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Part 1. 
According to statistics there are 700,000 people in the United Kingdom who have been diagnosed with Autism Spectrum Disorder (ASD) (National Autistic Society, 2016 and Child Autism UK, no date). Autism can be a difficult condition to diagnose due to the varying ways in which an individual is affected (Ashbaugh et al., 2014). For some, their needs may be more complex and require support in a number of areas. For others, they may be high functioning and display fewer support needs which could lead to a late diagnosis or no diagnosis at all (Ashbaugh et al., 2014). 
A number of authors support the notion that early intervention can have significant positive affects on an individual’s development and overall quality of life (Autism speaks, 2009; Ashbaugh et al., 2014; Child Autism UK, no date.) According to Ashbaugh et al. (2014) infants can display certain social traits associated with ASD within their first year which could lead to an early diagnosis. However, Child Autism UK (No date) says that it is unusual for a child to be diagnosed before the age of two and the National Autistic Society (2016) states while some children from the age of two receive a diagnosis many do not until later in life, sometimes even into adulthood.  
Once a child has been diagnosed with ASD it is possible for parents, carers, health professionals and practitioners to gain a better understanding of the child’s needs and how best to support them (National Autistic Society, 2016). For the individual, no matter the age, a diagnosis can offer clarity as to why they experience certain difficulties and how they can overcome them (National Autistic Society, 2016). The National Autistic Society (2016) gives information on support for the child and family following a diagnosis and included are suggestions on how to tell your child and how to keep them involved while respecting their rights. 
The United Nations Convention on the Rights of the Child (1989), Article 23, supports the rights of children with disabilities and explains that governments must do all they can to support children and their families. This includes ensuring a child with disabilities has all the support they need, free of charge, to thrive and live a full life free from discrimination. A child with Autism may need specialist support in school for example, it is therefore up to local authorities to provide such a service (Welsh Assembly Government, 2004). Article 3 (UNCRC, 1989) discusses the welfare of all children and that the best interests of the child should always be considered. As children on the Autism Spectrum can have varying needs adequate training for those working with the child is essential to fully understand their needs.  
In addition to this there is also the United Nations Convention on the Rights of Persons with Disabilities (2006), Article 7, which highlights a child’s right to be involved in any decisions on matters affecting them and listened to in accordance with their age and maturity. Intervention is just one way of supporting a child with ASD so that they can learn and develop to their full potential. 
Early intervention has a number of benefits both for the child and the child’s family (Ashbaugh et al., 2014; Child Autism UK, No date). One example would be for speech and language delays. According to Ashbaugh et al. (2014) preschool children with ASD who are nonverbal, are more likely to become verbal through early intervention, than those who do not receive intervention support until over the age of 5. Another would be to look at the challenges and difficulties children with ASD face in day to day life, early intervention is a way for children to learn coping strategies and skills which can then be used through to adulthood (Child Autism UK, no date). 
This is because young children’s brains are still developing and so are seen to be more malleable than an adults (Autism Speaks, 2009; Child Autism UK, No date). Child Autism (No date) explains that it is easier to change a new behaviour than it is to change certain conduct that has been used for a long time. This could be the reason authors like Ashbaugh et al. (2014) and Hadders-Algra (2011) suggest that early intervention is also more time and cost effective than later on. For a child to learn coping techniques early on, could in fact prevent secondary symptoms arising in the future. Perhaps this is why the American Academy of Paediatrics recommends that all infants aged 18 to 24 months are screened for Autism using a tool called a Modified Checklist for Autism in Toddlers. However, this screening checklist is not an actual diagnosis but an indication to follow further assessments (National Autistic Society, 2016). 
According to Ashbaugh et al. (2014), most children with ASD who receive early intervention are able to attend mainstream schools and be fully inclusive within the classroom, thus promoting their rights as stated in Article 24 of the UNCRPD (2006). However, Tedx Talks (2015), would argue that a fully inclusive education system may not work for every child on the spectrum. For one reason, all children are unique, and not all children learn through the same methods of teaching.  It is therefore providing an instant disadvantage for those children with ASD who may need a different approach. 
Ashbaugh et al. (2014) discusses some concerns that when diagnosing very young children or individuals with milder cases there may be some false positive results which can lead to an unnecessary ASD diagnosis. However, Ashbaugh et al. (2014) also states that there is a higher risk to a child if not provided with the necessary early intervention because of a reluctance to diagnose. Child Autism UK (No date) supports this by saying that it is understandable for families to feel concerned, and even wish to postpone any tests on the chance they may be wrong, but evidence supports that early intervention is most beneficial for a child with Autism and their life long outcomes (Ashbaugh et al., 2014; National Autistic Society, 2016; Child Autism UK, No date). 
The benefits of early intervention are not only to help the child but also the whole family. Ashcroft et al. (2017) explains that parents of a child with Autism often have to make more sacrifices than those who have children developing in a typical way. With that mind, research also suggests they experience more stress which can lead to ill health, physically and mentally. Early diagnosis and intervention means families can receive the information and support that is necessary for a positive outcome for all. 
Part 2. 
Children diagnosed with Autism Spectrum Disorder often have to overcome a variety of barriers (Hartley and Schultz, 2015). For some, speech and language abilities may be compromised (National Autistic Society, 2016), for others, they may experience repetitive behaviours (Hartley and Schultz, 2015), and others again may suffer with over sensitivity (Edwards, 2017). With ASD being such a complex condition, it is fair to say that not one case is the same (Hartley and Schultz, 2015). 
Children and young people with ASD often suffer from discrimination and have to overcome barriers to participate in activities the same way others do. According to UNICEF (2008) most of these barriers experienced are actually imposed by society and this creates unnecessary challenges to be inclusive. 
According to Early Support Wales (2012), a common issue for parents of children with disabilities is obtaining the correct information and support they need for their child, although it is recognised that continued support for families of children with ASD is important (Bradley, 2010). For one, as already mentioned, there are numerous benefits on a child’s learning outcomes if good early intervention techniques are sought (Ashbaugh et al., 2014). If a child on the Autism Spectrum has not yet been diagnosed due to lack of information, that child may not receive the support they need at an early enough time to truly make a difference (National Autistic Society, 2016). 
According to Bradley et al. (2010) children with ASD have greater emotional and academic success when supported by their families. It is therefore important that families receive help and support from a variety of sources to reap the benefits. However, research by Ashcrott et al. (2017) found that while it was recognised the impact of support can have on families with children with ASD, most felt that formal support services were not meeting their needs and felt isolated. 
Research undertaken by Hwang and Olsson (2008) found that mothers of children with learning disabilities showed an increase in signs of depression than those mothers without. Cameron et al. (2007) found similar and stated parents of children with disabilities experience more stress due to the sacrifices they have to make. Parents and Carers need help and support to best care for their child’s needs, particularity with complex issues which may arise from a child with Autism. 
Article 23 of the United Nations Convention on the Rights of Persons with Disabilities (2006) explains that it is up to the government to ensure that families receive the information they need about disability related expenses and services offered. In order for a child with ASD needs to be fully met, the right support and information needs to be available. Parents and Carers can support their child if they are aware of where to access information, services for help and having the opportunity to be fully included (National Autistic Society, 2016). 
The positive influence parents can have on a child with Autism and their development is supported by various authors. Autism Speaks (2009) for one suggests that parental involvement is one of the key components within intervention and successful outcomes. Hadders-Algra (2011) agrees with this stating that training parents on intervention techniques can be most effective and Ashbaugh et al. (2014) goes as far to say that parents can make a difference with just an hour per week of professional support. Without this kind of support children on the Autism Spectrum could be at a disadvantage. This is why having accesses to information and support is important for the families. 
Transition can be a difficult time for some children with Autism, Cameron et al. (2007) strongly recommends that parents are fully involved in their childs transitions, perhaps starting school or moving class, as a parent will act on behalf of their child and ensure they receive adequate support. This can only be effective if families are aware of their rights and have all the information needed. 
The National Autistic Society (2016) recognises the importance of information sharing and support for parents of children with ASD. On their website there are links to information on Autism, assessments, referrals and complaints procedures. In addition to this they also give guidance on what support there is in schools, social services and carer benefits and breaks. Caring for children is a full-time job and caring for children with disabilities can be even more challenging (Hartley and Schultz, 2015). Parents need time to rest, to regenerate, as without they cannot fully support their child as they can become exhausted and may suffer with depression (Ashcrott et al., 2017). 
Ashcrott et al. (2017) discusses the benefits of non-formal social events for families of children with ASD. For one, the research showed that many parents found meeting others in similar situations was reassuring and that witnessing other family’s strategies for dealing with certain behaviours was enlightening. Information on learning how to cope with children’s behaviours when it comes to ASD is important (Bradley, 2010), Hartley and Schultz (2015) question how parents are expected to manage behaviours and support their children without the correct information and support. 

Part 3. 
Due to the complexity of needs associated with Autism Spectrum Disorder there are a number of different therapies and interventions available to improve the lives of Autistic individuals (National Autistic Society, 2016). A common added symptom associated with ASD is Sensory Processing Disorder (Henderson, 2011; Desch and Zimmer, 2012; Edwards, 2017) which can lead to difficulties on a daily basis (Autism Speaks, 2013). While many therapies boast about their effectiveness to help children on the spectrum, National Autistic Society (2018) warns that there are interventions and techniques that are yet to be proven with supporting evidence. With that in mind, parents should be cautious when deciding to undertake certain therapies with their child. 
Henderson et al. (2011) discusses Sensory Integration Therapy (SIT) and how trained professionals will carefully create a stimulating environment in accordance with the childs needs, with the premise of creating an atmosphere with ‘just the right challenge’ (Henderson et al., 2011: No page number). As each case is different, a child with ASD may be over reactive or under reactive and so tailoring therapy is important. Edwards (2017) explains that the focus should be on helping a child develop his/her coping skills to deal with stimulating environments rather than focusing on trying to change what they are processing. In a controlled stimulating environment, therapists can alter sounds, lights, temperature to help the child to better cope. 
According to Edwards (2017) sensory integration therapy can improve focus, improve motor development and promote cognitive development.  Autism Speaks (2013) states that SIT is a controversial therapy yet most of the negative results associated with the treatment has stemmed from different techniques and therapies operating under the same name but without the proper guidance. Autism Speaks (2013) continues to say that a study in Philadelphia of 32 children with ASD found the treatment to be most effective, with improvements in self-care and social development in just 10 weeks. 
However, there are some who would disagree. A study undertaken by Davis et al. (2012) found that out of 25 research papers only 3 noted successful results. 8 were mixed results and 14 showed no improvement at all. Furthermore, they found the methodology questionable in all 3 of the successful outcome papers. Desch and Zimmer (2012) also doubt the effectiveness of the theory based on the limited research and inconclusiveness of results. 
Sensory Integration Education (2019) supports the idea that it is due to the challenges of research which has led to the negative critique of the therapy. They say that there is plenty of research that is highly scientific that backs up the therapy techniques and principles and the issues lie with other barriers like too small sample groups for the research or like Autism Speaks (2013) states that it is other practices operating under the same title but without clear guidelines on how the therapy should be delivered. Sensory Integration education (2019) continues to say that results in research do support positive impacts on individuals with ASD and Sensory Processing Disorder in areas like sensory motor skills, behavioural regulation, socialisation and attention.
The National Institute for Health Research understands the impact ASD has on individual’s health and also the economy is so significant that more research needs to be conducted on all therapies and their efficiency (Sensory Integration Association, 2019).  
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