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Section one
The Welsh government (2015) explains that the foundation phase curriculum for children aged between three and seven years old, was implemented in 2010.  The Welsh government (2015) states that they have used the UNCRC (1990) rights of the child to incorporate seven core aims into the current curriculum. These aims not only focus on a child’s education, but also on their wellbeing and their whole development (The Welsh government, 2015).   The purpose of implementing the foundation phase in Wales was to create a pedagogy in which learning through play is at the forefront of the curriculum. The idea of the foundation phase was to steer children in the direction of a pedagogy where practitioners would share children’s experiences of learning, and together, move away from traditional formal approaches of education (Waters, 2016). 
Wainwright et al (2016) explains how the foundation phase for Wales focuses on a holistic play-based learning approach.  Grindheim (2017) tells us that when children learn through play, they are more engaged and involved in the activity. Howard and Mcinnes (2012) acknowledge this by affirming that a child’s emotional wellbeing has been linked to play. The Welsh government (2018) A guide for parents and careers, states that the foundation phase encourages children to be inventive and imaginative. The Welsh government (2018) also states that it enables children to partake in practical activities, inspiring them to explore concepts, in order to develop their thinking.
McDonald (2018) tells us that when children engage in practical activities and firsthand experiences, they are not only developing their physical strengths, such as gross motor skills, but also developing educationally and emotionally, as these said skills have been linked to literacy development in later life. 
The OECD (2018) Identifies that the quality of children’s education, relies heavily on the quality of its practitioners. Children need knowledgeable, enthusiastic, and supportive practitioners in order to reach their full potential.  Bilton (2012) states that studies suggest that children are assisted to progress in their learning when adults genuinely involve themselves in conversations and engage in sustained shared thinking with them. 
The change in this approach towards learning, involves practitioners understanding the shift in learning theories (Wainwright et al, 2016), Siraj et al (2005) Independent stock take of the foundation phase found that the practices within the foundation phase have been noted to have a positive influence on practitioners and teachers.  Roberts (no date) explains that early year’s practitioners play a large part in implementing change in early years settings. A practitioner must be prepared and be able to accommodate change rapidly and, likewise, early years practitioners must be willing to accept that change will not always be positively received by other individuals.
Waldron, et al (2014) Explains that the Welsh government appointed an independent evaluator to assess the foundation phase.  The evaluation aims were to establish how successful the implementation of the foundation phase has been, what impact it had and the ways it can be developed.  The Welsh government (2015) evaluation of the foundation phase, found that schools which implemented the foundation phase in their everyday lessons, had children with higher level of observation and a higher overall wellbeing.  The evaluation also found that that the foundation phase was linked to promoting equality among pupils and an overall greater school attendance rate. 
The evaluation recognized that there is overall a positive view on the foundation phase for Wales (2015). The evaluations findings covered positive aspects of the foundation phase, such as, open ended questions, enhanced social and emotional development of children and elevated educational outcomes for children by age twelve. Furthermore, research suggest that the vast majority of practitioners in schools and in non-maintained settings embraced the introduction of the foundation phase, with only 2% of these said staff members voicing their reservations. 
However, the Welsh government (2015) evaluation of the foundation phase also acknowledged that there were some weaknesses in the foundation phase that needed to be addressed and understood.
The OECD (2020) Achieving the new curriculum for Wales describes how the education reform started in 2012. The aim of the new curriculum is to improve the standard of education for every child. The OECD (2020) explain how their goal is to enable children to thrive in modern society, encouraging them to become moral individuals who have the capacity to navigate the intricacy of life. The first step was to look at how the current curriculum was implemented and what we can learn from the process of that implementation. However, The OECD (2020) describes how the successful implementation of a curriculum can take up to ten years for changed to become applied in classroom practices.
Taylor, Rhys, and Waldron (2016) explain the main challenges to implementing the foundation phase. One such challenge identified in relation to the implementation of the foundation phase is determining a clear interpretation of the motives and principles behind the changes to early years education. These unanswered questions lead to practitioners only having a superficial understanding of the foundation phase and how to correctly delivery the curriculum. The National assembly for Wales (2010) the learning country document, tells us that in contrast to other parts of the world, Wales displays one of the lowest qualification rates. The national assembly for Wales (2010) explains how any obstructions to learning need to be identified and overcome in order to successfully support children.  The professional opinions of practitioners must be encouraged, enabling practitioners to being their own expertise into the classroom.
Donaldson (2014) successful futures states that when carrying out his review on the foundation phase curriculum, he established that practitioners feel that having a one size fits all approach, is not a successful way to progress children’s education. The feedback received explains how practitioners would like to be given more control over how to teach the curriculum and to be able to have the freedom the recognize what they feel is appropriate to teach children in their class, in order for them to reach their full potential.
The new curriculum for Wales (2022) describes the importance of not only what is taught to children, but also how it is taught. As stated by the OECD (2020) One of the most important questions referring to the successful implementation of the new curriculum is how can we assure all practitioners understand how to deliver the curriculum? It was noted by The Welsh government (2015) that Practitioners need more time and professional learning in order to be ready for the new curriculum. 
The new welsh curriculum (2022) labelled the progression steps, supports children to progress towards the four purposes of the curriculum. One of the aims of the progression steps is to promote consistency for learners. The progression steps aim to ensure that children everywhere are receiving the same level of primary education.  The four purposes are described as a shared vision, established to raise education standards, and distribute a broader range of education to children. Why is the new curriculum better than the previous curriculum? According to the curriculum for Wales guidance (2022) the new curriculum has twenty-seven statements that are compulsory.  This process permits learners to respect their own learning and enables practitioners to understand what level every individual child is at and how to support them to progress.
As stated by early years Wales (2020) the progression steps allow children to progress at their own individual level. Dweck (2017) believes that placing children into categories based on their intelligence, does not only affect their self-esteem but also hinders their ability to progress. Dweck (1991) theory suggests that sectioning out children into stage groups creates a fixed mindset vs growth mindset. During the early years, children became are of their abilities and how their abilities are portrayed by others around them.  Segregating children into “unarchiving ”  groups can inhibit their own belief in themselves and also leave them more susceptible to assessment and criticisms. Children in the categories can potentially go on to become in a fixed mindset, believing that they are unable to progress and losing any motivation to even try. 
To conclude, as stated by Dweck (2017), Donaldson (2014) and the Welsh government (2015) evaluation of the foundation phase, a one size fits all curriculum is not giving children the best opportunities for learning. flexibility to allow children to progress in their own time, instead of places them in groups of ability and stages is the way forward.  Early years Wales (2020) explains that the new curriculum is designed for individual progression for the learner, rather than set objectives.  Set objective are only suitable for certain children who have the capacity to fulfill them. Whist it may seem on paper that children have failed, ultimately it is the education system that has failed them.
Section 2
The Montessori education movement (1929) Puts an emphasis on how every child is a unique child. Montessori (1913) believed that every child has their own unique ability to develop themselves and their education, through their own interests and activities. This belief is also supported by Piaget (1936). Martin (2021) states that Piaget (1936) also supported the theory that every child is a unique child.  Piaget (1936) saw children as independent learners. He viewed children as being capable of enthusiastically building their understanding of the world around them.  Te whariki early childhood curriculum (2017) explains how every child is born with enormous potential. Children rely on a first-rate education system to enable them to reach their full potential.  
In the current foundation phase curriculum for Wales (2015) Children are described as talented and able individuals, who should be provided with a motivating and meaningful curriculum. However, Stephen (2010) describes how learning can vary for each child based on their different social backgrounds and their cultural experiences. As Children come from multiple backgrounds and cultures, it is important that these factors are considered when it comes to education. Alsubaie (2015) explains that classroom settings are progressively developing into a multicultural environment. This can be a challenge for practitioners as there are often language barriers and different methods of teaching.
[bookmark: _Hlk117982540]The Welsh government (2017) foundation phase profile handbook describes how the foundation phase (2015) gives children the opportunity to develop their personal beliefs, values, and morals. The profile handbook (2017) states that the foundation phase (2015) supports the cultural individuality of children and encourages children to appreciate their own diversity and language. However, the foundation phase curriculum for Wales (2015) is currently assessed by using a method described as the compact profile.  The Welsh government (2017) foundation phase profile handbook states that Currently, Practitioners are expected to use the compact profile as way of assessing children.  The compact profile involves a skills ladder in which children are only assessed in English or Welsh. Children who are learning English or Welsh as an additional language are currently marked lower on the language literacy and communication skills skills ladder.  
Practitioners are expected to produce an outcome score for each individual area of learning. A numerical scoring system is used and then matched with an expected age of development category.  The above points stated in education lead to many questions. Are current academic assessment styles fair? If not, how can they be made fair? Tierney (2013) tells us that concerns regarding academic fairness when part taking in current assessment styles, has long been an issue. Fairness in assessments is deemed as a desirable feature in the education field. However, is it possible to implement fairness for every individual child’s various needs? And what can we learn from other countries curriculum?
Te whariki early childhood curriculum (2017) core values emphasize the importance of inclusion for children. The Te whariki early childhood curriculum (2017) supports different family structures, religions, and socio-economic status. The four principles of this said curriculum are wellbeing, belonging, communication, exploration, and contribution.  The Te whariki curriculum is based on the belief that children in their early years need a curriculum that will inspire them to become continued learners. 

As previously stated, the new curriculum for Wales (2022) is now beginning to replace the foundation phase with the progression steps.  The progression steps have taken advise from the Welsh government (2015) evaluation of the foundation phase, Siraj et al (2005) Independent stock take of the foundation phase and the studies into other countries curriculum.  The conclusion of these reviews’ states that traditional assessment methods are not able to give a true reflection on a child’s abilities and potential.  Traditional assessment methods such as written examinations have often been referred to as memory tests.
Based on the above findings, the assessments that may be successful in assessing children’s progress with progressions steps is observation. Bruce et al (2015) reports that the value of observations has been recognized since around 1774, with Charles Darwin publishing observation on his own son in 1877. Bruce et al (2015) also tells us that in order for observation on children to be successful, adults need to appreciate and enjoy listening and looking at children. Observations help gain a better understanding of a child’s learning and development, which in turn enables adults to support children in extending their learning and development. 
Studies also suggest that play activities are one of the greatest opportunities to observe the full potential of a child.  Children’s conventional learning encounters are often dominated by exams and written evaluations.  Assessing children under these circumstances can often lead to children becoming uneasy, and these events may impede a child’s true creativity (Educational play care, date unknown)
Lee et al (2012) understanding the te Whariki approach, explains how the curriculum developed in New Zealand has produced an assessment method labelled “learning stories framework”.  The assessment method is based on observations.  The learning stories process required a practitioner to carry out individual observations on a child and then interpret the observations into a narrative story. The learning stories framework is used to gain a better understanding of a child’s learning outcomes and then to use these said findings as a way to enhance learning and teaching. 
However, there are some barriers to observation assessments. According to Oswald et al (2014) observations may affect children’s natural behavior. If a child is aware they are being observed, this can lead to inaccurate date collection, this is also known as the Hawthorne affect. The Hawthorne effect can be one of the main barriers for practitioners when carrying out observations. It can be difficult for the practitioners to gain a true reflection of child’s full potential in these circumstances. Oswald et al (2014) suggestion to avoid these challenges while carrying out observations, is for the practitioners to build a trusting relationship with the children involved in the observation, this can encourage the child to feel more comfortable and feel they are in an well-meaning and non-judgmental environment.  However, it is argued whether in the early year’s children are aware of said observations being carried out whist they are engaging in free play. 
Queirós et al (2017) tells us that’s observation methods have many benefits. Observations are discreet, and they allow the Practitioners to obtain information needed without directly intruding on the activity.  Queiros et al (2017) also tells us that observation can be successful as unlike asking children questions, the practitioner is not dependent on a child’s response. However, observations can also have their limitations, observation can be long lasting, time consuming and may require a large amount of pre planning and organizing.  This time-consuming element could possibly be a barrier to using observation in an education setting.  Practitioners may not have the time to carry out individual observations. To allow practitioners the time to carry out assessments and record their findings, they would need to be responsible for a smaller number of children. The Welsh government (2018) foundation phase provision for three- to four-year-olds, agrees with this theory and explains that in order to fully support children in their education in their education, then the correct ratios of staff to learners must be maintained.  Moving forward with a new curriculum, and the idea to use observations as an assessment method, will see settings needing to make their ratios of staff to learner even smaller. However, the practicality of the need to increase staff member is determined by funding available (The school funding regulations, 2010).















Section 3
What are the benefits of children learning in a natural environment? 
Gleave and Cole-Hamilton (2012) literature review, demonstrates the importance of outdoor play.  The review states that traditional educational schedules and organized activities are causing children’s opportunities for free play outdoors to become demoted, regularly perceived as unimportant to a child’s education.  Waters and Rekers (2019) show this as they describe how studies suggest that the general view of outdoor learning is linked to only physical health, rather than emotional, social and mental health.
The Welsh government (2015) states that children need stimulating outdoor environments to promote natural curiosity.   The Welsh government (2015) foundation phase framework also states that there is now more of a demand for children to learn through firsthand experience, rather than written assessments and traditional learning methods.  
The benefits of an outdoor learning environment for children has been recognised since the early 1800s.  Froebel (1836) was an advocate for outdoor learning and his beliefs on offering children these opportunities has become widely recognised worldwide.  Introducing his own school during the 1800s and allowing children to engage with nature and learn using natural resources, is at the forefront of the Froebelian principals. 
The Reggio Emilia approach (1963) describes the importance of the natural environment in children’s learning, and the possibilities outdoor learning offers children.  The Reggio Emilia approach (1963) states that outdoor learning is essential to a child’s development, as it does not only inspire children, but it allows children to explore, connect and challenge themselves, whilst in safe and controlled surroundings.
Moser et al (2010) explains how allowing children to learn in the outdoors, in natural surroundings, enables them to develop their own interests in specific areas of learning. Maynard et al (2013) research suggest that children who are given the opportunity for outdoor learning, welcome the freedom and challenges these said opportunities provide. Maynard et al (2013) study project discovered that children deemed to be underperformers in a traditional indoor learning environment, began to prosper when given the independence to learn in an outdoor setting. 
Natural resource Wales (2021) reveals how learning in a natural environment aid children in their academic learning.  The natural resource Wales (2021) describes the links between natural resources and mathematical learning.  Their studies suggest that children involved in outdoor learning have benefited from discovering mathematical concepts such as fractions, volume, and symmetry, whilst engaging in outdoor activities.  The natural environment can also allow children to make a link between the abstract and the concrete. 
Waters (2016) tells us that educational settings must offer children the opportunity for indoor and outdoor learning.  Settings must allow children to express their natural curiosity in a safe environment.  For children age between three and seven years old, The Welsh government (2009) promotes the benefits that outdoor natural learning provides. As children are naturally drawn to play, the foundation phase (2009) states that allowing children to face risks and challenges through play in and outdoor environment, assists in building their confidence in their own abilities.  Learning through play also enables children to make a positive association between learning and enjoyment. 
When children engage in outdoor learning with natural resources, they are inspired to discover the world around them.  The Welsh government (2009) outdoor learning handbook explains how children learn about wildlife, the different seasons and how trees and plants become accustomed to different temperatures of these said seasons. 
In 1995 the first forest school was established in the UK.  The forest school foundation (date unknown) states that the first forest school originated in Denmark in the 1950s, since then forest schools have been introduced worldwide, with the most recent forest school being implemented in Australia in 2011. The forest school foundation (date unknown) reminds us that outdoor learning also encourages a more holistic approach to education, focusing on not only academia, but also a child’s social and emotional wellbeing. 
The world health organization (1948) defines health as not just being free of chronic illnesses or disorders but being healthy in a holistic sense. Holistic health does not only include physical health but also mental and social health and wellbeing. When it comes to Children’s wellbeing, care and healthy living, Gittens (1998) tells us that before the UNCRC (1990) was put in place, for many years children were simply viewed as adults in the making, rather than separate beings with their own mindsets and values. The awareness of neglect or abuse were not considered, and the importance of childhood health and wellbeing was not recognized. Berlinski and schadly (2015) explains that children are the future of our worlds social and political leadership and also the future of the worlds work force. Therefore, protecting and improving their holistic health is of utmost importance.
Health and happiness are needed to provide children with the childhood that they have a right to. Roberts (2010) tells us that’s from birth to three years old is a crucial time for a child’s health and wellbeing.  Maslow (1943) outlines the five basic needs humans require in order to achieve holistic health. These basic needs include physiological needs, social stability, love and belonging, confidence and achievement and also self-actualization. Maslow (1943) believes that all five of the hierarchy of needs are linked together, no one need is isolated from the other.
Hager (2022) illustrates how the Netherlands are the highest-ranking country for children’s wellbeing. Hager (2022) tells us that one of the main factors for theses statistics is the countries acceptance of the importance of learning through play. In their early years children in the Netherlands are encouraged to spend time playing and socialising with minimal importance on the concepts of written work. 
The foundation phase outdoor learning handbook (2009) emphasizes the importance of how learning outdoors is not just simple moving a task or activity outside.  Practitioners must be fully invested in planning and creating outdoor learning opportunities for children.
Ensuring practitioners understand the benefits and importance is one of the most important aspects of outdoor learning (The foundation phase outdoor learning handbook, 2009).  























