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Introduction and overview 
As a practitioner in education, the aim of the teaching and learning taking place should fall heavily on the requirement of being accessible for all learners and their needs. This guide specifically, aims to provide support, guidance, and structure to class teachers working in mainstream primary education, who have a learner with Autism Spectrum Disorder (ASD) in their classroom. The purpose of this practitioner’s guide includes supporting the teacher in learning how to adopt inclusion, and promote inclusive practices needed for the specific learner in their classroom. This guide should enhance further professional learning and development for the practitioner, whilst also benefitting the learner through providing their practitioner with strategies, examples of good practice, and case studies. The document will draw upon and include relevant policy, legislation, and theoretical perspectives. The promotion of the use of different learning styles and tools will be included in the guide, alongside real-life examples of creating an inclusive environment and tailoring educational resources and lesson plans for individuals who need it, in order to learn to the best of their ability, under a specific practitioner’s care. 
In most classrooms, it could be said that there should be at least one Teaching or Learning Support Assistant. In a context such as this one, I feel it is important to mention that the learner with Autism Spectrum Disorder does have a Learning Support Assistant doing one-to-one most of the time with them, however, they might be needed in other parts of the classroom, at various points throughout the day. This guide therefore needs to ensure that the class teacher is equipped with the knowledge and understanding of what to do in those situations, alongside the rest of what is expected of them in this context. The child should be at the centre of priority in this teaching and learning relationship, and the understanding that every child has a right to be educated, be that a safe education, is paramount.  
Autism Spectrum Disorder (ASD): Autism Spectrum Disorder, has been identified as a ‘behavioural syndrome’ (Seltzer, Krauss, Shattuck, Orsmond, Swe, Lord, 2003) and is described as a neurodevelopmental delay or damage, is “a term used to describe a constellation of early-appearing social communication deficits and repetitive sensory-motor behaviours” (Lord, Elsabbagh, Baird, 2018) Neurological conditions or delays such as Autism Spectrum Disorder can cause speech, language and communication delays, alongside all of the other symptoms and behaviours. (Lord, Elsabbagh, Bird, 2018). Sometimes, a child with Autism Spectrum Disorder might not be able to regulate their emotions, especially after having been overstimulated. Some main symptoms that the child this guide is aimed at might display are:
· Delayed speech or hardly any verbal communication at all
· Stimming
· Sensory issues – some may not always be apparent
· Hyperfixation
· Intense Responses to sensations
· Repetitive behaviour 
· Echolalia – repeating words over and over. This is an involuntary action.  
· Struggles with change 
(Seltzer, Krauss, Shattuck, Orsmond, Swe, Lord, 2003)
This learner may also experience minor struggles or delays with:
· Social communication
· Social interaction
· Social imagination
(Seltzer, Krauss, Shattuck, Orsmond, Swe, Lord, 2003) 
As the practitioner with a duty of care to that learner, the class teacher must be able to know preventative measures to take in order to attempt to avoid overstimulation and discomfort for the child, especially in the context of a mainstream classroom and school where other pupils might not understand that innocent actions or sounds might trigger sensory overload for an autistic learner. Sometimes, of course, we can expect that these might not work and sensory overload is going to happen even with those measures in place, depending on the severity of the situation. Therefore, in those instances, the teacher should be expected to have knowledge of what might aid in the calming down of the learner, to help them with regulating their emotions, and to get back to thinking and breathing clearly, ensuring their safety whilst in that teacher’s classroom. As Autism is considered as a spectrum, every single child with Autistic Spectrum Disorder is different, all being placed at different points along that spectrum. Therefore, the resources and needs for each child are all completely different also. What might help calm one child with Autism down could cause complete sensory overload and pain for another. Autism is described as individuals with “a specific combination of impairments in social communication repetitive behaviours, highly restricted interests and/or sensory behaviours.” (Lord, Brugha, Charman, 2020) This means that as a teacher, the research into the specifics of their learner’s Autism and what triggers or regulates them is highly important. Most of the time, the learned behaviours children with Autism Spectrum Disorder do or use to deal with their overstimulation have begun ‘early in life’ (Lord, Brugha, Charman, 2020), meaning that no matter how long the child has been coming to school every day for, the whole act of being there and getting themselves there may still feel very much like a very foreign concept to them, and feels as though it is messing up their stimming routine or comforts that they might have at home or elsewhere. The term learned behaviours being used here as in this context, an autistic child might have learned or taught themselves certain behaviours or acts in order to attempt to control how they are feeling. If practitioners expect learners with Autistic Spectrum Disorder to be able to sit in a mainstream classroom for 60 minutes at a time throughout a long 6 hour day, then the learner must be able to feel comfortable and advocated for, with inclusion being the main goal at all times. Inclusion is about advocating and looking out for those who “for whatever reason, may find themselves left out or overlooked” (Evans, 2007) and ‘unable to participate’ (Evans, 2007) in academic or social activities. In the context of this guide, these would be activities relating to school. From this, we could focus our teaching and professional learning on the narrative that most of the time, for a learner with Autism Spectrum Disorder, it might be plausible that as well as having all of their needs met in order to learn and develop to the best of their ability, they might need you to advocate for them if they do not feel they are being heard themselves. Advocating for how their needs must be met and what needs to be done to do that is most crucial when communicating the learner’s situation to local authority or governing bodies of the SEN (Special Educational Needs) or ALN (Additional Learning Needs) system.
Inclusion and inclusive practices, enabling accessibility, is the main aim of this practitioner’s guide. “By talking about the ‘excluded’, we continue to focus on difference. We continue, therefore, to measure children as ‘different’ to the ‘norm.’” (Armstrong, Spandagou, 2010)

Background
This section of the guide aims to provide guidance and direction towards relevant policy, legislation and theoretical perspectives that should be used and followed to safeguard the specific learner, and ensure inclusion is paramount in this context. It is a pivotal part of the role of the practitioner in this context to possess the knowledge of which policies and codes they are to abide by and follow in order to keep their learners safe. Having a learner with Autistic Spectrum Disorder who displays signs and behaviours of communication and sensory difficulties in a mainstream classroom may be challenging for not only the learner themselves, but also the class teacher. In order to implement and adopt inclusion into their classroom and teaching, it should be understood by the teacher that often, having a diverse classroom can come with diverse learner needs. Here, the Additional Learning Needs and Education Tribunal (Wales) Act, 2018, should be applied and followed. 
Additional Learning Needs and Education Tribunal, Wales (2018)
This act can refer to this context as it covers learners who are in a ‘pre-statement pipeline’ (Welsh Government, 2022). Therefore, referring to the specific learner in this guide, as they do not have a statement or health care plan, but are in the process of seeking one. This guidance briefly provides that if the learner or their parents/guardian do not feel as though the mainstream classroom is meeting their needs adequately, “children, or their parents, can request they move to the ALN System” (Welsh Government, 2022). If it seems that inclusion is not being adopted enough for this learner in a mainstream class under the supervision of the class teacher, then the child or their parents has the right to request to be moved elsewhere, and would be issued an IDP (Individual Development Plan) by a local authority.  
The Equality Act (2010)
The Equality Act (2010) is legislative guidance that must be followed . This act “sets out the different ways in which it is unlawful to treat someone.” (Government Equalities Office, 2015) Under the ‘Prohibited conduct – Discrimination’ (The Equality Act, The National Archives, 2010) and in reference do disability discrimination, there is a sub-section named ‘Duty to make adjustments.’ (The Equality Act, The National Archives, 2010). There are three requirements under this section, each aimed at a different context. The first of the three regards the practice of the practitioner with a duty of care to the individual. Where discussion is made to the protection of a disabled person, here, we are referring to a special educational needs disability. The Act states: 
· “The first requirement is, where provision, criterion, or practice puts a disabled person at a substantial disadvantage in relation to a relevant matter in comparison with persons who are not disabled, to take such steps as it is reasonable to have to take to avoid the disadvantage.” (The Equality Act, The National Archives, 2010). 
This provides the class teacher with guidance that would be unlawful not to follow. In order to avoid exclusion in the classroom, steps need to be taken to ensure that your learner with ASD’s needs are being met. The Act provides the tools in order to be able to adopt inclusion as best as is possible. It promotes the idea that reasonable adjustments should be made in order to make sure that the specific learner is not only able, themselves, to participate in activities and lessons, furthermore that the activity is made accessible for the learner. What I mean by this in the context of having an autistic learner participating, is making sure that nothing in the lesson or activity is going to have an impact on their sensory issues. Providing a comfortable and safe space for them, so that they actually want to participate off of their own accord. If you, as a practitioner, are focussing more on the barriers the learner has to their education, rather than what can be adapted by you for the child, then you could say that that behaviour and narrative lays heavily on the use of the medical model of disability. (Booth and Ainscow, 2011). The priority for children with an educational based disability or impairment should be on providing them an education, not ‘treating’ their condition. 
Booth and Ainscow’s Index for Inclusion (2011) with the Welsh Government’s New Curriculum for Wales (2022)
The index for inclusion includes materials that are “designed to challenge and help any setting to become more inclusive.” (Booth, Ainscow, 2011) The Index is not something to be used in addition to the lessons and activities already taking place in the classroom, however, a “way of carrying them out according to inclusive values.” (Booth, Ainscow, 2011) The Index for Inclusion not only refers to the child with an additional learning need in isolation, however, applies to the learners as a whole to avoid exclusion of certain learners. It focuses on the social model of disability, looking at how to ‘reduce the barriers’ (Booth, Ainscow, 2011) to learning and play. “It is about helping settings to become more responsive to the diversity of children and young people in their communities.” (Booth, Ainscow, 2011) As the class teacher, it would be your responsibility not to focus on the barriers to earning the child might possess, however what it is that the setting or you as a practitioner can adjust to support the child in their learning. 
“The minimizing of barriers to play, learning and participation involves mobilizing resources within the setting.” (Booth, Ainscow, 2011) This suggests that as the class teacher, you already would have suitable resources available to you at the setting when ensuring learner participation. For example utilizing the school garden for sensory play, or taking the children outside for a lesson. Also encouraging the relationship between all of the learners themselves. Consider seating plans when ensuring the specific learner is included and promoting the use of the children’s decision making capacity when planning lessons and listening to what they might want to learn. This theory also emphasized how using the children’s ability to ‘support each other’ and ‘direct their own learning’ (Booth, Ainscow, 2011) is often overlooked and severely ‘under-utilised’ (Booth, Ainscow, 2011) in settings with a learner with an additional need. 
To tie this in with policy and from a legislative point of view, the index for inclusion links to the Welsh Government’s New Curriculum for Wales. Under the health and well-being section of the new curriculum, it includes the need for holistic and collaborative approaches for learners. This is promoted by the new curriculum through the use of expressive arts in education. The guidance elaborates by explaining that expressive arts in settings will increase pupil participation and make learning more accessible for learners with additional learning needs. Experiencing the expressive arts can “engage learners physically, socially and emotionally, nurturing their well-being, self-esteem and resilience.” (Welsh Government, 2022). 
The legislation promotes the social model of disability by further reinforcing the narrative that the environment should be adjusted for the child, not the other way around. Shown under section 41 of the legislation:
· Section 41 makes provision relating to applying exceptions to the curriculum requirements for learners with ALN. Local authorities may disapply or modify parts or all of the curriculum implementation requirements for those learners. (Welsh Government, 2022). 
Hart’s Ladder of participation (1992)
The point of Roger Hart’s theory of children’s participation is to encourage settings and practitioners working with children to consider the child’s decision making. Meaning that, they way in which you describe and advertise the activities and tasks to the learner is as important as the activity in itself. It evolves arounf the thought-processes of a child when being given the opportunity to make a decision, and how this can impact whether or not they participate. It promotes the recognition of “children’s abilities to speak for themselves.” (Hart, 1992) and would be a critical piece of guidance to follow as the practitioner in this context as the theory is written for “those people who have it in their power to assist children in having a voice, but who, unwittingly or not, trivialise their environment.” (Hart, 1992) This would be especially important when working with our specific learner with ASD, as being the practitioner with authority over them and the rest of the class, you may well have an impact on which decision they will make regarding participation. 
This should enable the practitioner to understand that simply asking the child whether they want to participate by asking a simple yes or no question, might cause them to panic and close themselves off even more, feeling fearful of making the decision by themselves. Instead, Hart displays that the child having a discussion with the adult or practitioner is much more likely to lead to participation, active listening and open communication being the key here. Adults should be involved only as a supportive role, and not to actively make the decision for the child. 
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Case Studies
This section of the guide includes real-life published case studies of children in mainstream education with Autism Spectrum Disorder. Ideas of resources, teaching styles, and good practice guidelines and examples that can be utilized in this setting as a practitioner will then be provided, to promote the implementation of inclusion and equality into a class teacher’s practice. 
Case study 1: Clase Primary School, Swansea 
This case study is taken from the Effective school support for vulnerable and disadvantaged children report/guidance from Estyn. 
Clase Primary School has created a nurturing culture across the whole school for all pupils. (Estyn, 2020).  Nurture provision can be useful in aiding students with social, emotional, and behavioural problems. In Clase Primary School, the range of approaches they apply are “rooted in attachment theory, neuroscience and trauma-informed practice.” (Estyn, 2020) The engagement activities provided by the school are tailored for each pupil amd their families in order to meet their needs efficiently. The staff at the school are trained to aim to focus on the support of pupils’ “personal, social and emotional development, readiness for learning and progress in learning.” (Estyn, 2020) 
The ’Cwtsh in the Classroom’ (Estyn, 2020) section of their provision is particularly interesting in relation to this guide, as the promotion of the development of pupils’ coping strategies and resilience. This may be extremely beneficial for our learner given the fact that during a time of overstimulation or sensory overload, which, for the learner, can be very distressing, even more so when they are not sure how to emotionally regulate or calm themselves back down in order to feel ready and confident in their learning. The staff at Clase school do this through “routines promoting co- and self-regulation” (Estyn, 2020), supporting the forementioned idea that children should be encouraged to support each other, both in the classroom during lesson time and emotionally. “Opportunities to practise breathing and learning to recognise and control the physiological effects of emotional dysregulation.” (Estyn, 2020) are also provided to the learners at Clase Primary School. Using breathing exercises might be of great help for when it is evident that something may trigger your learner with ASD, especially since they may struggle most days to verbally communicate with a class teacher about what might be upsetting them. The first step to keeping them safe and carrying out your duty of care would be to utilize these breathing exercises and emotion regulation strategies, in order to make them comfortable and be able to meet their needs in a calmer state. 
Clase School also shared a ‘check-in’ (Estyn, 2020) system they have adopted, which involves all learners having the opportunity at the start of every school day, to communicate, in whichever way they can, how they are feeling and what might impact their ‘readiness to learn’ (Estyn, 2020) that day. This would work well for an ASD learner, as it may act similarly to an early intervention and prevention type of activity. Reasonable adjustments may need to be made for our specific learner if they are having a hard time communicating verbally on any given day, however, visual timetables and tools could be brought in to tailor that activity to work for them.
Ongoing collection of teacher assessments and information from the pupils has ensured that all learners have progressed in their learning. (Estyn, 2020) This would be a good inclusive practice to adopt as the teacher would be gaining first hand knowledge of what is working/not working for every child, especially an ASD learner in this context. 
Case study 2: Brynnau Primary School, Rhondda Cynon Taf
This case study has been taken from Estyn’s Pupils with special educational needs in mainstream schools – A good practise report.
Brynnau school focuses on finding out students’ strengths and areas that need more support from the beginning of their time at the school. They carry out rigorous baseline assessments and diagnostic testing.” (Estyn, 2020) This could be considered an example of good inclusive practice as the staff are assessing “all pupils’ communication skills” (Estyn, 2020) from the outset of their journey at the setting, therefore, in theory, the staff are aware of which form of communication is best for each child, and know which resources to provide to which children, especially in regards to special educational needs and disabilities learners. For a child such as the one highlighted in this guide, this could help massively, as finding a good form of communication that they are comfortable with as early on as possible is crucial to their learning and development, as it will make the process of sharing or relaying information to their teacher much easier and more efficient. They stated that this went on to enable staff to be able to ‘very quickly identify’ (Estyn, 2020) pupils who might need extra support, and which kind/types of supports those would be. As the pupils move up through the school, the staff continue to assess their progress regularly, “against their starting points in key aspects of literacy, numeracy and wellbeing.” (Estyn, 2020). This could be helpful of meeting the needs of an ASD learner as regular assessment of teaching styles and the resources you provide to them is important, due to their struggles with change. Autistic children can feel much more at peace when they are in a routine, therefore, providing them with the wrong resource over and over again, although keeping them calm, will not do anything for their progression and development at school. Therefore, the regular feedback and assessment of the tools the teacher is providing could be a great way of keeping track of your learner’s needs, and what they need from you specifically. They mentioned themselves, that the assessment means that “staff have a very good understanding of the specific needs of their pupils.” (Estyn, 2020) 


Good Practice examples and guidance
To conclude this practitioner’s guide, although inclusive practice should be the key concept that has been taken from this guidance, below are some examples of good practice that can be used by mainstream class teachers in a primary school, with the presence of a learner with Autism Spectrum Disorder in the classroom:
· Effective communication – Ensure that you are actively listening, not telling the learner what decision to make or what they want/need. Take into account body language and the way in which you speak to the learner. Positive encouragement is essential here.
· Communicating in other ways rather than just verbally and with language. You could use visual aids, written instructions, visual cues, or gestures in order to keep the learner engaged, and more inclined to reply to you if they do not feel like speaking themselves. The use of visual timetables should be promoted, due to the learner being able to see what comes next and that they are where they should be at all times. Make sure they are able to see this and that it is not out of their sight so they do not panic, preferably keep them in the same place every day. 
· Sensory areas/sensory friendly space. Familiarise yourself with which sensations, sounds, feelings, or materials are enhanced and cause pain/distress to the learner. Attempt to ensure that those that could be distressing for the child are taken out of the classroom, eliminating as much of a chance of contact with the child as possible. Providing sensory aids that they are fond of in order to keep them calm and engaged in the lesson could also be helpful here.
· Apply detailed tailored instruction. Make sure that the lesson plan is suitable for them as well as every body else in the classroom. If there is something about their tasks that is different to others, make sure it is explained to them in detail exactly what they need to do and how, either by the LSA or yourself as the class teacher.  
· Use positive reinforcement
· Formative assessment – continue to assess the learner’s progress and engagement with the teaching styles you are using. Instruction should be adjusted as and when needed. 
· Manage disruptive behaviour efficiently. Understand that behaviour can be a way of communication. 
· Prepare the learner for change. If there is a change in the normal school day for any particular reason, make sure to calmly let the learner know that the day will be different. 
· Create a structured learning environment. Different areas of the classroom can be organized and used for different ‘subjects’. Designated areas can be used for different daily activities. This way, every student knows where everything is, and there is no confusion over where they need to be or who they should be with. 
(Ruthven, 2005)
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