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	Brief description of the activity:

	Firstly, the children sang the speckled frog song. When ‘one frog jumps into the pool’ one child will get up and ‘jump’ into the pool. This goes on until there are no children left. The children then practiced their counting, then completed a worksheet, where they coloured in frogs and then counted how many they had. 


	Aim/Objective of the activity:

	[bookmark: _GoBack]One aim was to help the children to learn to count and get them to understand the idea of counting backwards and physically see what it means. I thought this would work as children learn best through seeing something physical and being involved in their learning, rather than just being told how to count backwards. 
Another aim was to help children identify their colours, which I did through asking them to choose colours to colour in their frogs. This worked as they were able to choose their own colour, so it wasn’t forced on them to name colours of anyone else’s choosing. 

	Your role:

	My role was to plan the activity and set it up ready for the children. I provided them with props, which were laminated frogs on sticks, so that they had something to hold, and so that it was more fun and memorable for them. I ensured that all of the children understood what the activity involved before it began, so that none of them felt confused and to make sure that they all wanted to take part. I lead the activity to ensure that it all went smoothly, and watched to see who was able to count both forwards and backwards correctly, and helped the children who struggled. 
After the singing activity, and practicing to count, I gave all the children a worksheet to work through, which required them to colour in the frogs and then count them. I ensured that I gave all of the children the chance to work independently on their colouring and counting, however I supported each individual child whenever they needed it to ensure that they learned as much as they could from the activity. 

	Positive aspects – why?

	Most of the children were able to count forwards and count backwards from 5 after carrying out this activity. I learned that this activity did work, because the children were enjoying and having fun while learning, so they were not aware that they were learning so they didn’t get stressed over getting it right. 
All of the children were able to identify the colour that they were using to colour their frogs, so I ensured that I praised them and told them that they were doing a good job. 
Most of the children were able to independently count their frogs, and the rest did it with some support and encouragement. This shows that the activity worked, and that they all gained some skills from it. 
All of the children enjoyed taking part in the activity, as it was fun for them and they didn’t feel like they were learning. 


	Challenging aspects – why?

	
Not all of the children knew all of the words to the song, and so more practice is needed for it to work best. Also some were a bit shy singing the song, and so they needed a little more encouragement to participate and get the best out of the activity. 
Some of the children got over excited about moving about on the chairs, and so had to be told to calm down if they wanted to continue with the activity.  
Some finished the worksheet before others, and so they began to get bored and chatty. This distracted the other children when they were trying to complete their worksheets. 


	What knowledge was demonstrated?

	I used my previous knowledge that children learn best through songs and rhymes to create a fun activity for them in order for them to learn in a fun way.  
I created an age appropriate worksheet using my previous knowledge about developmental milestones and what children should know at what age, so that the activity was suitable for their age and stage, and not too easy or difficult for them to complete. 


	What skills were demonstrated?

	
I used repetition to help the children to learn to count down and to learn their colours, as repetition helps children learn and remember things. I also praised the children for getting things right, and encouraged them when they needed it. 
I used laminated frogs on sticks as props in order to make the activity more fun and memorable for the children. 
I used my own initiative to ask the children different questions relating to their colouring, and by asking them to count. 

	Which values were demonstrated?

	I encouraged independence, as I allowed children to choose their own colours to complete their worksheet, and encouraged them to attempt to count independently. I also encouraged teamwork, as they all had to sing the song together, and count together both forwards and backwards. I also encouraged some of the more able children to help some of the other children to count which encouraged teamwork and friendliness. 
I was inclusive, as I included all of the children, even if they were not confident in singing or counting, or if they were too shy to sing. 


	What could have been done differently?  Why?

	If I were to do this activity again, I would practice the song first, so that all of the children knew the words and weren’t so shy singing it. 
I would prepare another activity or worksheet for those children who finish the first worksheet before others, so that they don’t get bored waiting and play up. 
I could do this with more children so that they are learning to count down from a higher number, however I would have to be aware that the more children there are, the more exited they may get. 
I could have used props, such as little teddies or numicon, to help the children who struggled to count their frogs. This would have enabled them to count more independently, and to physically see and hold it. 







Benefits of reflection

There are many benefits of reflection: these include:

· Providing the best care and outcomes for children
· Enable parents and practitioners to see constant changes and improvements in practice
· Highlights the practitioners’ strengths and weaknesses
· Helps practitioners understand their intentions and values
· Makes personal beliefs and biases more evident 
· Can be a powerful tool for organizational learning

Each of these benefits are described in more detail below: 

· Professional practitioners want to provide the best care and outcomes for the children in their setting. Reflective practice is an effective way of maintaining and continuously improving the quality of their practice.  Continuously reflecting on practice will enhance the practitioners skills and improve confidence and motivation, help them improve and take ownership over their practice, identify professional development needs, and support them to set targets (Pacey.org, 2016).








Theory of reflection

One theory of reflection is Schon, who talks about reflection in action and on action. 
Reflection in action is carried out as we do something, also referred to as thinking on your feet. Reflection on action is carried out after an experience, which allows us to think about an experience from different perspectives, and identify how we can improve. This is supported by Bassot, (2016). 

Gibbs model of reflection:

[image: ]
(source: Cambridge-community.org, no date)

Gibbs reflective cycle is useful in encouraging practitioners  to think through and reflect on all the phases of an experience or activity (Oxford Brookes University, 2018). 

Importance of reflective practice
What is reflection?

Reflective practice is based on thinking about what we do and how. It is about considering why we made one choice over another, or the reasons behind certain priorities or principles. It involves practitioners thinking and talking about what sits at the core of their practice, and over time, their values become clearer (Lindon, 2012). 

In order to be reflective, practitioners need to recognize their strengths, and acknowledge what could be improved. They should take professional responsibility for continually improving the quality of their own practice, and should consider the impact of their practice on the children and families in their care (Pacey.org, 2016).

Practitioners should be able to use their initiative and begin to, with guidance, reflect on their own experiences, rather than being dependent on others to start the process. They are not expected to manage without support, however they should be able to start identifying how and why they need support (Lindon, 2012).

One method of reflective practice is keeping a reflective journal. This is a way of documenting ideas, feelings and observations either on paper or on a computer. This can help you to focus thoughts and ideas, develop voice and gain confidence. A peer group is another method of reflection. This can be a powerful support for individual reflection, as the group may discuss work related issues, share learning experiences, or try out a form of collective reflective practice (Participatorymethods.org, no date).











· 

· According to Millington (2013), reflection highlights strengths and weaknesses in order for practitioners to understand why they have behaved in a certain way or made a choice, as well as knowing how they feel about it, and identify any training needs.  In the long term, it improves professional judgement, increases awareness and usage of different skills, and encourages positive responses to change. 

· Reflective practice can be helpful in understanding our own intentions and values, and provide support in working in a difficult environment where our ethics and morals may be challenged, and where the environment may be both physically and emotionally demanding. This is supported by  Participatorymethods.org (no date). 

· Reflecting on academic or professional practice may make personal beliefs, expectations and biases more evident. It makes you aware of the assumptions that may be made automatically as a result of your view of the world. This is supported by LearnHigher (2010). 

· Reflective practice can be a very powerful tool for organizational learning, monitoring and evaluating (Participatorymethods.org, no date). It can also be used to address different issues, including conflict, position and power issues. 

· Reflection is an important part of practice, and will benefit children as well as their parents and carers, as they will be able to see constant changes and improvements in practice and feel confident that their children are being cared for to a high standard. Practitioners will also benefit both personally and professionally, and reflective practice will support them to continually improve.  This is supported by (Pacey.org, 2016).








Barriers of reflection and how to overcome them:

When early years practitioners have a genuine commitment to young children, they are willing to consider what is getting in the way of better practice. More experienced practitioners have a responsibility of identifying what is preventing less experienced practitioners from reflecting Lindon (2012).

Time consuming:

Reflecting on practice can be time consuming, and practitioners can be very busy. However, this shouldn’t be a massive issue, since reflective practice occurs naturally. For example, while commuting or having a coffee break, discussions can provide opportunities for reflection (Millington, 2013). Pacey.org (2016) agrees, adding that making the time to reflect is important, as well as finding the tools that work best in order to reflect effectively. 

Negative view 

Reflection is now a necessary requirement, and so some people may have a negative view of it, or may be afraid that the reflective report will be a tool used to criticize their individual practice or performance. It should be understood that reflection is simply part of the learning cycle, and provides evidence of the effectiveness of learning as opposed to something that is critiqued and then used against you (Millington, 2013).

Others tell them what to do:

Some practitioners may take the view that it is up to their senior practitioners to tell them what to do or what not to do. They think that there is no point in reflection because they set out the rules. However, practitioners that think like this are sure to be given contradicting advice and guidance (Lindon, 2012).




Faults and strengths:

Some practitioners believe that reflective practice is about finding faults. However it should also highlight strengths. How practitioners view reflection can depend on their first experiences of it, including peer observation and constructive feedback (Lindon, 2012).

Similarly, according to McGregor and Cartwright (2011), some practitioners may feel that they don’t want to think about activities or experiences that went badly. Using a model of reflection, such as Gibbs (above) and understanding why they are beneficial can be very useful in helping practitioners reflect in order for them to improve their activities and experiences. 

Lack of academic skills

Some people may be put of reflecting because they don’t feel that their academic skills are good enough to write everything down. However, reflection can be creative, and so practitioners shouldn’t feel too constrained about how things are written down. For example, it could be written in a reflective journal, as hand written jottings of in e-portfolios (McGregor and Cartwright, 2011).

Routines:

Some practitioners feel that working with children is a practical job, and so they become focused on what works well for them and their routines. Efficiency and ease become more important than how babies and children experience those routines. Some practitioners may question the advantage to changing their routines if the children are happy and it all runs smoothly. However, young children normally don’t have any idea that their routine can be changed, and have learned that if they sit quietly, boring times of the day will be over quicker (Lindon, 2012).































Element 4 Personal Development Plan

Goal 1: learning sign along 
Existing knowledge and skills- I have gained some knowledge of sign along through communicating with a family member with down’s syndrome who uses it. I have also learned some sign along through copying other family members who can use it. 
	Area for further development (provide further details)
	Why?
	How? 
	Who/ where?
	When?

	Knowledge- 
Learn who to communicate with using sign along and when it is appropriate


	So that I am aware of who may communicate using it, so that I am more prepared. 
	Do my own research on the internet or through talking to other practitioners and family members. 
	Practitioners in settings, family members. 
	before starting a sign along course.  

	Knowledge-
Learn how to ask if someone uses sign along or sign language


	To avoid any confusion if the signs are different. 
	Do own research, or talk to a professional who knows sign along or sign language. 
	Practitioners and other professionals in their settings. 
	Before starting a sign along course 

	Skill- Learn basic sign along

	In order for me to be able to speak with children and adults with learning difficulties. 
	Take a sign along class so that I can begin to learn basic signs, so that I can interact with children with communication difficulties. 
	Sign along teacher in the sign along class setting.  
	As soon as possible. 

	Skill- communication
	Improve communication skills in order to confidently speak to other people about sign along in order to learn it, and to speak to the children who have communication difficulties using sign along. 
	Practice communicating with people, and ask other practitioners for advice. 
	Practitioners and children in the setting, family members. 
	
All the time. 

	Value-

Being inclusive

	Learning sign along will allow me to be able to talk to children and adults with learning difficulties, so they will feel more included.
	Take a sign along course and begin to communicate with children and adults who may not be able to communicate as effectively without sign along. 
	Sign along teacher, children and adults in the setting. 
	After completing sign along course. 



Goal 2: be able to plan better activities for children and be confident in carrying them out  
Existing knowledge and skills- I have already done some work on effective activities, and planned and carried some out in placement 
 
	Area for further development 

	Why?
	How?
	Who/Where?
	When?

	Knowledge- learn what makes a good activity 



	So that I ensure that the children learn from it as best as they can, and so that I can teach them to the best of my ability. 
	Talk to practitioners and see how they plan their activities, and research how to plan good activities. 
	Practitioners in settings, own research
	As soon as possible, before planning any activities 

	Knowledge – what children learn at each stage 



	So that I ensure all activities that I plan are age and stage appropriate so that they are not to easy or hard for the children so that they get the most out of them. 
	Through researching and reading about different ages and stages, and checking with different class teachers what children should learn at each age and stage. 
	Practitioners in settings, own research
	As soon as possible

	Skill- communication 




	Improve communication skills in order to confidently speak to other people about my activity, and to confidently deliver my activity to the children 
	Practice communicating with people, and ask other practitioners for advice. 
	Practitioners in settings, own research
	All the time, whenever possible. 

	Skill- confidence 



	In order to begin to be more confident in preparing and carrying out activities, and believing that they are good and will work as opposed to being negative.
	Through practicing planning and carrying out activities as much as possible and reflecting on them to see what needs to be improved for the activities to be as good as they can be so that I am confident to carry them out. 
	Practitioners in settings, own research
	All the time, whenever possible

	Value- inclusivity 



	To make sure that every activity that I plan involves every child, so that they can all be involved and not feel left out. 
	Through ensuring that all the activities are age and stage appropriate and ensuring that any child with a disability has the same chance as everybody else to be involved. 
	Practitioners in settings, own research
	Whenever I plan an activity or carry one out with the children 

	Value- intuition 



	In order to be more independent when working with the children and planning activities, and to not rely on practitioners to tell me what to do or plan activities for me to carry out. 
	Through doing this, I will gain more independence and confidence to plan and carry out my own activities. 
	Practitioners in settings, own research
	Whenever possible
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