Question 2
What is quality how is quality measured 
Quality is the extent to which a procedure of service meets a given set of characteristics or specifications, this is known as its quality. National minimum standards are a measuring tool of quality meeting the quality standards, rising above the minimum standards, ensuring if the standards are below that they are addressed (Welsh Government 2023). However, as it says in (Ceglowski 2004) defining quality requires resources and various perspectives this agreed upon by (Harvey & Green 1993) which says quality can have different meaning depending on interpretation. 
Tools can be used to help measure quality or to help with observations of practice one of which is sustained shared thinking along with Emotional wellbeing (SSTTEW) This was created to evaluate the quality of interactions in early childhood care and education Howard, Siraj et al (2018). Sustained shared thinking is when a conversation takes place between two people or more usually a practitioner and a child's ideas are shared,  conversations are expanded upon resulting in knowledge and experience being shared (Brodie no date) This is agreed upon by Vygotsky (Siraj-Blatchford 2009) who says that children talking to each other can be a product of sustained shared thinking, they share their ideas and learn from each other. The scale encourages the growth of imagination, problem solving skills, and task attention (Siraj et al 2015). Through sustained shared thinking children are encouraged to be reflective and their views listened to by adults in line with the (uncrc 2018) and the (children's act 2015). As was said by Bruner and Bronfenbrenner children learn from environments rich is conversation and choices (Hayes et al 2017) However to achieve sustained shared thinking practitioners must be equipped with the ability to ask open ended questions and facilitate if needed (Gripton & Knight 2020) and similarly in (Purdon 2014) they also need to be aware of when to stand back and allow children to participate in sustained shared thinking themselves without adult intervention. A reference scale can be used to gauge children's learning within an early year setting, that information can subsequently be used to plan professional learning for staff (Waters 2020).
The SSTTEW scale is split into 5 subscales, the first 2 subscales evaluate how well children’s autonomy and socioemotional development are provided for; each item highly graded indications enable a clear analytical lens to be focused on routine activities (Siraj 2024). The ability of a child to handle conflict is examined in this subscale, although this does not suggest that an adult must wait for conflict or distress before intervening. The scale identifies methods by which educators may promote cooperative play and create plans of action to assist children in processing and resolving conflict (Siraj 2024) & (Howard et al 2018). Similarly (Kruty et al 2021) the following subscales focus on development of other primary areas of development looking holistically at each unique child's development.
[bookmark: _Int_FqdanOYw]The STTEW Scale originated from an early year's study REPEY, which showed as is said in (Siraj-Blatchford 2004) that in terms of reaching intellectual, social, and dispositional outcomes striking a balance between giving children the chance to participate in group projects let by practitioners and providing them with the freedom to select their own educational play is important . SSTEW, scale focuses on how children are asked to accomplish tasks, the language used, are they given directions or are free to express an opinion. Is the child having a discussion with the adult or is the adult giving the child instructions? Is the child given an explanation so they can comprehend the purpose for the activity (Siraj-Blatchford & Manni 2008). By Reflecting on their interactions with children, practitioners can positively impact their learning outcomes. By allowing children to express their opinions and providing choices, they can develop their creativity and possibility thinking, which will help them think critically from an early age (Cremin, Burnard & Craft 2006). However as said in (Gealy et al 2020) studies have shown that the least developed part of practice was observed in adult-child interactions using the sustained shared thinking and emotional wellbeing scale. The SSTEW scale was then used in Effective Provision of Pre-school Education as said in (Siraj-Blatchford et al 2022) it was used to answer a question quoted in the study” Which are the centres where children make more developmental progress than would be predicted by assessments on entering pre-school”. 
As said in (Siraj-Blatchford 2022) The most successful early years settings require periods of prolonged sustained shared thinking, particularly when this is reinforced at home with parents. However, it appears to be mostly middle-class families whose children attend private day nurseries provide the children with the opportunity to participate in sustained shared thinking at home as said in (Sylva et al 2004) It has been demonstrated that giving children extended opportunities for sustained shared thinking with various people, at home and at setting, leads to the best learning outcomes and fosters curiosity and critical thinking. SSTEW scales in used in many countries. Similarly, it says in (Wieduwilt et al 2022) The SSTEW scale is a widely used observational tool that is primarily used to measure linguistic communication, as proficient language and reading abilities are essential for both academic success and social integration. 
As said in Aubrey & Riley (2018) Sustained shared thinking is closely related to the work of Vygotsky, who believed that when an educator supports a child in their zone of proximal development, the child's learning is extended beyond what the child might acquire on their own, this theory would fit with the SSTEW scale and the observations and scaffolding of the adult within this.
The Leuven scale prioritises a child's emotional health over the vocabulary and understanding of the SSTEW scale as said in (learning Journals 2011) the scale can be used as a tool for evaluating a child's level of self-development engagement. As said in (Macrae C & Jones L 2019) the scale is used to evaluate how well the environment supports the children's participation in their own play. The Scale is a five-point scale, As said in (Declercq no date) the scale was created with a variety of uses in mind, including self-evaluation, child observation, and scientific study employing various instruments such as SICS and POMS. SICS being the self-evaluation –instrument for care settings and POMS Process-monitoring systems for Early years. The Leuven scale founder, Ferre Leavers, suggested as said in (Leuven Scale: A Teachers guide 2021) that a child's ability to be spontaneous, at ease, and free of emotional uncertainty is a key component of their Well-being, and that this is important for improving mental health. As said in (Welsh Government 2023) each Childs unique needs are recognised and appropriately met, when they attend high quality childcare settings, their behaviours are regulated in a way that upholds their rights (UNCRC 2018) and educational needs, welfare, and development. Observations are carried out to ascertain this, therefore assessments such as the Leuven scale encourage high quality. However, the Leuven scale will also identify any lower levels of wellbeing, showing signs of being reliant, disinterested, or frightened as said in (Barber 2013) However can differently levels of wellbeing be determined from observation alone, a child's wellbeing depends on several factors, including how they are feeling that day or if there has been any disruption at home to unsettle the child (Minkkinen 2013). Nonetheless the scale does demonstrate that a child who is content and at ease is better equipped to learn and demonstrate curiosity and is agreed upon in (Pomerantz et al 2014). The Leuven scale consists of two primary components the scale of involvement and emotional wellbeing both are involved when considering high quality (Leuven scale a teacher's guide 2021). Wellbeing, involvement, and inclusion are requirements of the new curriculum (Welsh Government 2022) Children have a right (UNCRC) to receive emotional and physical support and care and anything falling short of this should be looked at, The Leuven scale could help to find any areas a child needed this support, helping the setting to provide higher than minimum standards care (Welsh Government 2023). Similarly to the SSTEW Scale the Leuven scale is split into 5 categories. However, carrying out observations for this scale is dependent on the practitioner's level of expertise and awareness, including taking into consideration any variables that could have occurred to affect the outcome on the day (Giardiello, Mcnulty J & Anderson B 2013), Training of practitioners is as important to the Leuven scale as with sustained shared thinking (Trodd & Dickerson 2019). Practitioners who have received training and education and who possess the capacity to monitor situations and respond appropriately are better equipped to deliver high quality childcare in an environment that meets the new curriculum requirements (Welsh Government 2022) & (Cottle & Alexander 2012).  Following the observational stage the Leuven scale includes a follow up action plan that outlines how support will be given to children in any areas of involvement or wellbeing that is required (Leuven scale a teacher's guide 2021) this support is provided by high quality practitioners who have completed observations to a high standard and will take time to help in the areas needed (Seaman & Giles 2021) However with time constraints, a shortage of employees, and an increase of children intake as a result of the government’s free funding of daycare hours (Welsh Government 2022) Practitioners are frequently left with little time for education or follow up assistance or to educate employees, so they are aware when it is necessary (Kendall et al 2012).
As with sustained shared thinking the Leuven scale fits in with the work of Vygotsky (Aubrey & Riley 2018 p55-68) similarly both tools could be linked with Jean Piaget (Aubrey and Riley 2018) he thought that that learning stemmed from children’s encounters with the outside world, such as when adults and children have a conversation as they would during sustained shared thinking, also the children would learn from conversations with each other (Kaur 2017) likewise he used observation as the foundation for his work and thought that children's natural curiosity would drive their learning. He also thought that the best approach to support learning was to create an environment that stimulates children's interest, challenges them, and lets them take charge of their own education (Abdelghani et al 2022). Childhood theorist looked at ways to improve quality in childhood care and education (Anning, Cullen & Fleer 2008), SSTEW Scale and the Leuven scale also look at improving the quality of the education and care being provided to the children, beyond the minimum that is required (Minimum standards 2023). However, quality can vary depending on how it is interpreted, some practitioners may approach the SSTEW scale and the Leuven scale and their findings differently because they disagree that the new curriculum and play based learning provide quality, some practitioners have a lack of understanding of play based learning, because of this they fail to see how letting children play the majority of the time can produce high quality education (Mclnnes et al 2011).  Because the SSTEW scale and the Leuven scale are divided into sections, practitioners may find them useful as a reference if they are having trouble integrating the new curriculum into the setting. Practitioners who are accustomed to utilising tick sheets from prior years may find this method of working more familiar, tools can be useful to help a practitioner learn what they need to be looking for during observations, to help them provide the high quality within the setting (Leuven Scale a teacher's guide 2021).
So, to conclude Early years settings are striving to achieve above minimum standard quality within their settings. Help and guidance are accessible on the internet and in government policy to accomplish this. There are obstacles to overcome, and to achieve higher than minimum standards, management, and employees must work hard, have knowledge, and have access to training. However, when these goals are met, it is feasible to witness children, knowledge increase, children who may have struggled in the past gain confidence and staff members knowledge and self-assurance increase in their work. As previously said, there are resources available to assist with care and education in a setting; two have been highlighted, but there are many more. Before they are no longer required, these tools can aid in understanding and boost users’ confidence. When combined, all of this can raise standards within a setting beyond the minimal.  
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