The significance of professional reflective thinking within Early Years

Introduction
Jasper (2003) views reflection as, a process of exploring one’s thoughts and feeling about a happening in where it helps the individual understand and come to terms with these thoughts and feelings and take time to consider how they would deal with this situation in the future.According to Brock (2015), there is a huge emphasis on professionals to reflect within and on their professional practice. Reflection and reflective practice are both key are core values of professionals and play a vital role within professional training and development. Reflecting upon practice has an important role within professional practice. The Early years practitioner is able to carry out reflective practice within their role in order to relate their work to the children and the families.  
Williams, Woolians and Spiro (2020), Claims that the reflective model created by Schon emphasises the importance of reflecting within learning and teaching. The reflective process can encourage practitioners to work with others, through sharing best practice and draw on other peers or colleagues for support. Jasper (2003), claims that reflecting can be most useful when dealing with difficult situations. It is beneficial for individuals to reflect on the situation and consider aspects of it that they may not have previously and consider these factors if placed in that situation again. Jasper (2003), also suggests that reflecting upon something is a process of learning and thinking. It is a form of thinking that aims to achieve a clearer understanding which further leads to new learning in the future and improve on development. 

Reflection and Professional Practice
Humans often reflect on experiences naturally without realisation although Health and Care Professions Council (2021), suggests that reflection within a profession can help an individual gain awareness into their professional practise by thinking analytically about the elements of it. Through reflecting within a profession and the awareness of a situation is developed, the lesson can be learnt and further applied in order to maintain good practice and can lead to development and improvements for both the professional provider and the service users (Health and Care Professions Council, 2021). According to Cambridge Assessment International Education (2021), when practitioners do carry out reflective practice, it enhances self-awareness, critical thinking and communication skills, all of which play important roles when working well and building relationships. Cambridge Assessment International Education (2021), also suggests that the first stage of reflective thinking as a practitioner is to develop the skill of critically reflecting on the experience. Further suggesting the agreement with David Schon’s reflective cycle stage of reflecting on action to engage in the process of continuous learning.
According to Hargreaves and Page (2013), professions are asked to reflect within their roles in order to embed good practice, keep record of thinking processes, develop or improve their skills which can improve practice and to move difficult situations forward. Through reflection, a profession will feel as though their practice is sustainable and more fulfilling and possible help during difficult or challenging situations in the workplace. Not only will reflection help professions and their development but also improve the outcomes of the service receivers and improve experiences with colleagues. 
Hargreaves and Page (2013) also suggests, that the process of reflection is promoted in all professional code or courses within professions. Hargreaves and Page (2013) identifies that one of the core elements of reflective practice for professions is making ethical decisions. Professions such as early years practitioners are often put in difficult situations and left to decide in dilemmas on a subject, these ethical decisions are often surrounding serious situations where practitioners are under pressure to make correct choices. Hargreaves and Page (2013) claims that reflective practice is ethical practice. 
There are a number of different theories on how to reflect upon experience and reflective practice. Each theory takes a different approach to reflection although all state the importance of reflection within learning. 
Dewey (1997), recognises his own theory of reflection. Dewey (1997), is known to be one of the first theorists to recognise and develop an understanding and importance of reflection and claims that the use of reflection is beneficial when people want to make sense of a situation or event that is found difficult to gather thoughts surrounding. Dewey (1997), believed that when learning and carrying out reflection, learners must recall the event, explore and question the happenings around the event and identify what went wrong and changes that can be made in the future. 
According Schon (2016), he himself has created a reflective theory and model and that he has built on the work of John Dewey (1997).  Although Schon (2016) recognises, reflection within professional practice and development. Schon (2016) also suggests, that his theory of reflection encourages practitioners to improve their practice and become expertise in their role and recognises that his reflective theory identifies two types of reflection: reflection on action and reflection in action. 
Kolb (2015), identifies another theory to reflection that is founded by himself. Kolb (2015) and his theory includes four parts to its theory and reflective cycle model and he believes that learners should maintain a level of competence in each one of his steps within the learning reflective cycle in order to ensure comprehensive learning. 
Although each of the previous theorists and their theories discussed do not consider emotions during the event that is to be reflected upon. Boud, Keogh and Walker (1985), identifies that within their own reflective theory, they recognise that emotions are valid and are something that must be highlighted when carrying out reflection. Boud, Keogh and Walker (1985), further suggests that this theory recognises that emotions can influence the way people recall a happening and sometimes ignoring the impact that emotions can have during events can cause an effect on the learning from reflection. 
Each of the theories believe in their own structure and models of reflection. 
Kolb’s learning cycle is also known as the ‘Experimental Learning Model’ (Khun, 2015).
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According to Center of Teaching (2008), the theory of Kolb enhances the importance of learning being grounded in experience. 
The four stages of the learning cycle should be fulfilled in order for learning to take place. Center of Teaching (2008), also discusses each step of the learning cycle. The order of the cycle is that an experience must be undertaken firstly, then reflecting on the experience and considering failures and successes, further applying theory to the experience of the activity and lastly considering theory and reflection to aid planning for experiences that are similar. 
Within the early years setting, practitioners are to make decisions in regards withchildren and families. The need to reflect within the working environment is necessary in order for the practitioner to reflect on their own practice and knowledge and further build on that they already know. (Brock, 2015). 
Brock (2015), claims that in order for an Early Years Practitioner to reflect effectively, they must engage through reading, researching and develop professional, practical and personal experiences. These engagements will encourage practitioners to develop knowledge and skills to improve on their understanding, empathising and professional practice that can help make the difference in the children and families’ lives. 
Tarrant (2013), suggests that within the early years setting and education, reflective practice can involve the practitioners themselves carrying out reflection, but also reflective practice will be undertaken by the management team. Both parties are likely to have links within their reflective learning, possibly the same future goals on a certain topic or situation if it was to arise again. Although in order for practitioners to carry out their professional reflection correctly, it should be only in regards with them personally. Practitioners are able to share the experience they wish to reflect upon in order to gain a clear or improved understanding of it all (Tarrant, 2013). According to Brock (2015), the strong focus of reflection and critical thinking within the early years setting can enhance on the adult-child interaction. 
Brock (2015), also suggests that early years practitioner must have the understanding and engagement of continual development of reflective practice in order to develop within their professional role. Brock (2015), claims that the practitioner may face experiences during practice to reflect on, an example of this is to improve the children’s access to resources around the classroom setting therefor in order to improve on this, the practitioner may wish to change the layout of the classroom, resources and teaching area to aid this development.
There are many different points that practitioners may need to reflect on within their practice. 
Brock (2015) identifies, that early years practitioners may wish to reflect on a situation with a colleague or possibly even as a group. This type of reflection in early years may help workers to see things in other perspectives and can enable further examining. Through sharing knowledge, this will promote clearer understanding and then use the desire to use the knowledge to make changes. Brock (2015), also recognises that there be many incidents in the early years setting, where the practitioner may feel as though they have had to stop and raise questions. These incidents could also mean that they have impacted on personal beliefs or personal and professional learning. These critical incidents are reflected upon in order to make sense of them. These critical incidents within the early years setting could be where a parent is possible challenging how the practitioner is managing the behaviour of their child (Brock,2015). 
According to Royal College of Nursing (2021), professionals within a health and education care setting may use a reflective account form in order to encourage reflective practice.  The form aids practitioners to consider the role of the Code within their professional development and recognise the changes they can make in order to improve on their practice. The practitioner must create five written reflective accounts to their professional portfolio, where each account must give an example of their continuing professional development or an experience within their practice and create the link to the Code (Royal College of Nursing, 2021).
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Conclusion
It is identified that there are many theorists and models to follow when carrying out reflective practise. The theorists have different formats of how their believe reflection should be carried out and what outcomes should be from their reflective models. Professionals such as an Early Years Practitioner will be asked to carry out reflective practice within their role. The practitioner may wish to follow different reflective methods in order to reflect although within the role a Reflective accounts form is often required in their workplace. According to 
Brock (2015), the process of professional reflective practice is of great importance within one’s role. From carrying out reflection it can improve professional development and understanding and add greater knowledge and understanding to a practitioner’s professional attribute. Williams. Woollians and Spiro (2020), also identifies another benefit to reflection within an educational setting being of that colleagues are able to share their understanding, knowledge and personal beliefs with one another and through sharing ideas, this can add to greater outcomes within their practice. Another importance of reflective practice is identified by Cambridge Assessment International Education (2013), suggesting that reflection on action is encouraging the process of continuous learning. 
The Early years practitioner may face events experiences that may be challenging within their role and the reflective process can benefit them greatly in order to gain greater understanding and knowledge there for when put in these situations in the future, they are aware of what actions to take differently. 
It is proven that carrying out reflective practice within the early years setting is not only beneficial to the practitioner themselves within their role, but also the service receiver being children and their families as they also gain better outcomes.
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