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The work of the United Nations Convention on the Rights of the Child (1989) states that all children have the right to an education irrespective of any additional learning needs they may have (Ferguson 2014).

Callan (2013:7) refers to inclusion as children being in an ‘ordinary school with other students, following the same curriculum at the same time, in the same classrooms, with the acceptance of all, and in a way, which makes the student feel no different’. 

The benefits of the early intervention process are dependent on how early the detection takes place (Glascoe 2000). Reid and Guise (2017) state that if children were to be identified as having dyslexia during their time at an early year’s settings then it would most likely become normalised practice and accommodated in the classroom. 

The aim of this essay is therefore, to explore inclusive practice and the possible benefits and challenges children with dyslexia go through. An analysis of whether children with additional learning needs should be educated alongside those children in mainstream education or whether they would benefit from being in specialised units. The importance of early identification and intervention will also be investigated. 
Strategies that can assist in the effectiveness of early identification of dyslexia that have been chosen are screening and 1 to 1 additional support will also be include. What possible challenges children with dyslexia may face when discussing the chosen strategies will also be included and whether these are effective. 

Nutbrown and Clough (2010) view inclusion as increasing participation, removing exclusionary practice and pressures. Additionally, Moore (2015) views inclusion as children with developmental disabilities to have the same experiences and opportunities as other children through meaningful participation. However, Garner (2014) found that 64% of children had to be taken out of class and were not able to take part in extra curriculum activities due educators viewing their disability as an obstacle.  

Pells (2017:1) states that ‘in an ideal world, special education would not be viewed as a distinct system but part of an education system that gives consideration to all children with all kind of difficulties’. 

According to, Davis and Florian (2004) from the 1997 Green Paper, Excellence for All Children, the Government had made a obligation in which the distribution of high exellence education for pupils with special educational needs would be enforced. Through doing so, it’s been recognized that the key to raising the achievements of children with additional learning needs, the capacity of teachers and schools would need to be built upon. 
The work of Bronfenbrenner highlights that inclusive learning environments are specifically designed to enable all children to be involved and all learn in a way that meets their individual needs and abilities (Knowles 2017). 

The Warnock Report (1978) introduced the concept of SEN and identified 20% of mainstream school pupils as having special education needs (Maher 2015). Three years after the Warnock Report was introduced saw the passage of the Education Act 1981 which saw the gradual movement of pupils from special schools to mainstream schooling. It was identified then that these children were seen as having less severe impairments (Maher 2015). 

From 2001, Collet (2017) states that settings have had to implement the SEN Code of Practice. This requires all settings to have named and identified Special Education Needs Co-Ordinator known as a SENco. Their work would include identifying and meeting the needs of children with additional learning needs. 

McBride-Chang et al. (2008) states that dyslexia accounts for 80% of learning difficulties in educational settings and as a result of this creates a psychological burden on teachers who struggle with the academic demands. Furthermore, Regtvoorft (2008) suggests that if educational settings do not have the necessary skills to support a child with dyslexia, they are at an increasing risk of being left behind and not being able to function and progress successfully at school. In the same way, Ferguson (2014) questions as to whether children who require additional support due to their additional learning need can be met in mainstream settings. To link with theory, Knowles (2017) identifies that Maslow explores how what happens around a child can impact on their growth and development. In regard to particularly Maslow’s hierarchy of needs, how children can achieve self-actualisation. 

In the same way, Collet (2017) highlighted the work of the Early Years Foundation Phase which identified the principle of a unique child. This supported inclusion in a way in which recognized that all children learn and develop in their own, different ways and different speeds which requires unique responses from their practitioners. In addition to this, Nutbrown and Clough (2010) also recognize the work of the Foundation Phase and the emphasis on inclusion for children. The principle under positive relationships highlights that when each child is being valued and their differences are being appreciated for who they are, this will result in all feeling included and understood.

The EPSEN Act (2004) provides a legislative framework which encourages the practice and the need for inclusive practice in education settings. It states that a child with educational needs should be educated in an environment which is inclusive of all children, with those who do not have similar needs unless the needs of that individual child would be deemed too difficult to be included in that environment (Callan 2013). In the same way, Morris (2001) considers Section 316A of the Education Act 1996 which states that the education of children with educational needs in a mainstream school would be conflicting with the education of others. However, Wang (2009) explores the benefits when children are segregated due to their learning difficulties. These classrooms are then superficially designed to cater for their needs, the curriculum would then be formulated to effectively suit their additional needs and their fellow peers would also have the same disability which would further enhance their self-esteem. Additionally, Ferguson (2014) states that traditionally, segregated special education was supported and considered as the most appropriate and effective way to meet the needs of children and to also safeguard the education of the majority. The social model of disability focuses on the disabling environment rather than the disability itself, in which it acknowledges the impact of physical and attitudinal barriers that an individual an additional learning need face in order to participate as every other person would (Ferguson 2014). 

Segregated education for children with additional learning needs was supported by the medical model of disability. This model focuses on the individual, in that education the problem would be place on the children rather than the social structures (Ferguson 2014). 

Leatherman and Niemeyer (2005) highlight a key benefit of children with additional learning needs being taught in mainstream settings as it increases their social skills and the acceptance of their developing peers. However, Paton (2009) states that this can put extra strain on mainstream school teachers in that they must provide these children with additional learning needs with extra attention in which they do not have the time to do. Due to the pressure on educators, Garner (2014) found that teachers in mainstream settings were not being given the sufficient and correct training that is needed to support children with learning disabilities. However, Avramidis et al. (2000) states that children with additional educational needs wherever possible should be educated in mainstream schools, as where pupils in schools that do have additional learning needs there are services which provide educational and moral grounds for them and their education. 

Wang (2009) states that traditionally children with additional learning needs would be segregated into separate learning environments however, it has now been acknowledged that children with these developmental needs should be taught in mainstream settings to maximise their learning experiences. However, Tickle (2017) states that mainstream schools are becoming increasingly wary of taking children with SEN due to the lack of funding to enable educators to provide these children with adequate education that benefits their learning need. However, Garner (2014) states that a survey had asked 1,000 parents if mainstream schools where supporting their children who had learning needs. This survey found that out of those 1,000 parents, 81% were apprehensive as to whether the school of which their child was being educated in where persistent in ensuring children with additional learning needs were achieving their full potential. 

According to Snowling (2017) early identification and intervention for children with dyslexia has been given significant importance to due to the hopeful establishment of the development of precursors during a child’s time in pre-school. Pesova et al. (2014) goes on to state that identification is an influential process in which in enables the detection of children with additional learning needs. With also the end goal being able to provide education effectively, the appropriate support that is needed for them and for those children to benefit from it. 

Dyslexia should be identified early for interventions to have the desired effect (Hutchinson et al. (2004). Furthermore, Otterloo and Leij (2009) state that dyslexia can be persistent and can lead on to other difficulties, it is possible to identify dyslexia before formal reading begins. However, Regtvoort (2014) stated that it was only in the last couple of years that delays in reading accuracy were able to be identified after more than two years of formal instruction reading during their learning. 

Late identification amongst young children can create significant learning difficulties and can continue on into their adulthood. Because of this, early intervention and identification aim to tackle this (Pesova et al. 2014). In the same way, Lange and Thompson (2006) recognizes the adverse consequences delayed intervention can cause but because of this can offer the potential of directing children to services at an earlier age. Gironimo (2013) highlights that speech and language delays are one of the most reported learning difficulty in children as a primary concern for parents. 

If the identification of additional learning needs such as Dyslexia were to be highlighted then this must lead to immediate intervention if there was to be any benefit for the child says, Barnsley and Purdie (2013). In the same way, Pesova et al. (2014) states that schools should not wait until the difficulties in students should reinforce but however, try to find those students who are at risk as early as possible. However, Steele (2004) states that learning difficulties could appear at a young age but then disappear later on as if it may just be a lag or delay in their development. However, Rose (2009) states that identifications are most effective if taken place before a child is aged 7. Rose (2009) goes on to describe the views of parents who resonate with this and argue for early intervention before children are to become discouraged and de-motivated by their daily struggle in educational and early years settings. 

Although there has been progress on identifying cognitive imbalances on a group basis however, individually there has been difficulty in the accurate identifications. Due to this, the costly screening and assessment procedures must be questioned, Snowling (2017 states. However, although the cost is an issue, Driagas and Elektra (2016) state that programs that use ICT, specially educated teachers and the use of school’s existing technology, this can increase a child’s phonological awareness and phoneme-grapheme correspondence significantly during their early years. 

In the same way, Schatschneider and Torgeson (2004) state that the early recognition of phonologic awareness is an effective step in the prevention of children who are at risk of dyslexia. However, Oberklaid et al. (2013) discourages the reliability of such programmes and screening programmes can be tested and viewed as controversial due to the practical difficulties, the availability and cost of trained staff. Also, Oberklaid et al. (2013) also states that these programmes seem to ignore the nature of a child’s development and the complexity of this.

In addition to this, Rose (2009) brings the attention to the debate of whether or not children should be ‘screened’ for dyslexia on entry to reception, to an early years setting. Others however, do not agree due to tests being unreliable and believe that there are more effective ways to identify children who are at risk of learning difficulties. In the same way, Snowling (2012) recognizes that screening my not be the effective tool and to include additional checks to reduce the likelihood of over and under-identification. 

Whilst Lange and Thompson (2006) recognizes that screening tools that can be used for dyslexia may not be as comprehensive as an assessment. These screening tools can however, provide information accurately about a child’s strengths and weaknesses cognitively. Which, can also be used to further select children for ongoing assessments and preventive interventions. However, screening may not be able to necessary pick up a specific learning difficulty as it is a filtering process in the identification of such difficulties. It can identify potentials and tendencies but not however, being able to identify a specific learning disability (Reid and Guise 2017: Pavey 2016). Similarly, British Dyslexia Association states that screening tools are only designed specifically to give an indication of any dyslexic signs which may possibly arise and future difficulties they may encounter, they are not a diagnosis and they are not 100% accurate. 

In addition to this, Watts (2017) recognizes that screening can provide a referral onto further intervention. This may progress onto small group to individual instruction based on the individual child’s needs. 
 
Pesova et al. (2014) has highlighted the importance and effectiveness of teaching to groups of different sizes. What is more, a key variable in intervention is the smaller the group of size of the children the greater the interaction would potentially be between educators and students. 
According to Pesova et al. (2014) the interaction between a teacher and student allows for the individualisation of teaching styles, being able to focus on tasks and improvement of quantity and quality of verbal speech spoken.  

To conclude, it has been explored that the effectiveness on early intervention and practice is determined and dependent on how early the identification process of dyslexia is taken place. The debate as to whether children with additional learning needs should be educated in mainstream schools or specialised units was also analysed. With authors stating that if children where to be educated in mainstream they are able to gain the social skills, experience the same education and opportunities as the other children and will not feel as though they are being treated any differently. However, other authors recognize that specialised units are able to deliver education which is unique to their disability and are able to receive sufficient support by trained staff. 
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