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Assignment One For Learning Climates ECES6010/C 
Introduction 
The purpose of this assignment is to critically evaluate six elements of effective learning climates. According to Terry Heick (2018), Effective learning climates are defined as ‘educational facilities such as a school or classroom in which education is valued of the highest importance where positive learning practices are demonstrated through student/pupil based teaching and learning’(Heick, 2018).The six elements that have been chosen to critically analyse, discuss and evaluate include; positive behaviour management, assessment for learning, visible learning, using the outdoors as an effective learning environment, the role of parental partnerships and finally social and emotional aspects of learning. 
Positive behaviour management 
‘A person who has been punished is not thereby simply less inclined to behave in a given way; at best, he learns how to avoid punishment’ (Skinner, 2009). 
Positive behaviour management is defined as a technique used to work with challenging behaviour and re-constructing techniques in an environment where poor or difficult behaviour ceases to be created (Harris, Hewett, and Hogg, 2001). Another definition of positive behaviour management that argues with Harris, Hewett and Hoggs statement comes from topnotchteaching.com, according to various educational practitioners’ who use this blog, positive behaviour management can be achieved with any child by using fairness and consistency and also by sharing rights and responsibility policies with all pupils (topnotchteaching.com, 2020), so rather than conditioning the child or scaffolding children to behave a certain way as Harris, Hewett and Hogg (2001) have stated, topnotchteaching.com use persuasion rather than force. 
According to Mathieson and Price, examples of how practitioners can influence and practice positive behaviour management within the learning climate include strategies such as reward charts, stickers, tactics such as the golden table at the end of the week and helper of the day, just to name a few of the increasingly growing plans for individual and whole classroom needs in terms of behaviour and positive reinforcement(Mathieson and Price, 2003). Within the Welsh curriculum practitioners are known to use online resources such as the classroom dojo or hwb to be able to stay in touch with parents and guardians regarding a child’s behaviour be it in terms of praise or scolding. Although the strategies that have been mentioned have been used for an increasingly long amount of time practitioners are also known to use conflicting and critical practices to condition children’s intellect on how to gain praise in future conditions, for instance according to Ellis and Tod, practitioners are in control of how a child reacts and behaves in each situation with the exception of those with additional learning needs or learning difficulties who may require more individual strategies and support (Ellis and Tod, 2013). To be able to use critical practice is to explain to the pupil what has happened or where they have gone wrong in terms of behaviour and encourage a different reaction in the future should the event in question happen again. The way in which to use an opposing practice is to take into account the examples of Matheson and price (2003) as mentioned previously and turn them into scolding practices, for instance taking stickers away from the reward chart or in terms of modern teaching strategies to disallow the use of technology such as the laptops or I-pads during breaktimes or free time play. 
Within learning facilities, it is common to see policies regarding dealing with positive behaviour management with the main policy being aimed towards the paramount of children’s needs and sensitivity when looking at positive reinforcement. According to a journal published in 2012 the policy on positive behaviour management stands to be a strict document stating that there shall be no prejudice, discrimination, or tolerance of unlawful behaviour management strategies (Ball, Hoskins, Maguire and Braun, 2012). In terms of criticality of policies Louise Porter mentions that children may not be told or explained to about their rights in school or education (Porter, 2007). 
When it comes to reinforcement of positive behaviour management it is said that the most recognisable key theory comes from B.F Skinner (1958) who believes the impact of rewards and praise within the classroom is far more successful than negative practices used to punish or scold a child. B.F skinner was a behavioural psychologist who studied operant conditioning to shape a child’s behaviour patterns for instance, Skinner studied two differing reinforcement stages called positive and negative reinforcers, the practitioner would use one of the settings and the child in question would simply react and increase positive behaviour as a response to either setting (Skinner, 2008). In a criticality sense, Skinner found the previous theories of Pavlov’s classical conditioning too simplistic to influence behaviour and found success through the operant conditioning practice instead. Pavlov’s classical conditioning was used on animals rather than humans however further research has been conducted throughout the years on children such as the Bandura bobo doll experiment and John Watsons little Albert experiment which had a negative outcome in both circumstances and changed the mindset and behaviour patterns of the children involved (Alpin, 2018). 
When asking what works well and how this element is effective it is common to see children who are excited to go to school and aim to gain rewards and praise as well as a boost in confidence within children who want to achieve their goals and work towards being the best, Whereas when looking at what does not work as well in terms of positive behaviour management within a learning climate it is not uncommon to find children who frequently misbehave get rewarded at the first instance of good behaviour rather than some children who display good behaviour regularly are often left behind or forgotten as well as a rise in competitiveness and jealousy (Hulac, 2011). The use of positive behaviour management is crucial for a successful learning climate because the children will have goals and aims to achieve from a young age and to build on throughout their education. 
Assessment for learning 
‘Assessment does not concern assignments of grades, evaluation or whether instruction is effective. Assessment is designed solely to feed into the learning process and make learning stronger (Perkins, 1995). 
According to Cambridge community.org assessment for learning (AFL) can be identified as an effective approach to learning and education that allows pupils to create a student-centred feedback system to improve in the standardised learning process (Cambridge-community.org, n.d.) However, some believe that asking a child to assess their own learning is unethical, biased and has very little effect on the child’s intellect, this argument comes from Luann Voza at classroom synonym.com (Voza,2020).
[bookmark: _Hlk57965760]The practices used when conducting assessment for learning include strategies such as reflection for example, two stars (two positives) and a wish (a target to improve on) in all subjects, the use of questioning the pupils on topics that have been covered with open questions being prioritized, regular feedback be the critique positive or encouraging rather than negative, peer assessment for example, classmate marking schemes and finally, probably the most relevant and effective in terms of assessment to learning is self-assessment for instance, if the child in question was to partake in the topic or subject within the future what would said child do differently next time? (Laveault and Allal, 2016). As well as these practices that may benefit the pupils and practitioners in their learning and educating strategies there are also critically analysed opposing practices such as the use of closed questioning or short simple answers regarding feedback of a pupils classwork as well as not giving the child a sense of anything that could be improved within the future, irregular feedback or lack of marking and grading pupils work and flaws in the peer and self-assessment strategies, for example, brief unexplained feedback from classmates and bias (Stiggins, 2008). 
Gov.uk have created a policy for assessment for learning within learning climates. The assessment principles of 2014 document states that schools are required to provide evidence of the progress of pupils through self and professional assessment to parents/guardians, governors and Ofsted inspectors when requested. To use effective policy practices and in terms of possible criticality surrounding ethical precaution practitioners must provide reliable and authentic unbiased documentation of children’s increasing or decreasing progress, practitioners should be as involved with assessment to improve or adapt their teaching methods and ensure the educational facility is updated within innovation and the best possible practice (Gov.uk, 2014).
Professors Ian Black and Dylan William (2005) of Kings college London theorised the importance and effectiveness of assessment to learning by using five strategies that are commonly practiced within learning climates, these strategies include understanding, clarification and sharing the intent of the assessments, organising effective classroom discussions and opinions that provide evidence of assessment, providing feedback, creating learning resources by using other students for example, peer marking tactics and ensuring that the pupils are in control of their own learning strategies using child-centred assessment (Sherrington, 2019). The criticality of Black and William’s five strategies include bias, unsupported evidence of positive or negative assessment grading as well as misunderstandings, for instance in the word ‘assessment’ which some may see as a testing and grading strategy rather than simple reflection or evaluation and children’s fear of change, for instance children who tend to do well in their studies may find difficulty and struggle to find faults or possible improvements within their classwork (Alexander, Anderson and Gallegos, 2012). 
The use and effectiveness of assessment to learning has many positives and challenges. The factors in which work positively when analysing this element include the improvement of classwork and individual learner outcomes, self-efficacy confidence within the pupils when evaluating their best possible outcomes which also links in with improved independence (Berry, 2019) however when critically analysing the critique of assessment for learning Cambridgecommunity.org state that the misconceptions of this element include additional influences within the facility such as parents who are linked with the education of students believing that assessment for learning and testing are the same as each other however, a practitioner will use various activities to assess their pupils, learning is no longer seen as a dictated environment and should have elements of children-lead grading systems and the majority of parents and caregivers believe that the work done whilst in school must always be returned with a grade, again this misconception is based on outdated learning conditions and the issue with continuous grading is that children will often take notice of their grade but ignore the feedback provided with it (Cambridgecommunity.org.uk, n.d). 
Visible learning 
‘The aim is to encourage students to become actively involved in seeking evidence, their rule is simply not to do tasks as decided by the teachers but to effectively understand and manage their personal learning gains’(Hattie, 2012). 
In Woodburn primary school the practitioners use the theory of John Hattie to define visible learning as an approach to education and learning that encourages goals and aims to be able to achieve the best outcome prior to assessment for learning strategies (woodburn.mgfl.net, 2020). Another description of visible learning comes from teamtomeducation.com which states that when asking children what they learnt in school the answer is often closed captioned as a simple ‘nothing’ or ‘not much’, visible learning changes these answers by having a practitioner explain in detail the tasks in which must be completed and to ensure each child within the classroom environment understands specifically what is being asked of them (teamtomeducation.com,2018). 
[bookmark: _Hlk58093404]The effective practices used when giving examples of visible learning include three simple questions. The questions in which educators should focus on when including this element into their classrooms include what are the children doing and do they understand what to do? The second question is are the classroom students conscious of how they are completing their tasks? which focuses on methods and the final question is how well is the task explained? which focuses on self-assessment and reflection (teamtomeducation.com,2018). Another effective practice of the use of visible learning includes team and peer assessment such as encouraging the class to talk to a friend or table partner and explain the task that has been set to ensure capability is met, take tasks slowly and step by step and use a smiley or sad face system, for example the children draw a happy or sad face at the conclusion of the task or lesson I order to reflect on their understanding and to improve standards of explanation from a practitioner point of view (Cook, Tankersley and Landrum, 2013). The criticality involved with practices of visible learning includes examples such as the expectation that all children will understand the instructions from the first explanation, the teacher does not use questioning such as asking if the children understand or go into further explanations and the tasks set are all individually based rather than adapting and improving social and teamworking skills in which are key elements to successful understanding and practitioner effectiveness (Hattie, 2013). 
The policy of the use of visible learning is continuously focused on ethical and non-discriminatory practices, for instance children with additional needs such as autism, visual impairment and dyslexia, just to name a few are most likely to require additional or one to one support and to have instructions repeated more than once when completing tasks (Fenner, 1999). An example of policy within visible learning is adapted from the education act of 2011. The education act of 2011 states that practitioners must learn in tune with their students to improve and adapt their educating methods to suit the differences of needs in the classroom to create a successful holistic outcome for each learner no matter their strengths or weaknesses in learning (Gov.uk,2011). The criticality of visible learning when discussing policy surrounding the topic comes from the outdated education act of 2002 which mentions the rights and regulations of children with additional need but does not mention the use of visible learning and its importance to modernised educational standards (Gov.uk,2002). 
The popularised theory of John Hattie (1999) is most likely mentioned when visible learning is in place. In 1999 Hattie asked the students at a university in Auckland what impacts on a child’s learning? Hattie mentioned the practitioners are the biggest main factor within childhood learning climates, practitioners must be passionate about their teaching methods and be able to track a child’s progress. Hattie updated his theory in 2015 and added the importance of building individual relationships with pupils, looking for critique in their own teaching and focusing on evidence-based teaching to achieve effective visible learning (Fastiggi, n.d). The criticality of John Hattie’s visible learning theory include the criticism of outdated evidence and older perspectives of successful education and finally, visible learning is solely focused on being the best and full achievements which in a modernised society of educational standards is not as important nor what the purpose of attending school is aimed to be defined as within recent times (Rømer, T.A., 2019)
The effectiveness of this element within learning climates stems from what is working well and what needs drastic improvements. In terms of what is working well visible learning practitioners will often encourage children to become independent but will guide them along the way and support their dedication by positive reinforcement such as saying phrases that have always been heard such as try your best and complimenting children’s ideas, visible learning raises confidence and gives hope to all pupils, visible learning also is beneficial for all pupils due to the fact that Bowlby (1969) stated that all children learn and develop at different stages yet they are all equal (Smith, Cowie, and Blades,2011)In a critical or in a what needs improvement viewpoint, children often wonder if the tasks that are set are being completed efficiently and correctly, visible learning should encourage the voices of children within their own learning in order to progress the methods of the practitioner (Alderson,1995). To summarise, in the effective element of visible learning the positives outweigh the negatives yet an educational practitioner should always be encouraged to add new methods to their teaching and continue to build on their knowledge of the strengths of each individual pupil within their classroom environment.  
Using the outdoors as an effective learning environment 
According to outdoorclassroomday.com the key statistics on the use of outdoor learning environments include a total of 97% of teachers state that ‘outdoor learning is critical for children to reach their full potential and 88% of children are happier when learning outdoors’ (outdoorclassroomday.com, 2019). 
The purpose of outdoor education is to form various activities which take place outdoors to expand more practicality when learning (Ardroy-oec.co.uk). Another description of using the outdoors as an effective learning climate comes from outdoor-learning.org, this reference states that ‘outdoor education provides never ending opportunities for additional and applied education’ (outdoor-learning.org,2020). 
When thinking of the term effective outdoor learning practices a variety of examples may come to mind such as nature walks, community area projects, for example litter pickers and field trips however effective outdoor learning can also include a sense of freedom and well-being, physical activity and movement and encourages a connection with the natural world as well as offering a unique learning condition and opportunity for expansion of knowledge (outdoormatters.co.uk, 2007). Critical or opposing practices include parental co-operation for instance, not giving permission for field trips or to leave the school premises.  
Inspectors of Ofsted focus on stimulating and beneficial factors within an effective educational environment, one of the key factors to achieve this is through outdoor education facilities is to study the EYFS (early years foundation stage) framework (2020) , published by the department for education which currently states that educational settings must have outdoor activities daily and an outdoor area for recreation times. The EYFS framework (2020) also critically states that should an issue such as poor weather arise, children must have free space indoors for recreation as physical activity and movement is vital to a child’s growth and development (gov.uk). An additional policy of outdoor learning comes from the crucial health and safety requirements, all pupils must have updated or up to date details of emergency contacts and provide evidence of risk assessment analysis (Gov.uk, 2018). 
Susan Issacs (1948) was an educational psychologist who heavily focused on the use of the outdoor environment to benefit learning strategies and create new approaches to development within childhood education (Giardiello, 2013). Issacs main priority within her research was the importance of outdoor play rather than strict educational practices. Issacs theory heavily follows the theory of Friedric Froebel (1837) however Froebel’s theory focused on the educational aspects rather than the use of play within childhood due to the jump within time as in the 1800s children were seen as miniature adults, nevertheless Froebel regarded the use of outdoor education as vital (Quay and Seaman, 2013). No theory is without criticality, in the case of Frobel, critics saw the theory of outdoor education as unable to be amended or changed positively, critics also stated that rather than simple use of dictation children needed arts, music and moment and Froebel’s theory focuses solely on fine motor skills rather than cognitive and emotional skills (Gibson and Haynes, 2009). 
Outdoor education has a series of advantages and disadvantages, in terms of what is working well there are factors such as a decrease in childhood obesity, improvement in teaching children with additional learning needs such a ADHD, focusing on mental and emotional well-being, encourages use of imagination and initiative and increases skills such as problem solving and team building (outdoorlearning.org, 2020). In terms of criticality there are also factors in which outdoor education does not work as well as presumed, for instance, the use of health and safety policies that always need to be remembered and include updated information, unpredictable weather, additional paperwork, such as risk assessments and the importance of making sure to follow the curriculum requirements (Sanzateaching.org, 2015). 
The role of parental partnerships 
‘The most overwhelming key to a child’s success is the positive involvement of parents’ – Jane D Hull, 2003 (The Scots College, 2017). 
The parental partnerships whilst in education are crucial to a student’s intellectual progress, parental engagement and partnerships with the educational facility is defined as parents or guardians taking an effective and vital role in the practice of educating their child (Price-Mitchell, 2020). 
In modernised times, schools have become far more encouraging and practical in terms of parental involvement with children’s education and rights for instance in a practicality sense schools give the opportunity to parents to be a part of the parent/teacher association (PTA) and host regular meetings detailing school events such as discos for holidays and any to discuss factors that work well as a school and with the education system and factors that could be improved, if the PTA is not possible for most parents to attend educators also host parent evenings to discuss the progression of an individual child to their family and guardians in both a positive and criticality sense and fund raising opportunities to improve school facilities to ensure the school environment thrives (Sheldon and Taylor-Vorbeck, 2018). Opposing practices of parental partnerships include clashes with schedules, for instance parents who work evenings or do not have flexibility in their schedules may not attend parents evenings or have the free time to lend a hand to the school PTA, inclusion officer interventions, for example, if parents believe their child is not being heard or treated fairly within their education and altercations with parents and staff regarding the progress of their child’s intellect. 
The policy in which supports parental partnerships within a learning climate come in different sectors, for instance the use of an open door policy, the sharing of information and families who use English as an additional language. An open door policy is a practice that can be used by all parents with a child in the educational sector to feel free to arrange a discussion on any concerns or to check their child progress with the practitioner or higher education staff such as the headmaster or mistress, the criticality of this may include conflict of scheduling or opinion. The sharing of information policy encourages the facility to complete monthly information regarding what is happening with the school or to give insight into any upcoming events as well as the use of parent evenings to discuss progression and critique, the criticality with this policy includes mis-information or outdated information being given, schools must ensure all their information is given accurately, this could cause conflict in planning. The use of English as a second language policy states that there will be no discrimination throughout communication with all parents and guardians and to encourage visual aids and multi-language books and resources to benefit both the children and parents who use EAL, the criticality with this policy includes staff being unaware of EAL and miscommunication (Brookes.ac.uk,2018). 
A well-known theory of the vitality of a parental partnership role comes from the key theorist Lev Vygotsky (1962) who strongly emphasized the importance of educational interaction between children and adults, such as parents or guardians and educational practitioners (Holzman, 2016). Vygotsky studied and interpreted the theory that a child’s cognitive understandings were highly influenced by their adult supervisors who can scaffold the way in which children learn (Adler-Tapia, 2012). In a criticality sense Bronfenbrenner (1979) believed that parents/guardians and teachers or practitioners working as one team would not always be successful, for instance in comparison to Vygotsky’s theory, Bronfenbrenner also studied and believed that the influence of those closest to the child could scaffold children’s educational mindset however, Vygotsky’s theory has fault when failing to mention possible confliction of both teachers and parental roles through the educational process of criticism for example, the child may show signs of a learning difficulty and the parent of said child denying the possibility and not co-operating with the correct solution to the issue (Pritchard and Pritchard, 2006). 
To find the effectiveness of this key element within learning climates an evaluation of the positives and criticality is analysed, in terms of the positive factors the role of parental partnerships creates a vast majority of examples of what is working well, for instance, by using the three Rs system of respect, responsibility and relationships children can feel comfortable whilst in study and education, this is because teachers and parents all build healthy relationships with their students and children to become role models and someone children can turn to for guidance as well as parents taking responsibility by helping the school become beneficial to all children from the very beginning of primary education (Inclusiveschools.org,2015). The school develops a sense of community building and allows all children to feel safe and happy throughout their studies. It is difficult to discuss what is not as successful when looking into parental partnerships however conflicts happen to be the most common issue within this element. Conflict can be categorised in three titles planning, implementation and relationship conflicts, planning conflict can start when both practitioners and caregivers do not share the same updated information as each other and have different views or opinions on the students’ needs and educational strengths. Implementation conflicts and criticality arises when parents become aware of plans of special education practices that are not implemented to a high standard. Relationship conflicts could arise when a differentiation of cultures or ethics for instance, breakdowns in communication if English is not a first language and critical assessment of a student which would be communicated through parental meetings (Perras, 2020). 
Social and emotional aspects of learning 
‘The social and emotional aspects of learning can improve attitudes positively towards ourselves and those around us academic standards and performance – Durak et al 2011 (Quotemaster.org,n.d). 
Social and emotional aspects of learning can be defined as a whole-school approach to encourage social and emotional behaviour or feelings that may affect the education and learning development of all students, for instance having an attendance record, using rewards and praise or positive reinforcement (Gov.Uk, 2010). The criticality of the use of social and emotional aspects in learning climates has a wide variety of ethical index, for example discussing sensitive topics with empathy and compassion and being cautious to religious differences. 
As it stands physical, social, health and emotion (PSHE) lessons are a crucial part of the current Donaldson curriculum in Wales, this sector of education focuses on emotions, relationships and right from wrong circumstances and examples (pshe-association.org.uk, n.d.). To gain a successful fulfilment of practice in relation to social and emotional aspects of learning educators are required to form unique attachments to children to understand their feelings, use meditation, keep track of feelings and issues with a daily chart to be able to notice any changes in their students emotions and finally, to look at the pupils interests to be able to give the children child-lead activities (Cohen, 2003). Opposing practices include taking the current practices and making them ineffective, for instance, missing a day of meditation or emotion tracking could really affect a child negatively as they need to express how they are feeling and be at a calm and happy environment for the best well-being outcome. The criticality of these practices in summary must be an ongoing procedure in schools to understand and safeguard the pupils each day (Pignolet, 2018). 
The policies regarding social and emotional learning is adapted from every child matters policy of 2004 to allow children to express and talk about how they feel and what is happening with their personal and school lives, the conflict of use of this policy comes from safeguarding and mental well-being issues such as children not speaking up or talking about what is causing them distress (Gov,2004).  
Erik Erickson (1963) developed a psychological theory that explains how each child discovers their individual identities in a social and emotional context (Salkind, 2004). Erickson followed the theories of Sigmond Freud (1895) and whilst they share a small majority of the same beliefs and research, for instance, they both state within their theories that each individual is born with a series of their own basic instincts that is continuously developed through the stages of maturity (Sigelman, and Shaffer 1992),both theorists also have opposing ideas in a critical sense, this includes Erickson vastly relies on the emotional benefits of having supportive peers, parents and teachers above all for effective social and emotional well-being aspects of learning whereas Freud states within his research that although having supportive factors within childhood is important it is not vital to the psychological educational context of childhood (De Berg, 2012). 
The use of social-emotional aspects of learning has a series of positives and critical categories to show evidence off educational effectiveness. In terms of what works well, social and emotional education encourages the use of verbal and visual learning strategies, promotes confidence, encourages positive mental health techniques, improves the academic success of learners by using vital skills and improving relationships with friends in school. The criticality of the use of social and emotional elements of learning in schools is argued by Nancy Bailey who discusses the dark side of social and emotional education. Bailey (2018) states that social and emotional aspects in learning climates is unproven and a strategy of psychosocial practice that is used unethically by teaching children as young as three years of age to discuss their thoughts so openly, Bailey also states that to ask children personal questions that can change and adapt opinions of parental or educator practices is completely unethical and unrequired (Bailey,2018). To summarise, the use of social and emotional aspects can be argued to be an effective practice with criticality that must be addressed within time. 
Conclusion 
The aim of this assignment was to critically evaluate six individual elements of effective learning climates. Within this assignment there have been examples of elements that are known to work well in educational sectors as well as elements that have had numerous barriers around effective learning practices, these six points have been critically analysed and evaluated using wider reading and research, theory, policy and practice examples throughout. The most important elements of effective learning climates are undoubtably positive behaviour management and the role of parental partnerships because of the crucial effect on educational achievement. 
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