An academic critique of current thinking in relation to the use of reflective practice in teaching and learning.

Reflection in a professional setting gives a framework on which you can build further learning and is a way in which you will be able to see what your best skills are and will be able to recognize that there are abilities that came unexpected. It is also a structure that can be used to identify change or intervention, taking time to explore problems that may have occurred and preventing them happening in a later stage (Hargreaves and Page, 2013).  Whilst conducting reflective practice you may come across issues such as problem solving, organizational skills, critical thinking skills and personal change management. These are fundamental principles that a person will face, especially in a profession such as teaching (Roffey-Barentsen and Malthouse, 2013). 
For any educational practitioner reflection is a vital part of their job. According to Shandomo (2014) through the progression of critical reflection, adults come to interpret and generate new knowledge and actions from their ordinary and sometimes extraordinary experiences. Critical reflection mergers learning through experiences with theoretical and technical learning to form new knowledge constructions and new actions or insights. As a PCET student reflective practice is a vital when taking part in professional teaching experience as it allows students to better their experiences and outcomes whilst they are just getting used to a new setting, they will need to be able to find out what they are good at and what they could improve on for future professional practice (Carlton, 2013).
There are many different reflective theories that can be used when conducting reflective practice as a teacher. Throughout this paper, the main focus will be on Gibb’s reflective cycle and also Kolb’s experimental learning as well as Mezirow and Dewey, as all four theorist could be used to conduct the refection process  of teaching and each theorist could be critiqued in different ways, depending on what the situation is that is being reflected upon and each model gives a different viewpoint or emphasis on how to review your own skills and practices and can be used to shape and inform personal reflections (University of Leeds, 2017). 
Mezirow (1998) based the idea of reflection on the fact that we should critically reflect on our own assumptions so that we have a principled approach to thinking. He called critical reflection ‘emancipatory dimensions of adult learning’. He explains that it is difficult to criticize your own work independently without the help of another person (Mezirow,1998 cited in Gregson and Hillier, 2015, p.69).  In the profession of a teacher, you could use feedback from other teachers or learners to be able to critically reflect on your own work to make changes or amendments that you think would be suitable to make the situation more appropriate.
According to Academy of Medical Royal Colleges (2017) trainee professionals need consistent feedback in order to place their performance and reflection into the framework of a suitable standard. Initial reflection prepares the trainee professional to receive feedback and enables the trainee to identify important distinction and place all aspects of the event in context. Reflection followed by feedback allows the most learning from the event and assists the trainee to proficiently develop the compound collection of skills, knowledge and values needed for professional practice, which is important in any educational profession. Whilst studying the PCET, trainee professionals were asked to reflect on any feedback given after being observed whilst teaching, this was to enforce improvement on their development, but this will also continue in future careers as teachers. 
On the other hand, as PCET students it is important that we receive feedback from a professional teacher and feedback is given responsibly with high quality content to be reliable. Poorly received feedback may lead to future problems if the trainee teacher is given false information to reflect upon, how will they be able to improve the quality of their professionalism? (Academy of Medical Royal Colleges, 2017).
Dewey’s approach to reflection was like Mezirow’s as he agrees that professionals should work together in order to be able to use their ideas upon reflection but Dewey’s approach to critical reflection lead to a more experimental approach and believed that people act but also observe the consequences of our actions. He goes onto explain that professionals, especially teachers use the problems that have already occurred to see how they work, if they do not work as effectively as they should, they should apply a new context to the problem to make it better, rather than giving up on it, he calls this ‘conjectural anticipation’ (Dewey 1933 cited in Gregson and Hiller, 2015 p. 67). This approach could be used in teaching with different assessment methods or activities that may not go as well as expected, you could use this opportunity to reflect on why this activity did not go well the first time and how you could have made it work for another time or another group of learners. 
As a PCET student transitions from a learner to a professional it is important that they have a good understanding about what they have learned from their experience as a student and is able to reflect on what they can take from this learning experience (Gregson and Hiller, 2015). As Mortiboys (2012) suggest reflection is about learning from experience. In order to learn from experience it is important that we consider the emotional component of the experience. 
Gibbs’s reflective cycle is useful when taking into consideration the Professional Standards for Further Education (2017) when planning, preparing and delivering lessons. It was also useful when self-evaluating as it follows different stages: Description, Feelings, Evaluation, Analysis and Conclusion which guided me in the right direction to be able to set myself goals and targets for future development. Also, this model of reflection is a good way to work through a professional experience and was originally produced for repeated situations such as teaching (University of Edinburgh, 2019). As a PCET student this is the model that I used the most as it gave a guidance into what issues had to be thought about and how I could develop the in the different stages of the model, it gives structure for reflective practice which could be adapted to different situations. 
Likewise, Kolb’s experiential learning sees personal experience as a vital part of refection. According to Stirling (2013) learning is a continuing process that has impact on experience and Kolb emphasized that learning is a process that occurs from and is repeatedly tested through practise. As a teacher you will continuously be learning through practice which will be an important part of a reflection process. 
Reflective learning through experience is designed to develop personal and professional skills to prepare students for their following profession. Reflective learning helps teachers become more aware of the learning process; it encourages critical thinking and investigation of their own abilities, suggesting both strategies for improvement and new strategies for addressing challenges arising during the learning process ((Pallisera et al., 201, Cited in Colomer et al, 2013, p.366).
 It also appears to help teachers identify their own learning needs and become more aware of what their learning may be worth to them in the future. Reflection through experiential learning can serve as a useful practise for developing skills such as independent learning and adaptation to new professional situations. It therefore gives teachers a strong idea of how to communicate their sharing experiences (Colomer, 2013).  
This paper has analysed different models of reflection and has given an insight how to why reflection is important when considering a PCET student who is learning new things every day. Although, after months of training, reflection has become part of everyday life whilst on teaching practice as it has helped to learn what practices work well and considered the issues that have been faced throughout and how they have evolved into better practice as a professional teacher. I have learned that other teachers use different models of reflection to help them in their own practice, although, personally Gibb’s is the one that I have found the most useful as it covers different aspects that may have been faced and also gives a good structure to reflection in order to make improvements. 
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