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Section 1
According to Goldstein (2012), a definition used for play is that of an activity chosen freely by a child, self-directed and natural. United Nations Conventions for the Rights of Children states that it is the right of every child to play; supported by Yiran Zhao et al. (2019) who state that partaking in play is essential for happiness in childhood. Play Therapy United Kingdom (1995-2017) suggests that there are no alternative objectives to play than to feel enjoyment and delight whilst engaging in leisurely activities of mental and physical nature. Eberle (2014) supports this by stating that play is always fun, including elements of surprise, pleasure, self-assurance, strength and understanding.
According to Isaacs (2013) from viewing the child’s self-directed play, much can be learned about them such as their aims, fears and feelings. Gray (2013) states that through self-directed free play, children learn from their initiative what cannot be taught in a classroom; they are in control of their own lives, learn how to make friends, explore and develop their interests independently. Self-directed play, as suggested by Eberle (2014) can be as simple as freely deciding what object in play a stick may be used for or as stated by Trevarthen et al. (2018), a child’s imagination and creativity at the potential of an empty cardboard box. Play Wales (2020) supports this by stating that self-directed play allows children to be in control by using their own ideas to play in their own way.
Welsh Government (2012) states that every effort should be made to support play on account of its importance to the development of a child’s physical, social, emotional, mental and creative skills. Welsh Government (2015) states that play is central to a child’s intellectual development and through the first-hand experience of playing, children will learn to take risks, problem solve and develop a better understanding of the world around them. United Nations Children’s Fund (2018) suggest that whilst a child decides to play, they do not consider that they will be learning new skills from their play, however holistic development and essential skills are gained; supported by Juster (2015) whom states that research results indicate the necessity of self-directed play in children’s lives to support the development of the whole child.
According to Brockman et al. (2011), physical play is beneficial for mental wellbeing and health with children more likely to partake in the enjoyment and beneficial qualities of physically active play due to the freedom it provides from adults, structure and rules. Early Years Resources (2018), suggest that self-directed physical play such as hopping, skipping and jumping increases the blood flow to the brain, therefore, improving a child’s concentration, memory and entire performance of the brain. Nidirect Government Services (No Date), states that physically active play such as running and riding a bicycle encourages the development of children’s physical fitness, stamina, balance, agility and co-ordination. This is supported by Froebel, stated by Tovey (2013), who believed that physically active play such as tumbling and rolling increase a child’s sense of balance.
According to Ministry of Education (No Date), Te Whāriki supports that physically active play encourages children to move therefore using and developing their muscles to enable control of their bodies, also encouraging exploration which can be executed indoors or outdoors. Storli and Hagen (2010) support the use of the outdoors for physical play by stating that gross motor skills and the repetition of movements dominate in a physically demanding environment; this concurs with Piaget, as stated by MacRae et al. (2018) who believed that child development could be characterised as a movement engaged with the environment and objects, and that repetitive actions were practice play necessary to progress.
Matteoni (2013) states that for children to partake in sociodramatic play such as shop keepers or doctors, cooperative interactions between other children are needed, this, in turn, supports the development of language and social skills. Hart et al. (2013) suggest that sociodramatic play is essential for the emotional and cognitive development of children, however, due to the possibility of aggression whilst playing, such as superhero games, Prairie (2013) suggests that children will also learn control, self-discipline and behaviour skills. Primar Developments (No Date) suggests that sociodramatic play is a free, self-directed play in which children use communication to establish roles and dialogue such as conducting job interviews or playing as parents and babies. This concurs with Vygotsky (1978, cited in Scharer, 2017, p.64) who states that during play a child will always act older that than their age thus creating a zone of proximal development for a child’s intellectual development.
According to Wood (2013), the role of an adult during play is to be continuously observant of the well-being and safety of the child and different approaches and interactions are required in all varieties of play.  Ministry of Education (No Date) suggests that’s physical play can be supported by adults by ensuring that environments are safe and free from danger, risk assessing and checking the equipment is maintained well and allowing the child to play in whichever way or pace they choose without interruption. For sociodramatic play, Play Wales (2014) states that interference from adults can ‘seriously damage the process’ of the play. According to Prairie (2013), teachers can support sociodramatic play by introducing themes in the classroom to influence play and provide materials for their use.

Section 2
As suggested by Little et al. (2011), physically active play with the risk of injury is sought naturally by children, however, according to Brown (2014), children are expected to abide by the limitations and boundaries set by adults in order to provide safe playing experiences. This, as stated by Tremblay et al. (2015) is influential in decreasing the opportunities of learning and developing for children. Pilcher (No Date) notes that the act of taking a risk is often mistaken as putting children at risk therefore, concerns for the safety of children encourages adults to be overly cautious, thus, restricting the opportunity of risky play.
Participation in risky play experiences such as climbing, balancing and rough and tumble play, as stated by Kutska (2013), enables children to acquire new skills, build confidence and self-trust and discover their own limitations through first-hand experience, agreed with by Sandseter (2012). Lavrysen et al. (2015) suggests that although a child will knowingly understand that there is a risk of injury, such as a fall from climbing a tree, the act of climbing is considered exhilarating, furthermore, according to Sandseter (2010), the exploration of fear and excitement in minimal amounts is the intention of risky play. 
Cooke et al. (2019) suggest that whilst partaking in risky play, children will expand their limit of comfort, therefore feeling satisfaction for their accomplishment and encouraging the development of resilience and competence skills. According to Sandseter and Kennair (2011), risky play provides children with the opportunity to make reasonable and precise judgements enhancing cognitive skills whilst also reducing anxiety as a child engages in thrilling situations, furthermore encouraging the development of mental and physical skills, improving mental health and lessening the probability of phobias. Nikiforidou et al. (2012) suggests that children must undertake risks from an early age and learn from their mistakes thus enabling the development of abilities such as crawling, riding a bicycle and holding a pair of scissors. 
Bruce (2012) states that Froebel believed that risky play must be experienced first-hand by children in order to learn how their bodies are affected by challenges, testing their strengths and skills. According to Tovey (2013), Froebel argued that children prevented from risk taking were more likely to come to harm than those permitted to partake due to lack of experience and problem-solving skills. Bruce (2012) suggests that adults should trust children’s capabilities with Tovey (2013) agreeing that children should not be undermined with negative words of caution, alternatively they should be able to seek adventure and challenges. 
McMillan (1930, cited in Broadhead, 2010) supported Froebel’s belief of risky play by stating that given opportunities to swing on ropes and climb trees, children should play “bravely and adventurously”. According to Wilkinson (2015), it was McMillan’s opinion that the healing effects of being outdoors, risk playing with climbing equipment, bushes and rocks aided children’s intellectual development and physical and emotional well-being.
Welsh Government (2015) supports Froebel and McMillan’s viewpoints of risky play by stating in the Foundation Phase Framework the importance of children taking risks. The aim for including risk taking in the curriculum is for children to develop problem solving skills, make decisions and experiment through experiences enabling children to gain an understanding of themselves and the world around them. Children should be provided with the opportunity to explore the indoors and outdoors in order to become confident, aid their personal development, self-image and self-worth. Donaldson (2015) states that risky play will encourage children to overcome their fears and become ambitious, confident and healthy individuals.	Comment by Guest User: 
According to Little et al. (2011) safety concerns and attitudes by parents are significant to the influence of children’s participation in risky play. Orestes (2015) suggests that values and beliefs of practitioners also have a considerable impact on children’s engagement with risky play, therefore adults must acquire the knowledge and understanding of the importance and beneficial values of children participating in risky play. Knight (2011) states that risk assessments completed by practitioners should include the identifying of hazards, consideration of harm that may be caused to children, evaluating and recording risks, however, the significance of the benefits of risk must be conducted in order to provide an even balance. Wood (2013) suggests that involving parents in children’s play may relieve the concerns regarding risky play with Early Years Resources (2018) supporting this by suggesting that although the supervision of children by adults is necessary, the involvement of adults in children’s risky play provides a balance of ensuring safety from serious injury, allowing independence to achieving a fun experience. 

Section 3
Welsh Government (2015) states that the role of observations is significant within the Foundation Phase and early years settings, enabling practitioners to view the child by monitoring and recording their abilities and holistic development. Rudasill (2011) supports this by suggesting that interactions between teachers and parents with children does not provide sufficient information on a child’s progression therefore the use of observations is essential in obtaining knowledge of the child and their capabilities. Early Years Matters (2020) states that the act of observing children enables practitioners to view their abilities directly. Each child is unique therefore observations performed by practitioners allows information to be accumulated on individual children. According to Professional Association for Children and Early Years (2016) information gathered through observations is essential for determining the stage a child has reached in their development and learning. Forman and Hall (2013) suggest that by carrying out observations a practitioner will also be learning about a child’s personality, interests, strategies and temperaments. 
Wood (2013) states that there are many methods in which an observation may be conducted along with Welsh Government (2015) stating that observations for the Foundation Phase Profile have no set recording method. A running record method may be used for the purpose of observing a child for a length of time without practitioner interference or interpretation and whilst the event is occurring.  The Empowered Educator (2014) suggests that use of a running record observation allows practitioners to include descriptive information on an activity that a child is participating in. Written in present tense, practitioners are able to capture and note exactly what a child is saying and doing at that moment without needing to recall any information at a later time; supported by Infants & Toddlers (2014) whom state that the running record observations should be logged in an objective form. According to Shea (2012), running record observations are the most successful method in gathering information of a child’s current level of abilities due to the amount, variety and accuracy of accessible findings. Data collected from running records enables practitioners to understand a child’s current developmental stage and competence in certain skills. Blessing (2019) suggests that running record observations can be performed in a natural learning environment without interruption to the child or setting, thus providing accurate results about the child’s strengths and weaknesses, cognitive, emotional and social development through naturally occurring behaviour. Kaye and Dyke (2012) state that to gather correct information, practitioners must conduct the observation in an impartial and unbiased manner noting all types of behaviour by the child during observation. Furthermore, Shea (2012) states that data gathered by running record observations provides practitioners with the knowledge of how to appropriately teach the child, supporting progression.
However, according to White (No Date), there are factors which must be taken into consideration when conducting a running record observation, such as the child feeling unwell or tired on the day influencing a change to their regular behaviour; thus, a repeat of the running record may be needed in order to provide more accurate results of a child’s progression. According to Welsh Government (2015), toys that are being played with or playing with different peers may also affect the behaviour of the child during observation. The Empowered Educator (2014) suggests that a running record observation is time consuming. The time needed to complete the observation will obstruct the duration of time spent with other children in the setting and thus affect the setting dynamic. Infants & Toddlers (2014) suggest that practitioners are required to temporarily halt their usual role within the setting to record the observation. 
Papatheodorou et al. (2013) state that Piaget considered observations of children’s play as a key element of understanding children’s cognitive development although this information was best collected by speaking to children in order to understand their way of thinking; agreed with by MacBlain (2014) whom suggests that to sufficiently gather knowledge of a child’s abilities practitioners must converse with the child to understand all aspects of the cognitive, social and emotional development, therefore, a running record observation of watching a child from a close proximity may not provide practitioners with accurate results of a child’s progression and capabilities. However, Montessori (1921, cited in North American Montessori Teachers' Association Journal, 2016, p. 392) believed that children must not be disturbed by the observing practitioner thus allowing the results of how the child plays and acts independently; supported by Brown (2014) whom suggests that practitioners must be mindful that the child is unaware of the running record observation taking place. This may result in shyness and the child behaving differently whilst knowingly being watched. Furthermore, to provide a well-documented running record observation, practitioners must plan and organise in advance. Welsh Government (2015) states that observations may be conducted indoors or outdoors whilst children are playing, therefore organising activities and being aware that weather types may affect observations outdoors allows practitioners to plan an alternative activity.

Section 4
Milteer et al. (2011) states that play is essential for children as it is a natural way to learn and develop resiliency, how to problem solve and be creative; Sussman (2012) supports this by suggesting that play allows children to learn and develop using their five senses to indulge the curiosity and exploration of play. According to Family Lives (No Date), many skills can be developed from playing such as communication, emotional, creative and social skills. Sutton-Smith (1997, quoted in Goldstein, 2012, p.5) states that “through their play children learn how to learn”. This coincides with the belief of Vygotsky (1978, cited in Myck-Wayne, 2010) that the main source of development for children is to play.
Neaum (2016) suggests that when carefully watched during observations, practitioners are able to view children’s learning taking place. Smidt (2015) states that fulfilling children’s interests, allowing them to be connected and deeply engaged with their interests, allows practitioners to observe the child. Usworth Colliery Nursery School (2019) supports this by suggesting that an indicator of learning is when a child is actively engaged in play and that observations should occur during the engagement. According to Zosh et al. (2017), to enable learning, children must be hands-on, use their imagination and be actively engaged in what they are doing furthermore, play encourages learning and creates an actively engaged mindset providing a better understanding of the child’s skills and progression than an instruction based activity. Neaum (2016) supports this by stating that observation of a child’s play, enables practitioners to view the whole child as an individual.
However, observation results may not be accurate of a child’s full capabilities if they do not feel that they are able to actively engage in the play if it is “not like play” (Howard and McInnes, 2012). According to the research conducted by Howard and McInnes (2012), observed children involved in activities organised by practitioners were more engrossed, motivated and displayed signs of better emotional well-being, such as smiling, when the activity was perceived as play. In comparison to children participating in activities that were seemingly not like play, who were easily distracted and presented an unenthusiastic attitude, therefore when given a choice, children are more likely to choose a playful activity providing more accurate results during observations. This is supported by King and Howard (2019) who suggest that there is a positive influence on the development and learning of a child when given a choice in which activities they would like to participate in.
Furthermore, as stated by West Sussex County Council (2019), practitioners must plan and prepare for observations, agreed with by National Strategies Early Years (2009) who suggest that planned activities should be playful. Providing children with objects and materials consequently allows children to play freely with them, make their own choices, thus, encouraging the development of skills and exploration when being observed.
According to Howard and McInnes (2012), the location of where the play is taking place, such as on the floor or at a table, and proximity of the observer is essential to whether a child perceives the activity as play or not, thus, affecting the results of an observation. Brown (2014) suggests that care must be taken to observe the play from a distance and not to interfere as this may result in the children acting differently and inaccurate observations results. Wood (2013), supports this by stating that a practitioner placed near a playing child may have an influence on how the play is carried out or the child may stop playing.  
Furthermore, ensuring that children are free from adult interference and maintain the belief that they have freely chosen to participate in a play like activity allows practitioners to observe their holistic and educational development enabling practitioners to understand “where they are on the learning continuum in order to progress them” (Welsh Government 2015).
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