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The assignment will reflect and analytically evaluate the former microteach. It will deliver a discussion and an academic critique on the Pedagogy, Andragogy and cross-cutting themes within the learning experience. Furthermore, it will identify through reflection additional pathways and aspects in developing critical skills and methods required to enhance my teaching. Where possible Gibbs’ reflective model will be utilised coupled with the circle of reflection, the application of this model has influenced the planning and preparation, although further study is required as to how to implement the model in a practical scenario.
Reflection is important according to Spilková (2010), Van Seggelen et al (2017) and Pool (2018) as initial and continuing self-reflection is crucial for certifying consistency and reliability.  Moreover Ryan (2013) declares that unless higher education lecturers focus on every level of reflection there may be visible breaks in the reflection that a student produces. In addition, Ryan and Ryan (2012) converse reflection as not being instinctive, as it entails detailed pedagogic involvement to excel. Therefore, when I am planning, I must reflect on previous lectures whilst adhering to the standards.
Prior to my lecture I created a plan. This was the lesson plan enabling guidance and confirmation of the pre-deliverable process however the subject was the key decision and I chose to modify a previous presentation that I delivered as part of my under-graduate studies. Using this presentation as a base line for the information I wold deliver in this microteach I then adapted and reformatted it in such a way to embrace my newly acquired teaching methods. Blooms Taxonomy was utilised whilst creating my lesson plan as Adams (2015) converses the taxonomy as allowing specialists who edify to develop educational aims, thus defining the skills and abilities they aspire their learners to conquer and demonstrate. As the lesson plan was created, I ensured that I adhered to the Higher education standards and where possible tried to meet the educational aspirations of my current module under study. During this planning phase I paid special attention to employing standards such as Design and plan a learning activity and programmes of study; The subject material; Respect individual learners and diverse learning communities. (A1, V1 and K1). 
When planning I wanted to do something out of my comfort zone and chose a more complex topic that would allow me to present more technical and subject specific information and data. As I am currently co-lecturing in the Public health module I decided to present a microteach on Legionnaires disease. (A1) Furthermore, once the initial decision of the subject was chosen, I modelled and endeavoured to anticipate possible hypothetical questions that would be significant to the delivery of the session and may be fed back to me by the students. This process allowed me to foresee and ultimately plan for things such as how would I assess? Did the students have current knowledge of the subject? Expected learning objectives and outcomes? How would I ensure Pedagogy and Andragogy was developed? Furthermore, would emergent technologies be utilised? Again, the above met with the prescribed standards in particular teaching and supporting learning(A2), Developing the appropriate method for teaching and assessing taking account of student academic levels (K2), and ultimately making sure all levels of learners were equally supported (V2).  Despite the fact I initially made fleeting reference to the professional standards in the first microteach I realised that a vital fragment of the whole teaching process was the use of these prescribed professional standards during the vital planning stage (V4). Therefore, I have ensured that I have integrated those standards throughout my planning and have referred to them during this reflection where I feel they are relevant.
My planning and design phase can be summarised as thus; Within the lesson planning I can design a lecture suitable for students then reflect on the improvements that could be made going forward. Also creating an environment that is appropriate for the students to feel comfortable and work positively in the setting thus encouraging effective and productive group work. I endeavoured to improve my use of cross-cutting themes and focused on health and Well-being in my planning as this was an area, I had not effectively managed in my previous microteach, and in doing so made note of my tutors feedback and utilised it as appropriate. Furthermore as I am a fluent welsh speaker I could fabricate sections of the lesson to bring in the welsh language and create further groups discussions within the session allowing any welsh speakers to contribute in their chosen language, I could also create handouts for welsh speakers if needed to and this would create better feedback. I decided in the end not to go down the bilingual route as yet, but it is something I will consider based on my student demographic in future sessions.
Crucial to the success of the planning delivery and the reflective processes involved in this microteach was experimentation with a range of contemporary pedagogies. At the core of this was the use of andragogy, this can be defined as the process by which adult learners use a range of beliefs, feelings, decisions and interpretations to process learning (Mezirow, 1991). This method allows a broad approach to specifically teaching adults and encourages where appropriate students to be placed at the centre of that process thus encouraging innovative methods of self-development. The use of andragogy plays to the specific style of adult learning and the nuances needed in delivering effective content to the post 16 student. Unlike pedagogy a broader understanding of the demographic experience and knowledge of the target student is needed (Smith, 2002). The subtleties and practical application of pedagogical theory I applied where possible during my planning phase, however whilst I understand the basic concept, I feel in hindsight I need to study its more practical applications to fully implement it effectively. I did make a conscious effort to mentally role play my interactions with my potential students to apply pedological techniques. (K5)
Pedagogy was utilised in the beginning of my lecture as I gave the students information on my chosen subject and broadly outlined the process I was undertaking. As the lesson progressed and activities were given andragogy became apparent as the students discussed and explored in-depth, they began to ask questions and explore independent learning and self-directive learning. This process of lecturer-student interaction felt comfortable and drove the pace, complexity and hopefully success of the lecture in a pleasing way. However, andragogy is also dependant on the maturity and motivation of the individual according to Henschke (2009), I felt lucky that the students seemed to have both of the above and felt comfortable during my delivery. 
From the very start of the lecture I felt confident that I had engaged with the students and easily enabled adult to adult learning situation, and found they were fully engaged with the subject of Public Health communicable diseases. As the lecture continued the students listened and became more engaged moreover as it developed, this enhanced involvement further strengthened the rapport between myself and the students.  
My teaching and engagement strategy were to use group work to further explore the themes I was presenting. I verbally assessed the students by using formative and summative assessments via questions and answers and researching specific questions and feedback. Students undertook group activities well however due to a lack of numbers it did not enable paired work so a group of three and two were created. Group of three worked well with ease, second group that were just a pair struggled with the tasks set, this however could be due to several factors (age, technological skill etc). This diversity inability is something I hadn’t planned for and I must in future teaches be more aware of the diverse skill set of my potential students.  
Once break out groups were instructed to undertake their independent study, I made a point of circulating between them trying to encourage and guide their work. During this phase the group of three became a little noisy and animated therefore I asked them if they would like to share their thoughts to the rest of the class, this was met with good humour but allowed me to maintain the control overall. I monitored and provided input where needed whilst they were working and when required I refined and reiterated the focus of the task for a student that was going behind what I required them to achieve.
Throughout the lecture I was aware of my voice projection and ensured it was loud and clear. Furthermore, I ensured I did not use jargon as I had in my previous microteach and made sure I was able to explain the meanings of any specialist technical language or acronyms. There was a couple of instances where I could not provide specific technical explanations, but I provided context and was able to utilise the correct language a little further on in the lecture. I was conscious that at no time should I provide inaccurate information to cover for a lack of knowledge.
During the lecture I had an activity planned where students would announce their answers and I would create a list of the whiteboard. Due to my poor planning I made the assumption that appropriate whiteboard materials would be available, this proved not to be the case and I had to find an alternative method of presenting the student answers. This was completed by the use of pen paper and unsatisfactory display on the board. This whilst effective was wholly unacceptable and showed lack of planning and made me feel unprofessional at this point of my lecture. This lack of preparation and making assumptions is a repeat of the problems I had with technical aspects of my first lecture and is something I clearly need to be more fully aware of.  
Following on from my last microteach I again employed technology in the format of PowerPoint, graphics, maps and data. The activities I set the students to undertake also required the utilisation of technology, therefore I ensured appropriate equipment was available. This use of appropriate learning technologies is a key requirement of the K4 standard.
The subject I covered had a substantial amount of information however I did not feel the use of handouts were necessary as the students did their own research within the session and this student led learning is a key component of andragogical theory. If it had been a longer session where more detailed technical information was delivered the utilisation of handouts would be appropriate in order to revise the session and to provide reference material to reinforce complex technical/ theoretical concepts.
The two activities I planned and delivered to the students worked effectively possibly due to the small group size. The activities were undertaken almost simultaneously with little time between the two. The class size made this strategy perfectly efficient and I felt both were broadly successful and differentiated enough to provide the desired learning outcome. If however there had been a larger group size the closeness of the two student led activities may have not been as effective and as easily manageable by myself. This issue in regard to class size and thus potentially more varied needs of the students must be a consideration I take into account in future planning of microteach sessions.  (A1)
Once I had finished my microteach I felt that I had done well I felt that I had brought pedagogy and andragogy into the session enabling the students to develop their independent study working as a group and feeding back with answers. According to Schmidt et al (2015) conventional lectures are only adequate to a partial amount of the curriculum objectives therefore lecturing entails the willingness to take chances, whilst being able to receive critical criticism from peers and students enabling adjustment in the lecturing practice. Therefore, active listening is crucial ensuring that I continuously develop my practice, with supporting in reflection and use of significant tools to progress. 
Once the lecture had finished, the constructive feedback was vital as I was able to receive critical information on the session which will enable me to vary my future planning. Overall, I feel I have moved forward in both skills and confidence during the planning phase of this microteach session. This further improved my confidence and nerves before and during the lecture, and at no point did I feel the session suffered because of my inexperience. The choice of subject was far more involved and technical than my previous one, but I applied myself to understanding the content completely and the mental process of role-playing possible questions etc was successful. 
The understanding of the different theories surrounding how different student groups learn in particular the theory of adult groups in the form of andragogy proved insightful in my planning considerations. Applying the theory and the techniques used to fully engage with students individual learning experiences however is an area I need to concentrate and develop further. Whilst I understand the theoretical approach of this student led learning technique, I am not yet confident in how to apply this fully in a practical situation. That said I realised that some of my techniques and styles subconsciously mirror some of the components of andragogy theory, for example allowing students to naturally search and provide differing but correct answers to my set research tasks.   
It struck me that whilst I am aware of students having differing abilities and differing levels of knowledge that a rigorous plan using andragogy theory does not necessarily support all students. Grace (2001) noted that andragogy is not a panacea for teaching all students in adult education. This is an area that I have flagged for further research and I feel I need to be better equipped with a more practical understanding of the theory at work in a classroom situation.
On reflection this microteach was better planned and delivered more confidently this I feel is due to embracing the effective feedback from my first session coupled with a clearer understanding of the theories of adult teaching. Whilst in no way perfect I feel my confidence and skill level increasing. Below I have made recommendations going forward some of these are a continuation of those made on my first microteach analysis and I include them due to their importance and as an aid memoir for future sessions.  























Recommendations

· Aims and objectives clearly mapped out and most importantly clearly communicated at the beginning of the lesson
· Being aware of the language ensuring specific words are utilised or refer to them later in session
· Always being prepared for the differing skill and knowledge levels of students (K3)
· Ensuring all students can utilise emergent technologies as this would enhance learning whilst encouraging flexibility in the session
· A range of delivery techniques to be practiced and improved for example Voice projection, Time management and Controlling my emotions
· Structuring feedback time that measures students’ comprehension of the work content (K6)
· Ensuring props are prepared before the session and are ready to be utilised if needed- organisation 
· Striving for more pedagogy in the class
· Understanding the practical deployment of andragogy clearly
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