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Introduction
The main component of the course is within the teaching practice, albeit on placement or within the micro-teach sessions. The development of growth opportunities that are presented within this setting is paramount in deepening levels of comprehension. 
How do we achieve this?
Understanding the learning opportunities that the reflective process presents, and the manner in which people best understand, is the route in which a fuller level of growth can be achieved. To better comprehend this, contemporary pedagogies and cross-cutting themes were to be explored within this second micro-teach. The concept was to embed a cross-cutting theme, to the session to develop a multi-faceted teaching and learning experience.
Mindfulness was the chosen session, but the question arose – what is a cross-cutting theme? How can we implement it and add value?
[bookmark: _Toc498810761]Findings
During the evolutionary process that is the PGCE (PCET) course, and beyond into the wider industry, the focus is based around reflective and contemplative practice to develop a broader and deeper comprehension. The continuation of peer reviewed micro-teach sessions, instrumental in the attainment of such comprehension. Nicol and Dosser (2016, p. 34) suggests that “the reflective process can be used as a valuable learning tool in preparation for revalidation”. It is this very reason that necessitates the usage of reflection for continuous development and improvement practices. 
This second micro-teach was to be designed in such a manner as to introduce contemporary methods of teaching, or pedagogies, and how they can enhance the learner experience; promoting an engaging and inclusive environment. To coincide with the new methods, a cross-cutting theme was to be embedded, which could transcend far beyond the initial subject matter. Before we progress with the session, we must establish an understanding as to what constitutes a cross-cutting theme (CCT), and the pertinence of such in the modern education system.
[bookmark: _Toc498810762]Cross-cutting themes versus Cross-curricular themes
Upon the realisation of the necessity to include CCTs, there was, and continues to be some confusion amongst the cohort as to “what exactly is a cross-cutting theme?” The notion of CCTs is a broad aspect: the basics are that unrelated subjects can overlap and be taught concurrently. They vary through tangible and intangible (for example: Numeracy, ICT, English (Tangible) & behaviours, moral compass (Intangible)). As illustrations we can suggest that by learning accounting, you also inadvertently learn excel, or by studying ethics you also become more aware of, and adjust your moral compass. This notion of CCTs conforms to that of the International Bureau of Education (IBE-UNESCO) (2017), which states that a CCT is: 
“Important curriculum content which is to be covered across subjects (or disciplines or learning areas), rather than being taught and learned in one particular subject. These themes can connect programme content across disciplinary boundaries”. 
It must be stated that the Welsh Government (2017) has outlined CCTs as being of social awareness: Embedding equal opportunities, gender mainstreaming, sustainable development, Tackling poverty and social exclusion. These CCTs are aligned to those of the EU and UNESCO. While these indeed do constitute the ‘Global’ objectives of CCTs, on the smaller, domestic agenda we are looking more at employability and essential skills (NPTCgroup, 2017; Dixon & Casey, 2013; Learning, Skills & Innovation Partnership, 2016). 
Employability skills are a multi-faceted and multi-dimensional concept that includes knowledge, skills and attributes that should be possessed in order to succeed in the workplace (Deeley, 2014). These attributes are moving beyond that of the generic job description and in to a wider remit of organisational and social growth. In fact, the current ‘top 10’ list of what employers are looking for include the following (amongst others):
1. Communication, both written and verbal
2. Teamwork
3. Planning and organising
4. Time management
These items listed are rather generic, and in reality, should be embedded in any and all sessions within an education setting. Perhaps the more pressing agenda should be a manner in which that core skills that are deemed to be in high demand can be administered. This is perhaps where ICT becomes more prevalent? However, the UK as a whole, has many skills and competence shortages, drawn from an economy that has moved from manufacturing to the service sector, and an education system that is bound to strict values and bureaucratic procedure. While the education system is focused on key skills, it is obviously failing; the Federation of Small Business amongst others, suggesting levels of literacy and numeracy as concerning (Gordon, 2015; Elkin, 2013).
While there is a necessity to establish a baseline standard of core competences, surely a more admirable and prosperous approach would be to focus upon developing and educating for ‘beyond the now’, whilst retaining these core elements? This could then be utilised as a means to move beyond, blending notions of cross-cutting themes and cross-curricular activity in to a positivistic hidden curriculum.
The hidden curriculum is the way in which values and behaviours are transmitted through the culture of the institution (Scott & Marshall, 2009) as a side effect, lessons that are not intended or as Jackson (1968, p. 17) stated “The unpublicised features of school life”. Within this remit we ultimately have an opportunity to change the culture of where we teach, and the well-being of future generations.
Cross-curricular, is more about how outside subjects can influence or assist in the teaching of a primary subject by design. An example of which can be how the use and understanding of historical president can integrated in to a lesson plan to construct a basis for contemporary issues; or a more relevant usage would be one that Rowley and Cooper (2009) suggests: using ICT as a means of enhancing the knowledge transfer when teaching geography. A further feasible example of a cross-curricular activity can be broached in the realms of psychology and business: knowledge of how you customers think can, and will influence how you operate your business.
While this has moved beyond what was initially intended for this section of the document, it has highlighted perhaps some of the potential shortcomings of the CCT approach to improving long-term productivity, and thus the need to approach the subject from a different direction. A possible direction in which I wanted to explore and hopefully develop within personal teaching practices.
For this micro-teach, the concept of introducing a CCT became the session itself, and the decision was made to bring something that has been of personal benefit. A subject matter that can be implemented across any discipline and enhance the learner experience and multiple CCTs concurrently, cohesively and subliminally (Anon, 2016). Establishing a sense of ‘cognitive belief’ and well-being will intrinsically link to, and benefit countless other CCTs, and society as a whole.
Mindfulness has been proven to enhance Creative thinking, Problem solving and innovation whilst also reducing anxiety and stress (Dasa & Brendel, 2017; Hülsheger, et al., 2013). As such, is fast becoming a core component of social development (Schonert-Reichl, et al., 2015; Brown & Ryan, 2003). While it may not have been in strict adherence to the session brief, the benefits of mindfulness, could in turn become the CCTs for this instance: Creative thinking, Problem solving, and innovation are of profound importance to the traditional notion of employability skills and general workplace well-being (Desai, et al., 2016; Sarkar, et al., 2016).
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The session was outlined to start with a brief history of mindfulness, which touched upon its foundations in Hinduism and Buddhism. How it has influences within Islam and Christianity. The session then went on to explore the possibilities of mindfulness in context. This contemporary usage of mindfulness elaborated on its uses within the realms of Cognitive Behavioural Therapy (Segal, et al., 2012), Mindfulness-Based Stress Reduction (MBSR), and the latest research pertaining to mindfulness being an additive treatment for those with autistic tendencies (Spek, et al., 2013; Cachia, 2017). From here, the session flowed in to two contemporary pedagogies to help ingratiate the knowledge upon the cohort.
Contemporary pedagogies move away from the parent/child approaches of traditional pedagogies, and the notion of leaders and followers. These contemporary pedagogies can be both numerous and diverse: Case studies and discussions/ debates currently proving to be the more popular as they can be easily controlled. However, are better suited to a different subject matter than intended in this instance.
The demonstrative pedagogy becomes pertinent when there is limited literature outlining the theory and the practice (McLain, 2017). The teacher becoming an expert or knowledgeable other (Vygotsky, 1978), places the process within a more meaningful context. 
“Modelling is an active process, not merely the provision of an example. It involves the teacher as the ‘expert’, demonstrating how to do something and making explicit the thinking involved.” (DfES, 2004)
The pedagogic approaches used were through practical application and dissemination of the subject to form a deeper, more personal attribution. For this type of subject, the only way to understand and appreciate it, is through doing, thus the only viable pedagogic approach was through a demonstrative practice and perform a simple meditation and breathing exercise to focus on the moment and centre ones-self. This then transitioned on to the second practical element: Origami is deemed to be of benefit to mindfulness as it to “enhances the ability to be aware of what is happening in the moment and focus” (Wei, 2016), however with the time constraints imposed, an alternative was devised and implemented.
While the demonstrative pedagogies do not conform to McLain’s (2017) prescribed description outlined above; there are numerous types of literature spanning the generations; the thoughts deferred to the old maxim: 
We learn only ten percent of what we read, twenty percent of what we hear, 30% of what we see, and 90% of what we do. Whether this maxim is correct is also up for debate, as there are numerous writers such as Thalheimer (2015) attempting to debunk it.
Although not as focused as the practice of Origami, making paper aeroplanes also focuses and centres the mind on the precision of the folding, yet is less time consuming. As an additional element, the students were asked to write on the paper before folding, something that was causing stress at that time. Once the aeroplanes were complete, a fun element was introduced to lighten the moment: throwing the planes across the room and in to the rubbish bin. This was to form closure, not only on the session but also of the thing that was causing the individual stress.
Once the necessity of CCT inclusion was relayed, the thoughts instantly turned to mindfulness and how it could be brought across in to an actual teaching session. The thought of Learning Objectives and overall desired outcome posing many questions: 
· How could a complex behaviour be introduced, and understood in less than an hour?
· What am I trying to portray in the session?
· Will the students comprehend the potential benefits of Mindfulness?
· Will there be a willingness to partake?
The idea of using ‘mindfulness in context’ within a contemporary setting became a way of grounding the subject. Providing a level of comprehension which was to be further enhanced by the relaying of personal experiences (Espino-Bravo, 2015). While delving in to tumultuous emotions was fraught with anxiety and trepidation, it was intended to deepen the connection and possibilities of how mindfulness could be utilised.  
The session was very well received and garnered positive feedback across the room. The initial feeling of enthusiasm was justified, especially when a number of students approached after the session to rave about it, and how they will be utilising the methods taught in their personal lives. While teaching behaviours is a difficult thing to assess, feedback such as this highlights the receptive nature and success of the session and that hopefully, over time, the behaviours and increased awareness of self will come to the fore.
As outlined above, the teaching of behaviours is difficult and time-consuming to assess, with no absolutes. However, there were elements that could be assessed in traditional methods, for example, the comprehension of the definition, or historical setting. The context of mindful practice was, in this instance to be assessed in an authentic manner, as per Lombardi (2008, p. 3) who believes that authentic assessment “can motivate and inspire students to explore dimensions of themselves and the world that they might otherwise overlook”. This singular sentence encapsulates an element of what mindfulness aims to achieve.
Authentic assessment promotes social learning by facilitating active participation and deeper learning (Bohemia & Davison, 2012). Authentic assessment achieves this by providing demonstrable practices that are utilised by professionals (Sridharan & Mustard, 2017). Further to this, authentic assessment facilitates the development of key employability skills and attributes; attributes such as critical thinking, problem-solving, communication, and enhanced reflective practice (Keeling, et al., 2013).
This method of assessment has benefits across multiple levels, not only does it provide practical application, it also promotes CCTs. Thus, the session and assessment methodology develop CCTs far beyond that of the session and the cohort itself. However, it must be stated that this method of assessment does not lend itself to a ‘scoring system’, and to be fully assessed should place the students in a position in which they can relay the practical elements of the session to a peer group to fully appreciate their level of comprehension (Gulikers, et al., 2004).
Upon completion of the session and reviewing the lesson plan and assessment form, there were a couple of areas that need to be addressed. Primarily the session adhered to the lesson plan, with all objectives met, in the manner expected; with the outcomes achieved. However, within the peer assessment form it was highlighted that the lesson plan should provide further detail pertaining to the strategy for achieving desired outcomes. This is aimed at facilitating other individuals to undertake the same session in the same manner (Flagg, 2017). 
This feedback will be acted upon and assimilated in to future lesson plans, to stimulate ‘onboarding’ of other practitioners. Further to this, the session could have benefitted from a longer timeframe. Perhaps it is a subject matter that needs to be revisited and interpreted in to a specific short course and tailored to specific recipients.
[bookmark: _Toc498810764]Summary
The thought of mindfulness in an education setting is a new concept. While we are seeing the importance of mindfulness venturing in to the corporate World, this is only in the minority. The benefits of mindfulness have been seen across all aspects of life and well-being, and as such, should become an important part of education.
The reception that the session received is indicative of the general consensus of the subject matter; from an audible conservatism at the start to a profound enthusiasm at the finish. This was expected, and planned for within the lesson plan and addressed through the content and activities.
While the session was an overwhelming success, it has also highlighted a couple of areas that I need to address further: Establishing context, or a scenario, a sense of role-play if you will, with the aim of establishing a deeper connection. The second area that needs to be addressed is the level of detail within the lesson plan, to inform other practitioners. Each point will be taken on board and integrated in to daily practice.
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LESSON PLAN

	TOPIC: Mindfulness 
	CLASS: PCET micro-teach

	DATE: 26-11-17
	LENGTH OF LESSON: 45mins
	NO IN CLASS: 20

	DIVERSITY AND INCLUSION REQUIREMENTS: N/A

	AIM OF LESSON: To understand the relevance of Mindfulness, and the benefits of establishing Mindfulness as a Cross-Cutting theme in a social and organisational setting.

	LEARNING OBJECTIVES:

1. Define Mindfulness
2. Understand the history of Mindfulness
3. Contemporary benefits of mindfulness
4. Basic mindfulness exercises


	PREVIOUS KNOWLEDGE:
Expected knowledge is minimal

	ANTICIPATED DIFFICULTIES:
Timing will always be the difficult aspect to manage.
The initial teacher-led components may be a bit dry
Practical application of the exercises may encounter some resistance 

	RESOURCES/EQUIPMENT REQUIRED:
Minimal equipment required, however the PC will have to be working and have access to a strong and stable internet connection.

· PowerPoint clicker
· Sheets of blank A4 paper







	HEALTH & SAFETY:
Organisations H&S protocols will be strictly adhered to.






	HEA PROFESSIONAL STANDARDS:
Please not WHEN and HOW any relevant professional standards occur or are met:
(Include detail of standard and not just the reference number)

Design, plan and implement learning activities (A1) to teach and support students in the understanding (A2) of the subject matter with the aid of leading industry proponents (A5). 

Continuous feedback (A3) and re-iterance will develop an effective learning environment (A4) in which the students can continually benefit.

L/O1: The Defining of Mindfulness will give a base grounding of the subject (K1), delivered using “Microsoft Excel” (K4).

L/O2: Will engage the students to think about, and discuss how the subject matter can influence their lives (K1, K2, K3, V2)

L/O3: Engage with the students to explore the wider implications of the subject matter within the contemporary social and economic environment (K1, K2, V1, V2)

L/O4: Practical activities will provide the base knowledge for individuals to administer the content within their own environments.

The lesson will be continuously assessed through formative assessments (K5) that will grade initial investment and the health of engagement levels throughout.






















	ESSENTIAL SKILLS:
Please note WHEN and HOW Essential Skills occur and are met:

· Communication 
Methods of communication will be administered throughout L/O1 – L/O4. These methods will consist of both verbal and visual stimulus, culminating in L/O4 where self-led, internal communications will come to the fore.



· Application of Number
N/A





· Digital Literacy
The use of Microsoft PowerPoint and YouTube video engrains the diverse impacts of technology as a medium for imparting knowledge and awareness L/O1 - L/O3




· Critical Thinking and Problem Solving
The entire session is based upon being ‘centred’ in the moments, and these moments bring clarity to circumstance, enabling a deeper connection with things and thus finding new directions L/O2 – L/O4



· Planning and Organisation
The session will follow a pre-determined outline. The content will provide students with the tools to establish a deeper appreciation of themselves and how to balance the circumstances in which they find themselves. L/O2 – L/O4



· Creativity and Innovation
Studies have shown that increased levels of Mindfulness increases levels of innovation and creativity. By instilling this notion within the students, both elements will be generated and expressed more freely. L/O2 – L/O4



· Personal Effectiveness
The clarity and connectedness of the moments will allow the students the opportunity to explore themselves more deeply, and encourage continuous professional and personal development.






	STAGE
	FOCUS
	STRATEGY
	TIME

	


INTRO




A





B





C





D





E
	

LEARNING OUTCOMES




L/O1 Definition





L/O2 Understand the History




L/O3 Interpret contemporary uses




L/O4 Practical exercises




Summary
	

PowerPoint





Discussion &
PowerPoint




PowerPoint





PowerPoint & Discussion




 (YouTube)
Handout




PowerPoint
	

1mins





5mins
3mins




5mins





10mins





10mins
5mins




2mins

	

	ASSESSMENT STRATEGIES USED (when and how):
Formative assessments will be used throughout the session to determine the level of understanding amongst the students. 

With the content and objectives being primarily behavioural in nature, and outside an academic remit, Authentic assessment will aim to establish a connection with work/ social-integration and more closely aligned to what you would experience, or be impacted in the ‘real world’.LESSON EVALUATION:
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