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Story telling can be delivered through the traditional medium, reading a book to children or through the medium of digital story telling. Story telling is beneficial to children and their language acquisition strengthening their literacy development. Story telling is something entwined in every culture and is the oldest precursor to literacy. Through story telling children learn about differences, listening skills, sequencing and can connect their own experiences. Story telling scaffolds children’s oracy skills retelling stories or creating their own, leading to development of literacy skills through pictures and writing. Stories allow children to discover patterns and structures (Bower, 2014). Digital competency is required to function within current society where the use of digital resources is prominent. Digital literacy requires children and practitioners to use a variety of tools and applications in all areas of learning. Digital literacy development will enable children to source information, access tools to enhance their learning and appropriately use digital media to further their learning in line with the digital society (European commission, 2012 and Welsh Government 2018).
Language acquisition according to (Bandura, cited in Doherty and Hughes, 2013) occurs through children observing and listening to others around them modelling language. However, (Chomsky, cited in Saxton 2017) states language is a natural process where children are born with initial language connections which are activated once the infant hears language. In addition, the University of Kansas (2017) suggest that a few days after birth studies have shown that language development begins, agreeing that the ability to develop language pre-exists within the child. Considering this study, the innate ability to develop language in line with Chomsky’s theory also correlates with Bandura’s theory. Furthermore, language acquisition has been identified as developing from as early as the womb, where the unborn baby can hear sounds around them and respond to familiar voices (Creativeclouddesign, 2013, and Paul, 2011).
Language acquisition contributes to the development of literacy where children develop through interactions. Story telling can be a beneficial interaction aiding literacy development as it provides children with opportunities to increase their vocabulary, understand structure and order, evoke creativity, curiosity, predict and infer. Exposing children to stories, rhymes and pictures enhance their ability to listen, fostering the children’s imaginations and interests through enjoyable experiences (Bower, 2014 and Whitehead, 2009). Reading aloud  
Story telling has evolved to incorporate digital literacy where there is a wide variety of resources available to enhance literacy. Tools and software such as mobile devices, editing software and virtual libraries provide children with opportunities to enhance their literacy skills and knowledge (Welsh Government, 2018 and O’Byrne, Stone, & White, 2018). 
Story telling can be delivered using the traditional method of a physical book, or through digital methods such as an eBook or an audio book. During both the traditional and digital stories there were multiple skills used by the practitioner to enhance language and literacy. Props were used to aide the telling of both stories, giving children the opportunity to make connections between words and objects. Understanding (Vygotsky cited in Aubrey and Riley, 2018) that children learn through hands on experiences and form associations with objects and words through play, books and toys props were used to support further language acquisition equipping them with oracy skills to transfer through literacy in their reading and writing as they develop. Children were also encouraged to join in holding props to further their involvement and engagement with the story. The use of props could further enhance oracy and literacy skills by providing the children with visuals to allow them to recreate the story, encouraging the children to retell sequences, or use their imagination to create their own stories. Children could be encouraged to make their own props or given loose parts and resources to allow them to freely create visuals to help them retell the story. 
[bookmark: baut0005]Using the abilities and understanding as a practitioner to support further learning, children were encouraged to look at the pictures during the story, ask questions and listen to the questions asked by other children. This practice shows understanding of the rights of the child where children have the right to a voice, to be listened to, and to share freely with others what they are leaning in line with articles twelve and thirteen of the Convention of the Rights of the Child (Unicef, no date). The children participating are learning through the social interaction with their peers, and practitioner allowing for opportunities of learning from the more knowledgeable other encouraging a developing skill set of literacy and language as discussed by (Vygotksy cited in Smolucha and Smolucha, 2021). Allowing children to speak and be heard promote their oracy skills, giving them opportunities to share their ideas and expose them to the ideas of others can expand their vocabulary and understanding. Communication is an essential life skill and through giving children opportunities to communicate practitioners are enabling them to develop social skills such as taking turns in conversations, how to respond to others, how to listen to others and gain a deeper understanding of nonverbal communication through eye contact, gestures, pausing and pitch (Lodge, 2020). The barriers to communication during the two activities that could arise are children within the setting with a language delay where it is considered according to Pirjo, Kaljonen and Jansson-Verkasalo, (2015) to be a child who has not reached fifty-word vocabulary may be experiencing slow language acquisition. As a practitioner planning the activity to include ways to enable all children to participate will allow for inclusivity and ensure every child is heard in line with their right (Unicef, no date).
Understanding the importance of oracy extending this skill using expression, tone, volume, facial expressions, and gestures during both story telling activities allowed for further exposure to these skills. These forms of communication allow the practitioner to demonstrate feelings, reflect meaning whilst also making the experience enjoyable for the children. Using these communication skills help keep the children engaged and develop their own literacy and language skills. As a practitioner modelling how to verbalise different feelings, or expressions and through repetition will allow the children to experience this identify how to apply these to their own experiences in literacy and language development (Cekaite, and Björk-Willén, 2018). 
Pointing to pictures a skill applied in both the traditional and the digital activity allows for young children to associate the pictures with the speech they hear learning new words to identify what is seen in the picture. Reading to young children’s books with pictures and no words is equally beneficial and a source of important linguistic input. Pointing identifies the word you are saying, encouraging the children to point to the pictures will further their understanding, repeating the word as they point initiating language acquisition (Montag, Jones, and Smith, 2015).
Another skill promoted withing the story telling is repetition, a skill used in the Montessori approach. This skill where words, or phrases are repeated support learning and is seen early in childhood where a baby will repeat and copy sounds communicating their needs. As the child develops the sounds progress to babbling then into words learning from themselves repeating sounds and words, also from others around them. The repetitive activity encourages concentration and allows for their oracy skills to transfer to their literacy reading and writing skills, where sustained repetitive activity leads to new skills mastered (Campanelli, 2021).
Story telling allows children to gain additional vocabulary to allow them to repeat stories and create their own stories. Whilst telling stories children are using oracy skills to compile sentences. This can be transferred into writing skills, creating characters, ordering events, and structuring a written story. Firstly, young children will explore through written communication by mark making, scribbling, and drawing pictures to depict the story they are creating (Victoria State, 2021). Story telling at home will further enhance a children’s literacy and language skills, however, according to The National Literacy Trust (2022) 1 in 5 children under 8 do not own a book with more girls than boys owning books, with 1 in 2 children reading daily and 1 in 13 never reading at all. As practitioners exposing children to books is essential to aide their language and literacy development.
The use of digital storytelling can be beneficial in early childhood due to the portable nature allowing the story to be transported with ease and to have multiple stories accessible on one device. Digital story telling can enhance literacy and language by giving children the tools to produce their own stories using a device, where they can record their voices and add the recording to a chosen picture by import a picture they have drawn or downloading one. This makes the activity accessible to all so that those children who are orally ready to tell their stories, but their writing skills are not at the same level, they can still produce a story with their peers, also including the child who may not be ready to share their story telling skills with their peers in person, providing an opportunity for inclusion without anxiety (O’Byrne et al. 2018).
Digital literacy can enable inclusion for all pupils where access to traditional methods of books may be restricted when there is a visual impairment. Access to digital stories allow for stories to be accessible to all as the font size can be increased and zooming in on pictures to allow those with low vision to see what their peers can see. They can also provide audio dictation to allow the child to access the story independently eliminating the risk of unfair disadvantage and ensuring all children are included (RNIB, no date). This is something that was considered when telling the digital story and the use of large print props ensured the activity is accessible to all. Should there have been a child within the setting with low vision the document used to tell the story included a zoom function. 
Through using both traditional and digital story methods, the skills used to enhance language acquisition we transferable. Both activities facilitated the key skills required to promote oracy, reading and writing. A traditional story telling activity allowed for a physical connection with literature where pages were turned, and children were exposed to a physical book. However, the digital story the motion of turning was replaced with a swipe action, this did not eliminate the children’s involvement as they could swipe to change the page allowing for the same anticipation of what comes next. Both activities allowed for props and visuals to enhance the experience, the digital aspect could be used on a variety of devices as an alternative to an iPad that was used in this activity. The use of a smart board could free up the practitioners’ hands to enable more usage of props and free flowing movement. This comes with difficulties where you are reliant on the technology being available for use or working correctly in comparison to a physical book. Traditional story telling appears to be reducing within families however the use of digital stories is allowing a more inclusive approach to stories in the form of audio books or large print for those who are visually impaired allowing more children access to stories.
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