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Micro-teaching reflection and critical evaluation

This is a reflective document based on a thirty-minutes micro-teaching that I have delivered in the University of Wales Trinity Saint David’s campus at Yr Athrofa.  As part of the Principles of teaching, learning and emergent technologies module assessment of my PGCE/PCET course.  The session was delivered to the peers of my class.   There were four students who participated and a tutor who was observing and assessing the session.  
The first step that I undertook to start the micro-teaching was to develop a lesson plan (A1).  This was where I defined the aim and objectives.  The aims and objectives followed the professional standards as well as established a lesson and assessment strategy. 
I applied the professional standards as a guide to make sure that the lesson would meet the standard criteria for micro-teaching.  I developed lesson strategies to have a structure on how to break the lesson into parts.  This also allowed for me to be able to help keep track of time.  I created two questionnaires for the assessment strategies, and these were used to measure the students’ knowledge gained from the lesson (A1).  The questionnaires were given out at the start and at the end of the session.  The same questions were on the questionnaires with only minor changes for monitoring purposes.  Prior to the students answering the questionnaire, I explained to the students that it was an informal questionnaire and that it did not apply to their marks.  To compare the two questionnaires, I asked the students to insert a number at the top of the page (K5).  This was due to some people not wishing to share their personal information and to alleviate any pressure the students may feel (K3).  This was the reason that the questionnaire was anonymous (Milne, 1998).  The theme that I had chosen for the micro-teaching was influenza (flu) (K1).  The session was bolstered further with the use of a YouTube video, PowerPoint presentation and leaflets that had been collected from a medical establishment (A5).  In this session there were no special educational needs to be considered.  
When I started the micro-teaching, I felt a little bit nervous. This was due to me thinking that some of the students or possibly all could not understand my accent or maybe the computer would not work properly.  This was compounded by thinking that the teacher who was observing, could ask me questions that I may not be able to answer.  However, through the lesson the students showed attention and responsed by nodding, asking me questions and the observing teacher looked to also be engaged.  As the session started, I began to feel confident due to the lesson going smoothly, the PowerPoint working correctly, and this enabled me to deliver the lesson in a more relaxed way.  Having researched the topic thoroughly I knew the subject well, I was able to answer the majority of the questions correctly and with certainty.  There was one question from the students that I was unsure about.  The student asked me about the contents of the flu vaccination.  I was unsure of the answer to the question.  I did not panic though as I had planned what action to follow if this eventuality arose.  I wrote their name and question down offering to get back to them later with the answer, which I did by contacting the student via email.  The student thanked me for the information and stated again that they really enjoyed the session (A2).   
The students were demonstrating an interest in learning about the subject matter.  One of the students’ commented that she didn’t know that flu could cause death.  Another student commented that she would like to have a flu vaccination.  This demonstrated a high level of engagement (V2).  Overall, the students were very happy and thankfully for the session, as was shown by their feedback.  This was very constructive, and the teacher’s feedback has really helped my development to run the next session (A3).
My expectation of this micro-teaching was to be able to develop an effective lesson, where the aim and objectives were achievable.   I applied the professional standards to the lesson, and this enabled me to support and enhance my standard of teaching (Advance HE, 2011) (A4).
The micro-teaching session went well, and the aim and objectives were achieved.  This was demonstrated when I compared the two questionnaires that were handed out before and after the session as the students improved their marks.  An example of a comparison of questionnaire one and two was the question; what can you do if you get ill from flu?  In the first questionnaire some of the students stated, to go to the hospital, however, in the second questionnaire and after the session the students answered with the following: if you are a healthy person then you should stay at home and try to manage the symptoms yourself unless you are in one of the high risk groups then you should visit a doctor.  The second answer was not only the correct answer, but the students gave a fuller answer than they had on the first questionnaire.  This type of assessment proved to be a great tool for measuring learners understanding and benefited me, the teacher. This was because I was able to measure the student’s knowledge as well as the effectiveness of my teaching techniques (K5). 
The technology used for micro-teaching was a PowerPoint.  PowerPoint, when used correctly, enables you to make clear points and limits drifting off topic.  A video was also added so that the students could see the implication of influenza.  The video was searched for online.  Once a selection of videos were gathered, they were screened to make sure that they complied with the teaching standards, added value to the topic, had no offensive or sensitive content and were not too long in duration.  The video had a good impact on the students.  I noticed that the students were making more comments about the impact of having/not having the flu jab after they had seen the influenza video (A3). 
The Neuro-Linguistic Programming (NLP) is concerned with how people communicate and how this can affect their learning.  NLP identifies a combination of learning styles such as:  Visual learners who prefer to learn by seeing.  Auditory learners who prefer to learn by listening and kinaesthetic learners who prefer to learn by doing.  While some people use the three styles to learn others prefer only one style (Pritchard, 2014).  In this session the combination of the three-learning style was applied.  I have noticed that the visual style had more of an impact on the students for this micro-teaching than the others styles.
[bookmark: _Hlk23001597][bookmark: _Hlk23002493]Referring to technology, Bloom’s taxonomy of learning domains (1956) in order to encourage a higher form of thinking in education, cognitive psychologists Bloom, Krathwohl and Dave (1956)  identified three domains of educational activities of learning, the cognitive domain which involved the knowledge, the affective domains which involved the attitude or self and the psychomotor domain which involve the skills.  In 2000, Bloom’s taxonomy was revised, and it was dividing into six categories:  these categories apply to the use of technologies for learning (activities) are:  Creating; which it applies to the use of technologies of writing an essay and networking with others.  Evaluating; which it applies to the use of technologies of blogging and surveys.  Analysing; which it applies to the use of technologies of debating, running a test and fishbowls.  Applying; which it applies to the use of technologies of team working, practicing and blogging.  Understanding; which it applies to the use of technologies of taking note, internet search, storytelling and social learning.  Remembering; which it applies to the use of technologies of book marking, flash cards, rote learning based on repetition and reading (Anderson, et al., 2001) (Gregson & Hillier, 2015).  The six categorize were applied into my micro-teaching and is demonstratable by the creation of a questionnaire.  I evaluated students by making them fill out the questionnaire.  I analysed the students by their interaction in class.  I used Applying by having the students answer a questionnaire.  Understanding was used by a lady on the video telling the story of what happened to her not having the flu vaccination.  Remembering was used when I repeated the aim and objectives on the PowerPoint at the end of the session.  
As a teacher my responsibility is to ensure students use technology in a responsible manner by promoting the benefits and clarifying the limitations on the use of different technologies.  The teachers’ responsibility is also to demonstrate how to access the university or college computing system and to teach students how to reference, when they use proprietary materials to recognize and prevent plagiarism.  Students are taught to understand and respect the legal policy on the use on technologies.  This is achieved by making sure that the rights of third parties as well as the right of privacy are not violated when technologies are used.  In the PowerPoint there was some information from the NHS and was open for all to access and use for further reading (Bennett, et al., 2015) (K4). 
The student’s behaviour in the main was good, however, one of the students started to talk about influenza and then changed the subject and start talking with the group about her experience of working with nurses.  I was initially going to wait for the student to finish the discussion but noticed that the story was taking up too much time.  This would have meant that I would not finish the session on time.  I had to stop the conversation in a respectful way to continue on with the session.  The student apologized for the disruption and then I was given an extra three minutes to complete the session.  As a teacher, my role is to encourage students to have an appropriate behaviour and respect others (Curzon & Tummons, 2013) (V1).  In future I will look to intervene quicker so that the lesson does not overrun.
The most challenging part of the microteaching session was to deal with the students talking and going off point.  As I was not expecting this to occur, I was unsure of how to react.  Reflecting on this I would interject quicker so that I can keep the session to time.  I was also aware that the students were of a higher level (level six) than the level that I would be teaching (level four in Health and Social Care) (K2).  This could mean that although the lesson was pitched at the right level of the attendees it may have been too advanced for the target level.
The part of the work that I felt was the most successful was when I compared the two questionnaires and analysed the students’ responses for the correct answers.  It gave me satisfaction that my teaching techniques was successful.   As a teacher I have a responsibility to improve students experiences and to enable them to achieve.  Planning learning activities for students based on their needs and to create a safe and supportive environment for learners to learn.  In the future I will assess students using a questionnaire and I will be planning to add other activities.  As an example of this I will use online questionnaires.
As a teacher one of the roles is to be reflective and to learn from mistakes made as well as successful actions.  When I first thought of micro-teaching, I was feeling nervous as this was new to me.  However, I now understand the merits of Moon (2013) who stated that reflection is a technique for aiding and reinforcing learning (Moon, 2013).  
[bookmark: _GoBack]Referring to reflection, as Gibbs (1988) states it is not enough to have the experience of learning.  Without reflecting on the experience, it could be forgotten.  Due to the feelings and thoughts that arise when you are reflecting, it allows the concepts and ideas to be reinforced into the mind and empower the individual to be able to tackle a situation again to a better standard.  It also permits new situations to be tackled in a more competent and effective manner (Gibbs, 1988).  Gibbs reflective cycle gave me the structure of how to reflect on the micro-teaching and to improve my coaching.  I have gained a new professional skill, especially on reflecting on the lesson plan.  The lesson plan provided me a record and helped me to go back to reflect and analyse my own teaching, to improve it for future sessions.  I have learnt that a lesson plan is very beneficial not only for teachers but also for students.  It could avoid frustrations or unpleasant surprises for the students and help them to achieve the lesson objectives whilst ensuring the teacher stays on track.  I have learnt that applying professional standards into the micro-teaching gave me the necessary tools and guidance to deliver an effective session.  Throughout the process, I have gained confidence in manging myself to stand in front of a class and delivered a lesson.  Finally, this micro-teaching has developed and matured my skillset for conducting a class.  I now feel confident to plan a lesson and apply professional standards to deliver an effective lesson (V3).
For the next micro-teaching, the lesson should be well planned and organised beforehand.  The planning should demonstrate the specific aim and objectives and develop a clear structure to follow.  I must make sure to prepare well and investigate in-depth the subject matter so when delivering the session, I am able to do so with confidence.  I will also look to improve how to manage students’ behaviour so that they are able to gain the most of out every session.
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