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Executive Summary
Policing has an obligation to serve the public, and without a strategic plan (SP), a force runs the risk of failing to meet its customers’ needs. Therefore, strategic planning should be an integral part of modern policing that concerns itself with fiscal responsibility and building trust and legitimacy within its communities.
This report explores the proposal for a strategic plan (SP) for the South Wales Police’s WPSP. (Appendix 1). 
Amongst the questions considered in this report are: what strategic approach is the best fit, based on a literature review of various strategic planning theories as they relate to the specific needs of the WPSP? Also, what other theories or policies are critical to the development of an effective plan? The research highlights the merit of specific stakeholder theory to assist the planning process, the contribution that evidence-based policing makes to validating the focus of business and the essential element of public value and its direct implications for funding. The report features the most effective tools available to undertake necessary analysis and evaluation through the strategic management process.
The report recognises the essential aspect of collaboration between stakeholders and proposes adopting an approach to cultivate systemic thinking within the activity of strategic thinking and planning.
The report concludes with eleven recommendations for the development of an SP and specifies responsibility for key decisions and engagement with stakeholders.
The recommendations propose:
1. Adopting a Prescriptive approach to strategic planning that also incorporates elements of emergent strategies.
2. Undertaking stakeholder analysis. 
3. Completion of PESTEL analysis that incorporates horizon scanning. 
4. Undertaking scenario analysis.
5. Development of Vision and Mission statements with key values. 
6. Developing a clear communication strategy for all stakeholders.
7. Inclusion of key policy and approaches such as Child Centred Policing, UNRC and other relevant policies.
8. [bookmark: _Hlk92625061]Proposal for evidence-based research around police in the classroom in primary schools.
9. Establish clear, SMART PIs.
10. Review and update the electronic management control system.
11. Holding a launch event for the promotion of the new SP. 









Introduction
This report sets out how an SP should be undertaken to shape the future of the WPSP by undertaking a thorough literature review, concerning the key theories of strategic planning. The literature will also assist in identifying who the key stakeholders are and how they might contribute to and influence the development of the plan. 
From the literature review, the author will set out the important elements of a WPSP SP in relationship to its strategic framework, considering factors such as public value, the role of evidence-based policing in key decision making, the key policies that will inform the plan and how performance is scoped and managed. Also relevant is an understanding of the organisational culture and its values. Notable too is the landscape of collaborative working within the police and its principal partnerships as they relate to the WPSP.
As an early strategy theorist in 1962, Drucker was asking important questions around strategy, such as, “What is our business?” and “What should it be?” (Drucker, 2007, p. 50). His answer to these questions was an organisation’s strategy. Following on from this concept, Alfred Chandler (1962) defined strategy as setting goals and objectives, using resources through a course of actions to achieve these goals.
Strategic Planning techniques were to ensure police leaders and managers had important documents with which to influence the behaviour of organisational members, steering the organisation toward satisfactorily achieving its mission.
A strategy for the WPSP will offer clarity about what the core business is, if this is actually what the WPSP should be doing, and how the resources should be used to achieve its aims. 
Reviewing the literature around strategic theories, this author finds they fall into different categories in their approaches. Whittington (2000) helpfully groups the approaches into four overarching perspectives. He names them classical, processual, evolutionary, and systemic (Appendix 2). Like Chandler (1962), Whittington describes the classical or prescriptive approach as having a focus on maximising profit, achieved through deliberate, realistic, and rational long-term planning, using resources most effectively. 
In this approach, corporate managers have the authority to formulate and control strategy, while operational managers’ responsibilities lie in its implementation.
Some schools of thought (Ansoff, 1965; Ferlie and Ongaro, 2015), like Whittington (2000), hold with the perspective that strategic planning is solely the concern of corporate staff experts in the business of long-range forecasting and operations management theories. 
Although Mintzberg et al., (1998) was not ‘classical’ or ‘prescriptive’ in overall approach to strategic planning, they acknowledge that “Responsibility for that control and consciousness must rest with the chief executive officer: that person is THE strategist.” (pp. 47–79). They describe strategy formation as a formal process of analysing, planning, and commanding. Essentially, this approach places the senior leader as responsible for the SP. 
The classical model approach (Andrews, 1971; Whittington, 2000; Lynch, 2021) lays out a prescriptive approach to planning. Such an approach has objectives that are defined in advance of the plan’s implementation. This approach is commonly used within policing and is by nature more rigid and fixed, such as the Police and Crime Commissioner’s plan and Chief Constable’s delivery plan. This is the most commonly used generic strategic planning model. It is rigidly connected to the structure of the organisation, which in policing terms is a discipline, rank-ordered structure. At face value, this might seem like the best fit as an approach for the WPSP SP, which too has a clear hierarchical governance (Appendix 3). The importance of analysis features extensively in this approach, and SWOT and PESTEL are commonly implemented. (Ferlie and Ongaro, 2015).
Strategy established and controlled by senior management, then communicated down the hierarchical structure of the organisation, may, however, have inherent weakness in its execution if it passes down with pre-determined constraints without ensuring its suitability and adequacy. This approach in its unadulterated form might work best in a wholly stable environment and not one that is unpredictable and changing, as is the case in policing. Therefore, to ensure the suitability of a SP of this kind, it is also expedient to consider it in comparison with other strategic planning perspectives.
Whittington (2000) describes a strategic perspective known as ‘processual’, which differs in approach to the classical as it views the environment and organisation as being under a continuous state of change. This strategy fits within the stable of emergent strategies and is developed as a result of many day-to-day decisions made by the organisation’s staff or members. 
Dawson (1996) concurs that the processual perspective on change does not view change as a succession of simple events but a ‘complex and dynamic process’. 
Similarly, Pettigrew (1985) agrees the similar ‘cultural’ approach to SP does not prescribe a list of steps to manage change.
This approach differs diametrically from the classical model. Processual theorists identify the organisation’s strategy as an aggregated collection of ideas, thoughts, and efforts by all its members. It is emergent and not determined. Within the culture of a police organisation, a purely emergent strategic approach would not align with a top-down governance structure. It would not be a best fit approach for the WPSP. However, there is room for elements of this style of strategic planning to exist in guiding planning, in instances where changes need to be accommodated due to the changeability of the environment in which the organisation works. 
Middle managers who are tasked with implementing strategy are also in a unique position to interpret what is needed on the ground; they can in turn influence necessary adaptions, or shifts needed in strategy, back up the chain of command, to assist senior management in addressing the pervasiveness of change.
Whittington (2000) named his third perspective ‘evolutionary’. Like Darwin’s theory of survival of the fittest, he suggested that for businesses to survive, they too have to change and offer something that makes them uniquely strong in the marketplace; they need to focus on more than just profit for survival. Michael Porter (1985) spoke about this as, “providing something valuable to consumers beyond simply offering a low price. Without this uniqueness, companies would unlikely survive long enough to outperform their rivals”. (p. 119) 
Understanding the unique scope of what an organisation offers in relation to partners is a very useful perspective. It will ensure that it remains focused on key strengths and understand what it brings to working in a collaborative environment that is uniquely different to other organisations. It is important that the strategic planning for the WPSP grasps this emphasis on uniqueness.
Whittington’s final perspective was one of a ‘systemic’ strategic approach. According to the systemic approach, strategies are grown in complex networks. They are intrinsically subject to the culture they exist in; their objectives and practices are interdependent on the social systems in which strategy-making takes place. Strategy therefore must be ‘sociologically sensitive’. Both “outcome and process depend on the character of the local social systems that the firm is acting in, appropriate to particular social contexts. From a systemic perspective, there is no one best way of strategy: just ‘play by the local rules’.” (2000, p. 39) 
In contrast to the Classical approach, which is profit driven, the systemic approach seeks a diverse outcome dependent on the organisation’s social context. The systemic perspective views strategy comparable to Mintzberg et al.’s cultural school, seeing strategy formation as a collective process, as a reflection of the corporate culture of an organization. (1998, pp. 264–283)
Mintzberg sees strategy formulation as an emergent process of trial and error that takes place during implementation. The systemic approach toward strategy is the deliberate development of strategy to meet cultural and societal needs while sustaining a satisfactory turnover. 
Williams and Lewis (2008) argued for an adaptation of the classic business strategy attributed to private sector organisations, rather than public sector’s presuming these approaches would be applicable to their organisation.
From examining the various approaches, the author would recommend adapting a classical approach to fit the cultural context in which the WPSP sits with regards to its interdependence upon other organisations and partners.
The advantage of including systems thinking
The Government Office for Science (2012) defined systems thinking as: 
a way of exploring and developing effective action by looking at connected wholes rather than separate parts. Systems thinking is a powerful approach to support evidence-based decision making and is essential to successful delivery of complex projects where there are many stakeholders and many possible solutions. (p. 3).
Systems thinking would be a valuable tool for strategists, who need to consider that there are multiple approaches to meeting organisational goals and the change that is desired through strategic planning. 
Policing does not exist in a vacuum but in an interdependent system of services and organisations. This acknowledges that it is part of a bigger system, where bringing change in context to a wider societal system requires more than collaborative work; to achieve societal change it requires a commitment to system thinking.
When we undertake such a commitment to thinking in more than mere collaborative ways, we can reflect more earnestly on what we are doing that is not fit for purpose.
Although a Classical model is the natural fit for a policing organisation, adaptions are necessary to ensure it is a suitable model for the public sector. Mintzberg (2009), visually depicts strategy as “a pattern in a stream of decisions”. He is urging strategists to look back at decisions, in the activity of looking forwards. The pattern is in the strategic decisions and thinking that precedes the outcomes.
Learning from past decisions and actions by evaluating the success of outcomes is essential for the development of the WPSP SP. According to Mintzberg et al. (1998), strategic planning involves appropriating the strengths, recognising the weaknesses, identifying opportunities and threats of an organisation, and through analysis creating a checklist of incremental stages. 
To develop an effective SP, there is a need for effective strategic thinking. Bryson (2018) emphasises that strategic planning is only as effective as its strategic thinking, acting, and learning, and is not a substitute for them.
It follows that improved thinking will lead to improved decisions. Paul Nutt (2002), in his research, indicated that 50 percent of strategic decisions fail due to poor decision-making processes. 
Waterman et al. (1980) commented that, in the face of complexity and multiple competing demands, organisations simply cannot handle decision making in a wholly rational way. 
He asserted that the structure of an organisation alone would not be sufficient enough to deliver change. He acknowledged the importance of organisational structure and strategy but claimed that:
effective organizational change is really the relationship between structure, strategy, systems, style, skills, staff, and something we call superordinate goals. (p. 16,17).
This 7 S framework (Appendix 4) is a useful tool to assist an organisation in understanding that strategy is intrinsically connected and synergetic to structure, culture, skills, resources, values, and goals. The framework helps to understand how effective each aspect is working in achieving organisational goals and in partnership with others.
Most of the challenges being faced by young people today extend beyond the boundaries of one organisation; good SP recognises this. As Bryson (2018) noted, for enhanced effectiveness of wider societal systems, solutions need to be sought at the ‘supraorganisational’ or system level, not simply organisational level. 
(Emerson and Nabatchi (2015) and Mulgan (2009) concur collaborative approaches to problem solving are essential to produce lasting change. The WPSP should factor this approach into its strategic planning.
This author agrees with Mintzberg that “The field of strategic management cannot afford to rely on a single definition of strategy” (1987, p. 11). He also noted that plans can be deliberately created and implemented or emerge in an unplanned way as desirable patterns, creating a successful coupling between the original intention and the emergent strategy (Mintzberg, 2009).
The author suggests that the most suitable strategic model for the WPSP plan is an adapted approach, incorporating a prescriptive approach with elements from emergent approaches. 
Additionally, this author concurs with Johnson and Scholes (2010), who emphasised the need to satisfy stakeholders. 
Therefore, when producing a plan, it is expedient to identify and liaise with the stakeholders to achieve a more representative and holistic picture of reality; whilst, simultaneously avoiding unnecessary complexity in the process. In the words of Ansoff (1965) avoiding a “paralysis of analysis” and from the perspective of Bryson, (1995), impeding innovation resulting from strategic management solutions and collaborative responses that fail to incorporate emerging issues. 
With the advent of a global pandemic, police forces nationally in Wales have had to adjust their SPs. New directives have been accommodated due to externally imposed strategies from Westminster and Welsh Government (WG) around policing and Covid 19. During this season of flux, strategic direction has also been influenced by public opinion, as a result of high-profile cases of injustice such as the murder of George Floyd in the USA and more recently the death of Sarah Everard. 
As an organisation, the police answer not only to governing bodies but also to the wider stakeholders. The strategy must have solutions for the challenges inherent in planning resourcing with financial constraints, advocate for positive change within the community it serves, whilst recognising the essential aspect of public value. The author will also consider the appropriate inclusion of evidence-based policing practices to guide planning. 
The author will additionally explore the important policies that impact on creating a SP for the WPSP and the most effective tools for the strategic management of the plan.
Main findings
From the literature, stakeholders fall into two broad categories in relationship to strategic planning. Windsor, (1992), recognised that there were two ends to the spectrum in belief around who had a stake in an organisation’s business. View one, often referred to as the narrower view, held by, Bowie, (1998), along with Freeman and Read, (1983) proposes the limited view of owning risk as the defining feature of true stakeholders and those upon which the organisation depends upon for survival. Bryson, (2018) identified stakeholders as those who have power over the organisation’s future. 
Another definition specifies stakeholders as being, “persons or groups with legitimate interests in procedural and/or substantive aspects of corporate activity” (Donaldson and Preston, 1995, p. 85). Amongst this group are managers, employees, contractors, suppliers and so on. 
This group alone does not fully answer the question, “for whose benefit should the firm be managed?” (Freeman, 1984). Stakeholder theory proposes an addition to the first group. Mitchell et al. (1997) and Phillips (1997) present normative stakeholders, or put simply, any individual or group of individuals that is the legitimate object of managerial attention. Freeman (1984) states in contrast to the narrow view, the broadest perspective of a stakeholder being anyone who can have an impact on or be impacted by an organisations business objectives. 
Mitchell et al. noted that all definitions ignore “urgency, the degree to which stakeholder claims call for immediate attention”: 
In this normative stakeholder theory, stakeholder identification is based on three variables, the power to influence the organisation: legitimacy of the stakeholders’ relationships with the organisation and the urgency of the stakeholders’ claims on the firm. (1997, p. 864).
The ‘degree’ is not merely an issue of time, but also on how critical the relationship is with the stakeholder or the importance of their claim (p. 867).
This ‘salience’ is “the degree to which managers give priority to competing stakeholder claims” (p. 854).
Thomas and Poister (2009) propose that for public sector organisations this is a better definition of who the stakeholders are, due to the broad spectrum of individuals and groups who have an interest and influence in policing strategies. 
[bookmark: _Hlk92811204]In this report, reference to stakeholders will concur with Freeman’s definition and Mitchell et al. regarding the consideration of power, legitimacy, and saliency of stakeholders. In the development of an SP for the WPSP, the stakeholders will feature in the development of a plan that aims not only to identify and recognise their needs, but that will also be inclusive and representative of these at times of conflicting needs. 
Stakeholder mapping is a useful tool to formally identify stakeholders’ interest and levels of influence. The author would propose that stakeholder mapping be undertaken as part of the SP in its early stages. As a partnership model, the WPSP has a vested interest in engaging stakeholders that exist outside of the organisation. 
Key customers for the WPSP are children and young people (CYP). In this paper, the author is proposing that CYP also play a role in the development of an effective WPSP SP. This consultation should be undertaken in focus groups.
SPs that are clear and accessible to the public assist with the need for accountability and transparency. Rogers et al. (2019) emphasise that a good SP should help senior managers to reflect the expectations of their stakeholders, so as to meet the requirements of police accountability and transparency.
A collaborative relationship between an organisation and its stakeholders will assist in establishing a mutually acceptable SP. This is communicated through the organisation’s mission and vision statements, and statements of values and objectives. Mission statements remain constant and should reflect the key purpose of the WPSP. An example is in the National Police Chief’s Council Policing Plan 2025, which shares a vision of a safer and fairer community.
Rogers et al. (2019), in referencing the work of Hawkins (2005), confer that “an organization’s values, vision and mission (VVMs) are foundational to its planning process and to the development of its strategy.” (p 212).
Caputo and McIntyre (2015) propose that in addition to a clear statement of VVMs and strategic purpose, an effective plan will align with an environmental scan of socio and political, demographical, economic and global factors, stakeholder views, and competitive forces. 
This is echoed in the research of Rogers et al. (2019), who also emphasised the identification of appropriate performance indicators (PIs) to assess success in meeting goals. Reviewing these PIs informed future decision making and required action. Clearly, PIs that were aligned well to goals were more effective. 
Their research into Canadian police forces also identified SPs evaluated lacked detail, which indicated a lack of accountability and transparency to stakeholders. 
With this in mind WPSP PIs should be clear and SMART in construction and represent the wider aspects of operational focus, which for the WPSP include crime prevention, safeguarding, community relations, organisational performance assessment, employee-focused goals, and customer satisfaction.
Coleman (2008), commenting on research into Canadian police forces, acknowledged, “they lacked performance accountability mechanisms found in successful public and private sector organisations.” (p. 319)
Rogers et al. (2019) promoted the management control process as an effective way to ensure an organisation engaged its members in the mission, whilst ensuring the mission remained suitable. 
The WPSP has an electronic management control system, established to monitor resources and progress on a week-by-week basis. It should be reviewed to ensure it remains effective in monitoring the SP.
Public Value (PV)
A tension exists between the intentions of an SP and its execution, within the context of working with its key members and meeting the needs and aspirations of its wider stakeholders, if a plan has not considered the relationship between leadership and PV. 
PV, a phrase coined by Professor Mark Moore (1995), describes the value that an organisation contributes to society. 
Literature reviews establish it is as a key concept for public policy, administration, and management. Moore, when talking about public value, emphasised, “orchestrating coherent conversations within the collective.” (1995, interview).
According to Kelly et al., “public value refers to the value created by government through services, laws, regulation and other actions.” (2002, p. 4). 
O’Flynn (2007) described PV as not just being about outcomes but “processes that may generate trust or fairness.” (p. 358).
Moore conceived a “Strategic Triangle”, based on a strategy which must “(1) create something valuable, (2) obtain legitimacy and political sustainability from the authorizing environment, and (3) be operationally feasible”. (1995, p. 71) (Appendix 5).
Concurring with an article by Jean Hartley et al. (2019), this author too recognises the usefulness of Benington’s (2005) two aspects of public value: understanding that there are activities, services, outputs, and outcomes collectively valued by the public. 
In the case of policing, BMG Research (2018) revealed that the public wants its forces to be visible, effective in managing crime, fair, supportive of vulnerability and effective in communicating.
Jean Hartley et al. (2019) wrote about PV, as not only representing the product of an amalgamation of individual choices, but in a fair and just society needs to embrace wide ranging and minority perspectives. Therefore, the second aspect of public value is “what adds value to the public sphere” (Bennington, 2005, p. 43). 
Frazer (1990), (2018) commenting on German philosopher Habermas, argued that ‘the public’ is not made up of one homogenous group of people with equal opportunity and power to shape public matters and challenge values that shape society, but contended it is an arena where diverse public groupings exist, within the structure of ‘the public’, where a group’s gender or minority identity can predispose them to less openness. 
She maintains that for participation to be true, “Participation means being able to speak ‘in one’s own voice,’ thereby simultaneously constructing and expressing one’s cultural identity through idiom and style.” (1990) p. 69). 
PV therefore needs to be derived from an SP that actively engages with a broad spectrum of people who have a vested interest in the services the WPSP supplies, in this way ensuring that our public, along with all our stakeholders, are able to influence what adds value to the things that most matter to them. 
Child Centred Policing (CCP)
[bookmark: _Hlk90296580]The focus on the ‘voice of the child’ has increasingly held more traction in policy making in Wales, especially since 2004, when the Welsh Government adopted the United Nations Rights of the Child (UNRC) as the foundation of policy making relating to children and young people (CYP) in Wales. The SWP Children’s Charter (2019), which is based on the UNRC, promises to listen to children, taking views, comments, and complaints seriously. 
There is a strong directive within the SWP force to embed CCP practices. CCP is the National Police Chiefs’ Council’s engagement strategy for policing CYP. Chief Constable Olivia Pinkney, the National Lead for CCP, states its core purpose in all police and CYP encounters is to recognise children as ‘children first’ in every interaction (2016). CCP seeks to build CYP trust in the police.
She later said of children who encounter the police; “Crucially, they tell us that the biggest difference we can make is to listen in order to make sure that their voice is heard.” (2020)
Part of the literature review for the WPSP SP process would be to further reflect on whether the model of school-based input continues to be a best model approach to CYP engagement, as it has a long legacy in the force.
Evidence-Based Policing
One way of establishing the science around this is to explore evidence-based approaches in policing. 
Professor Lawrence Sherman (1998) believed that Policing should develop its practices in line with evidence-based approaches in medicine. What Sherman failed to acknowledge, however, is that 85 percent of medical practice remains untested by research evidence. Also, that most doctors rarely refer to the multiple medical journals available, instead basing their practice on local custom, and that many studies that do guide practice can use weak, non-randomised research designs (Millenson, 1997, pp. 4, 122, 131). 
[bookmark: _Hlk92376388]A tension exists, therefore, between the different schools of thought. The collective of professional consensuses on the effectiveness of an approach, gathered by legitimate means of survey and focus groups, also carries the power to inform decision making. Therefore, for evidence-based policing to reliably inform practice, it must be established on sound empirical evidence.
Bradford and Yesberg (2018), in their extensive review of the literature around policing in schools, noted that like adults, young people prioritise procedural fairness and mutual respect in their encounters with police. They emphasised that young people’s willingness to follow laws is directly related to procedural justice and legitimacy.
Research by Posch and Jackson on police in the classroom attempted to answer the question, “Can police officers build relationships and trust with students in schools?” (2021, p. 4). Amongst its conclusions, this research showed “robust evidence that the police-led sessions significantly increased young people’s trust in police fairness.” (2021, p. 4) 
SWP conducted its own survey into ways in which CYP wanted to receive communication from them. The findings confirmed that they wanted police to engage with them in their classroom and not through social media platforms. (Policing Futures, 2018) (Appendix 6).
Evidence still suggests a school setting as the best practice model for police engagement with CYP around crime prevention and safeguarding. However, it would be expedient for the WPSP, with WG, to conduct research at primary school level, as Posch and Jackson’s research was carried out only in secondary schools.
In light of the saliency of CYP as stakeholders and the importance of CCP policy, this author proposes that WPSP values, vision, and mission statements should also be in keeping with CYP approaches.
5 Ps of planning and tools for the job
[bookmark: _Hlk92995073]In completion of a WPSP SP, this author would propose using Mintzberg’s 5 Ps of strategic planning (1987) (Appendix 7). They form useful viewpoints for leaders when undertaking the planning cycle. The Ps consist of Plan, Ploy, Pattern, Position and Perspective. 
The Plan in essence asks where we are and where we want to go? Tools such as SWOT, PESTEL or Porter’s five forces (Porter, 1980) can help. This author would suggest PESTEL is a useful tool because it allows for an effective horizon scan to be undertaken. In addition, stakeholder analysis should be completed with key stakeholders, including CYP. This is important if the plan is to give rise to PV.
Mapping stakeholders will assist in establishing how they will be managed, including communication approaches required to satisfy their needs, formal and informal feedback. It creates accountability for PIs and collective evaluation of the WPSP’s SP’s effectiveness.
Ploy gives rise to consideration in the planning cycle of potential threats that may impact the SP and responses in such instances. Peter Schwartz a current leader in scenario thinking, following in the footsteps of scholars like Professor Francis Joseph Aguilar (1967) propose carrying out scenario analysis, which challenges assumptions about the future, establishing plans and decisions on the most likely outcomes, supporting effective decisions even if circumstances change. Schoemaker (1995) described scenario analysis as a method for “simplifying the avalanche of data into a limited number of possible states”. (p.27). Ways and Burbank noted this “process is not about describing a forecasted end state, but about the future conditions that convey a range of possible outcomes” (2005, p. 6). 
Given the uncertainty faced on a daily basis in policing, this author concurs with Peterson et al. (2003) that scenario analysis allows for planning to accommodate potential future management challenges. 
Pattern focuses on reflecting on behaviours established in previous plans that might also best feature in a new plan. Knowing what is working well and how to continue, modify and build on success is central to good planning. Using the PESTEL analysis and conducting appropriate focus groups, gaining the perspective of key stakeholders, will ensure the most effective behaviours are retained and further improved.
The fourth P, Position, assists leaders in establishing where the organisation sits in relation, for example, to its partners, clarifying what the organisation can offer compared to its partners, ensuring that services are not being duplicated and that the organisation takes advantage of leaner working practices (Womack, 1997). This can be achieved through an SP that enables resources to be most effectively deployed.
The final P of Perspective is the viewpoint of an SP in shaping culture: what the organisation’s values are, its VVM statements and proposed objectives. This forms the collective consciousness of those tasked with performing the strategy. It is what will contribute to creating PV. 
Moore’s “strategic triangle” is a good place to begin comprehending PV in more detail. 
He explained that PV is created when a strategy has legitimacy, the support of the governing body and there is operational capacity to action the strategy.
He commented that when PV is formed, so is greater legitimacy and support. In this way the police form greater public trust. Operational capacity grows in tandem with this trust, and funding is more easily accessible to leaders who demonstrate greater legitimacy and support for the outputs they are producing in regard to PV. This feedback loop is a useful tool.
SWP relies on funding from the WG for half of its WPSP budget. Legitimacy and support are crucial to not only the effectiveness, but the existence of the programme. In recent years when the programme was set to have its funding axed due to WG financial constraints, SWP conducted an extensive impact report into the consequences of the loss of the programme to our customers and key stakeholders. (South Wales Police, 2017), (Appendix 8).
The report established that, the WPSP had created a strong PV that established legitimacy and trust and should continue to receive government support.
WG reversed their decision, and the programme continues to be their flagship for early intervention work in schools. 
To ensure future funding is forthcoming for the WPSP, it is imperative that SWP strengthens its strategic focus on creating PV that reassures WG that the WPSP remains critical to the early intervention work amongst school-age CYP.

Conclusions
[bookmark: _Hlk92398858]Strategic planning offers SWP and the WPSP the tools and steps necessary to understand how well its systems are at delivering its product, which is a policing service for CYP. Policing has an obligation to serve the public, and without such planning, a force runs the risk of failing to meet its customers’ needs. Therefore, an SP should be an integral part of modern policing that concerns itself with fiscal responsibility and building trust and legitimacy within its communities. 
Professionalising police forces further, through the development of SP approaches borrowed and adapted from the private sector, is essential to ensuring a comprehensive road map is created, by which all members of the organisation, and in this case the WPSP, are able to move in unison, with common purpose, aims, and intentions, towards clearly defined outcomes, whilst navigating a changeable environment.
Leaders will benefit from being able to identify and anticipate the challenges of current and future key trends, explore a wide range of options and facilitate better decision making that incorporates collaborative thinking and working practices.
Through setting clear PIs that measure the effectiveness of the services, performance can be regulated so that leaders can facilitate and manage change and ultimately satisfy their stakeholders.
Police organisations are expected by government to have clear SPs, through which they can evidence that they are doing what is expected of them: providing value for money and making optimum use of resources, whilst creating PV.
Evidence-based policing can offer a very useful focus for and legitimise the deployment of resources in specific areas of police activity – in this instance, within the WPSP. With so many competing demands for resources, it helps to establish what works and why when developing a plan that will be scrutinised by many stakeholders. It is also important to recognise, in addition to empirical evidence, that decision making may be undertaken in response to well-established, recognised, and legitimate approaches in policing practices.
A best practice approach to strategic planning recognises the challenges of the culture within policing and its natural predisposition to favour a Prescriptive SP approach, whilst simultaneously not being limited by this approach, but being flexible to adapt the approach to incorporate more emergent strategies, as appropriate to the reality of developing a plan that can work effectively in a dynamic and changeable environment.

Recommendations
Recommendations to the WPSP implementation board for the creation of an SP for the WPSP will incorporate: 
1. [bookmark: _Hlk92399730]Adopting a prescriptive approach to SP that also incorporates elements of emergent strategies that will assist in adjusting the plan to meet the unpredictable and changing nature of the policing environment.
2. Undertaking stakeholder analysis and establishing a clear management and communication plan for all stakeholders, to include WG, PCC’s office, SWP WPSP Lead, force departmental leads, partner agencies, and our customers.
3. Completion of PESTEL analysis that incorporates horizon scanning. The designating of a champion for undertaking this work, who should be an influential stakeholder, such as the National Lead for the WPSP with an assembled team of others from different areas of business, to be able to offer a broad perspective (Dr John Carney, 2018).
4. Undertaking scenario analysis in planning. This is a useful tool for exploring plausible futures of Strategy Enabled Solutions (Bengston, 2012). 
5. Development of VVMs. Produced upon reflection on previous ones and in consultation with key stakeholders. Achieved through national working party task and finish group that would undertake stakeholder focus groups and surveys. This should be done in line with key documents such as PCC’s plan and Chief Officer’s delivery plan. 
6. Creating VVMs that are clearly communicated through a well-developed communication strategy to all stakeholders.
7. Inclusion of key policy directives into the SP, such as CCP, UNRC and School Crime Beat Policy.
8. Proposal for evidence-based research around police in the classroom in primary schools.
9. Establishing clear PIs that are SMART and aligned to strategic outcomes.
10. [bookmark: _Hlk92623861]Review of electronic management control system to ensure all PIs are being effectively monitored.
11. Holding a launch event for the promotion of the new SP. Given the unstable environment due to Covid, utilise teams to create a virtual event that can accommodate a large number of delegates.
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The WPSP is an example of Partnership Working between the Welsh Government and the four Welsh Police Forces and consists of a series of Crime Prevention lesson deliveries and Supportive School Policing initiatives that aim to:
· educate children and young people about the harm substance misuse can cause to their health, their families and the wider community
· promote the principles of positive citizenship through the medium of education
· achieve a reduction in the levels of crime and disorder within our young communities.
The WPSP provides a wrap-around service to all schools and educational settings in Wales offering crime prevention education and supportive policing services captured in the Programme’s strap line,
‘Police safeguarding the children of Wales through crime prevention education’

There are 68 School Police Officers (SPO) who in addition to their professional training as Police Officers take a child centred approach and are trained to deliver lessons on the themes of substance misuse, personal safety, safeguarding and behaviour and community to a best practice educational standard that is warmly welcomed by schools.  
They are also able to offer a wide variety of assembly presentations. The assemblies offer flexibility and ensure the WPSP keeps pace with emerging threats, trends and issues.  A series of vlogs and other materials are also available on our dedicated www.SchoolBeat.cymru  website. 

The SPOs work closely with Pastoral, Behaviour and Safeguarding leads in schools to support the newly developing Health and Well-being curriculum.
The Programme has a corporate approach to ensure that all children, 5 to 16 years old across Wales receive the same accurate and up to date information.  
SPOs also support schools through supportive policing practices; dealing with incidents using the School Crime Beat policy and offering restorative resolutions including restorative conferencing when required.  
Why was the Wales Police Schools Programme developed?
The WPSP was developed to educate young people about some of the challenges that affect our society today. The intention of the Programme is to work with schools to safeguard all children and young people living in Wales by providing them with current information about the dangers associated with issues such as substance use and misuse, County Lines, domestic abuse, exploitation, bullying, anti-social behaviour, internet safety, weapons, radicalisation and community cohesion.
It is important that children are provided with accurate up to date information by specialists to ensure they are able to make correctly informed decisions and hopefully avoid entry into the Criminal Justice System as well as signposting them to help and support. 
The Programme encourages positive citizenship and through prevention seeks to protect vulnerable children and young people who may become victims of criminal activity.
Appendix 2: Page 5 – Whittington (2000) The four Perspectives on strategy.
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National Steering Group (Implementation Board)
C.C.
National WPSP Lead



4 Forces Police Leads
(ACCs)
National Lead for Teachers
National WPSP Coordinator
Welsh Government Executive Lead
4 Forces PCC office Leads



4 forces Regional Coordinators



 (SWP WPSP operational team)
SWP PCC WPSP Lead
ACC
Force WPSP Senior Lead


National WPSP Coordinator





SWP Regional WPSP Coordinator
SWP Police Lead
Chief Inspector


3 Force WPSP Divisional SPOCs (C.I.)



NPT Sector Inspectors




School Police Officers

In addition, there are task and finish groups to develop the programme in key areas such as curriculum, analysis, etc.


Appendix 4: Page 11 - 7 S’s Framework Waterman, R.H. et al. Change Management.
[image: See the source image] 



















Appendix 5: Page – 17 The Strategic Triangle by Mark Moore (1995)
 
[image: ]










[image: ][image: ]
[bookmark: _Hlk93050203]Appendix 7: Page 20 - Mintzberg’s 5 Ps of strategic planning (1987)
 
[image: See the source image]












Appendix 8: Page 22 - 
Wales Police Schools Programme Future Vision and Proposals 
Incorporating an Operational Review 
 
A joint report from the Police & Crime Commissioners and Chief Constables of Wales following discussions with Welsh Government and an exercise to discover the views of key partners, including Head Teachers and Pupils Policing in Wales 
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 	Note :  The term “Policing in Wales” refers to the eight “Corporations Sthe Police Reform Act 2011.  The four Chief Constable and the four Police & Crime ole” created by 
Commissioners seek to work together collaboratively on issues of common interest to  policing and with both devolved and non-devolved agencies working in Wales. 
Acknowledgements: 
Deputy Chief Constable Richard Lewis and Commissioner Alun Michael wish to thank the members of the Review Team (see Page 22) and Deputy Commissioner Eleri Thomas for their help in producing this report and to thank the Chief Constables and Police & Crime Commissioners of Wales for their interest and support.  We are grateful to everyone who responded to the requests for information about their views and experience of the current programme and how it might be developed to increase even further the benefits in terms of delivery on policing priorities in Wales and the policies of Welsh Government.   
Part 1 
Conclusions, Recommendations and  
The Fresh Vision for the  Wales Police Schools Programme  
The Wales Police Schools Programme is a success story. In recent times it has demonstrated how policing as a non-devolved service can work with devolved services, particularly education, to deliver effectively on priorities set by Welsh Government while meeting the needs of policing and community safety. 
The results of detailed work across Wales, summarised later in this Report, show that the Police Schools Programme in Wales is highly valued and that having Police Officers in schools has a high and positive impact. Its continuation is regarded almost universally as a “must”.    
It is also clear that even more can be achieved if the Programme is refreshed and tied in explicitly with the clear policies of Welsh Government as well as to the progressive, dynamic and collaborative approach of Policing in Wales.   
Our conclusion is that the Programme can be even more effective in the future if the approach set out in this report is endorsed by Welsh Government and by Policing in Wales.   
The new vision is for the ambitions of Welsh Government and the ambitions of Policing in Wales to be pursued through the Wales Police Schools Programme in schools throughout Wales, based on the principles of co-operation, early intervention and prevention, through a strategic approach set by the Policing Partnership Board for Wales.  Engaging positively with children and young people is a high priority for both and complements joint work between non-devolved bodies and devolved bodies such as Early Action Together.  
The first part of this report proposes how that vision should be pursued in practice and Part 2 provides the detailed feedback from the Operational Review of the current Programme. 
Priority areas for Action 
We have identified the following key recommendations as areas for action: 
Our first proposed action is that the advantages of Policing in the devolved environment – and in particular the scope for early intervention to prevent crime and other harm within local communities – should be at the heart of the Programme.  Welsh Government policies, not least in implementation of the Well-Being of Future Generations (Wales) Act, are reflected in the way that delivery in policing and criminal justice is evolving in Wales and this should be reflected in the school context. Curriculum developments and a new vision for the Youth Service are also directly relevant 
The work that has been undertaken across the four Force areas to assess the value of the current scheme, as set out in the second half of this report, provides results that are overwhelmingly positive but gives clear indications of the ways in which we need to develop.  
We recommend that the overarching aims of the Wales Police Schools Programme should be agreed by the Policing Partnership Board for Wales along with arrangements to implement this report and pursue the issues identified by the Operational Review. 
Our second proposed action is to follow this through by putting “local ownership” into practice.  There is clear support for the Programme being universal in schools across Wales but with flexibility to meet local needs.  For example, work has already been undertaken in Gwent through two school pilot exercises linked to Early Action Together to see how best this local ownership should work in practice, and we propose that this work should be further developed over the coming months.  Essentially it is recognised that each school will have a different set of needs formed by the nature of the community it serves and that, in Wales, there is still a sense of community within each local authority area.  It should therefore be confirmed that leadership on the Police Schools Programme will sit within the individual Force, led jointly by the Chief Constable and the Commissioner, with engagement at the more local level with each local authority and each school.   
Several initiatives have been taken by forces in Wales to move from a primarily lesson-based delivery model to a more dynamic relationship with the school and its pupils, linking to the local neighbourhood policing team and tackling issues like bullying and vulnerability.  There are some excellent examples of good practice and the intention is to be clear about principles and values while encouraging a local evidence-based approach which reflects local circumstances as well as school values and policing values.  Factors will include the strengths of the Third Sector and other support systems such as Education Welfare Officers, Education Social Workers and systems for mental health and counselling. 
It is proposed that an implementation board considers evaluation of the pilot work in Gwent to advise how the principles can be adapted within each Force to meet local needs as part of an evidence-based approach within local arrangements. At the strategic level we will encourage consistency of delivery and outcomes, while recognising the context within which local priorities will be identified, based on evidence, and pursued. 
Our third proposed action - which we believe needs to be given immediate priority - is to focus on the potential Police contribution in relation to Pupil Referral Units and the best ways of working with children who are found to be difficult to manage in the normal school environment.  See “Interaction with Children and Schools” in the Operational Review.    
The need for such an approach is reflected in the comments of head teachers and is of particular interest to Policing since there is evidence that those excluded from school or referred to a Pupil Referral Unit provide the majority of those who can be exploited through the County Lines business model that is a potent threat across England and Wales.  There are places in London where 100% of those drawn into County lines activity have been in Pupil Referral Units. We highlight this not in order to criticise those Units which face enormous challenges in their work, but to highlight the need to do more together in relation to the cohort of individuals who are both difficult and vulnerable and who do not fit easily into mainstream education.   
The Operational Review reflects many positive comments about the benefits of a universal service which provides consistency of engagement with all pupils wherever they live.  However – sometimes in the same breath – many respondents called for flexibility in order to reflect local requirements and for specific engagement with Pupil Referral Units.  For example, it surely makes sense, within a universal service, for a school in an area that is experiencing increased challenges in terms of substance misuse and knife crime to be able to expect increased engagement from Schools Police Officers on those issues.   
We propose that resource be identified to undertake a joint piece of work with policing and education to identify the real nature of the relevant problems arising from absence or exclusion in Wales so that the Schools Programme and other public services can consider the nature of their service response.  This review should happen in parallel to the implementation process. The Schools Programme can then be developed appropriately in relation to Pupil Referral Units and those outside the mainstream school system. 
We recommend that during the implementation phase work be undertaken to define and develop a core universal element and to have a way of providing additional support within schools that require more engagement and direct intervention.  That flexibility might be as a result of Police Officers and PCSOs being deployed in support of the School Police Officer if we can find an appropriate way of funding such additional support. It is important for us to identify the resource implications of maintaining a universal service to schools across Wales while putting more effort into those places where the challenges are greater and where the rewards for success are therefore greatest. 
The fourth proposed action is to consider the lack of continuity through the school holiday periods and what contribution could be made during those periods through police engagement with the school and other local partners, in particular the Neighbourhood Policing Team, the Voluntary Sector and the Local Authority.  This issue was raised by School Police Officers (see Operational Review) asking whether they could be deployed more effectively during school holidays.  The support available to individuals and groups through the Police Schools Programme is needed when the school is closed whereas with the challenges facing the Youth Service and Summer Play in Wales - for reasons we all understand - there is a significant gap in relation to holiday activities for young people.  For decades there has been an understanding that crime, vandalism and antisocial behaviour are all reduced significantly when opportunities for activity are offered to children and young people.  Whereas the Police and Local Authorities are under pressure, and such activities have often been squeezed by the need to finance statutory functions, different services share the impact of “idle hands” and alternative ways of addressing this issue should be explored. 
We recommend that this issue is considered as a matter of urgency between Policing in Wales and Welsh Government, together with other partners particularly the Welsh Local 
Government Association, the Council for Wales of Voluntary Youth Organisations and Sport Wales.  We note with interest the new Youth Work Strategy launched by Welsh Government and hope to explore the relevance of that development for the work considered in this report.  The development of a growing cohort of Police Youth Volunteers or Cadets across Wales is also relevant and might be part of a solution to this issue. 
Our fifth proposed action is for the purpose and nature of the programme to be communicated in clear simple language.  Getting the structures and the practitioner activity right is clearly a much higher priority than the name of the scheme, but we do not believe that a programme identified by a seemingly random set of initials commands general public understanding or is given real authority.  Until now, the Programme has been known by the cumbersome title of the ‘All Wales School Liaison Core Programme’, which is inevitably abbreviated to the equally cumbersome set of initials ‘AWSLCP’.  A simpler name that communicates the nature of the programme and is NOT abbreviated is preferable, so we propose “Wales Police Schools Programme” (to be referred to generally as the Police Schools Programme) to show that the programme is about much more than a contribution to the curriculum. 
In the name of simplicity, we therefore recommend renaming the programme the “Wales Police Schools Programme” and assert that those involved should be referred to as Police Schools Officers.   
Our sixth proposed action is about achieving the right balance between consistency and flexibility.  As is reflected in the responses, especially from schools, there is a need for balance between universality and consistency on the one hand and local flexibility on the other.  Coordination is needed in order to provide packages that can be used by individual officers (on the basis of “doing it once, not four times”), whilst the structure and arrangements need to reflect our aspirations for the future of the Programme.  Ownership of the scheme must sit with each Force, generally with a Police Staff member overseen by an appropriate Chief Officer and with accountability through the joint arrangements of the Commissioner and the Chief Constable for each Force.   
More local flexibility is needed to respect and reflect the identified needs of a local authority area or specific schools. At the local level it is very important that the Police Schools Officer links directly to the local Neighbourhood Police Team, including officers and PCSOs serving the catchment area of the school, and is equally well connected to colleagues seconded to the local Youth Offending Team.  This is increasingly the case but is not yet universal. 
Supervision within policing has sometimes sat with a local sergeant who may not always be fully informed about the aims and purposes of the seconded role and the wider aims of the programme. It follows that there should be increased training and communication work undertaken in relation to officers seconded into this role, but also in relation to those who supervise them.  This has to include an enhancement in the initial training and preparation of officers coming into this role. 
It is important for the brightest and best police officers, including those with ambition for promotion, to find a period in the Schools Officer role attractive so that the experience informs future Senior and Chief Officers.  In the past, officers have sometimes been seconded into the school role and left there for years.  We understand the tension between this priority and the preference of head teachers to retain a valued officer for several years and that can only be resolved through a clear understanding of the purpose of the placement for both the individual officer and the school.  We recommend that the standard placement should be for two years with the operational reasoning explained clearly to schools and a higher level of initial training, preparation and coordination provided to officers seconded into the role.  In specific circumstances there may be an annual extension for up to two years and the judgement has to be one for the individual force based on local need and circumstances. We recommend that each force undertake work to identify the best way of putting effective arrangements into place. 
We recommend that communications work be undertaken between policing and our partners in education and local government to clarify these issues and to communicate the future vision in ways that will assist local implementation. 
These six priority areas for action are about making the most of the positive relationship between Policing in Wales and Welsh Government 
Recent developments in the relationship between Policing and Welsh Government have created the right context in which to make these proposals.   
There has been some misunderstanding of the way in which we have developed joint structures, which in fact has nothing to do with decisions to be taken elsewhere about whether policing itself should be devolved to Welsh Government.  
Ours is a much simpler approach which recognises that virtually every decision about Policing in Wales is either in the hands of the Police & Crime Commissioner (as set out in the 2012 Police Reform Act, including responsibility for the Police & Crime Plan and Budget) or the Chief Constable (whose operational independence and responsibility for operational policing is protected in law).   
There is nothing to force Commissioners and Chief Constables to act in concert, but in Wales we have developed an understanding on important issues which allows us to work together and with Welsh Government and its agencies, as well as with Local Government and with Schools, while applying agreed principles locally in ways that suit the local community and deal effectively and efficiently with relevant threats and harm.   
That has led to the creation of the Policing Partnership Board for Wales and the First Minister for Wales has accepted our invitation to chair that Board, whilst the Deputy Minister will take on the role in his absence.  This provides the background to the first of our recommendations as well as providing the context for the rest of the recommendations.   
Strategic decisions about the Wales Police Schools Programme should henceforth sit with that Board, with an Implementation Board beneath it (involving appropriate Ministers or their representatives along with representatives of Commissioners, Chief Constables and other partners) to provide detailed oversight and strategic co-ordination.  That Board will then morph into the proposed Curriculum and Oversight Board as the “Delivery Board” for the programme. 
It follows from the priority that has been given to developing a “whole school” approach and the complementary “school in the community” approach to police work in schools that there needs to be local ownership of the programme within each force area, thus enabling local delivery to reflect local needs and the priorities developed through the partnership arrangements established under the Well Being of Future Generations Act (Wales). 
Understanding how the programme has developed 
In order to maintain the level of success achieved to date as well as meeting the contemporary ambitions of Welsh Government and of Policing in Wales, it is important to understand how the programme started and how it has developed and responded to recent challenges.  The programme started as an initiative to use police officers to make an impact with pupils on the dangers of substance misuse and was funded from the NHS budget for that reason.  The scope of the programme then developed significantly because police officers and teachers seized the opportunity to do more, as shown in the findings of the operational review.   
Chief Constables and Commissioners have encouraged the development of a “whole school” approach and the feedback set out later in this report will help the programme to continue to serve a number of purposes, doing more to meet both the needs of Policing in Wales and a number of key Welsh Government policy areas. These developments have happened in response to changes in the wider environment in terms of crime and the threats facing young people; the increased engagement of the police with a wider range of early interventions with young people; the views and requirements of School Leaders; and the application of common sense as the best way to build on past success.  
That is why we now propose that these developments be consolidated as set out above within a joint vision shared between Policing in Wales and Welsh Government for the future of the Wales Police Schools Programme. 
Value for Money for the partners 
The massive financial challenge facing Welsh Government led to a review of the investment within the NHS in Wales, and a decision to end the Welsh Government share of funding from April 2019. Policing alone would not have been able to sustain the programme and it would have been pointless to maintain half a programme.  As a result, representations were made by Police and Crime Commissioners to the then Finance Minister, Mark Drakeford AM, who ensured that there was an internal review of the decision to end funding. To the great relief of Commissioners and Chief Constables - and our partners in schools across Wales - the threat to Welsh Government funding was withdrawn in an announcement made jointly by the Cabinet Secretary for Health (whose budget would continue to provide the necessary funding for the time being) and the then Cabinet Secretary for Communities and Local Government (who had lead responsibility for Community Safety and work with Policing, which now sits in the personal portfolio of the First Minister supported by Deputy Minister Jane Hutt AM). 
There was acknowledgement that the benefits of the Programme extended beyond Health to a range of Welsh Government policies and that it was of interest to a number of Welsh Government departments, particularly Education and Local Government.  It was agreed that the lifting of the threat to the funding of the programme would be accompanied by a joint approach to reviewing its value. The review would assess the potential benefits to a wide range of Policing and Welsh Government requirements, and develop a fresh vision and a new “settlement” to ensure that the Programme is developed for the future in a way that is appropriate to the needs of Welsh Government as well as Policing. 
This report is the direct result of that agreement, and follows on from a roundtable discussion at the Welsh Government Office in Merthyr Tydfil which was chaired by Martin Swain, representing the Cabinet Secretary for Communities and Local Government, with representation from other Welsh Government Departments including Health and Education.  Policing was represented by the lead Commissioner, Alun Michael, and the Chief Officer lead, Deputy Chief Constable Richard Lewis.  All four forces were represented on behalf of their respective Commissioners and Chief Constables.  
It was agreed that a review of the effectiveness of the existing scheme would be undertaken and that the views of all partners including head teachers and pupils would be sought to inform a refreshed vision for the future of the Wales Police Schools Programme.  It would take account of the priorities of Welsh Government and the needs of Policing, both in terms of operational requirements and in terms of the contribution of policing to community safety, which is in itself going through a programme of “review and refresh” set in train by the former Cabinet Secretary Carl Sargeant AM and developed further by his successor Alun Davies AM. 
Following an extended piece of work by the operational leads in each force, we now have a firm basis on which to make recommendations for future development of the programme through a refreshed joint vision.  The results of the review and the extensive consultation with all partners are unequivocal in underlining the value of the programme itself.  At the heart of the new vision for the programme is recognition of the challenges that confront young people and the contemporary challenges to education and policing in communities across Wales. 
Making the most of the Partnership Environment 
Significant developments in Wales have changed the environment in which our joint work takes place.  Welsh Government has put in place a number of partnership arrangements at the local level, particularly through the local Public Services Boards in which both Police & Crime Commissioners and Chief Constables participate. Youth Offending is addressed in a new blueprint agreed between Welsh Government and the Ministry of Justice.   
Serious Violence is being addressed by policing through a partnership with Public Health Wales and an emphasis on prevention.  Ministers have supported the refresh of Community Safety that is being pursued nationally and locally through a partnership between policing and local government. The Chief Inspector of Constabulary has said more than once that policing is not doing enough in terms of prevention, except in Wales, where our approach is attracting considerable attention. It is a complex but productive landscape in which the Wales Police Schools Programme needs a clear and joined-up place rather than operating in a silo. 
Our proposals therefore seek to consolidate the programme in terms of the elements that work fully and effectively but to develop it further in terms of vision, oversight and partnership working and connectivity with partnership working across the board in Wales. 
It should be recognised that in recent years the Chief Constables and Commissioners in Wales have developed a level of effective strategic partnership that is unrivalled anywhere else in England and Wales and which acknowledges the responsibilities and priorities of Welsh Government.  That reflects the fact that all four Forces work in the devolved environment in which most of their local partners, whose collaboration is essential to effectiveness, are accountable to Welsh Government to a lesser or greater extent.  Key partners include local government, the local NHS, Public Health Wales, the voluntary and community sector, and a range of partnership structures.   
These partnership structures include: 
· Public Services Boards (established under the Well Being of Future Generations Act),  
· Area Planning Boards (which have significant leadership responsibilities in terms of substance misuse),  
· Community Safety Partnerships or Boards (established under the Crime and Disorder Act 1998, but whose role is being developed as a result of the “refresh” required by Welsh Government Ministers)  
· We are also aware of the work of Regional Partnership Boards but less clear about their remit and functions since we are not statutory invitees as is the case with Public Services Boards. 
· Youth Offending Boards whose work is being challenged as a result of the ‘Blueprint’ on Youth Justice agreed between Welsh Government Ministers and Ministers in the Ministry of Justice.   
· Women Offenders:  Policing in Wales has played a significant role in developing a unique programme of early intervention with women offenders - the Women’s Pathfinder - on which further progressive interventions are being developed as a result of the Women Offenders Blueprint, again agreed between Welsh Government Ministers and Ministers at the Ministry of Justice.   
It is important to note that nothing can be delivered on either of the Blueprints without the extensive engagement of Policing in Wales which has contributed significantly to leadership on both. We will be unstinting in our contribution to delivery going forward, but it is important to stress the significant contribution that we are making since this is often invisible to the Ministry of Justice and the Home Office and even to Ministers in Welsh Government. 
It is also important to acknowledge the specific partnership between Policing in Wales and Public Health Wales which has two major strands of delivery: 
· The messages of the research by Public Health Wales into Adverse Childhood Experiences (ACEs) led to a focus on the “first 1000 days” across a number of areas of Welsh Government policy and delivery.  Clearly preventing ACEs in the first place is preferable from every perspective - but those who have experienced ACEs will be with us for 60 years or more and policing has to pick up many of the pieces.  That is why we joined with Public Health Wales to institute the programme Early Action Together, funded by the Police Transformation Fund, to inform and train the police and their partners in how to intervene quickly and positively to prevent things getting worse.   
· Violence in all its forms places enormous stress on the NHS and on Policing and the wider Criminal Justice System.  Since the initial development of the Cardiff Model of analysing violence through presentations at Accidents and Emergency rather than only on what is presented to the police, Wales has been ahead of the game. Our Violence Surveillance Model goes way beyond the Cardiff Model but is not Wales wide in its application.  We think it should be, but the point is that responding to violence is expensive for the NHS and other agencies of Welsh Government, as it is for Policing and the Criminal Justice System generally, and it is much better if we can intervene early and prevent escalation of violence and offending. 
In this unique environment the role of the School Police Officer has great potential to influence behaviour within the peer group and on the part of individuals within the school environment - and what they carry out from the school into their local community – and to have an impact in terms of demand on policing, on the NHS and on schools as well as benefits to those who would otherwise become victims.   
This wider vision of “Early Intervention and Prompt Positive Action” is at the heart of work within policing in Wales and it is important for this to be understood within and made explicit in our vision for police work within schools.  Bullying within the school environment or on the local estate often translates into intimidation and violence in the wider community and later in life.  That is why in particular Commissioners and Chief Constables have increasingly seen the value of the placement of police officers in schools as going beyond the delivery of packages on subjects like substance misuse or online threats to work that addresses - with Head Teachers and other school leaders - issues of behaviour and relationships within the school environment and in the wider community.  There will continue to be a place for the delivery of well-designed packages on specific topics, but that needs to be in the context of local decision-making that is appropriate for the school and the wider community within which the school undertakes its work. 
We recognise the value of the Schools Programme and are committed to developing the scheme to enhance the benefit for pupils and families, schools and communities as well as neighbourhood teams.  The review provides the opportunity to build on the success to date, to secure future resources based on effectiveness and value for money and to develop a comprehensive programme that is aligned to the vision for policing, promoting and safeguarding children and young people, and delivering the Welsh Government’s ambition for children and young people’s rights, outcomes and achievement. 
There is clearly a link between our aspirations for the programme and the most recent developments in work with young people in Wales represented by the new Youth Work Strategy and a developing relationship with the Council for Wales of Voluntary Youth Service (CWVYS).   This includes our own contribution through the development of units of the Police Youth Volunteers/Cadets, which is considerable and growing.  This area of work is crucial given the important role of the youth service in informal education and the evidence that the one key element in ameliorating the impact of Adverse Childhood Experiences is the “single trusted adult” which can be a family member or family friend but is often a member of a youth work team. The benefits of the engagement of members of the Police Family are clear especially when focussed on vulnerable individuals, thus complementing work such as Early Action Together and the Police Schools Programme. 
As part of the Early Action Together programme on Adverse Childhood Experiences (ACEs), work has been piloted in Gwent to develop whole school approaches to ACEs while all four forces are reaching out to young people in disadvantaged communities through Youth Volunteers/Cadets as part of our approach to citizenship and Citizens in Policing.  Work has also been undertaken to enable schools and police teams work to support children affected by domestic abuse and violence. 
It follows that we have real opportunities to consider the future of the Schools Programme alongside the more recent developments between the Police and Crime Commissioners, Chief Constables, Welsh Government, LEAs and schools, alternative education providers, colleges and others including CWVYS, if we are to place the Schools Programme within a wider landscape and framework of partnership opportunities between policing and education services.  This requires working across the four forces, across the Welsh Government Cabinet and departments as well as engagement locally with the Public Services Boards.  The development of the new curriculum for Wales provides the context and opportunity to shape this work more directly as well as our collective commitment to the UN Convention on the Rights of the Child and ensuring the rights of children and young people.  
It is with these priorities in mind that we have proposed the vision and Statement of Purpose along with a new structure for oversight which will be a shared endeavour between Policing in Wales and Welsh Government and will be sensitive to the needs and priorities of each local area across Wales.   
The approach fits well with the aspirations of Welsh Government and the aspirations of Policing in Wales and the positive way in which work between Welsh Government Agencies and Policing in Wales continues to develop. 
Part 2 The Operational Review 
The conclusions set out above have been informed by the Operational Review for which work has been undertaken within each of the four Forces to assess the current arrangements and to discover the views of all those involved in the programme.  This section provides full details of that review process and sets out the evidence it provided to us in reaching the above conclusions. 
The All Wales School Liaison Core Programme, often referred to as AWSLCP, was developed as a collaboration between Welsh Government and the four Welsh police forces, and focused on early intervention and prevention in relation to substance misuse with children and young people based in the school environment. The programme has been jointly funded by Welsh Government, who contribute £1.98m per financial year and the four Welsh forces who share the remaining £1.34m on a pro rata basis. The programme has had a national co-ordinator and four regional co-ordinators, one based in each force. These are police staff roles. There are 65 police officers, referred to as School Community Police Officers (SCPOs) based proportionately across the four forces delivering a service to all secondary and primary schools in Wales. The programme reported to the All Wales Chief Officer lead who chaired an All Wales Steering Group which included officials from Welsh Government.  
This needs to be reformed since it has not taken account of recent developments and has reported neither to the All-Wales Policing Group nor to the Policing Board for Wales (established by the Chief Constables and Commissioners and chaired by the First Minister). 
All public funding is currently subject to uncertainty past April 2020 when it was intended by Central Government that a Comprehensive Spending Review would have been completed, but as a result of the political uncertainty of recent months that now appears highly improbable.  Both Welsh Government and Policing face considerable financial uncertainty at the time of writing. However there is clearly a will to continue and develop the Wales Police Schools Programme and the decision not to end the Welsh Government contribution was accompanied by agreement to review the programme and seek to make it even more effective in delivering against both the wider priorities of Welsh Government and the priorities of Policing in Wales.  It is acknowledged that the social, educational and policing environment is constantly evolving, and that the joint work by Policing with Public Health Wales has resulted in the development of a major programme of work based on understanding the impact of Adverse Childhood Experiences (ACEs) and how that understanding can make the police and their partners even more effective in their joint working.  
Leadership for this review sat with Deputy Chief Constable Richard Lewis (Chief Officer Lead), and Police & Crime Commissioner Alun Michael (on behalf of the Commissioners) along with Deputy Commissioner Eleri Thomas. In order to carry out a detailed review from an operational perspective, the project lead was identified as Chief Inspector Mathew Lewis. 
The operational review team set out a methodology made up three distinct sections. The first section was a desktop literature review, the second section comprised of interviews and focus groups, and in the third section electronic surveys were sent to children and teachers in both primary and secondary schools.  
The literature review considered academic research on policing in schools, previous reviews into the programme and available guidance, including that from National Police Chiefs Council (although there were questions about whether that fully reflected the differences in the educational and policing environment between Wales and England).  The desktop research identified evidence of the positive benefits of having police officers working within the school environment. Research carried out in 2018 in South Wales Police as part of the Policing Futures Programme (Grother, S (2018). Communication with Young People in a Digital Age) showed that children value the presence of traditional face to face communication with the police. It is interesting to note that children and young people do not prefer the use of social media for their contacts with police officers, and that the interpersonal contact is regarded as crucial to building confidence.  Academic research by Ben Bradford and Julia A. Yesberg; (2018 It’s Not All Good Police, Schools and Education – an Evidence Review) explained that “when got right, officer engagement with young people and participation in their education may prove to be in the long term, a more effective, ethically viable and cost effective way of preventing crime and disorder and developing relations”. This approach supplements the approach to early intervention and prevention which has characterised the approach of Chief Constables and Commissioners in Wales. Clearly with such intervention and prevention, there are potential cost savings for Welsh Government and a number of partner agencies further downstream.  
The academic research illustrated the importance of the police having legitimacy and knowledge of the relevant subject areas, which was reinforced from the interviews and focus groups. This legitimacy is seen as a key benefit of the programme that cannot be replaced by non-police officers either in terms of classroom presentations or the contribution of officers in the wider school environment. 
In conducting the interview and focus groups, a wide range of stakeholders were consulted across the four force areas. These stakeholders included Welsh Government officials, Welsh Local Government officers, Police and Crime Commissioner team members, chief officers,  Police Senior Management Teams, Youth Offending Service, national and regional coordinators, the Children’s Commissioner for Wales, head teachers, teachers, seconded police officers themselves and in line with Children’s Rights, children and young people themselves. 
There was very strong support for the programme to continue from all the stakeholders. It was felt that the programme complements and is consistent with the Welsh Government’s Wellbeing of Future Generations Act 2015 and the new curriculum for Welsh Education. Head teachers were very supportive of the role that police officers play in interacting with children, bringing the legitimacy and knowledge that their role provides. 
One head teacher outlined the impact on the school and children if the programme ceased to exist :  “We would truly struggle to find the expertise or credibility of service which this support currently offers.  Teachers are wholly unable, do not have the relevant training, life experiences or knowledge to fulfil this role.  Schools and the education system would not be able to sustain or have the capacity to provide a competent or effective service to children and young people at a vital point in their development as young adults.  The fact that police officers are routinely welcomed, listened to and included in every child’s education from Reception to Year 13 is a crucial part of children’s education experience.  It’s loss would have a severe negative impact on the school’s ability to provide support and guidance and the effectiveness of the police in engaging and talking to children and young people within their school setting” (M Evans, Head Teacher; Ysgol Ystalyfera) 
A recurring theme identified from a range of stakeholders was that the programme provided an opportunity to divert children away from criminality and entering the Criminal Justice System. A consistent and informed restorative justice approach administered by SCPOs has had a significant impact on reducing the number of first time entrants to the Criminal Justice System. There are clear strategic benefits to this approach to partner agencies in terms of cost effectiveness, but also it has the potential to improve life chances for those children by preventing their criminalisation at an early age. 
The electronic surveys were sent to schools across the four forces. When the results were received it showed that 561 children responded together with 109 teachers. 
64% of children stated that Schools Police Officers had positively changed their views of Police. 12% of children interviewed already had a positive view of the Police so their view remained the same. 74% of children felt they could speak to their SCPO for help if they had any issues.  
The teacher results also demonstrated a positive view of the programme.  
97% of teachers surveyed felt that if funding was withdrawn it would have a negative impact on the school. 99% of teachers surveyed ‘agreed’ or ‘strongly agreed’ that the programme promotes good relations. 
There is considerable evidence that there are huge benefits in maintaining the programme. The great majority of stakeholders from high level strategists to operational deliverers fully support the programme and there is also fundamental support from schoolchildren themselves. The programme aligns itself to the early intervention and prevention approach that is at the heart of policing across Wales and the recent legislative and curriculum developments led by Welsh Government. However, it is acknowledged and evidenced within this report that for the programme to maintain its standing it needs to evolve. Policing has become more complex and multi-dimensional with competing priorities against evolving threats against a backdrop of a changing society - for example social media, County Lines and knife crime. The Operational Review Team recommended that evolution should focus on the following key recommendations. 
· There should a clear governance structure that takes into account national, regional and local issues. The programme needs to be aligned closer with the priorities of Policing in Wales and of Welsh Government, while being owned by the Chief Constable and Commissioner in each force with their local authority and education partners and geared to the specific needs of particular schools or units. 
 
· The shift from a purely lesson-based approach to an all-school approach which incorporates what might be described as a pastoral role for the Schools Police Officer, should be consolidated as the way forward for the programme. It is envisaged this will see benefits in building stronger relationships and creating safe environments as well as increasing opportunities around identifying risk and putting appropriate interventions in place. The curriculum of the programme has been dominated by a set of core lessons, and it is suggested that the use of packages from the core curriculum should be based on the identification of current issues of threat, risk and harm in Wales generally or in the local area.  In the immediate future the need to tackle threats from knife crime and County Lines illustrate the validity of this approach, and it will be important for an evidence-based approach to be adopted locally and nationally.  
 
· The universal coverage of the programme is reflected in a positive light and is acknowledged as a strength. The review demonstrated support for every child in Wales having access to the programme, but it identified that certain children are more likely to have negative experiences in school.  Those who are excluded, suspended or have poor learning experiences are clearly more at risk, while those with exposure to high levels of ACEs are more likely to end up causing the police and other agencies demand and/or entering the Criminal Justice System in later years. It is therefore recommended that the programme adopts a more targeted approach to these groups.  
 
· The review has identified the need for a closer working relationship between the programme and operational policing from enhancing relationships with Senior Management Teams through to a more collaborative approach between SCPOs and Neighbourhood Policing Teams. This latter closer relationship will provide increased opportunities in terms of intelligence gathering and information sharing both internally within the police and externally with partners where a problem-solving approach is encouraged. It will also strengthen the understanding of the Schools Police Officer of the local environment in which school pupils spend more hours of the day than they do in school.  This in turn will reflect the “whole school” approach and the Welsh view of the school as being at the heart of the community. 
 
· Presently the programme records a significant amount of data via its dedicated returns system on the School Beat website. This needs to change from a largely output-based approach to an outcome-based approach.  
 
· Having the right School Police Officers in post is vital to the programme. To support them in their role it is recommended that School Police Officers receive a consistent and more intensive training plan on appointment to the role with consistent line management. Training of supervisors in the priorities for the role is also necessary. The operational credibility of the role has been identified as a key feature, and to ensure that continues the Schools Police Officer should be subject to a process during which they gain a work-based assessment/accreditation.   
Purpose of the Review 
The overall purpose of the operational review was to examine the current role and structure underpinning the work being undertaken in schools and to make recommendations regarding the future role and structure of the Police Schools Programme in supporting the priorities of both Policing in Wales and Welsh Government. 
There have been a number of reviews of the programme since its inception, with the most recent in 2015, but what makes this review different is the context against which it is set, particularly the greater understanding in Wales of the impact of Adverse Childhood Experiences and the increased emphasis in Policing in Wales on safeguarding, early identification, intervention and prevention.   
Demand has been changing within policing and society in general, with a higher focus on vulnerability and an increase in children and young people becoming involved in crime trends such as serious organised crime, County Lines and knife crime.  This review highlights the strengths of the current programme, whilst ensuring that for the future it will be flexible, collaborative and robust enough to serve the complex and changing needs of children and young people within such a dynamic society. 
The current position 
The current programme is jointly funded by the Welsh Government together with the individual forces. The Welsh Government provide funding of £1.98m per financial year and the four Welsh forces £1.34m.   There is a national coordinator and four regional coordinators each based in an individual force. The funding arrangement is shown below: 
	 
	Disengaged Grant (100% funded) 
	Core Budget (50% funded apart from Nat 
Coordinator) 
	TOTAL Budget 17-18 & 
18-19 

	National Coordinator 
	 
	£129,826 
	£129,826 

	Gwent  
	£129,907 
	£274,394 
	£404,301 

	South Wales 
	£237,526 
	£520,180 
	£757,706 

	DPP 
	£74,446 
	£225,551 
	£299,997 

	North Wales 
	£62,122 
	£326,049 
	£388,170 

	 
	£504,000 
	£1,476,000 
	£1,980,000 


Chart 1: Funding Agreement 
The programme supports 65 (FTE) School Community Police Officers and the breakdown is currently as below- 
Dyfed Powys  11.5 
Gwent  	 12.5 
North Wales  16 
South Wales  25 
 
TOTAL  	 65  
Chart 2: Breakdown of SCPOs per force 
 
Overview of the Current Programme 
The programme is an example of partnership working between the Welsh Government and the four Welsh police forces.  It consists of a series of crime-prevention inputs and lesson deliveries and Supportive School Policing initiatives that aim to: 
· Educate children and young people about the harm substance misuse can cause to their health, their families and the wider community 
· Promote the principles of positive citizenship through the medium of education 
· Achieve a reduction in the levels of crime and disorder within our young communities 
The programme provides a wrap-around service to schools in Wales offering crime prevention education and supportive policing services captured in the programme’s strapline,  
             “Police safeguarding the children of Wales through crime prevention education” 
The School Community Police Officers (SCPOs) as they have been termed until now are trained to deliver lessons on the themes of substance misuse, social behaviour, personal safety, safeguarding and community issues, to a best practice educational standard.  Each lesson focuses on the legal and social aspects of the topic discussed and gives pupils opportunities to make positive choices. 
In addition to this, the officers support schools in further ways through what has been described as Supportive School Policing.  This includes dealing with incidents using the School Crime Beat policy and offering restorative resolutions to incidents which occur within the school or unit, as well as completing safeguarding activities such as referrals to partner agencies and intelligence submissions. The balance between lesson delivery and supportive policing is now generally split at a 50:50 ratio. 
In some cases, the police officers conduct restorative sessions or reparation meetings in the school and that has often proved very effective.  This should be pursued in terms of “best practice”. 
The programme has a universal approach to ensure that all children, aged between 5 and 16 years receive the same accurate and up to date information across Wales.  Schools Police Officers work closely with pastoral leads in schools to support their Personal and Social Education (PSE) curriculum.  
Since September 2016 crime prevention deliveries have been grouped into the categories of Critical Core, Targeted Delivery and Support Menu.  The officers also offer a variety of assembly presentations. The assemblies are designed to offer flexibility and to ensure that the programme keeps pace with emerging trends and issues. Appendix B illustrates the current lesson matrix. Appendix C details the lesson and assembly guide.  
Currently the programme uses a number of performance indicators that are recorded on the SchoolBeat website. The following information is recorded: 
· Number of schools visited 
· Number of pupil contacts 
· Number of lessons delivered 
· Number of school beat Incidents 
· Number of safeguarding referrals 
· Number of restorative approaches 
Further details of the current programme are detailed in Appendix D. 
Methodology of the Operational Review 
The purpose of the methodology was to gather a wide range of views from interested stakeholders, together with engagement of the practitioners involved in the programme and most importantly, children themselves.  
Consequently, the review methodology uses the below key sources of information: 
· Literature review 
· Interviews and focus groups 
· Surveys 
 
The key findings from the literature review, interviews and focus Groups, together with survey results are documented in individual sections for ease of reference. 
Further information is contained in Appendix E- strategy document. 
Interviews and Focus Groups 
A key feature of the review was to ensure that each of the four Welsh forces contributed in order to ensure that a holistic view picture was available on which to base findings. 
Each force identified a minimum of two school clusters, to include the secondary school and a number of its feeder primary schools.  The schools chosen were representative of a varied demographic.  Within each cluster, a number of focus groups and one-to-one interviews were arranged with the following; head or deputy-head teacher of secondary school, PSE teacher lead, head teacher or deputy-head teacher of primary school and representatives from Pupil Referral Units. 
Focus groups were also undertaken with pupils ranging from years 5 to 10 at each school. 
Focus groups were conducted with the School Community Police Officers themselves in each force area. 
To ensure a level of consistency and subsequent scrutiny, a question set was developed to use both in one-to-one interviews and in the focus groups.  
In addition to the cluster approach taken as indicated above, a number of additional one-toone interviews and question sets were undertaken with interested stakeholders including- 
· Children’s Commissioner for Wales staff members 
· Police and Crime Commissioner’s Team 
· Police Chief Officer Teams  
· Police Senior Management Teams  
· Head Teachers Association within a Local Authority area 
· Head of Transformation (Education) within Local Authority 
· Manager of a Youth Offending Team 
· National Co-ordinator of the AWSLCP 
· Regional Co-ordinators of the AWSLCP 
· Early Action Together - Senior Management.  
During the course of the review, consultation has also taken place with Welsh Government officials and the Community Safety Coordinator employed jointly by the Welsh Local Government Association and Policing in Wales.    
Surveys 
The surveys were developed from, and guided by the initial responses obtained from the focus groups and one to one interviews.   Advice was also sought from a leading academic to ensure the surveys were unbiased, age appropriate and could withstand scrutiny. 
Surveys were distributed to secondary and primary schools across the four forces in an electronic format. To ensure the review was as far reaching as practicable, the surveys were provided to schools other than those used in the focus groups and interviews.  
To ensure that the results were representative a diverse sample of schools was identified across the four force areas, reflecting different needs and demographics and factors such as deprivation/affluence, urban/rural settings, and other issues such as BAME representation. 
Two surveys were developed; one for education professionals and one for pupils.  
The Operational Review Team 
· Project Lead:  	Chief Inspector Mathew Lewis (South Wales)  
Reporting to the Chief Officer Lead, DCC Richard Lewis.                                          
· Project Team:  	Detective Sergeant Hannah Lawton (Gwent) 
Sergeant Gerallt Hughes (South Wales) 
· Force Leads: 	 	Chief Inspector Mathew Lewis (South Wales) 
Superintendent Robyn Mason (Dyfed Powys) T/Superintendent Mike Richards (Gwent) T/Superintendent Mark Armstrong (North Wales) 
	 Force Contacts: 	South Wales : Sergeant Gerallt Hughes 
      Gwent :  Detective Sergeant Hannah Lawton Dyfed Powys : Inspector Shaun Bowen  
North Wales :  Inspector Robert Rands 
 
The following key issues were identified in the respective sections as laid out in the methodology.  While the terminology is slightly unusual and there is continual use of initials, this reflects and is consistent with operational usage and this piece of work was undertaken by the operational team across the four forces.   
 
One of our conclusions is that simpler language needs to be used for the programme in future but we felt that this section of the report should largely reflect the language used at the time. 
Literature Review 
From the literature reviewed, a number of continuing themes were forthcoming, the most prominent of these are outlined below: 
There has been a positive trend in the decline of number of children aged under 18 sentenced to custody.  
Research shows that over 44% of children at age 14 reported watching TV or videos on the computer for over 3 hours per weekday (Children’s Rights in Wales report, Children’s Commissioner for Wales, October 2018).   It is shown that police continuing to visit schools and educating pupils around topics such as online safety is of high value, evidencing that police can highlight the legal implications of criminal behaviour where teachers may not be able to. (Report on Cyber Bullying: the role of police in prevention and detection, Children’s Commissioner of Wales Feb 2019) 
Stakeholders believe that the universal coverage of the AWSLCP is one of its key strengths.  It was felt that targeting the programme solely on schools in disadvantaged areas would limit its impact and stigmatise vulnerable children (Evaluation of AWSLCP, Welsh Government, 2011).  However, it is also shown that projects with cross partner collaboration targeting individuals with specific needs have shown to be successful. Disengaged children are more vulnerable to criminality and such diversionary schemes are seen as a positive influence on their development. (Review of Moy Project, 2017) 
In the AWSLCP Review 2015, reference is made to the vital role the SCPO plays within the safeguarding of children. Such activity outlines the link to MAPPA, MARAC processes, linking in with YOS etc. Reality testing shows there is no consistent corporate approach in the programme nationally with regard to the wider safeguarding processes. 
Avoid one offs: short and impersonal assemblies will not achieve the learning aims that can be developed in smaller groups. The programme should not be stand alone; messages delivered by police should be collaborative and aligned with the broader education programme to allow for reinforcement of messages (Child Centred Policing – Police in the Classroom Handbook, CC Olivia Pinkney Jonathon Baggaley 2019).  
No one size fits all – adapt inputs to meet the needs of different schools and areas, year groups and pupils (Child Centred Policing – Police in the Classroom Handbook, CC Olivia Pinkney Jonathon Baggaley 2019) 
Trust and Legitimacy are linked to cooperation between police and public. When got right, officer engagement with young people and participation in their education as members of society may prove, in the long run, a more effective, ethically viable and cost-effective way of working towards preventing crime and disorder and developing co-operation between police and public. (Ben Bradford & Julia A. Yester).  In addition to their delivery of lessons, the SCPOs devote part of their time to Supportive School Policing by collaborating with the school pastoral deputy responsible for behaviour and attendance. They provide advice and deal with incidents through restorative processes (AWSLCP Review 2015). The AWSLCP highlighted a positive perception of policing to all in school and the wider community through trust and confidence and it helped to reengage offending youth into mainstream education Review of AWSLCP, Burford 2015). 
Children value the presence of police within their schools. Research shows children value traditional methods of communication, including face to face contact when receiving information from the police (Communication with Young People in a Digital Age, Policing Futures Programme, 2018) 
It is vital to get the right person for the right job; the police officer’s manner can build young people’s trust in the police and the law – making pupils feel valued, respected and treated fairly (Child Centred Policing – Police in the Classroom Handbook, CC Olivia Pinkney Jonathon Baggaley 2019).  The importance of getting the correct person for the role of SCPO is identified as paramount to the success of the job (Scottish Campus Officer – Past Present and Future, Scottish Institute for Policing Research, 2012).  The 2011 Police Officers in Schools; a Scoping Study, also highlights the importance of appointing the right officer for the job; someone who understands the school, is flexible and who can work effectively and appropriately with young people.   
When asked about the skills required to deliver the programme, the top two answers in terms of importance as given by the SCPO’s themselves were background knowledge and personal experience of being an officer and a thorough understanding of child protection and safeguarding procedures (AWSLCP Review, Burford 2015) 
 
There is a role for Police Community Support Officers (PCSOs) within the school environment but not within context of delivering lessons; the PCSOs have a large role within schools, to assist in projects, to assist SCPOs in their delivery and gaining trust and confidence in the service, but they should not be delivering lessons about criminal subjects that they have no previous knowledge or experience of (AWSLCP Review, Burford 2015).  It is evidenced that the role of the SCPO is vital in providing a link between the local policing teams and the communities they serve. SCPOs play a vital role in building bridges between the education system and the police, and between these two systems and the community; that each SCPO builds a unique level of community social capital (The Scottish Campus Officer; Past, Present and Future, Scottish Institute for Policing Research, 2012). 
Obtaining the views of children and young people is vital to the future of the programme.  Children have the right to say what they think should happen, when adults are making decisions that affect them, and to have their opinions taken into account (UN Convention on the Rights of the Child, Children and Young People’s National Participation Standards, Welsh Government, 2016).  Research shows that many children do not believe that their views are listened to or make a difference to policy in Wales at a national, school or community level (Children’s Rights in Wales, Children’s Commissioner in Wales, October 2018). In their interactions with police, young people want to feel they have been given a voice, been treated fairly and with dignity and respect (Procedural justice Theory; It’s not all good – Police, Schools and Education - an evidence based review – Ben Bradford, Julia A. Yesberg).   
The Literature Tracker- Appendix F- provides further detail of the literature reviewed.  
Interviews and Focus Groups: Detailed Feedback 
For ease of reference, the responses are grouped into separate sections to reflect the cross section of stakeholders who were spoken to about the programme. Within the sections, where applicable, the replies are grouped into common themes. 
The question set templates used in each interview and focus group can be found in Appendix G. The details of persons spoken to across the four forces are documented in Appendix H and the response provided are documented in Appendix I. 

AGENCY LEADS (INCLUDING CHIEF OFFICER REPRESENTATION AND SENIOR MANAGEMENT 
TEAMS WITHIN POLICE) 
 
Interviews took place with 16 Agency Leads; these provided the following key findings on the All Wales School Liaison Programme: 
POSITIVE RELATIONSHIPS WITH POLICE; PUPILS, SCHOOLS AND COMMUNITY: 

Within their interviews, agency leads stated they believe that the All Wales School Liaison Core Programme provides a vital opportunity for the police to build positive relationships with children and young people, whilst promoting positive engagement within the wider community. 
Those spoken to added that, as the programme builds relationships with young people from an early age, it increases positive attitudes between the police and communities; increasing opportunities to change long-held attitudes towards the police and enabling young people to see the supportive side of policing. 
This in turn, assists in providing effective responses to issues faced by children and young people, the school and communities as a whole. 
“We rely heavily on the AWSLP to promulgate messages to young people/children to prevent crime and disorder and keep people safe (both online and elsewhere). 
The evidence that this contributes significantly to community engagement and perceptions of policing is anecdotal but very powerful”  
(Senior Police Officer) 
 
“The joining of schools to communities via police officers who understand the context of both, can be vital in responding to local threats and issues” 
(Senior Police Officer) 
 
LEGITIMACY AND KNOWLEDGE: 

During interviews with agency leads, the belief that police officers have the knowledge regarding current community issues that teachers do not was prevalent. It is believed that the knowledge and experience of SCPOs brings gravitas, credibility and legitimacy to complex subject matter.   
However, they also highlight the importance of teachers being involved in this learning process; both increasing their confidence to discuss certain subjects with pupils and ensuring a joint approach to learning.  The respondents stress the importance of police officers and education professionals working together in order to deliver the best package possible for the young people. The SCPOs provide a wider safeguarding approach and can provide an advisory role to school personnel on this and other community issues. 
 “Although teachers can deliver lessons on online safety for example, the impact of having the Police do so means that real questions about the crimes being committed can be explored with officers.”  (Children’s Commissioners Office for Wales) 
MULTI-AGENCY LINKS, INFORMATION SHARING AND SAFEGUARDING: 

From the interviews with agency leads and senior officers, it is clear that the overriding opinion is that the programme assists in the safeguarding of victims of crime or abuse, with SCPOs having the powers to protect children and young people immediately when necessary. 
It is also recognised from an Adverse Childhood Experiences (ACE) perspective, that the programme is a cornerstone for early intervention and problem solving to prevent crime and harm to vulnerable people.  
“We recognise from the ACEs programme that earlier intervention and multi-agency working is the best way to problem solve and prevent crime and harm to vulnerable people.” (Senior Police Officer) 
NON-CRIMINALISATION OF CHILDREN: 

Agency leads highlight how the programme provides specialist knowledge in how best to respond to certain incidents.  This in turn works to prevent issues being escalated and children being dealt with through the criminal justice system.  In interviews, agency leads felt that incidents which are currently managed under the School Crime Beat protocol may not be treated in such a sensitive and efficient manner if the protocol was not in place.  It is felt that without this, more children and young people would be criminalised, with diversionary activities also lowering the risk of children and young people offending. 
The use of restorative approaches is seen to be a key factor in the success of the School Crime Beat protocol in preventing young people from entering the criminal justice system.  The wide ranging and specialist support provided by having fully warranted officers present and available was seen as a key strength of the programme in providing a problem solving and preventative approach. 
 
“I am a firm believer that dedicated schools officers working closely with teachers and young people can make a positive difference to young people, potentially providing information and guidance unavailable from other sources, using restorative rather than criminal justice outcomes, which can reduce the criminalisation of young people” 
(Senior Police Officer) 
 
CURRICULUM: 

 
A number of agency leads spoken to feel it is vital that the curriculum is kept up to date and is quickly able to respond to, or predict emerging issues.  They highlight the need for this to be a collaborative, multi-agency approach which draws on a number of information streams. 
The need for SCPOs to provide a pastoral and supportive role is also highlighted as key to the success of the programme. 
“I think a different curriculum development/management model is needed (owned by the Education Directorate but working closely with the other Welsh Government directorates, policing, fire and wider stakeholders).” (Local Government Officer) 
 
“I’m not convinced that police officers should be so focused on delivering lessons but rather focusing more on the relationship building with pupils, teachers, schools and surrounding 
communities…playing more of a supporting and facilitating role, for instance by ensuring the agreed curriculum is locally relevant, linking with the neighborhood policing teams, community hubs, neighbourhood management etc.).” (Local Government Officer) 
VOICE OF THE CHILD: 

Agency leads feel the programme ensures that children are given the opportunity to speak to, and see an officer in a safe, non-threatening environment. It is clear from the focus groups conducted that the children like to have someone familiar to speak with and discuss any issues that they may have. 
Agency leads feel the programme provides opportunities during the lessons for children and young people to give their points of view. It allows peer based, mature conversations on complex issues in a safe, supportive environment in which the child feels comfortable. 
 
 
ALIGNMENT WITH WELSH GOVERNMENT POLICY: 

Agency leads highlight how the programme supports and links in with many other priority areas for the Welsh Government, for example, the Wellbeing of Future Generations Act (2015) and an increased focus on Adverse Childhood Experiences.  It also assists with implementation of a children’s rights-focussed curriculum and corresponding programmes. 
 
	“Withdrawing the funding for the programme would go against many other priority areas for the Welsh Government…the programme supports the Wellbeing of Future Generations Act and the increased focus on Adverse Childhood Experiences.  Whilst the damage done by the removal of the programme may not be seen for years to come, it would be without a doubt a retrograde step.” (Deputy Police and Crime Commissioner)   
 
“If funding were withdrawn, the gaps that would be created seem considerable, especially with Early 
Action Together (EAT). Also, the strategic threats to the force and nationally in relation to Child Sexual Exploitation and Abuse, huge increases in on-line targeting of children for sexual gain, knife crime and county lines, with pupil referral units already highlighted as a main area of risk for pupils within those units being exploited for County Line criminality.  
The education and prevention in relation to these issues and the trust and confidence in policing that SCPOs contribute in their work with young people is immeasurable. With building a more representative workforce such a key priority, the AWSLCP supports that work in their engagement with young people again in a way that cannot be measured.” (Senior Police Officer) 
 
The AWSLCP offers future opportunities to help young people subject to ACE’s in the school environment through appropriate info sharing and joint action could be very powerful” (Senior Police Officer) 
 



NATIONAL AND REGIONAL COORDINATORS 
Interviews with the National and Regional Coordinators provided the following key findings on the All Wales School Liaison Programme: 
 
POSITIVE RELATIONSHIPS WITH POLICE; PUPILS, SCHOOLS AND COMMUNITY: 

Consensus from the coordinators is that the SCPOs are an essential resource to assist every school with safeguarding issues and challenging situations, which may require the assistance of the police.  Schools have a point of contact that they can rely on should incidents occur and can diffuse situations effectively and promptly, avoiding escalation.  This also takes demand away from front line officers who may otherwise have been called to assist. 
The coordinators are firm believers that the programme allows SCPOs to build close and positive relationships with young people, which can change their views of not just the SCPOs, but also the police service as a whole. They highlight how, due to the trust built between them, the SCPOs can become critical friends to the children and young people.   
The coordinators highlight how children are the future citizens, workforce and parents. The programme affords young people the opportunity to build rapport with police officers who are actively serving their community. They highlight how engaging with officers in this manner builds trust and confidence in the policing service.  It can also assist in the early identification of low-level incidents, in turn reducing demand.  
Coordinators feel that the police should, wherever possible, offer specialist training to school staff around key themes such as County Lines/CSE etc. 
The Coordinators state that, in addition to the essential universal lesson deliveries, the programme is able to supply targeted inputs that meet the demands of schools, the police and the wider community. They state that the risks associated with certain issues may not be universal to all communities in Wales and therefore it may be more appropriate to make these deliveries in line with force intelligence and local concerns. They feel the programme is flexible enough to meet the needs of individual schools in this way. 
 
“Children and young people have a huge respect towards the police as a result of the AWSLCP. As the Programme has now existed for over 14 years, children and young people have grown with the SCPOs visiting their schools from an early age.  Many pupils remember the inputs and key messages.” (AWSLCP Regional Coordinator) 
 
“By reaching the children, the SCPOs in turn start to change the entrenched views of the police.  SCPOs become critical friends to the young people.  The programme provides the SCPOs with opportunities to become positive role models in a time when lots of young people do not have these.” (AWSLCP Regional Coordinator) 
MULTI-AGENCY LINKS, INFORMATION SHARING AND SAFEGUARDING: 

The Coordinators believe that there is no other programme that can compare to the AWSLCP. It is a unique partnership between Welsh Government and all four forces.   
Coordinators highlight relationships between the programme and multi-agency partnerships as vital in ensuring information is shared and collaborative approaches towards safeguarding are continued. 
It is felt that to continue to serve the public effectively, a policing presence in educational establishments needs to remain to ensure that communities and children and young people are safeguarded. The coordinators describe how SCPOs deal with multiple incidents and issues in addition to their classroom role, in turn, contributing hugely to identifying concerns and liaising with partner agencies to reduce harm to children and young people. 
 
“The programme safeguards pupils across Wales by dealing with incidents, resolves issues using restorative approaches, makes safeguarding referrals, and allows participation in multi- agency meetings” 
(AWSLCP National Coordinator) 
 
“Positive engagement with the Police from a very young age is crucial. Messages around the Law and the empowerment of the child to know what to do in an unsafe situation is essential.” 
(Regional Coordinator) 
NON-CRIMINALISATION OF CHILDREN: 

The coordinators highlight how early intervention is vital to a problem solving approach. They describe how the programme allows SCPOs to deal with issues within the school environment before they escalate, providing value further down the line where interventions would be more costly.   
One of the aims of the programme is to prevent the children from entering the criminal justice system.  It is felt that the restorative approaches employed by the programme provide this diversionary approach by reducing further instances of offending behaviour and reducing the number of children and young people entering the criminal justice system in the first place. 
“Early intervention is vital, it deals with problems before they escalate, thus providing more value further down the line where interventions would be more costly.  The programme helps to prevent the children from entering the criminal justice system and has a positive impact in later life.  Restorative approaches provide benefit to both sides.” 
(AWSLCP Regional Coordinator) 
 
“The programme allows SCPOs to use the School Crime Beat policy to resolve incidents and help prevent young people from entering the Criminal Justice System.” 
(AWSLCP National Coordinator) 
 
CURRICULUM: 

The coordinators describe a structured approach to the development of the curriculum.  In order to ensure lessons are accurately written, the coordinators have a background in education and state that interested parties are brought together to develop new lessons.  These lessons are then piloted and evaluated by the regional co-ordinators.    
The coordinators state that lessons are evaluated through evaluation forms provided to pupils and teachers. These allow them to comment on the lessons and provide their views. 
The Coordinators will also dip sample lessons to ensure that they are delivered effectively and in the correct context.   
Coordinators state that the breadth and flexibility of the programme is extensive; stating the programme has an extensive menu of lessons to draw upon that allows the police to rapidly, and flexibly respond to any emerging issues. They state that assembly deliveries can provide an immediate response to local issues in lieu of delivering something more interactive in smaller groups within classrooms at a later date.  
 
Several of the coordinators stated that more emphasis should be placed on the safeguarding lessons, some of which may be better located in the critical Core menu. 
 
The Coordinators feel the SCPO should be involved in out of term diversionary activities with pupils that are vulnerable to crime. These projects would aim to keep children out of trouble and safe in school holidays and could be carried out in conjunction with partner agencies. 
 
One coordinator noted that the performance indicators of the programme need reviewing, stating, “It is important to establish new performance indicators that capture the reach and impact of the programme. Currently the key Performance Indicators are about quantitative data, such as percentage of schools accessed and number of lessons etc. This has relevancy but does not represent how effective these lessons are at helping victims of crime, deterring Children and Young People from crime, re-engaging pupils to improve behaviour and make positive choices now and in their futures.” 
They feel this is not achieved by lessons alone but by the building of relationships with named police officers who act as role models, mentors and guides.  
From speaking with the coordinators, it appears that, dependent where a SCPO may be working in the country, the make-up of the safeguarding role might look different. This has led to some SCPOs having heavy workloads that encompass the role of general Neighbourhood Policing staff, in addition to their SCPO role.  
Coordinators believe that SCPOs within the different regions should be providing the same standard of service and support, ensuring that the quality is not dependent on where in Wales a child and young person resides.  
The coordinators all felt the programme was not just about teaching, that an important part of lessons is to signpost where children and young people can go for help. They state there is a large emphasis on this; support agencies, trusted adults, helplines etc. 
“The Lesson matrix Core needs to be more fluid to meet current demands and changes – many of the targeted lessons and even some supplementary lesson should be part of the core.” 
(Regional Coordinator) 
 
“There should be a greater focus on the safety strand of the Programme in critical Core deliveries and a clearer role description for the safeguarding aspect of the SCPOs role, with a national expectation of how the role should work in practice within NPTs (Neighbourhood Policing Teams).” (Regional Coordinator) 
 
“Positive change in behaviour is not achieved by lessons alone but by the building of relationships with named police officers that act as role models, mentors and guides.” (Regional Coordinator) 
 
LEGITIMACY AND KNOWLEDGE OF SCPO: 

The coordinators believe that the programme is best delivered by SCPOs; they feel that teachers do not have the expertise to deliver such inputs and that pupils recognise this. They feel that messages are given more impact when delivered by a police officer who can use real-life examples and experience. 
“Police officers delivering the programme offer credibility to these subjects; their knowledge of the laws and personal experiences are far greater than teachers’.  Their status is also different; young people comment that they value their “real police officer”.” 
(Regional Coordinator) 
 
VOICE OF THE CHILD: 

The coordinators highlight the necessity that the programme meets the seven core aims enshrined in the United Nations Convention on the Rights of the Child. Amongst the seven core aims, they illustrate how the programme assists in ensuring that every child and young person in Wales has access to a comprehensive range of education and learning opportunities; that every child and young person is listened to, treated with respect and that every child and young person has a safe home and a community which supports physical and emotional wellbeing. 
“Police have a duty to share policing information and children and young people are telling us that they prefer face to face contact.  
Equipping our future generation with knowledge and understanding of the law is an essential life skill and we need to proactively collaborate with schools to support the vulnerable and empower individuals to engage openly with police.” 
(Regional Coordinator) 
 
 

UNIVERSAL AND ACCESSIBLE PROVISION: 

The co-ordinators are highlight the importance of the universal provision of the programme.  They recognise there may be a need in some areas, for SCPOs work with smaller groups with more focus, as all children have the right to have access to accurate information; informing them of the law, options, consequences and advice. 
They like the accessibility of an educational safeguarding programme to all the Children and Young People between 5-16 years of age in Wales.  It is a universal programme to all children, no matter what their background or ability. 
I am passionate about universal provision.  I recognise there may be a need in some areas to work with smaller groups with more focus, however, I feel that all children have the right to have access to accurate information; informing them of the law, options, consequences, advice. (Regional Coordinator) 
LINK TO NEIGHBOURHOOD POLICING TEAMS: 

In order to ensure that the SCPOs are connected to the wider policing family, the SCPOs are managed on day-to-day basis by the Neighbourhood Team Sergeant. The Sergeant or Inspectors are not provided with any specific processes / directive on what is required around this and as such, provision and involvement in inconsistent across localities and regions. Knowledge of the programme is also limited within Neighbourhood Policing Teams and wider policing departments. 
It is recognised that certain SCPO teams are firmly embedded in the Community Safety department whilst others are attached to Neighbourhood Policing Teams. There does not appear to be a corporate approach to alignment with Neighbourhood Policing Teams. 
There are no set processes in place for information sharing with Neighbourhood Policing Teams and joint-briefings and tasking meetings rarely occur. 
ALIGNMENT WITH WELSH GOVERNMENT POLICY: 

The coordinators believe that the delivery of programme links to current policing priorities; it structure allowing it to adapt to ongoing programmes and priorities; The Wellbeing of Future Generations Act (2015) and the ACE’s programme are cited.  
Some coordinators feel this link could be furthered with better collaboration. 
“At the moment the Programme is an island. The forum for communicating its effectiveness and value for money is lacking.  
Moving forward there needs to be a clear strategic vision that positively links the All Wales School 
Liaison Core Programme to the National Police Chief’s Child Centred Policing Strategy.” 
(Regional Coordinator) 
TRAINING, TENURE AND SUPERVISION OF OFFICERS: 

The coordinators are involved in the facilitation of the training programme for all the SCPOs. Training days are held throughout the year and involve training for the SCPOs around delivery of lessons and information regarding new resources. 
The coordinators state that any training with regard to police-based systems and procedures is up to the SCPO and their police supervisor to arrange/attend. 
Several of the coordinators highlight that there is limited resilience in place for SCPOs abstracted due to sickness, temporary promotions, leave etc.  Schools often have to contact the coordinators to establish if there will be cover. 
The coordinators emphasise the importance of allocating the right officers into the role; those who have the ability and motivation to commit to building and maintaining relationships with Children and Young Persons in their schools over a protracted period of time and in a way which is engaging and informative. 
“The SCPO role involves liaising with partners, providing support to young people, engaging with young people whilst providing a positive image of the police, being approachable and fair” (Regional Coordinator) 
 

HEADTEACHERS AND EDUCATION PROFESSIONALS 
Interviews and focus groups took place with 65 Head teachers and education professionals; these provided the following key findings on the All Wales School Liaison Programme: 
 
POSITIVE RELATIONSHIPS WITH POLICE; PUPILS, SCHOOLS AND COMMUNITY: 

The majority of teachers cited that the most valuable aspect of the police being within their schools was the relationship the SCPO built with the children and young people.  They stated that the pastoral role and presence of the SCPO in the school was of the most value in changing the relationships between the pupils and the police, and thus influencing their future behaviours. 
They highlighted the way in which the SCPOs create good relationships between the police and pupils, portraying an approachable and supportive image of the police to young people, some of whom may only have come into contact with police in a distressing setting.  They describe how some families have a negative perception of the police and the SCPO helps to change this, creating a positive role model and a trusted adult for the children and young people to engage with. 
 
One Head teacher commented,  
“The SCPO’s have definitely changed the negative perceptions of the police within the children’s minds; they are a vital part of the pastoral programme” 
Respondents stated that they would like their SCPO to be able to spend more time at the school building these relationships, but understand that with the number of schools the SCPO has to cover and deliver lessons in, this is not always possible.  
The teachers stated that the flexibility of the SCPO is vital, with the ability to deal with numerous issues whilst at the school being key to the success of the programme. 
Those spoken to highlighted that the positivity of SCPOs when in the schools has a huge impact on all involved, with their ability to respond positively and quickly, even if off duty or committed, to the school’s requests, showing their work ethic and the importance of having the right person in the role.   
Head teachers stated that the SCPOs are in a position to update school with incidents that occur outside of school times.  This allows them to employ a wider problem solving approach and provides both the school and police with an opportunity to show the community they are willing to provide the support to them. 
Teachers described how parents state that their children often talk of their SCPO at home and spread their messages wider, reinforcing those that have been delivered by the SCPO. 
Coordinators of Pupil Referral Units (PRUs) stated that because of the more specific needs of the CYP in their education, they do not feel that the programme meets the needs of the PRU.   
They stated however, that the continuity of having one specific point of contact in the SCPO was extremely useful in assisting with safeguarding and providing support and advice. 
They continued by stating that because the experiences and needs of the CYP at Pupil Referral Units are different and complex, they find people a lot more difficult to trust; by just having limited contact with the SCPO due to the number of schools covered, the SCPO is unable to build this trust and therefore unable to have an impact on the pupils and their behaviours. 
They explain how the programme isn’t tailored to meet their specific needs; that things need to be presented to them differently, with more explanation around the reasons behind the messages being delivered and the behaviours being discussed.  
It was suggested that more impact and value would be added by having less formal interaction with the CYP to promote relationship building and engagement with the police; this will help enable the CYP at the Pupil Referral Units to see the police as people who can offer them support and advice. 
 
 “It is our young people who are the most vulnerable but are least likely to see the police as those who can help”  
	(PRU Coordinator) 
 
“Pupils state that they feel comfortable talking with the SCPO about issues and this breaks down preconceived attitudes or parental attitudes towards the police, there is less fear”. (Deputy Head teacher) 
 
Head Teacher – “Our SCPO has built up a trusted and respected relationship with the pupils of our school and has dealt with many pastoral issues using an expert strategies. She has supported staff training as well has helped reform PSE lessons in line with local issues. Our SCPO is vital to the bond between the school and the local community. The SCPO is a core strand in delivering PSE Topics that require expert knowledge and up to date training. This program is vital to delivering a consistent message to young people and more vital now than ever before” (Head teacher) 
 
“The level of support, guidance and bespoke advice given to the pupils, parents/guardians and staff is a vital aspect of the pastoral programme that we deliver. The partnership forged between the police and our school community is hugely beneficial and necessary in order to engage our young people and equip them sufficiently to make positive life choices.”    
(Head teacher) 


 
MULTI-AGENCY LINKS, INFORMATION SHARING AND SAFEGUARDING: 

There was a lack of consistency highlighted by the responses from Head teachers and education professionals around information processes and engagement with multi-agency arrangements by the SCPOs; with engagement reliant upon the individual SCPO rather than any consistent developed process.  
When the SCPO is involved in multi-agency meetings, the feedback is extremely positive.  It was emphasised that when SCPOs are present at multi-agency meetings, the information sharing is extremely effective in assisting with problem solving and providing partner agencies with relevant support and advice. 
Other respondents highlight how education and the police are naturally a good fit to work together as they are the services that know the CYP the best.  They state the police add context to issues and provide information which can help with identifying emerging issues and patterns. 
Head teachers describe the benefits in the way education and the police are able to work in partnership on shared aims, to support pupils who are at risk or are vulnerable as part of a broader prevention strategy.   
One Head teacher stated, “No system can replace the safeguarding the SCPO provides”.  
Respondents also emphasised the value of the SCPO in being a specific point of contact; describing how some information sharing systems can be slow, but good relationships and ease of contact with the SCPO mean that they can deal with matters quickly and prevent escalation.  Others highlighted that without the SCPO, there would be a lack of continuity in information and intelligence sharing and the benefits associated with this. 
 
	“Our designated SCPO has an excellent relationship with the staff and pupils and has been very supportive of the school with advice, liaising with families and safeguarding pupils.” (Head teacher) 
 
“This is an essential service in our school. From a strategic perspective, the service is proactive in supporting a significant number of vulnerable pupils in our school - assisting them in the process of being good citizens. The service also supports the leadership of a school, understanding the school context/issues and works in partnership for good outcomes for the school community” (Head teacher) 


 
LEGITIMACY AND KNOWLEDGE OF SCPO: 

All Head teachers and education professionals spoken to, state that the credibility of the SCPO is vital to the success of the programme. 
They state that the knowledge that the police have makes the delivery of the sessions more impactive. They feel that teachers do not have the same knowledge of the law and consequences and therefore, in the eyes of the child, it may become “just another lesson”.  
The respondents feel that the SCPOs have the training and experience to deliver the messages effectively and can provide advice regarding legislation and consequences which teachers are unable to do.  They feel the delivery is pitched perfectly for the children and young people; friendly but with authority. 
Head teachers and education professionals praised the work of SCPOs in ensuring that children and young people are as informed as possible, providing awareness of, and access to accurate information, enabling them to make the right decisions when outside of the school environment. 
They highlight how SCPOs provide a different perspective to teachers; a different way of providing a message which reinforces its meaning and resonance. 
“The programme in invaluable to the needs of the school. It creates an essential link between the school and the police to reduce crime and behaviour. The credibility is due to an active police officer delivering the message, not a school teacher who they see every day” 
(Head teacher) 
“The support is vital to ensure the specialism required to tackle key issues in the young lives of our pupils. We have an excellent relationship with our liaison officer and we seriously hope that this continues in the future. Without this support we'd be failing our young pupils with the lack of up to date information that our liaison officer possesses”  (Head of PSHE) 
NON-CRIMINALISATION OF CHILDREN: 

Head teachers and education professionals emphasise the huge benefits of the Restorative Approach taken by the programme in reducing the criminalisation of CYP and the numbers of CYP entering the Criminal Justice System.  They highlight how the SCPOs use the processes extremely well to do this and work closely and effectively with schools using the School Crime Beat policy.  
Respondents feel that further resources would be required if they did not have access to the programme; that criminalisation would increase and they would require more support from front line policing. 
They feel that by building relationships with CYP, showing them a different side to the police, becoming a trusted adult and providing them with an awareness of key issues, as well as of consequences, the SCPO significantly reduces the chances of CYP becoming involved in criminal activities. 
 
“The service has resolved issues between pupils and families.  It has resulted in pupils gaining knowledge on key issues that could have been detrimental to their wellbeing.  It has saved many pupils from being criminalised with the activity that they have undertaken i.e. Sexting.  It has signposted pupils to support services.  It has resulted in pupils giving intelligence on suppliers of Illegal substances.”  
(Head teacher) 
 
“We like the “All Wales School Liaison Core Programme” (AWSLCP) because it helps us deliver very clear messages to the pupils (and parents/guardians) of our whole school community. The programme promotes the core principles of positive citizenship and aims to reduce a reduction of crime and disorder through the medium of education.” 
(Head teacher) 
 
“Having a police liaison officer has been invaluable to our school over the years. They have provided the school with an immediate link if any serious incidents have occurred both in and out of school.  From these incidents, plans of action have been implemented to speak to selected pupils, family members, PCSO’s etc. The police liaison officers have also supported the senior members of staff in regards to how best to deal with certain situations and the legislation that exists. I cannot speak highly enough of the service.” 
(Head teacher) 
 
CURRICULUM: 

Head teachers and education professionals praised the preventative element of the programme; the way in which inputs put behaviours into context and draw parallels with behaviours outside of the school with a view to breaking the cycle of behaviours. 
They state that the programme heightens awareness of key issues and reinforces messages around risks and consequences, which encourages children to look at the long term effects of their actions. 
The vast majority of Head teachers and education professionals are supportive of the programme.  They state that the most effective lessons are those within the safeguarding strand, including topics such as sexting, Child Sexual Exploitation (CSE) and peer pressure. 
However, many teachers feel that parts of the curriculum were dated; they feel that a number of topics were dealt with after the issue had already been present for a number of years or did not deal with the type of issue they required it to.   They felt that the curriculum should be more anticipatory and more flexible to respond quickly to emerging issues. 
A number of respondents also felt that the curriculum did not deal with issues at an early enough age.  Some felt frustration that lessons could not be delivered at an earlier age, based on the needs of the school and the community in which it sits. 
Several respondents highlight the importance of ensuring the programme is aligned with the curriculum and the aims and objectives of the school, and is not a standalone programme.  They state that if the programme was more flexible and collaborative, it would be possible to work together with other lessons in the school curriculum to reinforce the messages being delivered by the SCPO. 
Coordinators at Pupil Referral Units stated that they used different lessons to those offered by the programme. Using the example of the substance misuse lessons, one coordinator stated, “The drugs lessons don’t reach our pupils – they are informative but don’t provide information around the pressures around taking drugs, the laws and far-reaching consequences, the stark realities around these.” 
 
	“There would be a huge gap in the schools’ curriculum if we lost the AWSLCP. We would be losing a crucial link with the community. Some subjects that he covers are really important and it’s really important for the pupils to learn about the Law.” 
(Deputy Head teacher) 
 
“The role of police should be to reinforce the subjects we teach through the PSE curriculum, and providing the pupils with a friendly face so that they are not afraid of police officers.” (Head teacher) 
 
“I expect the programme to bring the connection with the police as someone who can help and support the PSE curriculum, and the health and wellbeing of the children.” (Assistant Head teacher) 
 


“It is important that the programme continues to develop and in particular the curriculum needs to adapt to the areas of experiential learning that are being brought in through the Donaldson review. The programme needs to understand the changes and how they will impact in the school.” (Head teacher) 
 
VOICE OF THE CHILD: 

Head teachers and education professionals state that the programme is vital to the wellbeing of children and young people. 
They highlight that the SCPOs provide extra support in reassuring children and young people that their views are heard, and their issues taken seriously.   
Many feel that more could be done to allow children to have an input into the programme. 
“Many students have benefitted from inputs from our SCPO, some students have clearly de-escalated their behaviour and will ask to speak with her as they don’t want to disclose to staff.” 
(Assistant Head teacher) 
UNIVERSAL AND ACCESSIBLE PROVISION: 

Head teachers and education professionals praise the universality of the programme, highlighting the importance of all pupils having access to the SCPO.   
However, some state it would be beneficial to have the ability to speak with certain groups of pupils in more depth, to ensure that those who are most vulnerable or most at risk of becoming involved in criminality have more input from and contact with the SCPO 
The fact that police officers are routinely welcomed, listened to and included in every child’s education from Reception to Year 13 is a crucial part of children’s education experience.  Its loss would have a severe negative impact on the school’s ability to provide support and guidance and the effectiveness of the police in engaging and talking to children and young people within their school setting. 
(Head teacher) 
“We are very happy with our SCPO.  However, our time allocation is restricted due to her mainstream school commitments. As a result, the most vulnerable, and the most likely offend, young people in the county have the least time.” (PRU Coordinator) 
LINK TO NEIGHBOURHOOD POLICING TEAMS: 

The link with Neighbourhood Policing teams and schools varied considerably.  Some schools feel they have good relationships, whilst a number of Head teachers and education professionals cite they want more contact from their Neighbourhood Policing Teams.  They feel that contact is not consistent and a number did not know who their local officers were.  
They did not all feel their SCPO provides that link. 
“We have contact with the local Neighbourhood PCSO occasionally – far less frequently than in the past which is a shame” 
(Head teacher) 
“We only see the Neighbourhood Police Officers when something goes wrong, it would be good to build those relationships” (Deputy Head teacher) 
 
TRAINING AND TENURE OF OFFICERS: 

A large number of Head teachers and education professionals emphasise that the consistency provided by the SCPO is beneficial in building trust with children and young people and relationships within the school and partner agencies.  In addition, the opposite is also true; where there is less consistency, outcomes are less positive. 
 
“I believe that the link between the AWSLCP is vital to the education of children. The students understand the severity of different actions more by talking to the representative. They also feel comfortable to ask any questions as the see the representative on a regular basis and have done since Primary school” 
(Head teacher) 
 
“The infrequency of sessions and changes in front line personnel makes it difficult for consistency of approach and impact is therefore limited” 
(Head teacher) 
 
I believe it is a very valuable service and the police officer who comes to our school has worked very hard over a number of years to develop an ethos of common trust and respect between herself and the pupils at our school. I believe she has a positive effect on our pupils and definitely influences the choices they make outside of school. I think she should have the time and resources to come into school a lot more than she is able to at present.  (Deputy Head teacher) 

PUPILS 
23 Focus Groups took place with 184 pupils and provided the following key findings on the All Wales School Liaison Programme: 
POSITIVE RELATIONSHIPS WITH POLICE; PUPILS, SCHOOLS AND COMMUNITY: 

Nearly all of the children and young people spoken to within the focus groups state that they know their SCPO.  
They state that their SCPO is approachable, easy to talk to and they like having the SCPO in their school as it makes them feel safe. 
A number of children and young people asked for drop-in sessions with their SCPO, to offer an opportunity to speak with them at certain times to discuss any issues they had; they stated they would like to see their SCPO more regularly. 
The children and young people state they would like more opportunities to build relationships with their SCPO outside of the classroom; for example through team building exercises or by learning more about what the police do.  
 
Every child and young person spoken to states that the SCPO has changed their view of the police in a positive way.  The following statements were made by participants of the different focus groups in relation to this: 
 
· “The police are now people I can trust, I know I am safe with them, they are people I can go to” 
· “The SCPO has changed my views police in general as they take the time to speak with us” 
· “I used to think the police were scary, now I can speak to them” 
· “I have more respect for the police now, now that I know the different things that they do” 
· “I used to hate the police, I was scared of them, now I know they are there to help us; they are nice to us” 
· “I used to wonder why we had the police and now I know why; they can help us” 
· “I used to think they just arrested people, now I know they do other things as well, like help people and keep people safe” 
· “I didn’t used to think I could talk to the police, now I definitely could” 
The SCPOs are utilised to educate the parents as well; some children and young people mentioned that their parents have received internet safety from the SCPO, to enable them to help keep young people safe. 
Children and young person’s spoken to, state that if they needed help with any issues or problems, they would be happy to speak with their SCPO about them. 
Children and young people at the Pupil Referral Unit state that they find it hard getting to know new people; that they need to know someone for a while before they feel able to speak to them.  They feel they do not see their SCPO often enough for this to happen and feel that their opinions are not listened to. 
MULTI-AGENCY LINKS, INFORMATION SHARING AND SAFEGUARDING: 

The majority of children and young people spoken to state that their SCPOs teach them how to stay safe and equip them with the skills and awareness to enable them to make their own decisions around their personal safety. 
“If he (The SCPO) wasn’t here, we wouldn’t be as aware nor have the understanding for things like drugs, bullying, sexual consent and how it can impact on us” (Pupil) 
 
“The police help us with any issues and help us how to deal with things that may happen in the future” 
(Pupil) 
 
“If she (SCPO) wasn’t in school, we wouldn’t know anything about safety, we can ask her anything, she’s understanding.  If we wanted to talk to her in private about something that is happening, she would always listen and help” (Pupil) 
 
LEGITIMACY AND KNOWLEDGE OF SCPO: 

The children and young people spoken to state their SCPO delivers information about tough subjects in a way that makes it easy to understand.  They like the way the SCPO uses real life examples in the lessons, stating they make them more realistic and easier to remember. 
Pupils state they learn things from the SCPO that their teachers would not be able to teach them because of the experience they have. 
 
	“It makes the lessons more authentic when delivered by a police officer rather than a teacher” (Pupil) 
 
“She tells us because she’s in the police and she has been in that situation – it is better” (Pupil) 
 
“The fact that there is a PC delivering a lesson is important as they seem to know about the issues. They are specialised. The same teachers we have all week – what do they know about drugs? We know that the police officer has the knowledge and back ground. It is also RESPECT. They are a police officer from the outside of the school. There is not that bias or judgement from the officer as you get from being with a teacher all of the time” (Pupil) 


 
NON-CRIMINALISATION OF CHILDREN: 

The children and young people recognise how their SCPO speaks to those within their schools who have broken the law and meet with their parents to prevent it from happening again.  They state that knowing the consequences of behaviours makes them less likely to behave in ways which could get them into trouble. 
“Our police officer tells us what we should and shouldn’t do and helps us with problem solving.  She showed us a clip of people being silly and what we shouldn’t do and teaches us the consequences of our behaviour” 
(Pupil) 
 
 
 
CURRICULUM: 

Most of the children and young people spoken to state that their SCPO teaches them about online bullying; online safety; personal safety; substance misuse and cyber-crime.  Sexual consent lessons were agreed to be powerful for the older pupils. 
Lessons were preferred to assemblies as they provided an opportunity for children and young people to discuss the issues and ask questions around them. 
Younger pupils have limited knowledge around county lines, knife crime and Child Sexual Exploitation (CSE) 
Some older pupils state their SCPO has spoken to them about more complex subjects such as sexual offences, consent, knife crime and CSE. 
 
In addition to the above topics, the respondents also state their SCPO teaches them how to help someone if they are in trouble; how to make informed decisions; the consequences of their actions; to know right from wrong; how to protect themselves; how to deal with peer pressure and who to speak to if they have a problem.   
Pupils state their SCPOs teach them valuable lessons on how to stay safe and other topics they may not otherwise know. 
 
Some younger pupils asked to be taught about tougher subjects, as they felt they already knew things about them and wanted more accurate information.  
 
Children and young people at Pupil Referral Units (PRUs) state they would like more information around drugs; the laws around them and the effect substance misuse can really have. They state that they need to be told the facts in a straight forward way which isn’t sugar coated.  They also state they would like more information on how to keep themselves safe; from older people and on-line. 
 
“I like his (the SCPOs) lessons, they are really interesting. He gets a danger message across in an interesting way. He really needs to come and deliver lessons to all the children from all year groups. The younger pupils need the lessons as well as us!” 
(Pupil) 
“I would like more variety in what we learn, sometimes we don’t learn about the more serious things until we are older and we already know them” 
(Pupil) 
 
VOICE OF THE CHILD: 

The children and young people spoken to state they enjoy the discussions in lessons with their SCPO as they can give their opinions and discuss the issues with their friends and peers in a safe environment. 
 
They felt they would like to have more direct input into the programme. 
 
Those spoken to in the PRUs state they do not feel listened to; they want people to ask their opinions on issues; to feel valued. 
 
They appealed for the police to realise that things can sometimes be harder for us (PRU pupils) and to treat them with a bit more understanding at times. 
 
They would like the SCPO to show them a different side to the police, to tell them why the police do the things they do, to help them understand. 
 
	“I think the police are good to talk to and we can tell them about what we are worried about.  We are able to have discussions in class and talk about the issues.” (Pupil) 
 
“I would like them (the SCPO) to listen to us, not accuse us of things, hear us out and ask our opinions on things” (Pupil at PRU) 


 
 
TRAINING AND TENURE OF OFFICERS: 

The children and young people spoken to state that, because they have known their SCPO for a long time or see them often, they are familiar and they feel that they can trust them. 
Those who had not seen their SCPO for a long time felt less likely to speak to them. 
	“I do not know our school police officer that much so I do not fully trust him” (Pupil) 
 
“We’ve grown up with her, if we had a new police officer it would be hard.  She is familiar to us and we can trust her.” 
(Pupil) 


 

SCHOOL POLICE OFFICERS 
10 Focus groups took place with 56 School Community Police Officers; these provided the following key findings on the All Wales School Liaison Programme: 
POSITIVE RELATIONSHIPS WITH POLICE; PUPILS, SCHOOLS AND COMMUNITY: 

The School Community Police Officers (SCPOs) spoken to felt their role promotes trust, confidence and respect for the police, and allows them to build positive policing relationships with the children and young people. The SCPOs believe that they have a higher number of disclosures from children within the school environment, when compared to other police officers; highlighting the value their role is adding and the relationships being built.  
The SCPOs describe how the programme provides structured interactions with children and young people; how it may be the only interaction with police for some children and a positive experience helps to build those positive relationships. In addition, the programme also provides a positive image of the police to children whose only previous contact with police may have been negative or frightening.   
They highlight how the programme provides a foothold into every family with school aged children in Wales; something no-other police programme has. 
The SCPOs emphasise how the programme provides ready-made access to engagement with our communities, including hard to reach communities.  They feel that if these links and positive engagement with the wider community was lost, this would have a further reaching impact on the police service. 
The SCPOs all felt they were covering a high number of schools, which often limited the effectiveness of their role and the relationships and engagement they could build.   
 
	“I can see the lessons we teach are then going from the children to the parents; we know the relationship are working but these things aren’t easily measurable” (SCPO) 
 
“We can give them alternatives, they can talk to us, they see us as humans, as normal people” (SCPO) 
 
“I love this job, I can see the connection we make with children at an early stage, the core part of our job is to go in there and help them.  When you go in there and connect with them and go in over and over again, the teachers are more relaxed, and the children are too.  The children are happy to see us, the teachers are.  The work we do is really beneficial.  The children love it when we come in, they are always happy to see us” 
(SCPO) 
 
“Some of the children just come and chat to us – there is no way they could walk up to a police officer before meeting us” 
(SCPO) 
 
“We are the old fashioned street Bobbies who talk to people – we stand on school gates, we are the bobby on the beat, we present a positive image of the police, show a presence within the community” 
(SCPO) 


 
 
 

MULTI-AGENCY LINKS, INFORMATION SHARING AND SAFEGUARDING: 

The SCPOs highlight how working in partnership with other agencies worked well to increase information sharing and problem solving around issues within the schools and safeguarding. 
They emphasised the importance of relationships built with multi-agency representatives, which enable them to speak with schools and support each other, whilst delivering a jointup approach to safeguarding. 
Many SCPOs feel that this also improves the reputation of the police with partner agencies as well as within the community as a whole. 
The methods and processes this information sharing takes vary between schools, neighbourhood policing teams and SCPOs, as do safeguarding referral processes, with no apparent universal approach or strategic oversight. 
The SCPOs also feel that the safeguarding messages they deliver to the children and young people are vital in preventing them from harm. 
 
“We are the only people to give them messages regarding safeguarding and Domestic Abuse, the issues that their own parents either don’t tell them or may be the cause of.” (SCPO)  
 
“What we teach isn’t measurable - the things we may have prevented; they are not measurable” (SCPO) 
 
LEGITIMACY AND KNOWLEDGE OF SCPO: 

The SCPOs feel that they provide information to children and young people, as well as teachers and parents, in a format which is both accessible and accurate.  
The SCPOs feel that when a message is delivered by a police officer, it has more impact and resonance with the children and young people.  This is due to the experience they bring to the role, as well as the ability to relate messages and inputs to real life incidents and contexts; by providing case studies and explanatory information regarding the consequences of actions.  
They also highlight how having one officer delivering these messages provides consistency and continuity to learning, rather than having different officers attend on every occasion. 
NON-CRIMINALISATION OF CHILDREN: 

Much of the work completed by the SCPOs is diversionary; many issues are resolved there and then, avoiding escalation and lessening demand upon local policing teams. 
Some of the more experienced SCPOs spoke about seeing former pupils; legacy of the role meaning that they still positively engage with the individual. They highlight how the impact they have can provide children and young people with alternatives and different pathways to follow; by providing them with the knowledge and awareness to empower them to make informed decisions about their future.  
The SCPOs highlight the use of restorative approaches as vital in preventing children and young people from entering the criminal justice system, and in preventing future criminal behaviour.  This also empowers the school to conduct their own processes into unacceptable behaviour. 
	“Sometimes we bump into people who have grown up and you still have that connection with them.  Can sometimes change their path – take them out of the recurring cycle they are in and offer them an alternative so that they don’t just accept the path they’re on.” (SCPO)  
 
“The School Crime Beat programme allows the SCPOs to deal with crimes committed by children and young people without criminalising them. It allows us to deal with youngsters that are getting into trouble without criminalising them.   
 As part of the programme, the school can take ownership. The school can carry out their own 
Restorative Justice process and it can be done outside the police remit” (SCPO) 


CURRICULUM: 

A number of the SCPOs spoken to feel that the current AWSLCP curriculum should be reviewed.  They emphasise the need for more flexibility around the core subjects being taught in order to better meet the needs of individual schools and their pupils. They feel this would also improve relationships with the schools as they would be dealing with relevant matters to that individual school. 
The majority of SCPOs felt the curriculum needed to be updated; they felt some lessons were extremely effective; engaging with the pupils and delivering the message in an accurate and appropriate way.  They highlighted how it is not uncommon to receive information from pupils following these lessons. 
However, a number of lessons were seen as out-dated and ineffective, pitched at the wrong level or lacking relevance.  They also feel there is a lack of consultation around the development and progression of the curriculum and the programme in general. 
The SCPOs feel the safeguarding lessons should play a bigger part in the core lessons delivered.  It was also noted how the fifty-fifty split between lessons and safeguarding activities has resulted in fewer lessons being delivered but improved the service provided with regard to relationship building, prevention and safeguarding. 
Many of the SCPOs feel that the restorative justice and School Crime Beat work they undertake is effective but hard to complete as well as the number of lessons they are expected to deliver.  
SCPOs also feel that there are inconsistencies with which additional programmes were delivered across different areas; for example; Crucial Crew, Kiddos Choice, Wings to Fly, are delivered in some areas and not others. 
The majority of SCPOs agree that the younger the programme is introduced; the more effective it is. They feel that the programme needs to be reintroduced at foundation phase in order to have more of an impact throughout the child and young person’s life. 
 
	“I think we should get rid of the three columns of Critical, Targeted and support lessons. All lessons are important and we should be allowed more latitude of what lessons we can deliver to fit with local demand not pressed into delivering certain lessons, possibly around a smaller core of lessons. The 
NPS lesson is not relevant for my area. The weapons lesson is more relevant.”  (SCPO) 
 
“We need the freedom to be more flexible as the "critical" lessons are prescriptive. We need to vary our lessons in relation to local issues.” 
(SCPO) 
 
“The children react positively to the safeguarding strand and in this day and age, teaching the safeguarding strand to the young children can have an influence in choices they make at a later stage.” (SCPO)  
 
“ We would like the flexibility to organise our own day – this means that if officers enter the school to deliver the lesson, and issues are raised, they can remain on the premises and deal with those issues rather than having to run off to the next lesson.” 
(SCPO) 


 
UNIVERSAL AND ACCESSIBLE PROVISION: 

The overwhelming opinion from SCPOs is that the programme should remain universal, they emphasise that it is vital for every child to have access to a SCPO and the information and support they can provide. 
LINK TO NEIGHBOURHOOD POLICING TEAMS: 

Most of the SCPOs highlighted their ability to deliver messages from the Neighbourhood Policing Team or wider police messages. 
The relationships between the SCPOs and the Neighbourhood teams vary; some have good relationships and lines of communication, others do not; there is no corporate approach in relation to this. Also, where the SCPOs are based differs, although the majority were based within their local neighbourhood policing teams, this is not the case universally. 
Some SCPOs feel they are not involved enough with their Neighbourhood Policing teams and that information relevant to them and the school was not always readily available to them. 
Many of the SCPOs feel that they can be better utilised during non-term time; their skills being employed to work with the children and young people they know from their schools to prevent issues such as anti-social behaviour during school holidays working alongside their local neighbourhood policing team. 
 
“We could be involved more in operations in order to keep our skills current. Linking in with NPT during holidays would be better as any increase in ASB is likely to be caused by those youths that we would be involved with in schools. Our use needs to take into account our best skills”  (SCPO)  
 
“We are not always provided with the information relevant to us, intelligence that could help if we knew about it”  
(SCPO) 
 
“It would be good if we have the flexibility to be able to take part in activities outside of the schools times, such as evening clubs and summer programmes.  This allows for officers to maintain contact with the children and continue with the engagement that increases trust etc. even during the holidays” 
(SCPO) 
 
TRAINING AND TENURE OF OFFICERS: 

The SCPOs felt that the initial training they received for the role varied, some officers had an accredited foundation degree, whilst some had a four-day training course. This inconsistency is dependent on when the officer started in role.  
With regard to supervision, a number of SCPOs felt that having two managers (one AWSLCP coordinator and one Neighbourhood Policing Team Sergeant) caused difficulties due to a lack of communication and conflict in priorities. This in turn led to difficulties around cover, demand placed upon them and support. 
A number of SCPOs found it difficult to always keep up with new internal force processes and systems and felt that further targeted training would assist them in their role. 
 
“Because we are not using the systems all the time, new systems are hard to keep up to date with; new departments and new processes are not always known to me.”  
(SCPO)  
 
“It would be good to have an update in knowledge both with regard to teaching and police systems as well” (SCPO) 
 
SURVEYS 
A full breakdown of the survey results is shown in Appendix J.  
PUPILS: 

A total of 561 pupils from a mixture of primary and secondary schools completed the online surveys.  
Of this number, 51% of respondents were female, 46.5% were male and 2.5% preferred not to say which gender they were. 
89.9% of respondents identified as white British, whilst 6.8% identified as BAME and 3.3% preferred not to disclose their ethnicity. 
 
Pupils were asked if they knew who their SCPO was; 87% of respondents stated they did. 
When asked how often they saw their SCPO, the responses varied, as shown in the below graph, which also highlights frequency by year group: 
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Chart 3: Pupil response per year group to how often they see their SCPO 
When asked what their SCPO taught them, the pupils gave the following responses:  (Pupils were given the option to provide more than one response) 
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Chart 4: Pupil response to what do SCPOs do. 
 
From this, it can be seen that the top five responses provided are: 
1. Teaches us about specific subjects, for example, cyber bullying and drugs and alcohol 
2. Teaches us about how to stay safe and protect ourselves 
3. Helps us to understand the consequences of actions 
4. Teaches us what’s right and wrong 
5. Helps us make good choices 
When asked what they felt the best way to provide them with information was, the pupils provided the following responses: 
(Pupils were given the option to provide more than one response) 
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Chart 5: Pupil response to preferred method to deliver information 
 
Amongst the responses provided in the “other” option were those involving school trips, role plays and films. 
Pupils were asked if their SCPO had changed their view of the police.  The below chart highlights their responses: 
 
No
31
%
Not had 
interaction with 
them
4
%
Yes, but in a bad 
way
1
%
Yes, in a good 
way
%
64
TOTAL % OF PUPILS RESPONSES

Chart 6: Pupil response on if their view of Police had changed 
With regard to those who stated their view had not changed, in the next question, “In what way has the SCPO changed your view of the police?” 12% of respondents stated it had not changed because they already had a good opinion of the police.  
 
I trust the police more 
now
15
%
I am more confident in 
talking to the police now
%
14
I am more confident in 
talking to my School Police 
Officer than a normal 
police officer
%
12
I used to be scared of the 
police, but I am not 
anymore
%
6
I didn't used to know what 
the police did, but now I 
do
4
%
I didn't used to like the 
police, but now I do
4
%
I used to think the police 
arrested people for no 
reason, now I know this 
isn't true
4
%
I know more about what 
the police do now
14
%
The police seem more 
approachable now
%
12
I already had a good 
opinion of the police so 
my view has not changed
%
12
Other
%
3
TOTAL % OF PUPILS RESPONSES

Chart 7: Pupil response to how their view of the Police has changed 
The overriding response is one of increased trust, less fear, more knowledge and an increased confidence to talk with their SCPO as a trusted adult.  
When asked what they liked about the SCPO being in their school, the majority of pupils stated that they like being shown how to make good choices and what the consequences of their actions could be.   
They also stated that having a SCPO in their school makes them feel safe and secure and that they like knowing who to turn to if they need help. Also mentioned by pupils was the benefit of the knowledge the SCPO brought due to their role as a police officer. 
 
 
They are someone I can 
speak to about my 
problems
%
6
They make me feel safe 
and secure
%
8
They teach us stuff to 
stop us doing the wrong 
thing
10
%
They help us make good 
choices
%
9
They show us the 
consequences of actions
11
%
We learn about important 
things
9
%
They teach us about 
things that could happen 
in the future
8
%
They make us think about 
our actions
%
9
They have made me more 
confident to speak to the 
police
%
5
We have grown up with 
them
%
5
They know more about 
the subjects because they 
are a police officer
%
6
I listen to them more than 
if it was a teacher giving 
us the lesson
%
6
They have taught me who to 
turn to if I need help
%
7
Other
%
1
TOTAL % OF PUPILS RESPONSES

Chart 8: Pupil response to what they like about SCPOs being in schools 
When asked what they didn’t like about the SCPO being in their school, the majority of replies were, “nothing” or responses stating that they like the police being in their school.  Some mentioned that they were intimidated by police being in their school, whilst some stated they didn’t think they attend often enough. 
When asked what other things they would like the SCPOs to do, the top three answers were;   
· Attend their school more often (20%)  
· More police cars, dogs and horses to be brought to the school (19%) 
· Pupils stated they would like to do more outdoor activities with their SCPO (15%) Other responses included sitting down with them in smaller groups, being there more often for them to speak with, offering drop-in session to be able to speak with their SCPO at certain times and telling them more about what the police do. 
 
 
Come to the school more often
20
%
Come to the school less often
2
%
Do more outdoor activities
%
15
Bring police cars/ horses/ dogs 
to the school
19
%
Tell us more about what the 
police do
11
%
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%
4
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%
8
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3
%
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%
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-
in services, when we know 
they will be there and we can talk to them
%
7
Other
%
1
TOTAL % OF PUPILS RESPONSES

Chart 9: Pupil response to what other things they would like the Police to do in schools 
Finally, pupils were asked if they needed help with an issue, if they would feel able to speak with their SCPO about it. Almost three quarters of pupils said that they would: 
 
No
26
%
Yes
74
%
TOTAL % OF PUPILS RESPONSES

Chart 10: Pupil Response on if they felt able to speak to their SCPO if needed help 
 
 
TEACHERS AND EDUCATION PROFESSIONALS: 

A total of 109 teachers from a combination of primary and secondary schools completed the online surveys.  Of this number, 58 were Head teachers or deputy Head teachers, with the remainder being a mixture of general teachers, those specialising in PSHE, teaching assistants or behavioural and pastoral teachers. 
Of the 109 teaching and education professionals, 61 were from secondary schools, 47 from primary schools, and only 1 response came from pupil referral unit. 
When asked what they like about AWSLCP, the teachers and education professionals gave positive responses with regard to the programme, as shown in the following table:  
	Responses 
	Strongly agree 
	Agree 
	Disagree 
	Strongly disagree 

	The curriculum is current and up to date 
	64% 
	36% 
	 
	 

	The curriculum is relevant  and appropriate to the age it is taught 
	70% 
	30% 
	 
	 

	The curriculum is flexible to our school’s needs 
	65% 
	33% 
	2% 
	 

	SCPO is flexible to the needs of the school 
	72% 
	27% 
	1% 
	 

	Promotes a positive image of, and trust in the police amongst children 
	81% 
	19% 
	 
	 

	SCPO offers experience and expertise, providing authentic learning opportunities 
	77% 
	20% 
	3% 
	 

	Reduces criminalisation of children 
	53% 
	44% 
	3% 
	 

	Reduces the possibility of child becoming involved in substance misuse and anti-social or 
damaging behaviour 
	48% 
	48% 
	4% 
	 

	Promotes good citizenship 
	70% 
	30% 
	 
	 

	Creates a trusted adult to children 
	71% 
	26% 
	3% 
	 

	Increases ability of pupils to keep themselves safe 
	68% 
	31% 
	1% 
	 

	Provides pupils with the tools to make positive choices 
	73% 
	26% 
	1% 
	 

	Promotes relationships between the schools and the police 
	82% 
	17% 
	1% 
	 

	Promotes relationships between the schools and the community 
	68% 
	27% 
	5% 
	 

	Preventative, not just reactive 
	76% 
	24% 
	 
	 

	Highlights the consequences of actions 
	72% 
	28% 
	 
	 

	Multi-agency approach to education and safeguarding 
	72% 
	26% 
	2% 
	 

	Increases children’s awareness of threat, risk and harm 
	72% 
	28% 
	 
	 

	Make a positive difference to a child’s life 
	62% 
	35% 
	3% 
	 

	Consistency of having the same SCPO over time, provides continuity and familiarity for the 
children 
	83% 
	17% 
	 
	 


Chart 11: Teacher response on the AWSLCP  
When asked what their expectations of the All Wales School Liaison Core Programme were, 10% of respondents believe that the programme should ‘educate children with regard to important subject matters’. 10% believe it should reinforce the message delivered by the school, and 10% believe that the programme should ‘encourage positive relationships between children and the police’. The remaining 70% of responses are documented in the following Chart : 
 
Provide a link between the school and police
2
%
Provide support to the schools around 
consequences and sanctions
8
%
Respond to the needs of the schools
9
%
Reinforce messages delivered by the 
school
10
%
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with the school's curriculum
7
%
Provide credible and up to date 
information
%
9
Encourage positive relationships 
between children and the police
%
10
Provide link between the school and 
the community
8
%
Should provide a preventative 
role
8
%
Educate children wth regard 
to important subject matters
%
10
Educate children with regard to 
consequences of actions and 
their long term effects
%
9
Bother parties to support each other in 
reaching a common goal
%
8
Other
0
%
What are your expectations of the AWSLCP

Chart 12: Teacher expectations of the AWSLCP 
Two Teachers and education professionals provided ‘Other’ responses, which were the following: 
· Support students with conflict resolution actions related to cyber bullying issues reported to the police in a safe environment, support staff training on PSE topics i.e. 
substance abuse( local information) 
· Support / provide valued advice for the Head teacher / Governors 
 
When asked if their expectations were met, 62% of teacher and education professionals said that yes, their expectations were met entirely. 
33% said that their expectation were met somewhat, whilst only 5% did not believe that the programme met their expectation, choosing the option ‘Not Really’. 
 
Not really
5
%
Yes entirely
62
%
Yes 
somewhat
33
%
Not at all
0
%
Count of Do you think these expectations are 
met?

Chart 13: Teacher response to whether the AWSLCP expectations are met 
When asked how often their schools had contact with their School Community Police Officer, 28% of respondents stated that they had contact once every couple of weeks, whilst other responses varied from several times a week (21%), to once every half term (19%) and to less than twice a year (1%). From these responses, 34% believed that this amount of contact was ‘entirely’ sufficient, whilst 41% believed that it was ‘somewhat’ sufficient. 25% believe that this was not sufficient contact between the schools and the SCPO. 
 
 
Less than twice per year
1
%
Once a week
16
%
Once every couple of weeks
28
%
Once every half term
19
%
Once every term
9
%
Several times a week
21
%
Twice per year
6
%
How often does your school have contact with your 
SCPO?

Chart 14: Contact frequency between school and SCPO 
[image: ] 
Chart 15: Teacher response on contact 
 
In relation to contact from other members of the policing team, 37% of respondents stated that most contact was with the Neighbourhood Policing Teams or local Police Community Support Officers; 18% stated that they had regular contact with Youth Offending Service and 17% through ringing 999 or 101.  However 20% stated that they did not have any contact with any other policing teams: 
 
 
Chart 16: Contact between school and 
Police
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%
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%
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%
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Other
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police?

 
In relation to processes in place for information sharing between the schools and the police, 31% of respondents stated that they had phone or e-mail contact with a specific point of contact within a police department. 30% stated that they shared information via the SCPO, whilst 18% stated that their information sharing was via regular multi-agency meetings. 
15% of respondents stated the only way they shared information with the police was through dialling 999 or 101. 
 
 
SCPO
30
%
Regular multi
-
agency 
meetings
18
%
Phone/ email with 
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31
%
Operation Encompass
3
%
101
/ 
999
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%
Public Protection Notices (PPNs)
2
%
Other
1
%
What processes are in place for information sharing between 
the school and the police

Chart 17: Teacher response on information sharing processes 
97% of teachers and education professionals when asked, stated that if funding were to be withdrawn for the AWSLCP, this would have a negative effect on their school.   68% of respondents stated that this effect would be severe. 
[image: ] 
Chart 18: Teacher response to impact on school if AWSLCP was withdrawn 
 
Limited
3
%
Moderate
29
%
Severe
68
%
What level of effect would this have?

Chart 19: Teacher response to scale of impact if AWSLCP was withdrawn 
 
As well as having a severe affect, 93% of teachers and education professionals stated they would need to find further resources to complete the work currently being conducted by the SCPO. 
 
When asked for recommendations regarding what would they like to see happen in the future with the programme, the teachers and education professionals provided the following responses: 

	Responses 
	Strongly agree 
	Agree 
	Neither agree or disagree 
	Disagree 
	Strongly disagree 

	More contact and higher visibility of SCPO within the school 
	58% 
	29% 
	11% 
	2% 
	 

	AWSLCP curriculum to be updated 
	12% 
	42% 
	40% 
	6% 
	 

	More regular reviews of the AWSLCP curriculum and lesson content 
	        12% 
	37% 
	48% 
	3% 
	 

	Programme to be more aligned with school curriculum 
	10% 
	33% 
	50% 
	6% 
	1% 

	Programme to be delivered from an earlier age 
	24% 
	24% 
	45% 
	6% 
	1% 

	Some topics to be delivered at an earlier stage 
	23% 
	35% 
	34% 
	7% 
	1% 

	Programme to be more tailored to meet needs of each school and 
local context 
	17% 
	42% 
	34% 
	7% 
	 

	More collaboration with schools when developing the programme 
	10% 
	51% 
	35% 
	4% 
	 

	More flexibility within the 
programme 
	8% 
	34% 
	50% 
	8% 
	 

	Improved links with neighbourhood policing teams 
	14% 
	51% 
	29% 
	6% 
	 

	Fairer allocation of time between schools 
	16% 
	26% 
	53% 
	5% 
	 

	Increased resources to allow 
SCPO to cover fewer schools 
	38% 
	37% 
	18% 
	5% 
	2% 

	Better communication from Coordinators of programme 
	6% 
	26% 
	56% 
	12% 
	 

	SCPO to provide specific time they will attend the school 
	16% 
	31% 
	45% 
	6% 
	2% 

	Programme to provide option for tailored workshops/input around specific issues to specific groups 
	27% 
	46% 
	26% 
	1% 
	 

	Drop-in sessions for children 
	36% 
	50% 
	13% 
	1% 
	 

	Drop-in sessions for parents 
	37% 
	49% 
	12% 
	1% 
	1% 

	More alignment with Police 
Cadets and/or Mini Police 
	14% 
	36% 
	48% 
	2% 
	 

	SCPO attendance at Head teacher 
/ Cluster meetings 
	15% 
	37% 
	43% 
	4% 
	1% 


Chart 20: Teacher recommendations for future development of AWSLCP 
At the conclusion of the survey, teachers and education professionals were provided the opportunity to freely make any comment that they wish in relation to the All Wales School Liaison Core Programme; the following are a snapshot of these comments:  
“A teacher from the school has recently joined the team in developing and trialling a resource on Child Exploitation / Grooming. This excellent example is precisely the kind of 'on message' support that the SCPO service provides. Our designated SCPO has an excellent relationship with the staff and pupils and has been very supportive of the school with advice, liaising with families and safeguarding pupils.” 
“I believe it is a very valuable service and the police officer who comes to our school has worked very hard over a number of years to develop an ethos of common trust and respect between herself and the pupils at our school. I believe she has a positive effect on our pupils and definitely influences the choices they make outside of school. I think she should have the time and resources to come into school a lot more than she is able to at present.” 
“I believe that the link between the AWSLCP is vital to the education of children. The students understand the severity of different actions more by talking to the representative. They also feel comfortable to ask any questions as the see the representative on a regular basis and have done since Primary school.” 
“Our Liaison Officer is excellent; we have developed a fantastic relationship and feel that the good work she has undertaken and advice she gives enables me to fulfil my role as PSE Coordinator and Safeguarding Officer with confidence. She is always available to offer support and we are very positive about her role within the school. We would like her to be here more often as she is so effective.” 
“Our SCPO has built up a trusted and respected relationship with the pupils of our school and has dealt with many pastoral issues using expert strategies. She has supported staff training as well has helped reform PSE inputs in line with local issues. Our SCPO is vital to the bond between the school and the local community. The SCPO is a core strand in delivering PSE topics that require expert knowledge and up to date training. This program is vital to delivering a consistent message to young people and more vital now than ever before.” 
“Our SCPO is invaluable for both staff and pupils. If funding were to be withdrawn for the AWSLCP, this would have a severe negative effect on our pupils and staff. Our SCPO is a fantastic asset to the school and is incredibly giving and flexible with their time. However, we could always benefit from extra time to deliver more lessons / training to both staff and pupils.” 
“The assigned Police Officer for our school performs an exceptional role that assists greatly with the more challenging students & incidents that have arisen. This is evidenced & documented whereby, not only has assistance been provided but the outcome has proven to have a worthwhile & beneficial impact. The loss of this service would be felt within the school & community, as positive links to the Police would be lost.” 
“The support of the SCPO is an extremely valuable resource for us as a school. The 1:1 contact, group discussions and yearly assemblies by the SCPO bring enormous benefits to the pupils, the school and the wider community. She is an excellent ambassador for the School Beat programme and works effectively with our students. She is able to communicate in an excellent manner with our pupils and as a result, pupils are clear of the expected outcomes.” 
“This is an essential service in our school. From a strategic perspective, the service is proactive in supporting a significant number of vulnerable pupils in our school - assisting them in the process of being good citizens. The service also supports the leadership of a school, understanding the school context/issues and works in partnership for good outcomes for the school community.” 
“This service is essential in providing early intervention strategies when necessary.” 
“This support is vital to ensure the specialism required to tackle key issues in the young lives of our pupils. We have an excellent relationship with our liaison officer and we seriously hope that this continues in the future. Without this support we'd be failing our young pupils with the lack of up to date information that our liaison officer possesses.” 
 
 
 
 
 
SUMMARY OF FINDINGS FROM THE SURVEY 
There is considerable evidence that there are huge benefits in maintaining the presence of Police Officers in our schools across Wales.  The great majority of stakeholders from high level strategists to operational deliverers fully support the continuation of the programme and there is also fundamental support from schoolchildren themselves. The programme aligns itself to the early intervention and prevention approach that is at the heart of policing across Wales as well as with the recent legislative and curriculum developments led by Welsh Government and the ground-breaking way in which Policing in Wales has entered new partnerships – not least with Public Health Wales – and sought to tackle the big issues of the day in ways that respect the different communities and variable challenges across Wales but benefit from collaboration and shared learning. 
Stakeholders clearly see the programme as fitting well with the ambitious aims that has been set out by Welsh Government in the Wellbeing of Future Generations Act 2015 and the new curriculum for Welsh Education and we share a determination to understand and  deal with the impact of Adverse Childhood Experiences.   
The academic research illustrated the importance of the Police having legitimacy and knowledge of the subject areas, which was reinforced from the interviews and focus groups. This legitimacy is seen as a key benefit of the Programme that cannot be replaced by those who are not Police Officers. 
A reoccurring theme identified from a range of stakeholders was that the programme has provided an opportunity to divert children away from criminality and entering the Criminal Justice System. A consistent and informed restorative justice approach administered by 
Police Officers is credited with reducing the number of first time entrants to the Criminal Justice System and improving life chances for those children by preventing their criminalisation at an early age. 
It is acknowledged and evidenced within this report that for the programme to maintain its standing it needs to evolve. Policing has become more complex and multi-dimensional with competing priorities against evolving threats against a backdrop of a changing society - for example Social Media, County Lines and Knife Crime. Education also faces the challenges created by an increasingly complex society.  Consequently, this review has identified ways in which the programme can evolve and develop.   
 
 
 
ISSUES IDENTIFIED THROUGH THE REVIEW PROCESS 
The following are the issues identified through this operational review process.  They are grouped into thematic areas, although a number of issues cut across a number of thematic areas. It is proposed that they be reviewed and addressed by the Implementation Board. 
 GOVERNANCE 
 
1. There is a need for a clear governance structure of the programme at national, regional and local level, tied into local and the all-Wales arrangements agreed between Policing and Welsh Government and the local ownership recommended earlier in this report. 
2. There needs to be closer alignment of the programme to the priorities of Policing in Wales and priorities of Welsh Government. Local arrangements should link to neighbourhood policing, Early Action Together and officers serving in Youth Offending Teams etc. 
3. The Policing Partnership Board for Wales should establish an Implementation Board to drive the development of this Programme, involving senior representatives of relevant Ministers as well as Commissioners and Chief Constables and other partners.  The aim should be to implement the proposals by September 2020.  . 
4. There also needs to be consistent line management of the programme in each of the four Welsh forces, to provide clarity about vision and outcomes and to allow the sharing of experience and reports on implementation and practical arrangements. 
CURRICULUM  
5. The Implementation Board will make way for a Curriculum & Oversight Board to develop the programme/curriculum and propose changes and amendments as needed. This should be a simple action-orientated Board reporting to the All-Wales Policing Partnership Board.   
6. The Curriculum and Oversight Board will be required to take an analytical approach to supplement stakeholder input to ensure that an intelligence-led evidence-based approach is adopted in future lesson design and delivery. It should have a process to allow feedback on individual lesson content.  
7. The purpose and nature of the Programme should be communicated in clear simple language with a simple title – Wales Police Schools Programme – rather than initials. 
INTERACTION WITH CHILDREN AND SCHOOLS 
8. The Programme should adopt a more targeted approach to children who are more likely to be at risk of entering the criminal justice system. This would include those who are disengaged or excluded and those who have been subject to Adverse Childhood Experiences (ACEs). It would involve increased engagement with Pupil Referral Units. A joint review of the service currently provided to Pupil Referral Units should be undertaken to identify potential benefits to education, policing and other agencies of an enhanced and targeted service to these units along with considering other ways of working with children who are difficult to manage in the school environment, with consideration to the resource requirements of that potential contribution. 
9. The Programme should consolidate the change in focus from a predominantly lesson-based approach to a balanced and more pastoral all-school approach which has clear links to local neighbourhood teams and other appropriate partners. 
10. A more compact core framework should focus on identified areas of threat, risk and harm.  Currently, for example, we would expect a focus on serious violence, knife crime and county lines but this may change over time and there may be variations in the priorities in different areas.  
11. Consideration should be given to best practice from the engagement of Police Officers in schools providing restorative interventions or conducting reparation meeting in the school environment. 
12. The Implementation Board must work closely with our partners in education and collaborate with other partner agencies who deliver messages within the school environment to avoid duplication and ensure relevance to the new education curriculum that is currently being rolled out. 
13. The inception of a more formalised delivery of key messages to a younger audience must be aligned to evidence demonstrating emerging threat and risk (subject to external expert guidance on age relevancy via the Implementation/Curriculum Board).  This should involve local Community Support Officers as part of a wider team approach. 
14. There needs to be the development of a framework for important messages delivered by the Schools Police Officers to be reinforced by the wider police family. 
OPERATIONAL POLICING  
15. There should be consistently improved collaboration between Police Officers in the Programme and operational police officers at all levels across the four forces, supported by supervisors.  
16. Schools Police Officers should work more closely alongside Neighbourhood Policing Teams and other local partners to develop opportunities around early intervention, prevention and information sharing.  
17. Schools Police Officers need to be used more often and more systematically as an operational problem-solving resource for issues involving children and young people in addition to partner agencies such as Youth Offending Service, Local Authority and Early Action Together.  
18. Consideration should be given to continuity of support and engagement with young people during school holidays. 
RECRUITMENT, TRAINING AND SUPERVISION OF SCHOOL POLICE OFFICERS 
19. There should be a consistent training plan for Police Officers moving into the role which should be seen as part of their continued professional development and must include appropriate and timely operational content 
20. There should be development of a work based assessment/accreditation process for Schools Police Officers. 
21. It is important for Police Officers seconded into the Schools role to maintain operational credibility and knowledge, and to be encouraged to see the secondment as relevant to their ambition for progression and promotion within the Police Service.  With that in mind it is suggested that tenure in the role should normally be 2 years – with an extension of up to a further 12 months on one or at most two occasions and only for valid operational reasons.  These are decisions for each Force whose reasoning needs to be explicit and explained well to head teachers and other partners 
22. Induction, initial training and support for officers moving into the role needs to be highly developed, with a period of introduction and handover protected explicitly within the new arrangements.  
MONITORING OF THE PROGRAMME/SCHOOLBEAT WEBSITE/TECHNOLOGY 
23. There should be a change in the performance framework for the Programme from an output-focused system to one which has outcomes as its basis.  This should be agreed by the Implementation Board and monitored by a Chief Officer and Commissioner’s representative in each Force.  An annual report should be produced for the Board, outlining achievements and challenges in the year 
24. A task and finish group should be formed to review the SchoolBeat website and explore opportunities for a more sustainable technology-based approach.  
25. There should be a consistent approach to incident recording against agreed criteria on the SchoolBeat website. 
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  Appendix 6: Page  20   –   Policing Futures :  Communication with Young  People Exec Summary                    

Project T itle  

Communication with Young People   in a  D igital age  

 

Executive Summary  

   Our survey encompassed a wide geographical area within the South Wales Policing area. Five  comprehensive schools fully engaged with over 1500 responses from pupils.        South Wales Police’s main digital communication channels are  Facebook and Twitter. Our research shows  that these are amongst the least used platforms of the 11 - 16 age group. Only 27% of those surveyed used  Facebook and 14% used Twitter on a daily and hourly basis. Instagram (63%) and Snapchat (68%) were  more popular   amongst those surveyed.        Social Media use increased gradually with age, particularly after 13 years of age. This was highly  significantly for Facebook, which showed the most dramatic increase of usage by age.        When looking at communication from and to the   police via social media ,   over 60% of respondents  definitely or probably would not like communication  from   the police and  over  80% definitely or p robably  would not make contact  to   the police via social media.        There was a clear preference for  communication with the police to be traditional means with telephone  and face to face by far being the preferred means of communication .        To  an open  question,   asking for suggestions on how to improve communication   199 responses   indicated a  preference for m ore police inputs at schools .        We recommend that further research is conducted to gain a wider evidence base to include all schools  within the South Wales Police area and beyond.          We recommend that police maintain a presence in schools and our  findings used in discussions with  partners, especially Welsh Government, in view of proposed reduction in budgets for the All Wales  Schools Liaison Core Programme from 2020 .        We recommend that South Wales Police Communications department develop a strategy   for better  engagement with young people. This should include consideration of a child friendly website and effective  use of  preferred platforms including Snapchat and Instagram .        South Wales Police should not under estimate the use of traditional means of   communication as a  preferred option for young people.        Initial discussion s   have taken place with the lead of the Neighbourhood Policing review that is ongoing in  South Wales Police. Further discussions of conclusions and recommendations for consideration  in that  review  are  to follow.  
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Team Contact:   

Name  Steve Grother  

E - Mail  Steven.grother@south - wales.pnn.police.uk  

Telephone  07773 391450  
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