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You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  
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Assessment Feedback Sheet

Student No./Name: 1100736 / Rhiannon James

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The organisation of the reflections and that my journal shows a clear journey of SKIP sessions.

	Which aspects do you consider could have been improved in this piece of work?
	I could have linked my reflections to more reading/ theory but it was hard to not go over the 2000 word limit.

	What have you found most satisfying whilst undertaking this submission?
	The amount I’ve learned from this course and the eagerness to start SKIP sessions with my new class in September.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 





My Reflective Journal
Introduction
This is a reflective journal that shows my journey of delivering physical development sessions within my school setting. I am currently a Year 3 teacher in Gowerton Primary School. Gowerton Primary is a large, two-form entry primary school located in the village of Gowerton, Wales. Gowerton Primary has a range of facilities for physical activities, including a large playground, a multi-purpose hall, and access to the Elba Sports Complex facilities. My Year 3 class consists of 31 children (15 boys and 16 girls). Within my class, there is a wide range of individual circumstances and backgrounds. Some pupils are provided with a good variety of opportunities for physical activities outside of school. Whereas, some children have limited opportunities and experience a more sedentary lifestyle, playing lots of computer games at home. It is possible that Covid-19 has also had a negative impact on their physical and overall development, due to the fact that they would have only been 4 years old when ‘lockdown’ began, which may have limited their experiences. Ayres states, “most of the activity in the first 7 years of life is part of one process: the process of organising the sensations on the nervous system.” (Ayres, 2005, p13). As anticipated, my initial baseline assessments showed a broad range of physical abilities. Some children in my class, as expected for their age, had very good FMS (Fundamental Motor Skills). However, others had low levels of FMS, which was quite concerning for a Year 3 class. It was clear that delivering fun, engaging SKIP sessions that would target movement, throwing and caching skills, would benefit all pupils in my class, but particularly the ones identified as having low levels of FMS. The Mountain of Motor Development suggests that without developing competency in a wide range of basic movements, children may not develop the ability, confidence or motivation to make more skilful movements later in life, which many sports require (Clark and Metcalfe, 2002). Now understanding the importance of developing basic physical skills in early childhood, I was really eager to start the sessions and witness the positive progress my class would make.

Cycle 1
After day one of the course, I begun to deliver warm-up sessions and catching activities to my class. 
Whole class warm-ups worked well as most children in my class readily follow instructions. Therefore, the sessions flowed well and could take place with or without an additional member of staff. Warm-ups seemed to work better in the hall compared to outside, as there were less distractions. Warm-ups were a great way to assess the children’s initial level of movement skills. In an early ‘splat the planet’ game, I was surprised by how many children had poor spatial awareness, and a lack of body awareness. Having introduced the children to different ways of travelling prior to SKIP sessions, I was amazed to see all children simply running around in circles. I knew that it was my responsibility to use Day 1 examples and to read movement concept theories to encourage a variety of movements in my warm-up sessions. The Theoretical Framework of Movement (Davies, 2003) helped me understand the integrations of movement and how to structure my warm-ups to include a variety of movement situations. After I incorporated these concepts into my planning, I began to see children naturally progress to using different pathways, speeds, ways of travelling and direction, over time. Furthermore, my observations stressed the importance of modelling. When I picked out good examples of movements during my warm-ups and asked children to model these to the rest of the class, it had such a positive influence because they all wanted to be the one to be praised for trying something different. I began seeing children move on different levels, pathways and dynamics. Demonstrating movements myself also had a positive impact on the children’s quality of movement. Goodway, Crowe and Ward (2003) highlight the importance of quality demonstration in motor skill development and performance. It was also clear from my warm-ups that a lot of children found balancing very challenging. Therefore, I introduced balances into my warm-ups, which seemed to really help. In my post assessment, all children could balance on one leg for longer than their initial baseline assessment. My class found the all the warm-ups fun and engaging, which was great to see. They especially enjoyed when I brought a story telling aspect into my warm-ups. A good example of this was our ‘Rainforest adventure’, where they had to move like an explorer in different rainforest situations.

The catching sessions were slightly more challenging to deliver to the whole class. The first few sessions did not work well because I found it difficult to assess which stage of catching each child was on and give constructive feedback to the whole class at once. I changed the sessions to the garden lay out and incorporated a small group catching session into a carousel. This set-up meant I could focus on one group of children catching, whilst the other groups were doing something different. This set-up was particularly successful when I had an additional adult to watch the other groups. After a few catching sessions, I also decided to group children with others on a similar stage of catching. This was beneficial because I was able to progress the more able, and it was easier to support the children who were not proficient catchers by giving lots of cues. Moreover, it was easier to manage resources this way because there wasn’t as many different shape and size balls flying everywhere. I challenged hand catchers with smaller balls, and tasks where they had to catch outside the ‘x zone’ or on the move. There were not many children in my class that weren’t hand catchers, even during the initial baseline assessment, but the appropriate equipment, environment and tasks definitely helped support their physical development and they become more proficient catchers over time. Incorporating movement concepts into my catching sessions also successfully challenged the children. My research into Newell’s Model of Constraints (Haywood & Getchell, 2019) made a big difference to my practice because it enabled me to have the confidence to intervene where needed during lessons. Other example of constraints I changed during catching lessons were the catching resources (e.g., a bigger, lighter or smaller ball), speed of pass, ball position or changing the distance between the catcher and thrower in ‘me to you’ games to make it easier or more challenging.

Cycle 2
After day two of the course, I started introducing throwing activities and obstacle courses to my class.

The obstacle courses were a great success from the start. I gathered a variety of equipment from the PE cupboard and sensory classroom, and challenged the children to move around the course using a variety of different movements. These worked really well as a garden set-up, with a group of about 10 children working on the course at one time. It proved helpful to put ‘starting markers’ at different points along the course so that children didn’t have to wait in a queue. During these sessions, I realised how much the warm-ups had helped to progress the pupils’ movement skills because I started seeing children moving on different levels, pathways, using different ways of travelling and balancing. Again, drawing on Newell’s Model of Constraints (Haywood & Getchell, 2019), I knew I needed to change something in order for children to progress further. Therefore, after a few sessions, I started introducing rules to challenge them e.g., you cannot move forward through parts of the course. Additionally, I added things like body balances, balancing balls on bats and dribbling into my obstacle course. The children found the obstacle courses fun and engaging. I have placed a school order to buy tunnels and hurdles, so I can further develop these sessions next year.

Throwing sessions were also more challenging to teach and assess. Compared to the catching, I found the throwing a lot harder to assess and model as the stages were more complex. I found that I had to practise my own ‘proficient throw’ before I was confident in showing it to the children. Moreover, we had far less equipment in the school to develop throwing skills. Initially, the only suitable equipment we had were beanbags. In outdoor spaces, the beanbags worked well, but during inside hall sessions, playing group games such as ‘clear the bedroom floor’, they were too dangerous and travelled too far. Therefore, I ordered foam and string balls, which worked so much better. We also didn’t have any wall or floor throwing targets around the school or yard. Therefore, it took time to attach hula hoops onto outdoor walls and find suitable floor targets. During throwing sessions, there were multiple factors to consider and manipulate to make it harder or easier. In terms of planning and teaching, I had to think about the stages each child was on, and how to support and challenge them further. Again, after a few sessions, I found it easier to work with children in smaller and similar ability groups. I introduced constraints, such as ‘bands’ to remind children to use their opposite arm and leg, a marker to remind the children to step forward and follow through, and a partner holding the ball to remind them to wind up. Initially, lots of children found it really difficult to pull their hand over their head and were stuck on the sling shot stage for a few sessions, but placing high throwing targets on the walls helped to overcome this issue. Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019) say when the task and environmental constraints are developmentally suited to the child, motor development will be promoted and the child can be successful. All the children in my class were working at their own pace and felt successful. 

Conclusion

This course has enabled me to gain an in-depth understanding of high-quality movement and the importance of this in early childhood, not only for life-long physical activity but also for health, well-being, concentration and academic success. It has also taught me that ‘play’ alone is not enough for physical skills to develop and that physical skills need to be taught in order for children to reach their potential. Children also need to be shown good examples of what a proficient mover, thrower or catcher looks like, so they can increase their skill level and improve their technique. Goodway & Branta (2003) state, “There is a misconception that children will just naturally learn FMS through free play, however there is a lot of evidence proposing that many children don’t actually obtain proficiency in all their FMS solely through this and need to be taught through the correctly tailored games suited to their abilities”. In School, I will be providing feedback to all staff on the importance of teaching these skills, to ensure that all children have an equal opportunity to develop their physical skills.

Additionally, the sessions have had such a positive impact on the children. I have noticeably seen a shift in their attitude, confidence, resilience and engagement in physical activity. Their quality of movement has also improved significantly. Hopefully, these sessions have given them the confidence to go into Year 4 as good movers, and they will continue to have high engagement levels in physical activity throughout school. Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019) state that by middle childhood, children become more aware of their own ability and start to compare their performance to their peers. Furthermore, they claim that those who feel less-able at motor skills compared to their peers, are more likely to disengage and opt-out of physical activity. Therefore, Year 3 is a crucial year to make sure children have a positive, rich experience of physical activity, and it is my responsibility to promote the benefits of a physically active lifestyle.

[bookmark: _GoBack]Word Count – 1987 words

Reference list
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.
Clark, J. E., & Metcalfe, J. S. (2002). The mountain of motor development: A metaphor. Motor development: Research and reviews, 2(163-190), 183-202.
Davies, M. (2003). Movement and dance in early childhood. Sage.
Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019). Understanding motor development: Infants, children, adolescents, adults. Jones & Bartlett Learning.. 
Goodway, J.D. & Branta, C.F. (2003). ‘Influence of a motor skill intervention on fundamental motor skill development of disadvantaged preschool children’, Research Quarterly for Exercise and Sport, 74(1), 36-46.  
Goodway, J.D., Crowe, H. & Ward, P. (2003). ‘Effects of Motor Skill Instruction of Fundamental Motor Skill Development’, Adapted Physical Activity Quarterly, 20(3), pp. 298-314. 
Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.
Seefeldt, V. (1980). Developmental motor patterns: Implications for elementary school physical education. Psychology of motor behavior and sport, 36(6), 314-323.

6

image1.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




