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How Important Is Environmental Learning To Outdoor Adventure Education?
In this essay I will define what environmental learning is and how it can be important to outdoor adventure education. When discussing outdoor adventure education, physical, emotional goals are achieved (Mortlock, 1984).   I want to discuss whether environmental learning can help towards those personal goals and also other benefits environmental learning will provide for outdoor adventure education.
The term ‘environmental learning’ is quite a broad term.  The dictionary definition of environmental is “Relating to the natural world and the impact of human activity on its condition.” (Waite p.212 2012) Rickinson, Lundholm et al. (2009) suggest that environmental learning is about raising awareness and enhancing knowledge about the environment and society. Learning about the environment can include conservation, sustainability and forming a sense of place within nature.
 Dolesh (2017) argues that we are now living in a world where climate change is becoming a big issue; sea levels are rising and annual temperatures are increasing. The seasons and the weather are becoming less reliable and environmental learning can play a big part in educating people on how to reduce their carbon foot print and minimise their impact on climate change. Climate change is already affecting many outdoor adventure activities. Paddle sports are being affected by flooding from more frequent storms and snow sports are being affected from shorter snow seasons. For outdoor adventure education, the environment and climate change will always be changing, therefore it is important to be educated about the environment and sustainability if we want to preserve our planet. 
In Priest (1986), research he discusses how outdoor education is a blending of both adventure education and environmental education through experiential learning. He demonstrates his theory using a tree; he describes how environmental education can develop confident individuals who can work effectively together to make a positive impact on the nature. This is achieved by exposure to an outdoor environment where individuals can make ecosystemic and ekistic relationships with nature.  Ecosystemic relationships refer to the ecosystem and ekistic refers to people and their surroundings and how people interact and impact on natural resources.  Priest (1986) explains how adventure education programs that involve being outdoors have been successful in bringing about positive behaviour in individuals and states that interpersonal and intrapersonal relationships are achieved though adventure education. Interpersonal refers to relationships formed between people and how they communicate and cooperate. Intrapersonal refers to an individual’s perception of their levels of independence, abilities and limitations. Priest (1986) also goes into detail on how outdoor education, including these two branches of adventure education and environmental education, will allow individuals to form a relationship with nature and the natural ecosystems. It also allows individuals to not only form a personal relationship with others, but also their inner self. These relationships that are formed through experiential learning in an outdoor setting will help individuals to develop a personal responsibility to protect and preserve our fragile environment. 
When trying to define Outdoor adventure education Brown & Beames (2017) suggest that adventure in outdoor education presents risks and uncertainty in a planned environment. However in an article called (Outdoor Education, 1989), they break up what outdoor education is and the many aspects that relate to outdoor education. As outdoor education is such a vast term and there are so many different interpretations of outdoor education, they break it down into different headings. They define adventure education as activities that are purposely built to bring out a sense of adventure. These activities appear dangerous but under correct instruction are not actually dangerous. Examples of these activities include white water rafting and rock climbing. They also discuss how outdoor education (outdoor pursuits/outdoor recreation) are activities that are purely for pleasure, yet personal goals can be achieved through the process of experiential learning. All ages and abilities can benefit from outdoor adventure education. As most activities are adaptable to an individuals skills and needs. Boniface (2000) also discusses how adventurous activities encourage enjoyment and also enhance self-esteem. Individuals don’t have to have an enormous amount of skill to take part in adventurous activities, therefore personal growth can to some extent can be achieved. As outdoor adventure education caters for all abilities and environmental learning is something that is becoming more and more important; these two process of learning work well together in achieving not only personal growth but awareness and respect for the natural environment.

 Spurgeon (1994) emphasises the importance of an environment-centred approach to outdoor adventure education. He discusses how a sense of belonging can be achieved by environmental awareness activities and how these activities have been developed to make students more aware of their natural environment that surround them. To create this awareness of the world that surrounds them, activities are based on activating the senses. Touch, taste, sight, smell and sound are encouraged so that a sense of awe and a connection is made for the natural environment. Outdoor adventure activities can be an effective promotion of personal development and activities such as canoeing, climbing and hillwalking challenge individuals to develop personal skills and push their personal boundaries. Spurgeon (1994) states that outdoor adventure activities should no longer focus on trying to overcome the natural world but should focus on developing a personal relationship with the natural world. With outdoor education the natural environment is the base for activities; its where it all starts.  So to develop personal growth and goals through outdoor activities there must be a need for understanding the environment in which these goals are to be achieved. 
“once a deep connection to the earth is made, a relationship is created which is a source of joy and strength that cannot be taken away” (Spurgeon, n.d., p. 29)
 In my opinion if outdoor adventure education is to continue to be a positive experience for individuals then we must look after the natural environment in which outdoor adventure activates take place. In a study carried out by Hill & Brown (2014) they discussed the importance of having a connection and developing a relationship with nature in order to progress with sustainability . In the study, they interview two teachers and both said that by allowing the children to experience the environment through outdoor education the children would have a connection with that area and therefore develop an affection for the area. They believe that by having direct experiences in nature and gaining this affection for their outdoor surrounds would encourage students to want to protect it.
“Adventure approaches need to deal with environmental issues if they are to protect the setting they treasure so greatly.” Priest (1986, P.14)
However some may argue that encouraging outdoor adventure activities could cause damage to the environment. For example in an article by Davenport & Davenport (2006) they discuss how the growing extreme sport coasteering is potentially environmentally damaging. Coasteering involves swimming, jumping and scrambling along the edge of the coastline. This causes concern that coasteering will erode away at the marine plant life and coastal rocks. (Hill & Brown, 2014). They also discuss that during a rock-climbing/abseiling session that took place at a disused quarry, there was little thought of the environment and history of the chosen site. They go on to discuss how the students where disrespectful and less concerned with the environment they were in and more concerned with their personal development achieved through this activity. However although this is the negative effect of outdoor adventure education, I believe that by including environmental learning in these outdoor adventurous activities it can raise awareness of environmental damages. If taught to take care of natural surroundings and protect the places in which these activities take place, maybe we can minimise the damage that is left behind. Environmental learning does not necessarily have to go into great depth, but maybe something as simple as why it is important to take rubbish home and recycle it, or give it time before returning to the same rock face for a climbing session. 
Another example of humans leaving an impact on the environment is the damage to coral reefs caused by scuba diving and snorkelling. In a journal article by Hawkins & Roberts et al. (2005) they discuss how scuba diving has had a negative impact on the coral reefs and the wild life in that habitat. Although snorkelling and scuba diving does not require physical contact with the coral reefs, less advanced scuba divers were more likely to interfere with the coral reef by removing pieces of the coral as a souvenir. Environmental learning from the dive instructors would minimise this destruction by creating awareness of how precious our coral reefs are becoming. In this article they reported that “more than 27% of the worlds coral reefs have already been lost” (Hawkins & Roberts et al. P.53 2005). If instructors and dive centres gain more knowledge of the environmental impact diving has on the coral reefs, then this knowledge can be passed down to students therefore helping the conservation of the coral reefs.
Potter & Wurdinger (1999) argue that in order to save the natural environment, outdoor adventurous activities should be encouraged to take place in more urban settings. They believe that adventure education can still be achieved in an urban environment. Indoor climbing walls present the same challenges that you achieve in an outdoor environment. By encouraging adventurous activities in an urban setting it will reduce the impact we have on the natural environment. “developing urban adventure is crucial to the survival of the wilderness” (Potter & Wurdinger, 1999, p.61). However they also argue that adventure education in an urban setting takes away this special connection with nature. The environment presents challenges that can not fully be achieved in an urban setting, an outdoor setting enhances the senses, activates emotions which are key to having the full outdoor adventure experience. If individuals cannot experience the wilderness first hand, then they cannot develop an understanding for the environment and therefore cannot develop a meaningful relationship. Individuals experiencing adventure education in a natural environment become more aware of their natural surroundings and therefore are more likely to respect the environment they are in; this is something that can not be achieved in an urban environment. Environmental learning also cannot fully be achieved in an urban setting. When considering Priest’s (1986) tree diagram, experiential learning develops sensory awareness, this can only be achieved fully in an natural setting. When combining environmental learning and adventure education through the experiential learning process all four relationships are achieved therefore producing a better learning experience overall. 
In conclusion, I believe that in order to have the full experience in outdoor adventure education environmental learning is important. Environmental learning allows individuals to form a relationship with nature that has a deeper meaning. Its important to learn about and form a relationship with the environment that these outdoor adventurous activities take place in so that individuals learn to respect and protect the natural surroundings. In my opinion, if instructors and teachers integrated environmental learning while on outdoor adventurous activities then this could minimise the damages left behind. In this way, it is possible to protect and preserve the environment for future generations to use for outdoor adventure education. 
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