
An analysis on Teacher Talk in College English Class
Introduction
Foreign language teaching and education is a fundamental section in language education field. During foreign language teaching process, it’s significant for teachers to employ proper talk in organizing class teaching and improve learning efficiency of students. In foreign language classroom, teacher talk is one of the main sources of language input for students. Aiming at teacher talk in foreign language teaching domain, a great number of researches have launched onto the analysis of teacher talk.  
As an important part of teacher's classroom discourse, teacher's questioning is also the main source of motivation in creating the interaction between teachers and students. As we have discussed above, teachers’ classroom talk is the main input for students of the class, so teachers’ classroom questions are the prime contributor for classroom interaction between teacher and students as well as the main impetus for students' output in the class. However, in the field of teacher talk, few studies have involved in the research on introductory words of teacher for college English classes. In order to fill this vacancy and to further develop the research area of teacher classroom talk, this essay will primarily focuses on the features of teacher talk which would especially on teacher’s introductory talk part of college English classes. To analyze teacher’s classroom talk, this essay will make elaboration from the following several aspects: the amount of teacher talk, the categories of teacher questions, the strategies of teacher questions and forms of teachers’ classroom feedback. 
The research is to explore and depict features of teacher’s talk on introductory part of college English classroom, through the research self-reflections and perceptions will be strengthened for college English teachers, provide them with better understanding of meaning of teacher talk in classroom environment. The theoretical support of this research essay would be based on the input hypothesis theory and output hypothesis theory. The research will be conducted in Sichuan Technology and Business College, which located in the western metropolitan city Chengdu, China. The empirical research will be carried out in STBC (Sichuan Technology and Business College) mainly aiming at students from their first academic year. The data of this research will be collected by classroom observations, questionnaires collected from students and interviews collected from teachers as well. 
By completing this research, we are likely to reach some outcomes corresponding to the area of teacher talk in English classroom: (1) the role of total number of teacher talks in classroom interaction between teacher and students, (2) which type of question would teacher apply the most to facilitate student’s English language learning, (3) by observing strategies of teacher questions to have perspective on which questioning strategy would be the most effective in English classroom teaching, (4) according to classroom interaction among teacher and students to notice teacher’s response to students by various means of feedback, from which we could discern the most beneficial type in terms of engagement level among students in the class. 
To sum up, this research is designed to assist English teachers to arouse awareness on importance of teacher talk during their teaching implementation and achieve teaching goals and maximize the degree of students’ participation and their learning improvement.

1.1 Research Background
For most of the Chinese people, the English language is taught for them as a foreign language, as a Chinese we barely have relatively adequate opportunities to expose ourselves into the contact with English language throughout our daily life, since the language environment in China indicates that there is no English language atmosphere at almost everywhere in China. Thus English learners and students in China have seldom chances to be exposed to English-speaking environment but from their English classroom. It is generally acknowledged that the classroom is almost the only and the most common place for students who are learning English language. Under this circumstance, teachers' talk seem to be extraordinarily important in English teaching classroom. The teacher discourse can be defined as that it is a kind of teaching methods through which teachers can accomplish their pedagogical objectives and teaching activities that designed for students (Sinclair & Brazil, 1982). The introduction stage of an English class is a pivotal period of a class, by successfully implementing appropriate teacher talk at the beginning of a class, it will create a solid base and pave the way for the whole class. At the beginning of the class, teachers could effectively arouse students' interest and guide them to the next stage of the class through proper opening discourse, so as to let such an effect achieved and imposed onto students which could be realized through teacher's talk in the beginning of a class. In last few years, teacher's talk has been regarded as the most vital teaching method to ascertain the foreign language learning effects for English learners. At the same time, notions and principles of language teaching are also facing substantial changes. Therefore, an English language class has been alternated from the class of teacher-oriented to student-oriented, since the original tradition teaching format which classroom teaching content mainly manipulated by teachers is dribble away, student-centered classroom now takeover which no longer the solely one way knowledge imparting, but with more actively classroom interaction between teacher and students. Additionally, valid teacher questioning is also a crucial means to bolster classroom interaction and language learning of students, which also requires teachers to recognize the significance of teacher’s questions they would propose in class. Moreover, teachers’ talk at the beginning of the class could energize students’ learning desire and passion of their English language learning, which could avail teachers in attaining their established teaching aims and tasks favorably. 
What’s more, teacher's talk can also be discerned as a comprehensible language input instrument and method to initiate students' learning, then the quantity and quality of teacher's talk will directly affect students' language learning and teachers' language teaching activities as well (Nunan, 1991). As the foremost pace of the entire teaching process, teacher talk is one matter of great importance to which should not pay less attention. For Chinese college English students, they are confronted with test of CET-4 (College English Test Band-4) and CET-6 (College English Test Band-6), as well as the relevant English language certificates they need to obtain since it’s necessary for college English student’s career development after their graduation. It’s indeed heavy burdens for those college English students, and it seems that many college English teachers are not aware of the correlation between students' test scores and their own teaching in English class, nor will they pay attention to the influence of their classroom talk on students' English learning. The truly tricky part is that although some teachers have made great efforts and with full intent to explore how to make their classroom talk more effective, still would they face difficulties in the practical teaching process, especially in terms of the production of high-quality and enlightened talk in classroom.	Due to some of them the inability to make good use of teacher talk, many teachers choose to ignore their own classroom language in teaching activities, including some classroom activities that could arouse students’ learning interests. Therefore, it is necessary to assist our teachers to have a better awareness of teacher’s classroom talk and lay a solid foundation for bringing more efficient class for students.

1.2 Justification and purpose of this research
[bookmark: _GoBack]As the abundant and various sources of language input for students, teacher talk (Sinclair & Brazil, 1982) has drawn attentions of many researchers who have specialized in classroom teaching research in recent years. Teachers’ classroom talk could provide different classroom discourses according to various classroom environments. That is, teachers’ talk in classroom is flexible and changeable that could adjust based on class situation. There is no doubt that teachers’ talk will have impact on students, then what kind of teacher talk and how it will have influence on students is a necessary research point for us. In addition, the motivation of this research is to further examine the theoretical and pedagogical importance of teacher talk in classroom. Therefore, this research aims to discuss features of teachers’ classroom discourse and linguistic structure of teachers’ common discourse, so as to cultivate a more prolific and interactive atmosphere in college English classes.
In terms of the importance of teacher talk throughout the teaching, this research makes effort to enhance the theoretical research on teacher talk in college English classes, and further contribute to the better utilize of teacher classroom talk for English teachers in STBC (Sichuan Technology and Business College) college English classes. The teachers’ questions and the feedback form to students’ responses are the most valuable ways to bolster the communication and interaction between teachers and students. Furthermore, it will also have certain impact on both teachers’ teaching and students’ learning as well. In the domain of teacher talk, especially at the beginning of a class, appropriate teacher talk will help students frequently get their mind into leaning state and start to think positively (Xu Xiqi, 1999). As a result, a favorable classroom learning atmosphere will be established and students’ enthusiasm will be mobilized as well. On this basis, teachers’ teaching will carry out more smoothly. Therefore, this study is suggestive to provide a further understanding of the interaction between teachers and students in the classroom. This incisive dissect of teachers’ classroom talk could be divided into four perspectives: the amount of teacher classroom talk, the categories of teachers’ classroom questioning, the strategies of teachers’ classroom questioning and the teachers’ classroom feedback. At the same time, this research also intends to offer deeper understanding on teachers talk, and strives to continue discussing and developing the functions of teachers talk in college English class.
This research has theoretical implications as well as the critical educational implications. In teaching practice, this research has broadened visions for college English classes to discover their classroom discourse, so that they could have better consideration on how to utilize the most suitable teacher discourse in different stages of the English class. According to Huang (2006), the research focused on features of teacher talk in classroom could assist us to comprehend whether a specific teaching pattern or teaching practices could strengthen interaction between students and teachers in class, so as to raise the effectiveness of teaching afterwards. In genuine college English classroom, teachers’ questions and feedbacks account for a large proportion of teachers’ classroom talk, which is not only an essential intermediary to reflect the classroom effect, but also one of the main measures to provoke students’ impetus and active thinking. Similarly, different categories of classroom questioning by teachers play an important role on interaction among students in terms of its quantity and quality (Brock, 1986). Thus, the teachers’ classroom questions are profoundly embodied in the interactive classroom teaching. Explicitly, teachers’ classroom discourse is relevant to their actual instruction ability and teaching techniques. Consequently, the research of teachers’ classroom discourse could make teachers self-aware the quality and effect brought by their questions in college English class and their feedback on students’ learning as well, so as to ameliorate their pedagogical notions and teaching performance. In addition, teachers could benefit a lot from their classroom teaching to lay a concrete groundwork for their educational career and follow a perpetual professional development path to render pragmatic insight for teachers aimed at creating interactive classrooms among teachers and students (Rymes, 2008).

1.3 Structure of this research
This research proposal can be divided into four parts which as follows: 
The first part introduces the background of this research proposal, containing the theoretical background and the current situation of teachers’ classroom discourse in college English class in China. Then the justification and purpose of this research proposal are presented.
The second part is a brief literature review, which is mainly related to the development of teachers’ classroom discourse.
The third part describes the research settings, research methods and research design of this proposal, as well as the collection and ways of analysis of research data.
The fourth part is to make a hypothetical summary of the research data and results that might be obtained after the research, and to provide further suggestions and implications for the research.

Literature Review
2.1 Research on teacher talk  
Teacher talk is the language of teacher used to fulfill classroom teaching, knowledge transference, classroom organization and activity arrangement (Sinclair, 1975). From the 1970s, many foreign researchers had commenced studies on teacher discourse in foreign language classroom or second language classroom. The primitive studies could be separated into two parts: the first is the language used by teachers in language classes (Long, 1983), and the second is the language which employed by teachers when they communicate with second language learners throughout second language classes (Chaudron, 1988), and Ellis (2013) discovered that the talk teachers applied in the classroom has its own interactive forms and characteristics. That is to say, each language teacher could adapt their discourse according to the students’ language proficiency, so that students could understand it more easily. However, in recent years, the research on teacher talk is mainly focused on the following facets.
First of all, from the perspective of research structure, Bellack (1966) split teacher discourse into four basic forms: constructive discourse, evoked discourse, interactive discourse and teacher's feedback. Furthermore, Sinclair (1975) concluded teachers’ classroom discourse into an interactive model with three approaches (IRF). That is to say, the teachers’ initiation, the students’ response and the teachers’ feedback. This model is regarded as the primarily communicative framework between teachers and students, which greatly inspires the interactive class. The second, in terms of the function of teacher discourse, current research on teacher discourse could supply students with learning privilege and better comprehension of language input as well as boost positive negotiation (Crooks, 1993). Thirdly, the researchers have analyzed teacher discourse from the viewpoint of linguistics and made a detailed analysis (McCarthy, 1991). Then, it is worth mentioning that these existing researches provide accumulate foundations on teachers’ classroom talk. In task-based learning classes, Willis (1996) put it into three stages: pre-task, while task and post-task. There is no doubt that the beginning of a class is a pivotal part of a class, a good beginning could provide a beneficial prospect for integral class. As Turney (1975) stated, teachers’ opening words could attract students’ attention, arouse their curiosity, set teaching goals, illustrate learning tasks and create a relationship between teachers and students. So for the teachers’ opening words, all favorable approaches should be applied, for instance, eliciting students’ schema and carrying out discursive dialogues to direct them into a natural way of learning.

2.2 Research on teachers’ questioning and classroom feedback  
In the classroom, teachers’ question is for eliciting oral responses from students (Ur, 2000). In the early 20th century, teachers’ classroom question was primarily studied and discovered that 80% of the class time was occupied by teachers’ question. Thus he proposed the effectiveness of teachers’ question in class. Afterwards, a great number of studies began to focus on teachers’ question in the classroom.
First of all, teacher questions were divided into different types. Barnes (1976) carefully observed four kinds of classroom questions in British high schools. The first type is what questions, the second is how or why questions, and the third is open questions, that is, the question with no standard and unified answers. The fourth is interactive question, which could influence and control students’ learning behavior. Long and Sato (1983) also put classroom questions into two categories: the responsive type and the cognition type. For cognitive questions, the most important ones are referential questions and display questions. There are no specific answers for referential questions which require students to response with their own ideas, while display questions only need the imitative answers of the students and to check whether the students understand what he or she has learned. Nunan (1991) discerned that referential questions were more able to cause teacher-student interaction and put students in a more natural learning state. Therefore, Cullen (1988) proposed that teachers should avert talks that are inessential and unable to cause interaction, such as overuse of display questions, echoing students’ answers, pattern fixed feedback and the IRF model that could be predict in advance.
Second, many studies have focused on the function of teachers’ questioning. Eggen (1989) separated the primary functions of classroom questioning into diagnostic, instructive and motivational. Richard (2000) categorized six functions of classroom questioning, provoking students interest in learning and thinking, identifying what students are saying, capturing specific language structure or certain vocabulary, checking students’ level of understanding and encouraging students to actively participate in learning. Third, there are strategies for asking questions. Perrott (1982) stated that the prompting is a relatively optimal questioning strategy, the questioning could be used to interpret psychological process of students. However, many teachers always copy the last question when asking questions (Tsui, 1987). The fourth is the waiting time after the teacher's question. Rowe (1986) studied more than 900 classroom recordings and noticed that teacher’s question would have positive effect on the students if the question was followed by 3-5 seconds period. Similarly, after classroom observation, Nunan (1991) also suggested that relatively long waiting times are beneficial.

2.3 Theoretical Framework 
There are mainly two types of theoretical framework contained in this research. One of them is the input hypothesis of Krashen (1985), another is the output hypothesis of Swain (1985).

2.3.1 The Input Hypothesis 
The Input Hypothesis can be considered as the predominant theory of Krashen’s second language acquisition theory, which is mainly used to illustrate the language acquisition process of language learners. Krashen conceived that language input is an operational way to acquire language.
Comprehensible language input is a prerequisite for language acquisition, which means that the content of language input should not be too obscure or too effortless, but just a little bit more difficult than the learner’s current language level. If language learners are able to understand comprehensible language input, then their language learning will be achieved unconsciously. Therefore, Krashen applied the "i +1" pattern to represent a level of language input.
Based on this theory, comprehensible language input is a little higher than the learner's current level, then language learning could be acquired. Then in the classroom, the teaching material should be above student’s existing language level. The ideal input should be interesting, understandable, relevant, and rich in quantities.
Teacher talk is unquestionable a crucial source of classroom language input, teachers should adjust their discourse level according to that of students’, so as to students could adapt to it and choose appropriate learning material by themselves.

2.3.2 The Output Hypothesis 
Swain (1985) proposed that comprehensible input plays a vital role in second language acquisition, but it ignores to provide opportunities for students to maximize their language ability. Thus comprehensible output emerged as an essential element in second language acquisition.
Swain put forward three functions of comprehensible output. The first is function of noticing. Through language output students could realize their language gap and make up for it by further study. The second is the function of hypothesis testing. Swain convinced that the learning process of the target language is actually a process of constantly putting forward hypotheses, the optimum approach to examine hypotheses is language output, which could also describe how well learners have mastered the language input. Teachers’ feedback after language output can assist learners correct their output errors. The third is function of metalinguistic. Learners could recognize the vulnerabilities in their language system and make correction of their language expression through output to facilitate accuracy of the language. This is a method to manipulate and internalize language knowledge.
Swain’s theory is also consistent with the concept of student-centered class in China. The input of teachers’ talk have a great impact on students’ language learning. Teacher talk cannot only supply students with language knowledge, but more importantly, enable students to have more output of target language through interactions and activities.
For the present college English classes of China, the traditional teacher discourse still focuses on grammar knowledge and is accompanied by a large number of writing exercises, neglecting the cultivation of students’ English language communicative competence. Therefore, teachers imminently need to improve their talk quality. Similarly, teachers’ questioning, as part of their talk, stimulates students’ language output in classes as well. Thus, English teachers require to enhance their questioning skills and choose appropriate forms and contents to bolster students’ language output.

Methodology 
In this section we will lay out research questions in the first place, then research settings, research methods, research procedures, research data collection and analysis will be presented respectively
The research will be conducted at the STBC (Sichuan Technology and Business College), which has 11,000 students and 600 staff. STBC is located in Dujiangyan city, Chengdu, Sichuan province. As a higher vocational college, the length of schooling is three years in full-time. The college has a total of 34 majors distributed in 7 departments. It is worth noting that there is no English department in Sichuan Technology and Business College. All the students take college English courses, instead of professional English courses. Their English level is only above that of high school students.

3.1 Research Questions 
This research is focused on teachers’ classroom discourse. By exploring teacher talk in depth, this research will answer the following questions: 
1. What are the characteristics of teacher talk in college English classes?
2. What types of classroom questioning do teachers mainly use?
3. What questioning strategies do teachers mainly use?
4. What are the forms and functions of the feedback after asking questions in class?

3.2 Research Setting
This research involved four English teachers of STBC and four classes with a total of 200 college students, namely T1, T2, T3, T4, and Class 1, Class 2, Class 3, and Class 4.There are three female teachers and one male teacher. All are between the ages of 25 and 35.These four teachers have different teaching experiences and different academic qualifications. Table 1 represents the qualifications and experience of the teachers, and Table 2 states the information of class they teach.
Table 1 Information of Teachers
	English Teacher
	Gender
	Age
	Teaching Experience
	Education Background
	Teaching Class

	T1
	Female
	27
	1 Year
	Master
	Class 1

	T2
	Female
	30
	4 Years
	Master
	Class2

	T3
	Female
	32
	7Years
	Bachelor
	Class3

	T4
	Male
	34
	9Years
	Master
	Class4




Table 2 Information of Students
	Class
	Number of Students
	Boys
	Girls
	Average Age
	Grade

	Class 1
	50
	45
	5
	18.2
	Freshman

	Class 2
	49
	40
	9
	18.5
	Freshman

	Class 3
	46
	32
	14
	19
	Freshman

	Class 4
	55
	38
	17
	18.8
	Freshman



3.3 Instruments 
The aim of this research is to depict and understand teachers’ talk. The naturalistic inquiry of Allwright and Bailey (1991) will be considered in this proposal. In order to ascertain the reliability and validity of this research, several research instruments will be applied to assist the research.

3.3.1 Classroom Observation 
Classroom observation will be used as the primary research tool which would provide us with the most authentic classroom environment. Each teacher will be observed for two lessons, their classes will be recorded without being told what the focus of the study will be, to ensure the most natural classroom teaching and learning behavior. The duration of each class is 45 minutes.

3.3.2 Questionnaire 
As an auxiliary tool for classroom observation, questionnaires will be distributed to students to collect information about teachers’ questions and its feedback, as well as some basic information of teachers’ classroom discourse. There are altogether 8 multiple choice questions in the questionnaire, which will be written in Chinese to facilitate students’ understanding.

3.3.3 Interview 
The interview in this research would adopt part of interview design from Cheng Hao (2012), to collect students’ feedback on the questionnaire and teachers’ own perspective on their classroom talk.

3.4 Ethical issues
There was a disabled student who did not want to participate in classroom observation, so his class is avoided. All students and teachers have signed a consent form and information sheet in advance to ensure that they fully understand content about this research. All students and teachers can request termination and withdraw at any time.

3.5 Research Timetable
The research will take ten weeks, from September to November, details as follow:
1. Make research arrangements from 1st September to 15th September, such as the design of questionnaire, the determination of the size of classroom observation, and the selection of topic for interview.
2. From 16th September to 15th November, it will be classroom observation time. There will be 4 teachers and 8 classes, observe once a week. It is worth noting that the students are all freshmen. After half a month of study, they have adapted college life, so their class performance will be more natural.
3. Questionnaires will be prepared in time, and 200 copies will be distributed to students after the end of class observation. The questionnaire will hand out on 16th November.
4. After class observation, there will be interviews with 4 teachers and some students, each interview will last about 10-15 minutes. The interview will take place after 15th November.
5. The collected data will be sorted out and analyzed from 25th November.

3.6 Data Collection and Analysis 
The data of this research mainly collected from classroom observation, questionnaire and interview. Therefore, teachers’ questioning strategies and feedback is qualitative analysis. In addition, the results of the questionnaire are collected manually, so Microsoft Excel will be used. The collection on amount of teachers talk and types of questions is quantitative analysis.
All the 8 classes will be recorded by recorder and be sorted into transcript afterwards to facilitate the analysis of the teacher talk and their various types of questions. The questionnaire can also be further refined through data of classroom observation.
200 questionnaires will be sent out to students. Students will be told in advance about the research content. There will be no right or wrong answers, and the questionnaires will be anonymous. Finally, Excel will be applied to calculate the data, through which teachers could have better reflect on their teaching.
In the interview, we will further understand the reasons and motivations of teacher talk, so as to provide a more comprehensive perspective for the research.

Conclusion 
The research above has analyzed teachers talk, teachers questioning, teachers questioning strategies and teachers classroom feedback. In this part, we will elaborate the possible findings of the research, as well as its theoretical and pedagogical implications.

4.1 Hypothetical Results 
1. The amount of teachers talk should be generally higher than students’. At the beginning of the class, teachers will start the class by their talk rather than by students. However, teachers talk does not mean the reducing that of students’, but laying a foundation for students’ further language output.
2. As for teachers’ questions, both display and referential questions are most commonly used by teachers, but the proportion of referential type is larger, since teachers want to create a more interactive class.
3. It could be discerned from the classroom observation that three kinds of questioning strategies should be used by teachers, but probing and promoting type are the most frequently used to initiate a conversation and extract students’ information. In addition, the teaching age of teachers might not be directly related to their questioning skills.
4. The four teachers should understand that positive feedback could promote communication between teachers and students, so positive and discourse feedback might be applied most.

4.2 Implications of the Research 
It can be seen from the research that there is a direct effect on classroom atmosphere and students’ participation into class by teacher talk. Thus, we should highlight the links between teachers talk and students’ interaction. Nunan (1991) pointed out that at least 70% of the classroom time is occupied by teacher discourse, and the results of this research should be consistent with it, proving again that teacher discourse is the main source of language input in the language classroom.
The teachers talk involved in this study requires a two-way communication, which is exactly what is needed in a classroom. The research provides a basis for teachers to observe class of others, they will understand how they should manipulate and distribute their talk at each stage of their class, and develop their language abilities, questioning skills and techniques of providing feedback as well.
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