but why the responsibility falls on us to deal with it.

Another aspect of understanding the role of a constable is maintaining professional standards. This is a vital part of modern policing because the police service is being scrutinised more than ever before and the expectation on the service delivered is higher than ever before. In order to fairly preserve these standards is the presence of the Independent Office of Police Conduct. The IOPC describe themselves as “oversees the police complaints system in England and Wales. We investigate the most serious matters, including deaths following police contact, and set the standards by which the police should handle complaints. We use learning from our work to influence changes in policing.” (Who we are | Independent Office for Police Conduct, 2022). Having an independent body who are able to review incidents without bias and in sole order to improve the service that the individual forces provide. They do this by investigating failings in different incidents and then make recommendations that should be acted on by those forces. The forces and their individual standards departments also echo these standards. This area ties into the newly introduced policing degree and the methods in which new students are taught how to police. This method develops a certain culture of progressively improving the services provided. This is aided by the continuous development that takes the form of the evidence matrix and the PDU. These make the officer evaluate different aspects of the job and identify areas to improve. 

The final area to consider while assessing the role of a police constable is the inclusion element of the workforce. One of the main pillars of the police force is that officers are representative of the community they serve. As the populations become more diverse so must the officers that police those populations. This area, as previously mentioned has a deep history within the police. An enquiry into the Stephen Lawrence death did point out institutionalised racism within the police. (MACPHERSON, 1999) In order to not repeat these failings’ officers with all ethnic background must be hired. This not only provides the representative work force that is crucial for communities to feel that the police force is there for them but it also provides the individual forces with valuable insight and first-hand knowledge of these different cultures and communities allowing them to better police them. 

In conclusion, the role of police constable is a rapidly changing environment; this coincides with the demanding society. As stated above police organisations are implementing new measures to ensure new officers are effectively trained. The new degree holder programme is still in its infancy so research is limited however, people have spoken on the matter the chair of the Thames Valley Police Federation stated that the degree entry programme is “a ludicrous situation that places unreasonable demands on our new recruits”. (Thompson, 2022). 
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Task Two

The College of Policing say’s “Response policing is the term widely used to describe the teams of police officers that respond to emergency and non-emergency calls from members of the public.” (Response policing career pathway, 2022). The police is a multifaceted organisation with many different teams that carry out various roles, yet the picture that is imagined by civilians is that of a response officer. This alone indicates the importance of the role. There are many reasons that this is the perception of the police, chiefly among which the fact is that response officers are the front line and the individuals who interact with the public. 

Further, into the college of policing article cited above, it details the main responsibilities of a response officer. They include, protect the public and proactively patrol their communities. The most important responsibility undertook by the response officer is protecting the public. It would be at the heart of every decision made while dealing with the public, whether it is dealing with a victim of crime or a vulnerable person. Making decisions to safe guard the public is paramount to what officers do. An independent safeguarding organisation said this about the police role in safeguarding. “The police are a key safeguarding partner. In emergency situations they have powers to intervene to provide immediate assistance due to a health condition, injury or other life-threatening situation.” (NICE, 2022). In responding officers are routinely asked to safeguard individuals the above situation points out that the police and specifically responding officers are relied upon to carry out that safeguarding duty, as there are powers at an officer’s disposal that may be required and are simply not available to other relevant bodies. The next responsibility specified by the college of policing is ‘proactively patrolling their communities’. Response policing would, for obvious reasons make the reader think about reactive policing. Which stereotypically would be receiving a 999 call or responding to a non-emergency incident. However proactively searching out crime is a part of policing that is targeted internally. The days of keeping track of detection rate and setting targets are gone but this is not to say that being proactive is not still a responsibility for response an officer. National Academies of sciences argue that “A number of strategies used by the police to proactively prevent crimes have proved to be successful at crime reduction” (Weisburd, 2017).

Proactive policing would target the high crime areas and be tailored for the specific types of crime that area is experiencing. Such as drink driving in town areas or burglary in neighbourhoods. Another school of thought is that the proactive policing finds crimes that would not otherwise have been reported therefore increasing the crime rate of the area. Two American based researchers “have conducted a study on the benefits of proactive policing and have found an example where removing it appeared to lower crime rates” (Sullivan, O'Keeffe, 2017). However, in any situation, it is the duty of the police to detect and take action against crime despite how its detected. 

Over recent years with ever more accessibility via social media and improved transparency with in the force, public perception has become more of an important factor. The police federation state, “there is strong evidence that public perceptions of fair and respectful treatment by the police can influence compliance with the law” (Higgins, 2020).
Perception is defined by the oxford dictionary as “an idea, a belief or an image you have as a result of how you see or understand something” (Definition,| Oxford. 2022). This definition clearly indicates the possibility disconnect between the perception of an individual and the reality of the matter. As previously indicated there are many more avenues now that an idea of the police can developed. The main ways are mainstream news, social media or personal experience. Recent events can have a huge impact on public perception, this would then have a considerable knock on effect to the real world and how people behave with police officers. For example of this, a survey was conducted on members of the public to gauge their perceptions of the police (public-perception-of-the-police.csv - data.gov.uk, 2022). The survey has been running since December 2014 to the present day and the same questions are asked every three months.  The questions include, “Agree the police are dealing with the things that matter to this community”, “Agree the police treat everyone fairly regardless of who they are” and “Police do a good job in the local area”. The consistent tracking of allows observation if there are any trends or abnormalities to shifts in data. 

The questions of dealing with things that matter in the community began on 72 percent of people agreeing with this statement. Since then to December 2021, this has fallen to 63 percent. The question of treating people fairly has also dropped from 74 percent in 2014 to 64 percent in 2021. Lastly, if police do a good job in 2014 67 percent of people asked agreed but in 2021, only 51 percent agreed. The statistics represent a clear trend of declining confidence and trust in the police. This data could have been impacted by news coverage of the police showing it in a negative light. The recent murder of George Floyd was rightly covered heavily by press and was a big topic online. The angle worked was usually one of the police failing which was correct in this case. Although this happened in America steps have been take in our forces to negate any similar issues however, coverage online or on the news creates a disparity in the perceptions of the public.  

Major incidents the civil contingences act 2004 defines emergency as “an event or situation which threatens serious damage to human welfare in the United Kingdom or in a Part or region.” (Civil Contingencies Act 2004, 2004). In terms of the response element to a major incident, there is a procedure that officers are directed to follow; this is detailed by the acronym ACE CARD. This is set out by the college of policing, it stands for approach, cautions signs, examine scene, casualties, ambulance/partner agencies, remove obstructions and detailed investigation.
In conclusion, response policing is a challenging and complex area; there is significant evidence to suggest that the public perception of police has an impact on crime. Due to this police, organisations must be diligent in how they carry out their duties.  
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Task Three 
Information and Intelligence/Communication Skills

“Intelligence is information that has been analysed to assess its relevance and reliability.” (Intelligence: enhancing the picture of serious organised crime affecting the UK, 2022). From this, it can be establish that information is the raw unevaluated material. While intelligence is processed and analysed information that is specific and useful knowledge. 

The way in which the police evaluate the raw information is by using The National Intelligence model otherwise known as NIM or the 3x5x2 method. “Intelligence management processes allow decisions to be made about priorities and tactical options.” (College of policing, 2022). The National Intelligence is a new introduction, coming into place in 2004.

The national intelligence model is used by all police forces as a college of policing approved method. As stated above it allows the raw information to be vetted and turned in to specific intelligence, it also allows that intelligence to go to the correct level of management for an informed decision to be made. This ease of process can improve the effectiveness of proactive policing as officers can act swiftly from intelligence that may present threat, risk or harm. The 3x5x2 method refers to the process of grading the information to identify its reliability and strength the first section of 3 is reliable, untested or not reliable. Secondly is how the information is known to the source. The Five options are known directly, Known indirectly but corroborated, known indirectly, not known and suspected to be false. Finally is who can view the information which is lawful sharing permitted or lawful sharing with conditions so only specific people can view it. As this is a standardised  process it has been noted that lack of clarity on how to grade intelligence is a draw back. According to John and Maguire (2003), it was noted, “Basic Command Units’ assessments (both strategic and tactical) showed an unstructured collection of data on a range of crimes due to the variance of tasked assessments”. John and Maguire later go on to point out there is a lack of training in this area leading to the inconsistencies. The case for continuing the National Intelligence Model is still valid however. This is argued by Gardener stating, “Provides greater consistency of policing across the UK” and “it Allows operational strategies to focus on key priorities” (Gardener, 2020).

[bookmark: _GoBack]A way in which the police collect information is a covert human intelligence source also known as CHIS. A CHIS is defined as someone who “covertly disclose information obtained by the use of such a relationship or as a consequence of the existence of such a relationship” (Covert Human Intelligence Sources, 2022). Simply put a covert human intelligence source is a person who is in the community and has links to people of interest to the police and said person is willing to work closely with the police to disclose this information. An example of a CHIS may be someone who works for a business that is known to be dealing drugs for and organised crime group. The CHIS could provide the police with information such as identities and roles. An established CHIS would commonly have an officer known as a handler. This officer’s role is to receive information from the CHIS and vet it for dissemination, their duties would also include safeguarding the CHIS and directing the CHIS on what type of information is required which would be very specific to the situation.  The CHIS would fall into a category known as the targeted information. The government commented on the value of a covert human intelligence source stating, “The use of CHIS is key to protecting national security and fighting serious crime” (Gov.UK, 2021). Other methods that are targeted are automatic number plate recognition cameras or general CCTV camera. They are specifically designed to collect information from the public. The other two category’s set out by the college of policing are routine collection and volunteered information. Routine information is knowledge that an officer may pick on their day-to-day duties. An example of this would be stop searches where prohibited items are found, arrests, or simply responding to an emergency or non-emergency call. They way this newly found information is then processed is simply by the officer using a template that uses the national intelligence model. If a situation where an officer stop searches someone and finds prohibited items on them, then this is recorded on the internal system and possibly an intelligence log is submitted to then be reviewed and action by a dedicated intelligence team. Officers on day-to-day duties also usually pick up volunteered information, this is when typically a member of the public has seen something or heard something they wish to share with the police. This does have similarity’s to the covert human intelligence source but is in a non-formal capacity and usually the member of public does not have specific links to activity in which the police would be interested.
In conclusion, collecting information and intelligence is hugely important to how the police operate. It is not an overstatement to say that the police rely heavily on collecting information and have invested in maintaining the current systems and developing new ones. “We continuously look for new opportunities to collect, develop and enhance traditional capabilities to increase the quantity and quality of intelligence available to exploit both in the UK and abroad.” (NCA, 2022). Despite this, as pointed out above there is still a lot of room for improvement in terms of truly standardising the intelligence process. 
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Task four

British police forces are a consent-based endeavour, “unique in history and throughout the world because it derived not from fear but almost exclusively from public co-operation” (C. Reith, 1956). Preserving life and limb is a central pillar to police work, so much, so that there are specific powers that are given to officers such as section 17 of the police and criminal evidence act. This act states “a constable may enter and search any premises for the purpose— of saving life or limb or preventing serious damage to property” (Police and Criminal Evidence Act 1984). Another example of how important protecting the public is to police forces is within Gwent’s priorities. Two of the five are based in protecting people, “keeping neighbourhoods safe” and “protecting the vulnerable” (Gwent, 2022).

The police make use of many different methods in order to make people safe. Most importantly police powers. The powers police are given are most commonly written with the publics best interest in mind. Much like section, 17 of pace there are many more powers that have the sole purpose of making it easier for the police to protect people. A police framework that is used frequently is known as the four Ps. These are pursue, prevent, protect and prepare, this strategy was first set out as a counter to cybercrime in the home office’s document ‘CONTEST’. In that document, it states that its goal is “not only to protect the people of this country and our interests overseas but to do so in a way that is consistent with and indeed advances our commitment to human rights and the rule of law” (HM Government, 2011).  This strategy has now been adopted in many other areas. For example, west Yorkshire police have employed the four Ps and added to it. “A fifth P, “Partnership” is embedded across the entire West Yorkshire approach.” (Joyce, 2022). Due to the versatility of the four P’s it allows forces such as Yorkshire to set up the framework in public protection in mind. The initial pursue element is what most would assume is the main responsibility of police forces; put simply to actively go after individuals who have committed harm. This element is the most recognisable and there for has the biggest impact when shown to the public. In an era when perception of the police is covered widely in the press it is important to make the pursue area as visible as possible. Secondly is prevent, this stage is being able to identify where in the community harm is likely to happen and then intervening and inhibit that risk. The prevent stage must come at an early opportunity in order to actually prevent any harm. As an example of this using education as a tool of early intervention. If children can be educated about such topics as drug use then they may be less likely to engage in those activities in the future. The protect stage is all about reducing the vulnerabilities that are present. In the original document ‘contest’ the government describe measures taken in line with the protect stage “It covers protection of critical national infrastructure (CNI), crowded places, the transport system, our borders, and our interests overseas; and protection against threats from insiders and from the misuse of hazardous substances.” (HM Government, 2011). In this, we can see that the government have employed methods known at target hardening; in a smaller scale, we would see this in areas such as adding street lighting, added CCTV, improved locks and improved doors. These are all an effort to make it harder for the crimes to be committed. The final stage is prepare, this take a realistic stance of some people will inevitably come to harm. It is the governments, and in turn the police is job however to reduce the amount of harm suffered. To achieve this it is vital that there are good support in place. Of course the police are the first place people are going to call in an incident so good response times and available officers are need. There are limitations to the support the police can give however so other services like social, Housing, health, drug and alcohol and mental health services all need to be ready and capable of offering the correct support. This ties into the approach west Yorkshire takes with adding another P of partnership. The way in which people are currently safe guarded is through meetings called MARACs. These are multiagency risk assessment conference. These are meetings in which the police and all other relent bodies such as the ones mentioned above come together to discuss particular issues with community members and then create a plan on how to best protect them. 

Another challenging issue for public protection is the more modern threat of organised crime. The most common ways that OCGs are effecting people is County lines “County lines is a form of criminal exploitation where urban gangs persuade, coerce or force children and young people to store drugs and money and/or transport them to suburban areas, market towns and coastal towns” (Home Office, 2018), CSE and Modern slavery. County lines is a method that gangs use, mainly in the drugs enterprise to expand their operation. They would send members from the city outwards into more rural and uncontrolled areas to set up a base of operation from which to sell drugs. The people sent out from the city are sometimes forgotten as victims in this process, they are committing an unlawful act but a lot of the time it is due to their own addictions and vulnerabilities they are almost always being exploited by more senior members of the gang whether financially, sexually or otherwise. “It remains a huge challenge for exploited children to be viewed as victims of human trafficking”. (Stop & Prevent Adolescent Criminal Exploitation, 2019). This obviously poses a very significant risk to those subjected to it. Organised gangs also employ modern slavery, which takes multiple forms. The gang’s traffic people across boarders and these people are then forced to work for little to no pay while other are forced to work in cannabis cultivations. These people are often vulnerable due to the lack of communications skills or the fact that they have no access to support.

In conclusion public protect has always been a core value of police forces. The landscape of policing is ever changing and with this, the risk presented to the public. Forces must make use of the powers and continue to improve the strategies used to disrupt criminal behaviour and exploitation. 
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Task five 


Reducing re-offending is a hotly debated topic as if this can be perfected it will have a huge knock on effect across society. This added to the new intervention of evidence based policing, the area is being invested in significantly and officers are being educated on the topic. “This plan sets out our ambition to reduce reoffending through a whole system approach across Wales that targets the complex root causes of criminal activity effectively”(Gov.UK)
Before delving any further into the area it is first important understand, what evidence based policing is. The college of policing define the term as “the best available evidence is used to inform and challenge policing policies, practices and decisions.” (Evidence-based policing, 2022). From this definition, it explains that evidence-based policing is an ever-changing environment due to the constant review and challenging the current norm. It encourages partnership between forces to allow for the free movement of information. For an example of this from a team called ‘Think Family Early Intervention Scheme’ this is a in force team that set out to do the following, “led by PCSOs who work with families to understand their key difficulties and identify sources of support. The focus is on prevention, targeting low-level problems before they become severe and high risk.” (Better evidence for better policing, 2022). This scheme has obviously seen successful application and has now been shared with other forces. It is a multiagency approach of looking at areas within families that have the potential to escalate and intervening early to find solutions. The support offered would involve other agencies like social services and drug and alcohol services. This early intervention and help alleviate the demand on not only the police but also most other services in this sector by simply providing the correct support. Evidence based policing has been broken down in to 5 distinct areas by Bryant and Bryant (2019) stating the five areas are “State the question, Gather the existing evidence, Assess the existing evidence and undertake research, Implement the findings, Evaluate the implementation”. The first stage of stating the questions allows the practitioners to focus on the particular issue without becoming off track. Simply due to the nature of policing and how interlinked, most issues are it is easy to try to address on issue and cover a lot more. Secondly gathering existing evidence is self-explanatory. 
When applying the evidence based policing process to the real world and looking for solutions, one theory that reoccurs is the crime prevention triangle. “The Crime Prevention Triangle states that in order for a crime to occur, all three components of a crime must exist” (M. Glenn, 2022). The three sides of the triangle are desire or sometimes-labelled motivation, the opportunity and the ability. These are widely thought of as the key components to a crime taking place. It is my opinion that this theory underpins many others and other theories simply address the facts pointed out by the crime prevention triangle. For example, a practice called environmental design faces the ‘opportunity’ part of the triangle head on. Also known as, target hardening environmental design looks to make it more difficult for would be criminals to find opportunities to commit crime. Most common uses are better street lighting, CCTV, safer doors and in extreme circumstances such as counter terrorism bollards placed strategically to protect civilians. Another theory that targets the ‘desire’ part of the triangle is the broken window theory; first studied by Philip Zimbardo, the theory states “The broken windows theory states that visible signs of disorder and misbehaviour in an environment encourage further disorder and misbehaviour, leading to serious crimes, first studied this”. Very simply put this is the desire part of the tringle. This theory suggest that people conform to a norm, so if it can be made that the norm is a thoughtful community that cares about the surrounding then this will drive down crime rates. The connection between these theories and evidence based policing is that if a force implemented the broken window method and saw success then this information would be shared and improved upon by other forces. Adversely if there was negative effects observed then forces could learn from this also. 
As mentioned earlier in the essay reducing re-offending is a major focus within policing and other services. It has been noted that the younger age groups disproportionally contribute to crime numbers. “While those aged 18–25 make up only a tenth of the British population, they account for a third of prison admissions and a third of the overall social and economic costs of crime” (reducing re-offending, 2022). This could be to a multitude of reasons but the key learning is how, once the crime has been commit do we reduce the likelihood of that person repeating the crime. From the use of evidence based policing a team called ‘DIVERT’ oversee the following “Custody Intervention Coaches embedded in six custody suites across London support approach eligible 18-25 year olds to offer education and employment opportunities and other support” (Better evidence for better policing, 2022). The DIVERT team have noted that offering the correct support to 18-25 year olds while in custody can contribute to the reduced numbers of re-offending. This suggests that education and support can influence decisions on committing crime; this theory can be applied more broadly in schools and prisons.
In conclusion, it is clear that the evidence based policing approach can effectively identify the most successful ways to handle any given situation. The opportunity for learning from different forces is endless and offers an entire country partnership. A close working relationship where successful practices are shared freely is inevitably going to improve the service that police organisations provide. 
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This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	5. Transferable Skills for Life and Professional Practice
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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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