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	I am currently a level 3 apprentice, and I hope to be qualified by January 2025. In the future I would love to move up to deputy leader before moving up to leader of the setting and potentially opening my own nursery setting one day.

	Objective 

	[bookmark: _Int_JWfpa0DW][bookmark: _Int_Zjwz8yUf]Actions (How will I achieve this objective/ what needs to be done?)
	[bookmark: _Int_KTuXFKBG][bookmark: _Int_gA5aX2my]Resources (What support and resources are needed to achieve this objective?)

	Target Date for achieving objective 



	Success criteria (How will I know I have achieved this goal; how will I review this?) 


	Complete level 3 childcare apprenticeship.

	[bookmark: _Int_s2cDY1Dl]I will complete my level 3 childcare apprenticeship within my employment. I have already completed my level 2 CORE in college, and I have now moved onto my level 3 apprenticeship. I have chosen a focus child with additional learning needs, and I am going to carry out observations on the child, and plan activities to further support their development from my findings.
	I will need access to contact with my assessor, so they can check my work, enabling me to know if I am completing my work to the correct standard. I will also need a strong relationship with my chosen child, making them feel safe and happy in my company. This is vital in completing my observations, because without a relationship with my chosen child, I will be unable to carry out my observations, and as a result, be unable to plan and complete my activities.
	I aim to be level 3 qualified by January 2025.
	[bookmark: _Int_kLvUYt3e]I will receive a certificate stating that I hold a level 3 childcare qualification. This qualification will open more opportunities for me and give me more responsibilities within my job role.

	Develop my Welsh language skills and use more Welsh in the setting daily.
	I will achieve this objective by attending Clebran workshops online. These workshops will help to develop my incidental Welsh, I will be able to learn some Welsh songs to include in our music and movement sessions, and I can create displays to promote Welsh around the rooms. 
	To achieve this, I need to have access to the clebran sessions. To do this I am responsible for emailing the course organiser for my space in the workshop. 
	This is an ongoing target of mine, as I want the use of Welsh to be constantly developing and increasing. 
	I will know I have achieved this objective when I hear the children repeating more Welsh daily, for instance, golchi dwylo to wash hands, counting in Welsh, and using Welsh songs for music and movement. I have also been given the responsibility of being the clebran officer due to the increase of Welsh being used at the setting daily, this suggests that I have achieved this goal.  

	Complete an Early Years Education and Care degree
	[bookmark: _Int_6ZNZGALg]I will achieve this objective by attending lecturers every Monday. I hope to complete this degree as I believe it could open more opportunities for me and my professional development, i.e, progressing to manager, or even opening my own childcare setting.
	To achieve this, I need access to the course and lectures. I also need access to contact with the lecturers, should I have any questions or problems.
	This is an ongoing goal of mine; one I hope to complete within 2 years.
	[bookmark: _Int_TjAAlcWA]I will know I have achieved this objective when I receive my assignment results, I need at least 40% to pass each assignment. Furthermore, graduating from the university will enable me to know I have successfully completed this goal.




	What is reflection and reflective practice?
The university of Hull (2024) defines reflection as critically thinking about a subject or past experience. Reflection helps practitioners to analyse what they have previously done and accompanies hindsight, allowing them to realise what they wish they could have said or done differently in that situation. The university of Exeter (2024) would define reflective practice as the prosess of exploring and analysing a previous event to identify what happened and the practitioner’s role and behaviour during this experience. This allows practitioners to reflect on the experience and plan how they would appproach similar situations again in the future. Pacey (2016) would agree with this, suggesting that reflective practice should be a continuous cycle of reflection and improvement, where practitioners challenge, change, modify and improve their practice after reflecting, analysing and thinking about previous experiences. 
	Why is reflective practice important to Early Years practice? 
[bookmark: _Int_Cfsf6gRj][bookmark: _Int_ZEsQ63S7][bookmark: _Int_UmQSjyrb]Howaston – Jones (2010) suggests that reflective practice is crucial in becoming a better practitioner as it contributes to lifelong learning. Reflective practice allows practitioners to analyse certain situations and understand what could have been said or done differently to achieve the desired outcome. This is beneficial to practitioners as it allows them to create development plans for the future, allowing them to realise what they should be mindful of, should they wish to complete these activities again, or for any new activities they may wish to complete NSCC (2022). Birthto5matters (2021) suggests that reflective practice is beneficial to practitioners as it could enable practitioners to improve their skills, become more proactive, and improve the quality of the care and education they present the children with. According to the university of Liverpool (no date), we cannot learn from just one experience as things can soon be forgotten. Hence the need for reflective practice, enabling practitioners to deepen their learning. 






	The theory of reflective practise:
[bookmark: _Int_VNdcCvNI][bookmark: _Int_y4yED6BX]According to the open university (no date), reflective practice comes from the work of Dewey and Schon. Firstly, Dewey (1996) suggests that reflective practice refers to practitioners with a questioning approach. The ones who consider how and why things are the way they are, and how they could be. However, Schon’s definition of reflective practice would be a little different. Schon (1991) would define reflective practice in two separate ways, reflection in action, and reflection on action. Reflection in action is reflecting on an event or experience as it happens. This is most beneficial in practical situations, as this type of practice encourages practitioners to think on their feet, use their initiative and decide how best to act at the time Hull University (2024). Reflection on action refers to the reflection of an experience that has happened previously. This type of reflective practice enables practitioners to process feelings and actions, allowing them to analyse what went well, and what could have been done to achieve the desired outcome, if the desired result was not achieved.

	Gibbs’ model
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	Analysis of models
[bookmark: _Int_fZ6XjSy5][bookmark: _Int_hgI1Zx98][bookmark: _Int_KVCvV9u6]According to the university of Edinburgh (2020), Gibb’s model was developed in the hopes of giving structure to learning from past experiences, allowing practitioners to continuously develop through learning and planning from things that went well, or that they would like to improve on. This idea outlines six different stages, the description of the experience, the practitioners thoughts and feelings about what they have experienced, an evaluation outlining the good and bad of the experience, an analysis of the experience, a conclusion discussing what the practitioner has learned from the experience and what they wish they had done differently, and an action plan for similar situations in the future, the University of Cumbria (2020).  Kolb’s model, however, is a little different. It is separated into four different steps, the concrete experience, a reflective observation, an abstract conceptualisation, and active experimentation. Or to put it simply, feeling, watching, thinking, and doing. This cycle suggests that practitioners begin with a concrete experience and ends with them actively experimenting with the knowledge they have gained, to continuously develop and use best practice, the university of Florida (no date). There is both similarities and differences within these models. Both Gibbs and Kolb suggest that reflective practice begins with an experience and ends with practitioners creating and implementing development plans to demonstrate better knowledge and understanding of the activity they have experienced. However, there is a notable difference in the number of steps included in both models. Gibbs’ model has six steps and Kolb’s model has four. Gibbs’ model includes an analysis and conclusion of the experience whereas Kolb includes and abstract conceptualisation, suggesting that Gibbs’ model enables practitioners to create a development plan based on reason and judgement of the previous experience, whereas, Kolb’s model encourages practitioners to use observations and experiences to create theories and ideas, helping them to understand what they have learned from the experience.



	Conclusion 
[bookmark: _Int_fNLhFJiY][bookmark: _Int_pu0d5KXt]Reflective practice is vital to the continuous development and best practice of practitioners within the early years sector. The open university (no date) suggests that reflection allows practitioners to develop their knowledge, understanding and skills. It is about constantly questioning how you have acted and felt during past experiences and creating development plans for future activities. Reflective practice is especially important in Early Years as the curriculum is constantly changing and practitioners need to adapt and broaden their knowledge. Barber (2019) suggests that reflective practice requires practitioners to watch, evaluate and continuously revise best practice. Practitioners can reflect on their practice through observing, and analysing the feelings of themselves and the feelings of the children involved with the activity or experience. The research involved in this briefing paper suggests that without continuous reflection, practitioners would not provide the children with adequate activities and experiences and a lot of the experiences would be the same or remarkably similar to every other activity they have previously experienced.












































[bookmark: _Int_ApqSLd0Q][bookmark: _Int_jXRkIdbc][bookmark: _Int_9VoYT6Aa][bookmark: _Int_6xGSJdpN][bookmark: _Int_Qup25XaA][bookmark: _Int_JLGXhVEZ][bookmark: _Int_jVYkAC1z][bookmark: _Int_1yRjQsmW][bookmark: _Int_Hq07sRkn][bookmark: _Int_DWjaOSp0][bookmark: _Int_yzlsajY7][bookmark: _Int_4QACeuq7][bookmark: _Int_MP29Y3QM][bookmark: _Int_09bHIqc1][bookmark: _Int_IR23SW3u][bookmark: _Int_76MbWfvr][bookmark: _Int_aDbsIbl2][bookmark: _Int_RXiF4R2f]The National design academy (no date) would define professional practice as the way practitioners conduct themselves, and how they apply their knowledge, understanding and experience to their job roles. The University of Liverpool (no date) would suggest that expectations of professional practice would include practitioners being up to date, confident, reflective, and dedicated. The University would also suggest that a professional practitioner is a team player and role model for the children in their care. According to the University of Bradford (2024) a professional is someone who dresses and acts appropriately portraying a professional image. They will also hold themselves accountable for their actions, be honest, and consistent. They will be dependable, and their managers and colleagues will know they can rely on them. The university of Hong Kong (no date) cites Chan, CKY (2021) states that professional values are beliefs that practitioners possess to guide themselves to what is right and what is not, to uphold best professional practice in their job roles and workplace. The open university (no date) would define values as any choice or action that the practitioner believes to be important. Some examples of values in the early years may include the ability to work as part of a team, patience and professionalism, a commitment to social inclusion, effective communication skills with children, their families, and a genuine liking for and interest in children and their development Powell (2010). Communication is a vital part of working in the early years sector, as practitioners are constantly communicating with several different people, including children, parents, carers, their colleagues, health visitors and social workers. The department of education (2022) would suggest that communication is one of the most crucial elements of working in the early years sector and meeting the needs of the children because children learn most when they are placed into environments in which they can thrive, environments that are playful and encourage their language development. Practitioners are constantly adapting their communication because every child is different, and therefore, they communicate differently. For example, in my workplace, I know how to communicate with each child due to their targets set by their key workers. These targets are set after the key worker has observed the child and created a plan on how best to support the child’s development. I know some children are nonverbal and use PECS or makaton, some children have a limited vocabulary and respond better to short, simple sentences with key words, and some children have excellent language and communication and thrive when they are introduced into activities that promote critical thinking and the use of new, challenging words through scientific concepts and new activities. Another key element of working within early years would be the ability to build and hold strong relationships with children, parents, carers, colleagues, and any other professional involved in the child’s life, i.e social worker, speech and language therapist, or health visitor. The department of education (2024) would suggest that relationships between the child and their key worker are crucial because the keyworker acts as an advocate for the child and their family and will meet with parents and families to discuss the best way to settle and support the child during their time at nursery. This relationship is so important because the child must feel safe and happy. It is also important for the parents and carers to trust the keyworker, so a strong bond needs to be established between the key worker and the family too. From my experience in my workplace, an effective way to do this is through settling in sessions before the child starts at the setting. We work at the child and family’s pace and encourage the parents to join the child for the first few sessions to see how the child and key worker interact, hoping to build that trust. Without having an in-depth knowledge practitioners cannot conform to the best practice. The foundation phase cites Barber (2019) states that an in-depth knowledge enables better practice, as practitioners are aware of what is right and what is wrong for the child, and they understand the child’s individual needs and how best to support them. With an in-depth knowledge, practitioners can help children thrive and flourish in an environment suited to their needs, likes and interests. Safeguarding is everyone’s responsibility and is arguably the most crucial element of working within the early years sector. This is because babies and children are some of the most vulnerable individuals to abuse and neglect because they are dependant on adults noticing signs that something is wrong and taking the right action to protect them NSPCC (no date). According to the children’s development workforce council (no date), multi agency and partnerships working together is said to be vital in making a difference in the lives of children, as it is a crucial part of every child matters scheme. Observations and planning allow practitioners to meet the needs of children because observations can provide practitioners with an insight to the child’s likes, interests, and interests. Planning allows practitioners allows practitioners to extend on the child’s learning. For example, in my setting we use planning in the moment daily and plan to set up activities the following day, based on what we have observed the child doing today. Planning also allows practitioners to prepare these activities and the way they will teach the children, Birthto5matters (no date).  Planning and observations are therefore important to meeting the needs of children as they allow practitioners to create development plans and activities to support the children’s development. The Government (2010) would define the UNCRC as an act practiced worldwide. This act grants anyone under the age of eighteen with a set of rights. These rights include the protection against violence, the right to health, water food and an environment, the right to no discrimination, and the right to an identity. These acts are implemented daily in the early years sector. For example, article 3 – ‘adults must do what’s best for me’. This act will be implemented in all early year's settings because the children are the forefront, and it is everybody’s responsibility to safeguard them. Another example would be article 31 – ‘the right to rest, leisure, culture and play’.  This suggests that every child must have access to play and relaxation. Children deserve an excited adult ready to play with and care for them. In conclusion, professional practice is way in which practitioners conduct themselves, through communication, the way they dress and their behaviour. To conform to the best profession practice, practitioners should be able to manage their time wisely preventing them from falling behind, they should be confident, reliable and they should always have the children’s best interest at heart. Practitioners should have values that underpin a genuine liking and interest for the job they do, and the children in their care. Examples of these include the commitment to undertake training, a commitment to social inclusion, the ability to work as part of a team, and a sense of fun. Without these values, practitioners will not be able to conform to the highest standards of professional practice because the needs of the children will not be met. The ability to build strong relationships and the ability to communicate are vital in Early Years too, because practitioners need to know how to communicate with the children in their care, their families, carers and any other healthcare professionals involved with the child. The communication needs to adapt depending on the person too, for example, when communicating with a nonverbal individual, practitioners need to consider the tone of voice, eye contact, gestures, and facial expressions they use when communicating with these types of individuals. Practitioners should also be aware of how best to communicate with verbal individuals too, they need to consider what is suitable, and what is not. For example, some children need running commentary, and short, simple sentences. Whereas some children can be encouraged and challenged to extend their vocabulary through their play. The ability to create strong relationships with anyone involved with the child is also crucial, because the child needs to be at the forefront of everything, every decision should be made with their best interest at heart, and this will be achieved if everyone involved with the child has the same goals. Planning and observing is crucial in early years as they go hand in hand in the child’s development. Observations can tell practitioners what they need to know, I.e the child’s likes, interests and dislikes and with this information, practitioners can plan activities that will continue to develop the child’s learning. The UNCRC helps practitioners conform to the best possible practice, as the practitioner must follow the articles included in the act. The articles include the right to protection and privacy, protection from sexual abuse, protection from sale and trafficking and protection from violent. Practitioners have a duty to ensure these rights are met daily, and if ever one of these rights are not being met, the practitioner must take the appropriate action. 
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