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(i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, Literacy and Numeracy framework, Digital Competence Framework, etc. 
(Approx. 1,500 words)
When exploring different options on how to approach my micro-teach assignment, I decided the best approach to take was to work from the ‘inside out.’ I decided on the topic and the learning objectives pupils should achieve over the course of 6 lessons. Using the topic of creation, pupils should (1) understand a variety of creation stories from both religious and non-religious backgrounds, and (2) be able to discuss both advantages and disadvantages between different viewpoints on creation, in order to develop their own opinion about the creation of the Universe. This focused on ‘the origin and purpose of life’ within ‘the world’ range of the National Exemplar Framework, with the centre point being debates regarding the origins of the Universe (Welsh Assembly Government, 2013). My Scheme of Work (SoW) holds the goal that pupils will learn something about themselves through religion; in this case their personal opinion on creation. This supports Cooling’s (2000), argument that RE should encourage a reflective approach with pupils reflecting on others opinions before developing their own.
	Designed for a group of mixed ability year 7 pupils (with 4 MAT pupils in the class), and pupils that would need additional learning support (3 pupils needed visual assistance), I decided to break the overall learning objectives (LOs) for the SoW, into smaller objectives for every lesson; these show pupils what the intended outcome of the lesson is (Critchon & Mcdaid, 2016 ). This is because when looking at LOs in the classroom, Clarke (2005), argues that since the introduction of the National Curriculum LOs should be thought of in terms of skills, concepts and knowledge. I therefore decided to take a more open skills approach when it came to my learning objectives, as this results in achievement rather than the correct answer. It also allowed me to differentiate through outcome, which was essential when considering the MAT learners in the classroom. It is further argued by Clarke (2005), that LOs should be appropriate to lessons as if  unclear, pupils cannot carry out learning to the best of their ability, with Critchon and Mcdaid (2016 ), stating they should be “short, achievable and measureable” (2016 , p. 193). 
	In order to create different LOs for every lesson, my SoW needed to include significant and essential elements within the National Exemplar Framework, including elements of Curriculum Cymreag, ESDGC; which aims to prepare young people for life in the 21st century, allowing them to understand links between society, the economy, the environment, and with people in their own lives, and people in other parts of the world. I aimed to implement through the National Exemplar Skills Specification, where pupils should look at their opinions and the opinions of others in order to come to a valid conclusion of the topic (Welsh Assembly Government, 2013).  
	When approaching teaching and learning theory for my scheme of work, I immediately took what is known as the behaviourist approach to teaching, which takes a more teacher-led approach to learning and classroom management. This discusses generating a stimulus-response relationship in order to develop individual learning. For example, in situations where an immediate response is required, practice drills will often take place in order to create a response that no longer needs instruction. (Pritchard, 2009 ). I.e. a fireman will be repeatedly told that when a bell rings he should jump up and put his uniform on as quickly as possible, but as time goes on he will simply hear the bell and jump up without being told. This suggests that learning is simply “the acquisition of new behaviour” (2009 , p. 6), using the method of learning conditioning to explain why humans can be taught different things (Pritchard, 2009 ). Suggesting that teaching is a matter of control, and that the most effective teachers are those that produce pre-specified learning through controlling a number of stimulus responses (Biesta, 2016).
	The first method of conditioning is known as classical conditioning. This was developed by Pavlov (1849-1936), after conducting a series of experiments training  dogs to salivate at the sound of a bell (Illeris, 2008). This discovered the reinforcement of behaviour that occurs as a response to a particular stimulus. It suggests that we can condition learners to produce particular responses, which then provides a generalisation of what has been learnt. This acquisition of a response can be used in a variety of learner techniques. For example, conditioning pupils to answer a specific exam style question with repeated practice will eventually lead them to know the exam technique without any prompt (Pritchard, 2009 ). This work was further advanced by Thorndike (1874-1949), who stated that learning takes place through trial and error. This allowed him to discover the law of effect, which suggest the individual learns what is seen as more satisfying.  Therefore, the more this is repeated, the stronger the learning becomes (Illeris, 2008). 
	This led to the development of Operant Conditioning which claims to reinforce behaviour and learning in the classroom by rewarding it. In other words the pupil is “conditioned to do something in order to receive reward” (2008, p. 31). This can come in the form of both positive and negative reinforcement (Pritchard, 2009 ). Reward is seen as a tool to control learning and extract the desired knowledge or behaviour, with Skinner (1904 -1990), stating that this “found the most direct routes to all learning targets” (2008, p. 31).  However, this approach, can be criticised for treating the pupil simply as a passive learner. 
	When researching behaviourist approached to teaching, I have discovered it’s a highly criticised approach. This is because although some learning in the classroom may rely on this approach, it does not take into account the mental activity of pupils. Clarke (2009), argues that rewarding pupils for learning may simply cause the pupil to lose interest, as using a reward system, or giving a more significant amount of praise may have a negative impact on the rest of the class. This can be argued against as Elliot and Busse (1991) state that rewarding appropriate behaviour decreases misbehaviour, which leads to a more orderly atmosphere which is conductive to learning (Pritchard, 2009 ).
	 Therefore, it can be argued that when approaching teaching and learning, the best approach to take may be that of the constructivist. This can be considered a more pupil-based approach to teaching, with the teacher taking the role of an ‘activator and challenger’ (Griffith & Burns, 2012). It pushes pupils through questioning and new challenges, to help them stay on course for targets referring to their learning(Griffith & Burns, 2012). It states that learning is a mental activity rather than simply a response to stimulus. Due to it being the result of new information being built and added to pupils current knowledge and understanding (Pritchard, 2009 ). Piaget, develops this further and suggests that learning is linked to age. This is known as Developmental Stage Theory, which links to the pupil’s environment and experience of the world (Burton, 2001). 
	Further support for this theory is humanistic psychology, which attacks the impersonal approach of behaviourism (Cotton, 1995). This states that learning should not tell you what to do, but instead give you the required knowledge and skills to help you independently come up with the solution. This then supports constructivism and the more pupil-led approach where the teacher simply facilitates learning, exposing the pupils to learning experiences (Cotton, 1995). 
	Another form of the constructivist theory is social constructivism, which places emphasis on the relationship between learners and others (Pritchard, 2009 ) This is an idea developed by Vygotsky, who highlights the importance of talk as a learning tool. Talk then reduces the pupil’s Zone of Proximal Development (ZPD); which is the gap between a pupil’s current level of learning and where they should be with the help of teacher/pupil support (Burton, 2001). This is therefore a challenge factor is learning as it looks at what pupils can do independently and what they can do with support. This support is promoted through the creation of cooperating situations, with class discussion between pupils and teachers and pupils and pupils (Clarke, 2005). This idea underpins the majority of activities throughout my SoW including the “Creation Charades” task included in my micro-teach. 
	This theory that learning is a social construction can further be supported by Bruner,who states that current or past knowledge of pupils needs to be drawn out in order for them to construct new ideas, and develop their learning further closing the gap of their ZPD. He comes up with the idea of scaffolding; a tool for teachers to aid pupils towards learning This states that teachers should guide discovery through structured support (Burton, 2001), which will help pupils achieve their targets. 
	Finally, the constructivist idea that the teacher acts as a tool for pupil-development through challenge and scaffolding is something that can easily be deployed through questioning. One way to do this is through Bloom’s Taxonomy This presents a number of cognitive skills leveled in terms of their ability; with knowledge and simply facts being the easiest to learn, and evaluation and the ability to judge arguments being the hardesd. This was the process I took throughout the SoW (Griffith & Burns, 2012). In order to implement the Taxomony, questioning is prominent in my Sow to assess understanding of pupils, with Perott suggesting that the best way to incorporate and challenge pupils is through the six levels of thought processes that Bloom suggests. (Capel, et al., 2001). The best way to achieve this is through asking both closed questions; those which only have one specific answer and open questions; questions which may have several possible answers. (Capel, et al., 2001). As Capel et al (2001) argue that effective questioning is essential to good teaching practice, this is something that appears throughout the SoW. 
	Through assessing various pieces of literature regarding learning theory and the best way to go about these theories when teaching, the stronger view of constructivism is the one that underpins my SoW.  
ii) In light of your first teaching experience, revisit your micro-teaching lesson and address the following: 
• Critically evaluate your lesson in light of your first professional teaching experience.
• Discuss how you might approach this exercise in a different manner and how this might improve upon your practice. How might these changes impact upon the teaching and learning process? 
• Critically evaluate the influence of these features on pupils’ thinking, learning and behaviour in the light of suggested changes. 
• Evaluate the development of your own thinking as a teacher using QTS standards. 
• Conclude with an appended QTS-referenced Action Plan (not included in word count) (Approx. 2,000 words) 



After visiting my first teaching experience (PTE1), where I have both observed and taught a number of classes, I will now critically evaluate my micro-teach assignment, looking into detail at the ideas that underpin my SoW, Lesson Plan and activities within my micro-teach lesson. This evaluation will also discuss whether or not I met the guidelines that are provided for teachers in Wales, including the National Curriculum for RE (2013), Y Cwricwlwm Cymreig (2003), the National Literacy and Numeracy Framework for Wales (2014), different aspects of differentiation, and the teaching and learning theories I aimed to used and critically researched in part (i) of this essay.
In order to evaluate my SoW, I will firstly present what a SoW is, and my definition of a good SoW, before discussing my own. A SoW aims to set out how the particular programme of study (Creation), will be adapted into teaching, learning activities and learning objectives, this includes, the structure and content of each lesson, the amount of time spent on the topic (6 lessons), and how the assessment will take place in the lessons (Wallace, 2014 ).  Therefore, a good SoW should aim to include all elements of the National Curriculum Framework above, such as the Literacy and Numeracy Frameworks. It is an essential document for teaching, and should be well planned and thought out, including detail of what should be assessed in every lesson. As stated in part (i), I believe that a good SoW, is something that should be so well planned, so that any teacher, regardless of whether they are subject specific or not, can teach it, achieving the same results as the individual who wrote it. When reflecting upon my own SoW, I believe that it does provide a series of well-thought out lessons based on the topic of creation, and religious and non-religious views on the topic. It provides a sequence of steps in order to increase pupil knowledge and understanding as the topic goes on. The SoW looks at a variety of viewpoints on creation, all of which I believe are relevant to the topic, and provide different opinions in order for pupils to grasp a collection of opinions before developing their own. Through undergoing PTE1, I have learnt that it is important to consider the timing of each activity pupils are completing. Upon reflection and observing a number of lessons, it is clear to see that not everything for the lessons may be completed in the allotted time frame, nor will every lesson run the same. Therefore, I aim to have more realistic expectations of what to expect in lessons, including taking into account a number of factors such as weather conditions and the time of day, as all these things can effect teaching and pupil motivation. 
Lesson Plan 
	A lesson plan is a detailed and concise structure of what is going to happen in a particular lesson including what that lesson should involve - such as the learning objectives for the lesson, activities within the lesson, timings of activities and assessment activities of how to check for understanding of pupils. This allows the teacher to monitor whether or not further teaching is needed on the topic, and whether certain pupils need further differentiation. Due to this a successful lesson plan should include activities which challenge pupils including motivating them and interesting them in the topic. It should be made clear to pupils what they are expected to achieve in the lesson through the learning objectives, and every pupil should be able to access and understand the lesson content to the best of their ability.  Lesson plans should then have a clear structure including the starter, main activities and plenary, also including any relevant information about the class that is important to note i.e. whether there’s any SEN pupils in the class. They should also include a recap of previous lesson content if relevant.
	Therefore, when it came to my lesson plan, I aimed to structure activities in an order that would maximise pupils’ learning ability. The starter in my lesson, I believe completed the aim of hooking pupils into the lesson (Fletcher-Wood, 2016), it was successful in engaging pupils in the topic, allowing them to make a number of guesses about what the topic they will be studying may be.  However, when it came to my learning objectives I believe there were too many within the lesson plan and therefore only introduced three to pupils in the lesson; this I would change. I would change the learning objectives, making them simpler and easier to follow, this way I could have introduced pupils to all the objectives and they would have been made more aware of the lesson’s contents and the expectation for the lesson. Also, when observing in PTE1, when writing out and introducing the learning objectives to pupils, I should have incorporated the skills that pupils will be learning when the objective is completed. This shows pupils what skills they are developing throughout the lesson, and often increases motivation in the lesson. I would also make it clear which learning objectives had been completed after certain tasks, checking them off throughout the lesson, this would have added more to the flow of the lesson and would have allowed me to give more energy to the lesson as each objective was completed. 
The most successful aspect of my lesson, I believe, was the detail and content placed in my lesson plan. Each section of how the lesson would run was clearly thought out, with pupils needs in the classroom accounted for, including MAT learners having extension tasks at the back of the classroom. The “Creation Charades” task was successful, as pupils were creating their own way of understanding the topic, using ‘planned play’ as a deliberate way to engage pupils. (Griffith & Burns, 2012). However, after being on PTE1, I have realised that this task would be more suited to lower-ability classes rather than higher ability. In the future I will try and challenge MAT pupils who may simply find the task too easy for them. 
Although approaching this lesson and my SoW from a constructivist theory it is clear that when watching the video tape of my lesson, I was using a behaviourist technique and approaching pupils as though they were simply passive learners. Therefore, in order to challenge pupils more, next time I were to teach the lesson I would try and provide deeper questioning techniques in order to challenge pupils. This is something that I have observed in PTE1 and aim to improve on as I am often only asking pupils about basic facts, not giving them enough time to think about the answer. I would therefore provide a wide of questions asking pupils to evaluate theories including whether or not they agree with the viewpoint being studied, instead of waiting for the last lesson within the SoW for pupils to develop their own opinion of creation. Alternatively, I would ask for pupils viewpoints throughout all six lessons. However, although criticising the fact that I took a behaviourist approach to the lesson when I intended to take a constructivist one, when observing on PTE1, the use of Operant Conditioning which states that behaviour and learning is reinstated through reward (Illeris, 2008), is used regularly and often works as a tool to motivate learners. This is also the same with sanctions deterring negative behaviour, and unwillingness to learn. Through the use of achievement points and a five part behaviour plan, pupils are often motivated for every lesson due to the possibility of achievement points. Therefore, throughout PTE1, I have been using raffle tickets as a way of motivating pupils to engage with the lesson, this often results in pupils showing more interest in the lesson and the topic than they usually would; challenging themselves to answer the more difficult questions that are asked. This is something I should have engaged with in my micro-teach.
The National Exemplar Framework for RE in Wales (2013), provides guidance for teachers in Wales in order to improve the standards of Religious Education. It provides further support for teachers through specifying skills such as reflecting and understanding on various religious concepts, and states how RE should “consist of an open, objective and explanatory approach” (Government, 2013, p. 2). I believe that both my SoW and lesson plan address the needs that are presented in the framework, specifically the thinking and communication skills. This is because the wide range of activities and viewpoints presented in the SoW allows pupils to critically reflect and develop their own opinion. The overall presentation at the end of the SoW focusses on pupils communicating and backing up their own viewpoint, critically evaluating other viewpoints in order to show why they have come to that specific conclusion. Engaging with the topic, pupils were able to engage with the fundamental questions that will be present throughout their years of study in RE. However, from experience of PTE1, I would now try and focus a wider range of interwoven areas within the topic of creation that are specified within the framework. For example, when it came to creation I would also look at the importance of human beings and animals due to their origin, looking at things such as why certain religions believe we should value the world, and the idea that all human life is special holy and sacred. I could then further remind pupils that this is something they will focus more on at GCSE and A Level, in order to motivate pupils through the idea that the work will be challenging due to the fact that it is taught to older year groups. 
[bookmark: _GoBack]One thing I believe could be drastically improved throughout my SoW, Lesson Plan and micro-teach lesson is Y Cwricwlwm Cymreig (Welsh Assembly Government, 2003). This is a common requirement of all schools in Wales and states how all lessons and subjects should reflect and include factors which relate to the plurality and diversity of Wales, allowing pupils to look at a number of aspects including the cultural, economic and social aspects in Wales. This allows pupils to feel a sense of belonging and helps pupils discover what is distinctive about Wales compared to other countries (Welsh Assembly Government, 2003). Although including a number of Welsh greetings as well as key information such as the date, title and learning objectives in my SoW, the majority of my lessons did not take into account Y Cwricwlwm Cymreig.  Therefore, upon reflection, there is a lot I would change to include this within my SoW, with one aspect being showing pupils how many people in the area follow a religion, and which ones are the most common in the area compared to other areas. This would help them grasp their own opinion about creation, as although they would be taught what certain religions think about the topic, they could see how many people actually follow the creation story that is being taught. To further their research into developing their own opinion, I could also ask pupils to carry out a survey to see what people think about creation. this may then act as a starting point for pupils regarding research topics and may also allow them to analyse a number of different peoples’ opinion. This is something that is suggested by the Welsh Assembly Government (2003).
Differentiation is something I aimed to provide throughout my SoW and lesson plan. This can also be known as modifying the lesson in certain ways to meet the individual learning needs and making learning accessible to all. I differentiated my SoW and lesson plan to meet individual needs as I designed a classroom with 3 pupils who needed further visual aid and 4 MAT learners in the classroom. I therefore sat those with poor sight at the front of the classroom in my seating plan, and if needed would create larger worksheets for pupils to work off, with MAT pupils sat together at the back of the classroom where there would be extension tasks if needed. However, throughout PTE1, I observed that even in same ability classes it is still important to differentiate as there may be pupils with lower of higher abilities than others. Because of this, I would modify the worksheet in my micro-teach lesson in order for it to challenge both lower level ability and higher level ability pupils, as this is something I did not do. This would then further differentiate my lesson as it provides more differentiation through outcome, as lower level pupils would have prompts to help them through the worksheet which would give me an indication of their understanding, while higher level ability pupils would not have any assistance. This would then make me more aware of when individuals are improving within the subject. 
Overall, I believe the conduction of my micro-teach was successful, however, upon reflection there were a number of elements I would change in order to make my teaching more effective.  
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
S2 Knowledge and Understanding; 
Try to incorporate more of the literacy and numeracy framework into lessons. 














S3.2 Teaching, Monitoring and Assessment; Ask pupils more challenging and engaging questions in order for them to grasp a deeper understanding of the topic.

























S3.1.2 Model and provide explicit examples of task, taking into account learner needs in lesson planning, and how examples may help to aid understanding.


	
(i) Make myself more aware of the Literacy and Numeracy frameworks and what is required at each Key Stage
(ii) Try to place a literacy focus on certain activities within the lesson i.e. could incorporate more reading tasks for pupils.




(i) Familiarize myself with Bloom’s Taxonomy and the concept of higher order questioning throughout lessons. 
(ii)  Observe a number of questioning techniques from more experienced teachers, observing how they challenge pupils through questioning.
(iii) Try and improve questioning techniques in lessons and ask for constructive feedback about things that could be improved.





(i) Improve pupil-teacher relationships in order to gauge a better understanding of pupil needs and what environment certain pupils work best in.
(ii) Look at a number of differentiation techniques in order to see how tasks and examples may be set out to help certain learners. 
(iii) When continuing will lesson plans and making lesson resources, provide a number of examples for each task, so pupils have a full idea of what is expected of them.
	
(iv) To consider the LNF more when planning lessons and activities in order to ensure that certain standards are met.













(i) Write and prepare a list of questions that could be asked in the lesson following the structure of Bloom’s Taxonomy.
(ii) Improve teacher-pupil relationships and learn names of every pupil in the class, so that all pupils are open to questioning and are aware that they may be asked a question – this is also done through a random name 
generator. 





(i) Prepare a number of examples for each lesson when lesson planning. 
(ii) Ensure that lesson plans are always up to an excellent standard and easy for pupils to follow taking into account pupils ability. 
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