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	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
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· Critically assess the impact of abuse upon victims
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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

In evaluating the concept of the professionalization of the police service, first we must consider what this actually means and why this has come about.

There is no dispute that modern day policing is more complex than ever before; Blakemore and Simpson (2010) explain that there is a now outdated view of it being a physical and hands-on role, whereas it has actually evolved into a position in which a lot more is expected of them. It is therefore understandable that how to develop the police service in line with the changes it has faced would be something highly considered and debated. 

The police service in Great Britain polices by consent of the general public and not from receiving its power from the government. The way this was set out comes from the ‘9 Principles of Robert Peel’ (Home Office 2021). These principles were issued to all new police officers from 1829 as a guide on how to police at the time. The general underpinning theme was to encourage the public to work with the police and for a mutual understanding.

Being a public service therefore, and especially due to the nature of what they will deal with, it would seem that they are frequently put under more scrutiny and examples of police misconduct are unfortunately, quite regularly seen in the press. These are quite often very high profile such as the 1989 ‘Hillsborough disaster’ whereby 96 football fans lost their lives after it was alleged that Chief Superintendent David Duckenfield gave an order to open a gate which led to football fans being crushed. (BBC News 2021). More recently, there has been the case of 2 Metropolitan police officers who got jailed in 2021 for taking photos of victims at a crime scene. (BBC News 2021). 

From these two incidents alone, we can see that it is imperative that new and even more experienced police officers are reminded of what is meant by professional behaviour, and that expectations of such behaviour remain high. The public need to have trust in the police and view them as a professional organisation which demand high standards. 

Any serving police officer and even police staff will use the code of ethics at the centre of everything they do.  There are 10 points to the modern-day code of ethics ranging from ‘Honesty and Integrity’, ‘Equality and diversity’ to ‘Fitness for work’ and ‘Challenging and reporting improper behaviour. (College of Policing 2014).

The ‘Code of Ethics’ was introduced by the ‘College of Policing’; they set out the standards of behaviour for officers and staff and should be used at the heart of every decision Police officers make. This can be evidenced by looking at the ‘National Decision-Making Model’ or ‘NDM’ as the code of ethics is shown in the middle, and should help to influence your decision as a Police Officer. (College of Policing 2014)

The ‘Code of Ethics’ are obviously important for Police officers and staff to follow and provide a framework for best practice. Having them in place provides a visible and universal approach to how officers should act, however it has been argued just their existence alone is not sufficient to support and maintain public confidence in the Police. (College of Policing 2022).

In 2016 the College of Policing announced that all new recruits would be required to be educated to degree level from 2020. This is another clear shift towards the professionalism of policing which had traditionally been perhaps thought of as a more working-class career. The benefits of the new officers being qualified were thought to be that they would “exhibit less prejudice and provide more objective and reflective decision making.” (Cox & Kirby 2018). It also provides new officers with a formal and recognisable qualification to support their work, something which was not always available before.

This new process has however encountered a lot of negative opinions as well. Mark Wallace considers whether much of learning the ropes in policing comes from “work as least as much as from a textbook,” and also debates whether some potential officers may be put off by the compulsory qualification. (iNews 2020). 

From what we have outlined it is clear that a new constable would need support in their role, not only having to work in a challenging role with exemplary standards expected but also studying for a professional qualification as well. The role of more senior officers as coaches and mentors has perhaps become more important than ever, and as Neyroud discussed in his report in 2011, is also an important part of police leadership programmes and not just confined to new officers.

To conclude, the concept of professionalising the police service would initially seem like a positive approach, with a framework of ethics underpinning everything officers and staff do, and a formal qualification ensuring development throughout working and also bringing the police service more in line with other public sector roles such as nursing and teaching. 

It is clear that there are some limitations to the process, such as the chance of alienating people interested in the role but perhaps would not see themselves as academically minded. There is also the fact that having the code of ethics alone does not mean it is necessarily always used and thought about in everyday policing with the minority of officers still bringing themselves into disrepute. It can be argued as well that prejudices would be something more rooted into an individual’s psyche and not something that training and development alone could change. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)

As a response officer myself I have chosen to evaluate the role of the police specifically in the role of response policing. 

Response officers work on the frontline and go to a range of incidents, everything from shoplifting to sudden deaths, and as a result are probably the first type of officers that the public would think of and come into contact with. Being at the forefront, their behaviour and actions are also perhaps more widely scrutinised than that of other officers. 

The way that the public perceive the police is extremely important in the United Kingdom as they police by way of consent rather than wholly by force, and “rely almost exclusively from public co-operation with the police.” (Home Office 2012) 

A study into public perception of officers by Awan et al (2015) identified five main themes that materialised following the research with members of the public; all of which can contribute to an individual or a wider group’s perception of the police. These were police competence (“doing it right”), police duty (protecting and serving the public), police conduct (engaging in positive public contact), prejudice (“negative attitudes towards those they interact with”) and public expectations (having positive values). 

When looking at the public’s perception of the police, it is also worth considering what will influence their opinion on such areas. A HMICFRS survey in 2018 found that 60% of their respondents had had no contact with the police in the past year.  Without that personal experience, it is fair to assume that they may get some influence on their perception of the police through national, local and now also social media. In the last few years, the media have covered high profile cases which have put the police in a negative light such as Sarah Everard who was murdered by a serving Met Police officer, and the Stephen Port case where “police failings contributed to the deaths of some of the victims.” (RUSI, 2022)  

The media will also heavily publicise the response of the police to critical and major incidents. A critical incident is defined by the College of Policing (2021) as an incident where “the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community.” A critical incident does not have to be a crime, and could be something like a pre-planned event or anti-social behaviour. An extract from ACPO (2007) states that often it may be something that does not start as a critical incident, but as something dealt with day to day by response officers such as harassment or a missing person. 

By the definition, it is clear that any such incident is likely to have an emotive impact on the public who would expect to see a positive and effective response by the police. It is worth noting that the College of Policing also state that “some incidents, even if managed properly, can have a significant negative impact on the victim, their family and the community.” Again, a response officer or officers are likely to be the first on scene and may be the ones who recognise that what they are attending is, or is likely to become a critical incident. ACPO state that a “proactive approach must be adopted” to ensure these incidents are identified as soon as possible. 

This could also be true for major incidents which are defined by the College of Policing as “any emergency that requires the implementation of special arrangements by one or more of the emergency services.” As above, it is likely to be a response officer first on the scene from the police, and who will recognise, if not done already, that this looks to be a major incident and that the correct plans and procedures need to be commenced. For these types of incidents, as JESIP explain, it can take time to put the right resources in place which can place “considerable pressure” on those first off at the scene such as response officers. 
The role of a response officer, as we can see, is absolutely crucial to policing as a whole. Being on the frontline means they are often first to arrive at incidents and need to assess the situation as quickly and safely as possible; they may need to organise other police resources or partner agencies attendance and will also have to relay information to the control room who can update senior officers if needed such as Bronze inspectors or the Force Incident Manager (FIM). 

It is also crucial for response officers, who deal with the public on a day-to-day basis, to maintain a positive and pro-active approach in order to try and maintain and promote a good public image. This may be difficult as they often deal with confrontation and high-pressured scenarios and have to keep a calm but assertive control over the scene. With the media having highlighted high profile failings in recent years, police could be said to be in the public eye more than ever. 

All of this means a lot of pressure on response officers, especially as the majority of new starters will begin their policing career in response and so could be relatively inexperienced and still attending incidents which then become critical or major. This is at a time when despite increased recruitment and figures showing the highest numbers of officers since 2011, officer numbers are still down 6% on their peak in 2009. (Home Office 2021) It is imperative that response officers are supported as much as possible in order to maintain a quality service which the public rightly expect. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Information and intelligence can be gathered and disseminated in several different ways and is used to help inform everything from long term major crime investigations to quick decisions en route to emergency calls. The National Intelligence Model was first introduced in 2000 with the aim to “provide focus to operational policing” and is “dependent on a clear framework of analysis of information and intelligence.”  

Bryant et al (2020) describe the different methods that police use to gain intelligence. Firstly, there is information provided by the public off their own back; this could be picked up in conversations with officers or they may ring in and provide information to the control room. Other agencies may provide intelligence also such as the prison service. Usually, a report would then be created and passed over to the intelligence team to assess and evaluate. This is done by the use of a 3x5x2 system which looks at the reliability of the source, the reliability of the intelligence and how secure the information needs to be and who should be made aware of it. 

There is also the information that police look to seek out deliberately; for example, they could carry out surveillance of a known nominal or even do an undercover operation. They may also look to use a Covert Human Intelligence Source (CHIS) which is in simple terms, a criminal informant who will “have real access to criminals, their plans and their activities.” (Bryant et al 2020).  Use of a CHIS is not something to be taken lightly as it can be risky for both the police and the informant themselves.  All use of a CHIS must be authorised by a senior officer and authorised under Section 29 of the Regulation of Investigatory Powers Act 2000 (RIPA). (Home Office Guidance 2021)

Intelligence is also built up just through the day-to-day calls and incidents that officers attend with. Every contact the police deal with will usually leave a record, whether this be on a Command-and-Control type system or the force’s own intelligence system. Relevant information such as arrest records, warning markers and missing person alerts will also be stored on the Police National Computer (PNC) which can be accessed by all police forces in Great Britain as well as several other select organisations. Most police forces will also have their own intelligence system; in Gwent Police NICHE is used and this is shared with South Wales Police. 

On receiving details of a call officers need to attend, control room staff will pass details over the radio of previous calls to the address, and any information held on the people at the location such as if they were wanted, or had previously been violent to officers. This would help in evaluating what resources to send – for example if someone had markers for weapons it may be prudent to send officers who have access to Taser in case of escalation. 

There is also the Police National Database which was set up following recommendations after the Soham murders in 2002. Intelligence on the murderer was held over eight different police forces and this led to him being able to work in a school which the victims attended. The PND is also a nationwide system and includes information from all the different forces, including details of people who were questioned by police and not charged. (BBC News 2011) 

Intelligence is clearly an important tool for the police.  The code of practise for the NIM states that it should improve community safety, reduce crime and “control criminality and disorder.”  The use of intelligence led policing has also been looked at positively; Maguire and John (2006) describe how there had been a “fundamental shift” towards “analysis and management of problems and risks, rather than reactive responses.” Furthermore, Knutson (2019) explains how “intelligence led policing has become a leading philosophy for the police.” 

There are some limitations to the use of intelligence however. Firstly, it is often dependent on people recognising information they receive as useful and then recording it accurately. If intelligence is not recorded and able to be disseminated to those who can make use of it, it can prove costly. For example, special branch had intelligence on a terrorist who killed 2 people in London in 2019, which was not passed on; the inquest led to the Met Police having to apologise for their failings. (The Guardian 2021) Had this information been communicated, it could have prevented the attack and ultimately saved the lives of the victims. 
It is also more effective for certain types of crime than others, for example it could be beneficial for organised crime such as looking at members of a drug line, but there is unlikely to be a lot of intelligence for things like domestic violence as it is happening behind closed doors and may be hard for anyone to find out about it, unless it is reported by the victim. 

It is also hard for officers, particularly on response, to do proactive policing work based on intelligence when they still have to react to the incidents coming in on a daily basis, as well as manage their outstanding caseload. That being said, information and intelligence will    still play some part in reactive policing as the officer or control room can look at previous reports from the area or the people involved, meaning the officers will be better informed about what they are going to and may be able to plan a response before attending. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

In modern day policing, policing priorities are not just about enforcing the law but they also focus on “Public Protection”, This meaning that the public expect the police to keep everyone safe (Bryant, R. and Bryant, S. 2020), including the general public, children including abuse or neglect, vulnerable adults and the management of registered sex offenders (Cambridgeshire & Peterborough Safeguarding Partnership Board 2022).

The majority of these incidents described will likely be dealt with by a Public Protection Unit or “PPU” or similar and will deal with the most vulnerable people (Guernsey Police 2022).

There are various ways that that a PPU could deal or combat the many types of incidents that may deal with, the first strategy we will explore is the Multi-Agency Public Protection Arrangements or “MAPPA”.

MAPPA is the set of arrangements that the police service, the probation service and the prison service have to work together with other agencies in order to manage any risks to the general public by any violent and/or sexual offenders that have been released into the community after serving their sentence (Mental Health Law Online 2021).  Previous offenders who fall under MAPPS, known as subjects are split into three categories to allow effective management and better understand risk.  The first category are registered sex offenders, these are offenders who have committed certain sexual offences and are required by law to notify the Police to any changes of their name, addresses and personal details, The second category are violent offenders, these are subjects who have committed a specific violent crime and have spent at least a year in prison or a hospital detention and the third category is other dangerous offenders,  this category is quite simply offenders that do not fit into category one or two but have been identified as posing risks to the general public by the nature of their offending (Ministry of Justice 2019).

Another tool used in conjunction with MAPPA is VISOR or otherwise known as the dangerous persons database, VISOR is a database of violent and dangerous subjects that are subject MAPPA, this allows partner agencies to work even more effectively and continue to manage the risk of such offenders, this is a nationally used tool to allow cross-border information sharing easy and efficient. (Centre for Crime and Justice Studies n.d.)

PPUs of the Police Service will use MAPPA when a subject is about to be released into the community, they do this to make sure that a subject will have the minimal chance to re-offend, however, it could be suggested that MAPPA may not be that effective because if someone wants to re-offend that badly, they may just find a way to do it.  In a report by the Criminal Justice Joint Inspection around MAPPA in 2015 it is discovered that the majority of cases were managed at an appropriate level and “most of the MAPPA offender had not reoffended” (HM Inspectorate of Probation 2015).

Therefore, it could be suggested to the contrary, that MAPPA is being effectively used by PPUs and is a key tool in keeping members of the public safe from dangerous offenders.

This finding is key when considering victims of violent and sexual crimes especially around victims of sexual offences, Victims of sexual offences are considered vulnerable under the Youth Justice and Criminal Evidence Act 1999 (College of Policing 2022),  Vulnerable victims could be more scared of being repeat victims and seeing that sexual or violent offenders are being prevented from re-offending could positively impact the victim by showing that they are less likely to be targeted by the same offender. 

PPU could be vital in combatting certain organised crime circles such as “county lines” and the use of “cuckooing”.

The National Crime Agency defines county lines as “a term to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more areas, using dedicated mobile phone lines.  They are likely to exploit children and vulnerable adults to move the drugs and money and they will often use coercion, intimidation, violence (including sexual violence) and weapons” (National Crime Agency n.d.).  cuckooing may be used by county lines gangs and is described as “The term to describe the practice where professional drug dealers/crime gangs take over the property of an adult at risk and use it as a place from which to run their drugs business” (Stop Adult Abuse n.d.)

These definitions we have explored would seem to perfectly tie in with what a PPU does, the organised gangs exploit vulnerable adults and children to run drugs whereas a PPU will protect from this.

A way that Police forces can identify a child or adult at risk is by completing what is known as Public Protection Notice (PPN), This is completed by an officer who has attended an incident and deemed that there is a person at risk, this is filled in by this officer and it will list what exactly their concerns are and what actions have been taken to reduce this risk.  These reports can then be reviewed by a PPU and decide if any further action is needed to safeguard these persons from further abuse or crime and as a matter of course the PPN should be shared with partner agencies to provide support to vulnerable people (South Wales Police 2008).

The PPU may use information from PPNs in conjunction with tools such as MAPPA to further enhance their ability to safeguard the public, for example, if a known nominal of county lines was being released into the community following a prison sentence, they may use information that has been collated by PPNs to decide where to place them, making sure they are housed away from people who could be at risk of exploitation of cuckooing.

In summary PPUs will routinely work with partner agencies in ensuring communities are safe and vulnerable people are protected, without strategies such as MAPPA, the police would not be able to do this and communities would likely be subjected to more crime.
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


Evidence based policing is now a fairly popular concept in modern policing, and has been promoted as “an approach to improving policing strategies and countering crime” (Blackstones 2020). It must be clarified that evidence in this sense does not mean the forensic evidence which may help the police solve crimes, but rather evidence in the form of results or statistics from analysis into crimes, academic studies etc. As the College of Policing explain, it means using the “best available evidence” in order to “inform and challenge policing policies, practices and decisions.” 

Lawrence Sherman, one of the first supporters of evidence-based policing, described in 2013 how in the 1970’s policing had been based on the three R’s, “random patrol, rapid response and reactive investigation.” In contrast, he states evidence-based policing is more based on the three T’s, “targeting, testing and tracking.” Targeting refers to concentrating more resources on areas that see more crimes, testing relates to different methods and assessing what is more successful and tracking in order to track what is being done and its effects. 

Spooner et al. (2022) discuss some of the positives of using evidence-based policing such as the fact that it will help individuals in their “problem-solving skills, critical thinking and analytical skills.” They also cite Kime and Wheller who advise that evidence-based policing maximises police response for the public whilst minimising the risk. 

Johnson et al. (2015) found that there were limitations with using evidence due to the work needed in order to source and evaluate worthwhile evidence from the amount of research and data available. They therefore suggested using a method of coding evidence called EMMIE which stands for Effect (the effect of an intervention), Mechanism (mechanisms through which the intervention is intended to work), Moderate (any factors that moderate the impact), Implementation (any issues with the implementation) and Economic (the costs involved). These are the factors that they felt were needed to be considered before deciding whether to take action on the basis of the research.

As well as evidence-based policing, there are other strategies which police and other agencies can use to try and prevent crime. Firstly, they can try and prevent people from becoming offenders at all by working with children and teenagers from a young age. A study into prisoners in Wales (Public Health Wales, 2018) showed that nearly half of them had encountered 4 or more adverse childhood experiences (ACEs) growing up; this could be parental separation, verbal abuse suffered by the child, alcohol or drug abuse in the household to name but a few. The study suggests that early intervention can help such as parenting programmes to try and prevent the ACEs from ever occurring. They also suggest trying to work with offenders’ families as having a parent in jail is another ACE which could affect the child’s chance of becoming a future offender. 

School liaison officers may also look to do work with young people; the Home Office states that drugs can drive crime through the effect it has on people’s moods and behaviour as well as the monetary aspect through organised crime groups etc.  however also that “school-based interventions designed to improve behaviour generally…can have a preventative impact on drug use,” which should help in an indirect way to reduce offending. 

When trying to reduce crime by way of preventing people reoffending, police may also look to other agencies such as the probation service, prisons or the council. Ministry of Justice research in 2012 found that the rate of further convictions was higher in those who reported being homeless following their release from custody, so it may be a priority for the council to try and source accommodation for them even if only on a short-term basis. The Modern Crime Prevention Strategy notes that prisons should be “places of reform where offender can change their lives and turn away from crime,” and looked at points such as prison league tables to try and get prisons to improve their performance and alternative courts which look at treating drug addiction, mental health etc. rather than using the traditional criminal system. (Home Office, 2016)

Other strategies include target hardening; this is in simple terms improving security, and could involve things like installing a doorbell camera or asking the fire service to fit a fireproof letterbox.   

It is clear that evidence-based policing definitely has a place in crime prevention, helping the police and other agencies to analyse crime patterns and statistics and target resources where it would benefit the most. There are however drawbacks, as come with any research, in the fact that the quality of data needs to be analysed, and also any worthwhile research is likely going to be needed to be done over a longer period of time in order to get the most accurate results, which may mean crime will continue to occur in the short-term. 

There is also a place, I believe, in crime prevention, for just basic community policing and those officers who will know what is going on in the area without needing to look at any research, but just by being out there with the public and keeping their ear close to the ground. 

It is also important that the police look at crime prevention strategies such as educating young people, working with offenders and sharing data with other agencies in order that everyone can do their bit to try and help prevent both new and repeat offending.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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