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Introduction
Transitions during the Early Years Foundation Phase are very common and almost unavoidable. 
“Each move is a rite of passage and potentially a celebration of children’s progress and achievement.” Dowling (2010:55)

There are many transitional periods in a child’s life and these periods are often filled with uncertainty and require time and patience to positively achieve. 
However, they are also filled with excitement and possibilities and we must ensure that each transition is handled individually so that every child can benefit.
Transitions are important to young children as the more positive an experience they receive will improve their general well-being and ability to learn. If they receive a bad initial experience when transition that will affect their ability to enjoy the new experience and may affect any future transitions that they will need to make.
Dowling (2010)

If a child has positive influences and experiences going into something new they are going to more susceptible to accepting that environment and flourishing within it. 



Aims
The aims of this handbook are to give guidance for practitioners working with new reception students that have just come up from nursery. This handbook will provide appropriate advice on how to deal with the problems that may arise in 4-5 year olds who are going through a big change and entering the school system full time and adjusting to the expectations that a reception class will have on them. Using this handbook will be able to guide the practitioner and child into a smooth transition, which will positively impact on the child, which will in turn positively impact the practitioner. Being able to identify what is a good transition process will allow good practises to be used. Having well transitioned children within a setting allows them to be comfortable and happy to engage and explore which will result in a rich and full education.



What is a good transition?
‘Effective transition procedures require careful planning and should be rooted in a clear understanding of young children's social, emotional and intellectual needs.’ Jane Drake (2006)
Drake suggests that to achieve an effective transition, a practitioner will have to plan ahead and consider the holistic needs of each individual. To provide an effective transition for a child it is important that the individual child’s voice is always considered and asked for. Children need continuity in their day-to-day life and settings need to consider this when a child is transitioning into their care. It is important to communicate with everyone involved in the child’s life to make sure everyone is on the same page and everyone is clear what the expectations are. 
For nursery children transitioning into reception, it may be helpful for the future practitioners to visit the child in the nursery setting to familiarise both the child and practitioner with each other.
Communication with parents is also key as children may be more likely to open up at home about their concerns and by working alongside the parents, the practitioner is able to address the concerns that may not have necessarily been brought to their attention if a conversation with the parents hadn’t taken place. ‘Observation of teacher-child discourse shows that, in such circumstances, children’s contributions are usually brief.’ Wood (1998:151)
Moreover, if communication with parents or guardians has been consistent and informative, they will be able to support the transition by preparing the child with information that will help the child feel more comfortable with the process.
Furthermore, receiving feedback, photos or evidence of work from the previous setting will contribute to the new practitioner having a better understanding of the individual needs and capabilities of that child.

The role of the adult
‘The key person forms a special association with both the young child and his parents.’ Dowling (2010:32)
The role of the practitioner is key for a child who is entering a new setting. Allowing a holistic approach to the individual and acquiring as much useful information on the child prior to them arriving will help. As an adult, the child who is transitioning will look to them for guidance and often reassurance. The parent will also rely on the practitioner to support their child in the new learning experience. 
There are many different adults that will contribute to a child entering reception from nursery, for example;
· The previous practitioner – this person will have general and informative information on the child that will aid their ability to learn and inform the new practitioner of anything that may hinder the transition process. Identifying any problems early will allow a smoother transition process
· The parent – including the parent into the transition will be vital. Inviting parents into the classroom with the child for ‘taster’ sessions before they start in the setting will allow the parent to feel at ease and allow the child to associate the new setting with their parents which will alleviate any attachment problems
· External agencies – anyone else who is involved with the family that may contribute to a smooth transition process.
Allowing each adult to be part of the transition will allow for the more planning and preparation for the child. If the child has already experienced some time in the new setting and knows the general outline of day-to-day activities the child will feel more comfortable to start and transition into that setting. Each adult can contribute to that preparation, for example; 
The nursery teacher can involve the children in making ‘about me’ books and reiterate that these books will be going to a different teacher when the child starts in a new class. Moreover, the parent will be able to prepare the child over the summer holidays and explain the different changes that will occur in the new setting. They will also be able to prepare literally in terms of toilet training and communication skills.
At home the parent or guardian will be key in terms of developing a child’s language skills. By ensuring that children are able to effectively communicate themselves, the parent or guardian is making it easier for their child to express themselves. Clare (2016) suggests that it is vital that practitioners build on the foundations that the individual child already has. Furthermore, it is important to be clear with the parent or guardian about how they can support their child so it is consistent. 

‘During the initial days in the setting children should be observed closely by their key person who will understand that transition is a process rather than a one-off event.’ Dowling (2010:55).
Dowling suggests that one of the roles as an adult, especially a practitioner, is not placing any pressure on when a child should be settled. Furthermore, a child should know that the keyworker is there for them and that the ultimate goal is for that child to be happy within the setting. Moreover, he suggests that children may show signs of a positive transition but that may not be the case. It is up to the practitioner to continue observations until they feel completely comfortable in saying that that particular child has transitioned successfully. 

Clare (2016) suggests that attachment will also be key in the role of the adult. Clare states that the attachments a child develops from a young age impact on how they grow and learn. The role of a practitioner during transition is to consider that each child will have developed different attachments and some may find it harder than others depending on how many opportunities that child has had to attach to others other than their sole carer. The practitioner or key worker also needs to understand that this child will become attached to them and will need to remain consistent. She goes on to say that, for example, during observations a child’s well-being was monitored and when the mother was present and keeping eye-contact and interaction the child’s well-being was better. It is important that practitioners and parents work together to ensure that the child is able to leave those that they have developed attachments with successfully when starting a new setting.



The needs of the child
Throughout the transition process the child will have many needs. They need a stable environment in which they are transitions into. They also need reassurance from the adults that they look up to for support and guidance. All adults in the child’s life must maintain a similar goal for that child and all work together in order to support and provide for that child. 
The needs of the child often fall under the communication of the adults in the child’s life. Parents play a key role in expressing the needs of the child in the initial transitional days by communicating those needs to the child’s key worker so that the key worker can cater to those needs. 
If the needs of the child are met during their transition then they are most likely to feel comfortable in their environment, around their peers and with the adults that are part of the setting. 
An additional need of a child in terms of transitions is developing friendships with their peers. This will help them transition more successfully as they will form relationships to others around them.
“There are wider claims that positive relationships with those around you and sustaining friendships is an important factor in gaining the desirable state of being happy.” Dowling (2010:32).
Allowing children to socialise with their peers during transition periods allows them to become comfortable with their new surroundings whilst also having someone to confide in. Vygotsky, cited in Wood (1998), talks about children benefiting from a more knowledgeable other (MKO) and sometimes these peers will help a child transition without even realising it as the child will observe how their peers are behaving and follow suite. 

Incorporating play into a transition period can help inject fun into an otherwise uncomfortable situation and it allows for the children to play and socialise with their peers which help contribute to the comfort of their environment.
Consider how, as a practitioner, play is introduced through transitionary periods in settings. Using intervention resources provided by parents or other key workers, plan a playing exercise around that child’s interest. ‘…the playworker does not take control, but merely provides a safe and secure environment within which the child may play freely.’ Brown (2013:136)

Not only does play allow a social opportunity for the child but it will provide a learning experience whilst still being able to explore their surroundings. For a child that has come from nursery into reception, play would have played a significant role in the child’s day-to-day life, so maintaining that opportunity into reception allows for a smoother transition.

Furthermore, Archer and Siraj (2015) cite Vygotsky’s zone of proximal development. They discuss that Vygotsky believed in identifying where the child was developmentally and then setting tasks that will enhance the development process. Using this through the medium of play allows the child to rely on his peers and gain trust with the setting that they can achieve something. 
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Partnerships
‘Informal meetings between parents and teachers offer face-to-face links, which may be strengthened by home visits from the teacher or time spent in the classroom by the parent.’ Brooker (2008:21)
Brooker suggests that parents and practitioners meeting and talking about the needs of a child allows some sort of familiarity in the relationship. This takes away the home/school divide and allows the parents, child and practitioner to have a clear path for effective communication.

It is important the all key influencers in a child’s life are on the same page and are able to come together to support the child.
Bronfenbrenner talks about his ecological system in which all factors in a child’s life directly affect them.
‘Bronfenbrenner’s theory defines complex “layers” of environment, each having an effect on a child’s development.’ Floridahealth.gov (2001)
School and their family life will be in the macro system which are the things that directly affect them. If a parent communicates well to a practitioner about a range of things that can range from general information like their likes and dislikes to more complex and personal problems that may be affecting them at home. A practitioner is then able to take these into consideration when welcoming a child into their class and is able to take a holistic approach to that individual child by catering activities that may appeal to their likes and dislikes. Furthermore, the relationship is a two-way street and the practitioner needs to ensure that they communicate just as well to their parent, so if the practitioner has any concerns or suggestions for the parent to help the child transition better then they need to communicate those thoughts.

Communication also works with different agencies, for example, a child that has just come up to reception will have done a year or more in part-time nursery and the practitioner from the previous class will be able to give the new practitioner a well-rounded summary of how that child perceives certain situations and what methods work best when it comes to learning objectives and social situations.

This key information is vital to communicate with each other because it takes away some element of uncertainty away from the child. If the new practitioner is able to provide a comfortable experience for the child based on the partnerships of the parents, practitioners from the past and external agencies, the child will feel more ‘at home’ in the new environment.
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Interventions
‘The mandate to provide support and intervene on behalf of infants and young children – especially those who are vulnerable, disabled or at risk – appears, at first glance to be a straightforward goal.’ Shonkoff (2000:3)
Interventions are a useful tool to make sure a child is adapting positively to a new environment. However, deciding to intervene requires the knowledge of signs to look out for that a child may not be transitioning well. 

‘Difficulty with transitions can manifest in a number of
ways depending on the child and the setting. It can take
the form of resistance, avoidance, distraction, negotiation or a full-blown meltdown.’ 
                               Childmind.org, (no date)

If a child is showing clear signs that they are uncomfortable with their environment then a practitioner will need to intervene and rectify that problem. There are many things a practitioner can do to ease any anxiety or uncertainty about entering a new setting. As a practitioner working in a reception class, an ‘about me’ book is useful to receive from the nursery that gives the practitioner information about the child and can be used as a general guideline when welcoming them into the new class. This intervention links in with Bronfenbrenner’s ecological system by reiterating the relationship between different agencies.
A ‘buddy system’ is also a good intervention technique, as it links with Vygotsky’s theory of the more knowledgeable other (MKO). Allowing a child to spend time with someone who may be more comfortable with the setting and more socially included will build on that child’s comfort with the setting.
Similarly, to Vygotsky, Bandura would suggest that children learn through observation and imitation. So as a practitioner a useful way of putting this theory into practice would be inviting the nursery class that are due to come to reception in the new term up for taster days. This way they not only get used to the extra time they will be spending in school but they will also be able to interact with the class that are already there and be able to observe how they act and gain a possible insight of what is to be expected of them when they enter that setting.
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Proposed outcomes
The proposed outcomes of this handbook are to guide practitioners through the transition from nursery to reception smoothly. 
If the transition has been well planned out then the result should be a very well settled child who is thriving in the classroom. A child who feels comfortable to express their concerns to the practitioner and parents that feel at ease knowing that the practitioner knows their child’s individual traits and that their child feels comfortable at school.
An effective transition from nursery to reception will also put the child in a good position for any future transitions. To gain the experience of a positive transition means that they will associate the good in that transition with any future changes. This means that their whole school experience will be consistent and a happy experience. 

A child who is happy in their setting are going to be far more likely to want to learn and engage with the activities because they feel comfortable and at ease in their environment. In contrast, “As has already been stated, if children have low levels of well-being then this has an impact on their progress in all areas of cognitive development” Clare (2016:34)
Clare suggests that if children’s needs are not considered then they will suffer in the future cognitively. In terms of transitionary periods, if that child’s needs are not met and the setting becomes a negative place for them they will suffer in the long term and possibly throughout every transition in the future.
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