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Abstract
Over the years, educational institutions have advanced from one learning theory to another through innovation. The various stages and concept of changes from human behaviours to cognitive patterns and from constructive values to connective ideas of learning have made a great impact on individual learning experiences. Virtual Learning Environment (VLE), powered by innovation, is trending over the other learning theories. Schools are competing with this innovative methods that gives solution to student's learning needs. Apparently, VLE technology facilitates virtual classroom experience with options for revision. Although there is uncertainty about VLE's impact on student's learning experience in different learning institutions.




















[bookmark: _Toc39316552]Introduction
This research focuses on the impact of VLE (Moodle) on students learning experience in one of the renowned learning institutions in the UK. This study is structured and divided into two parts. The first part of this research presents the rational, objectives, and brief review of related literatures. Then the second part presents research on a named academic institution presenting the methodology, analysis of the present situation on virtual learning environment through both primary and secondary data, findings, conclusion, and recommendations.
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Part I
[bookmark: _Toc39316554]Rationale
Different theories of learning have come and faded away. Some are in decline while others have been erased from learning methodology. McDonald and McAteer (2003)argue that learning is a complex process that involves mental processes which are influenced by emotional and enviromental factors that can either prevent student learning.  Hence theories of learning have evolved over the years, introducing changes to  previously mentioned complex processes and present simple instructional strategies that facilitates learning. The evolution of learning theories began from the behaviourism, cognitivism, constructivism through connectivism (McDonald and McAteer, 2003). At first, behaviourism theory's "reward or punishment" (Piaget, 1932: 28) approach appeared excellent for the development of student learning ability. This learning theory was successful and had produced so many researchers and visionary leaders. However, theorists considered behaviourism to be limited to learning basic facts and skills (Stanford, 1990). So, behavourism theoretical approach evolved to a new learning concept called cognitivism. Cognitivism was also considered effective in learning difficult concepts because, according to Stanford (1990), cognitivism targets methods of understanding, retaining, and recalling information. Thereafter, a new problem of students inability to develop constructive thinking through learning surfaced. Then, a new theory of constructivism emerged to facilitate learning ability to interact with problem and concept. According to Sorensen and Takle (2001), constructivism engage and motivate students, as well as the facilitation of students active participation in the learning process. In summary, the strength of constructivism is built around interactive teaching which did not satisfy other learning needs, as has been evident in the emergence of connectivism theory.  
Now, the new theory of connectivism which, according to Siemens (2006), facilitates learning through the ability to form and travel through networks of connections. Some theorist consider the VLE's network of connections around the world as useful for developing different perspectives on a particular subject of learning, instrumental to critical thinking, and indepth examination ideas (Siemens, 2006). Other theorist consider the huge information in VLE-Moodle as exhausting and saturated with contents (McDonald and McAteer, 2003). 
None of the learning theorectical approaches appear to have addressed all the learning difficulties. Hence, the examination of the impact of VLE-Moodle on students learning experience. 
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Literature review
Williams and Vogt (2011: 222) state that literature review is "an objective, concise", summary of relevant literatures to the topic of a research. Here are some relevant literatures to this research on VLE-Moodle with focuses on unresolved debates, questions, and inconsistencies in this research field. 
Goodyear (2000) wrote about the "Methodlogy and educative doubts" in the application of VLE learning process. The focus of this criticism is on the lack of a suitable instructional design that accomodates the contents, which has reduced the contents to basics, overviews, and abstract. 
Conversely, Al-Ajlan and Zedan (2008), highlight the provision of learning "access anytime and anywhere, better integration" to learning as the benefits of VLE-Moodle. In their opinion, information are made available to students who have the posibility to revisit the lecture online and have proper learning revision.
But Kakasevski, et al., (2008) have serious reservations about the "usability" of VLE-Moodle. They expressed concern on both teachers and students inability to use all the learning system tools and modules, as well as the inability to always determine an effective method of learning approach for students.
[bookmark: _Toc39316556]Objectives
The objectives of this research is to determine the impact of VLE-Moodle on students learning experience. The University of Wales Trinity Saint David London Campus is the isolated case study and research area. 



[bookmark: _Toc39316557]Part II
[bookmark: _Toc39316558]Research Method
This research presents a mixed methodology of both quantitative and qualitative methods. Onwuegbuzie, et al, (2004) argue that in order to successfully process a formulated hypothesis, there ought to be data collection and analysis using quantitative and qualitative approach.  This will enable the presentation of statistical and interpretive results for the research findings, conclusions, and recommendations. According to Onwuegbuzie, et al, (2004), quantitative approach data collection produce primary sourced statistics such as questionaire, survey, and personal interviews. In the same vein, qualitative data, though non-numerical or statistical, are primary sourced information, generated through interviews and/or recordings. Qualitative data, when transcribed and presented, are used subjectively to present interpretive analysis of the research topic. Hence, a combination of quantitative and qualitative research methods produce a balanced research findings.  
[bookmark: _Toc39316559]Source of Data
This is a primary sourced research. As such, data were gathered using survey questionaire developed with questions that are relevant to the research topic. There were ten questions for Eleven independent participants. A copy of the questionnaire is attached in Appendix B (2). Also attached in Appendix B is a copy of the questionnaire that was designed purposely for collecting data relating to this research. Additional secondary sourced materials such as journals, books, newspaper, and official statistics were compiled from library sources. EBSCO, Google Scholar, Moodle, and other Online publications were used for collecting information. 
[bookmark: _Toc39316560]Primary data analysis
A survey questionnaire was used for quantitative data analysis (see Chart 1 of Appendix B). Eleven participants responded to ten questions on the use of Moodle. Among the participants were nine females and two males. The participants were above 18 years old. Specifically, a number of the participants were between 18 and 25 years, four participants were between 26 and 35 years age group. Two participants were between 36 and 45 years old. And one participant was in the 46 to 55 years of age. 
Seven out of the eleven participants responded that they access Moodle through their mobile phone. Three participants access Moodle using their laptop computer. While only one participant decline to specify which device she uses for access to Moodle (See Chart 1 of Appendix B). A careful analysis of the responses to question three (see chart 1, Appendix B) indicate lack of committment to the use of Moodle. The use of mobile phone to access Moodle shows that students pay little attention to the educational benefits of Moodle while there are limits to the display of Moodle features on mobile phone devices.  
On the fourth question in Chart 1 of Appendix B, majority of the participants access Moodle only twice a week. Three participants actually access module three times a week. And one person admitted accessing only once a week. It is actually a low participation in VLE, indicative that connectivism is actually untrendy for learning. 
Question number five present a negative statistics on VLE-Moodle learning method. More than half of the participants stay on moodle less than an hour (see Chart 1 of Appendix B). Standard lecture time is usually two hours. In that case, none of the participants with less than an hour stay on Moodle simple visit for leasure purpose and definately not for academic reasons. 
Conversely, all participants responded affirmatively to the usefulness of VLE-Moodle (See Chart 1 of Appendix B). It is however not clear to what extent Moodle is useful to them. On a second thought, study materials and educational files are uploaded to Moodle so that the students can access them at their convenient time. Similarly, participants rated the usefulness of Moodle high above average. 
Question number eight present varied interpretation of the usefulness of Moodle to students. Majority of the participants responded that Moodle is useful for "study prior to lectures" (see Chart 1 of Appendix B). A high number of participants also use Moodle for revision, while a handful of them find it useful to "submit assignments". 
Consequently, nine out of the eleven participants responded that Moodle works well for everyone. Only two participants are unsure whether it works so well for others. 
On the tenth question, two out of the eleven participants affirmed that the process of using Moodle was difficult. One participant would not respond. But eight of the eleven participants find Moodle very easy to use (see Chart 1 of Appendix B).
[bookmark: _Toc39316561]Questionaire-Survey Findings 
Based on this survey data, there is an indication of little need for VLE-Moodle. Students are not primarily attached to Moodle as a virtual classroom but as a resourceful link for study materials. 
[bookmark: _Toc39316562]Secondary data analysis
Experts suggest that using Moodle requieres profiency level of information technology literacy (McDonald and McAteer, 2003). According to Williams and Vogt (2011), Moodle has complex features and saturated information for IT- beginners. This explains the reason for which many participants spend less than an hour weekly on Moodle. Petrova (2005) report affirms the effective use of Moodle by computer literates. In other words, users of Moodle on mobile phone are incapable of enjoying the educational benefits of Moodle. 
[bookmark: _Toc39316563]








Conclusion
There is a mixed opinion with the conclusion in this research. The impact of VLE-Moodle learning experience on students varies among individual students. On one hand, this research unveiled the utility of VLE-Moodle but not for methodology and educational purposes. It appears that the purpose for which students access Moodle, at all, is simply to register a log in access count thus they simply want to be seen logged in. 
Most of the participants access Moodle with their mobile phone and for such a limited amount of time. This implies that they are not either downloading a file or reading one. Primarily, the usability of Moodle for most of the participants is not for virtual classroom experience because normal classroom study time is not less than an hour. 
Conversely, some students mentioned revision as the purpose for which they access Moodle. Note that most experts highlighted this particular motive as one of the excellent features of VLE-Moodle. But when their log in period is compared with the activities, their is only one conclusion. The students are not exploit the vast technological features of Moodle for learning purposes. 
[bookmark: _Toc39316564]Recommendation
Here are some useful recommendations:
· Promote virtual learning environment alongside school attendance. For instance, if VLE access is exclusively from the school library computer, students will pay greater attention to all the feature in Moodle.
· Introduce more formative assessments using Moodle. This will make students develop the culture of more access to Moodle. 
· Reduce the contents in Moodle by leaving only the essentials. For instance, revision materials can be saved in a different online file.
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8. What services do you access on Moodle ?

D Study prior to lectures
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