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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
[bookmark: _Hlk37945026]In this essay I will be looking at how schools develop aspects of their ‘School Development Plans’ or SDP for short. To do this I will be looking at the SDP for one of my placement schools situated in Neath-Port Talbot. The school itself caters for a large catchment area including some poor disenfranchised areas within Neath- Port Talbot, especially after some relatively modern events in the area which have only enhanced this issue further. As such the school has noted within its SDP the need to improve the wellbeing of not just the pupils but of the staff as well. I will be focusing on how the SDP for the school creates and tries to deliver on this this though one action point- ‘for pupils to be able to understand and manage their own emotions and are able to support others in managing their emotions’.  
School Development Plans have in reports and articles been described as a self-improvement cycle where the school itself goes through the following process to ‘assess, analyse, adjust, and repeat’ in a process called ‘continuous improvement.’ (Elgart, 2017). The Schools themselves tend to develop these development plans from the start of the school’s academic year and are tailored to fit the schools individual needs, (Levine & Leibert, 1987). Fullan, also supports this in his work, also commenting on the fact that schools must take their own context into account when writing a SDP that is meaningful and works for their individual needs, (Fullan, 1982). Leibert, although an old text that focus’ on primary schools in America as it’s sample base, raises some key points on how a School Development plan should be constructed and the problems that might be encountered along the way whether it be in a primary or a secondary setting. Leibert outlines in his work multiple areas that should be taken into account when devising an SDP such as lack of available resources, or the additional workload that could be added to teaching staff to meet the criteria set forth in their schools SDP.                                                                                                                                                                                 Another factor when creating a meaningful SDP is how the school identifies their areas for improvement. William Atkinson, (Atkinson, 2000) suggests that rapid school improvement can be made through using the results of school inspections from governing bodies such as Estyn to locate areas of improvement as seen from a unbiased third party. Taking this into account along with the knowledge of the schools’ location, student needs and the local community. Ehren and Visscher, (Ehren & Visscher, 2008) also supports this idea that, based on the theoretical framework set out by ‘the Dutch Educational Supervision Act 2002’, using it as an example of how government led third party inspections can be used as a way to identify areas of improvement.                                                                                      Another area that needs to be considered is the theory that must be considered when writing action is the theory needed to create the actions points involved to reach the desired result. In this case, we would be looking at the use and deployment of different techniques to promote wellbeing in schools. Tiiu Kuurme, (Kuurme & Carlsson, 2010) suggests in his article that one of the biggest factors towards a lack of stable sense of wellbeing in schools is that pupils feel weighed down by the amount of studying that they are required to do and the pressures that come with the expectations upon pupils to succeed in school . Lindsey Coombes (Coombes, et al., 2013) continues this further stating that a pupils state of wellbeing and mental health can affect their physical health and how well they perform academically. As such there has always been an a growing theme in schools to promote wellbeing with numerous initiatives now in place such as ‘Every Child Matters’ and the growth of ‘rights respecting schools’ with the aim of helping pupils to understand and manage their own mental and physical health and their rights as a child.                                                                                                                                                       Furthermore, Durlak and Wells (Durlak & Wells, 1997) identified three different types of intervention programmes with the highest impact on student wellbeing; these either modified the school environment, focused on meeting the needs of individual children and young people or tried to help ‘children and young people negotiate stressful transitions’. Wells in later works (Wells, et al., 2003), went on to state that longer programmes for wellbeing that were embedded into the school environment worked better than short ‘intervention’ based activities and classroom lectures on mental health.                                                                                                                                                                                        Yet other authors don’t rule out intervention style wellbeing entirely, (Renshaw, et al., 2015). Renshaw that teaching pupils about wellbeing in school and the act of helping a student understand and control their own emotions is ‘social-emotional learning’ and such is a social activity that allows identified learners to improve their wellbeing through the act of expressing themselves through social interactions; i.e. with ‘caregivers’ or with their peers. One aspect of social emotional training that is becoming more prevalent in schools is ‘Mindfulness’, which is seen as a ‘cognitive ability,’ (Renshaw, et al., 2015), which can be taught to both learners and practitioners to be aware of emotional stimuli in every day life and how they should react to situations and their ‘awareness’ of their reactions, too make a conscious decision to react with a ‘positive behaviour’ instead of a negative. Renshaw emphasises that mindfulness is a ‘pivotal skill’ for learners to have to support their own wellbeing, (Renshaw & O'Malley, 2014) and that in learning this skill learners were less likely to self-harm, or engage in other activities of this nature. The ‘Collaborative for Academic, Social and Emotional Learning (CASEL)’ in the US, has taken this a step further in their research identifying  ‘five interrelated sets of cognitive, affective, and behavioural competencies; self-awareness, self-management, social awareness, relationship skills, and responsible decision-making,’ (CASEL, 2003). They identify these as the core skills that must be targeted in social emotional training as they are crucial to both short term and long-term emotional wellbeing and how well pupils will be able ‘participate’ in education. 
The school itself noted and acknowledged a need to further improve the wellbeing in its pupils and staff. The target pupils were categorised as those who were regularly flagged by their behavioural monitoring system and sent to the wellbeing centre for the school- ‘The Ready to Learn’ area. To this end this area of the school’s latest school development plan was created to enable ‘pupils to be able to understand and manage their own emotions and are able to support others in managing their emotions’, becoming an important action point in their plans fourth objective- To improve the wellbeing of pupils and staff. The expectation was that through the application of developing the way that the staff deliver ‘social emotional training’ (Renshaw & O'Malley, 2014) within the school itself would lead to a desired outcome of pupils being able to better manage their own emotional responses within the classroom environment, (Petegem, et al., 2007).                                                                                                                                       The school has for years had an embedded and prominent wellbeing system in place called ‘Ready to Learn’, an area within the school that plays an active part in the promotion of wellbeing in the school through two process as stated by Durlak and Wells (Durlak & Wells, 1997), that modifies the school environment, while also being able to focus on individual pupils and their own needs.                                                                                                      Through data analysis, the school took into consideration the data of what pupils were sent to the ready to learn area the most and for what reasons. These usually ended up being for the similar reasons, such as negative behaviour due to outside stimulus. While there were multiple other factors these seemed to be the most prominent, so the staff noted this to be an area where they could improve upon, which lead them to note wellbeing as an area that should be developed.                                                                                                                                                                                                                    As such the action point we are considering revolves around this pre-existing programme within the school itself and improving its efficiency. This area of the action point was proposed and considered by the wellbeing officer for the school and other members of staff. As such the wellbeing officer was also chosen to be the overseers of the completion of this action point, due to their experience in this area of the school and the needs of the pupils and their familial situations.                                                                                                            The school also recognised the pupils themselves as a stake holder in their own wellbeing and tried to gain their own input into the development of the action point. To do this the pupils were asked what they thought worked the best in the programmes already in place and what they thought could be improved to help their own wellbeing. From this the wellbeing co-ordinator and the senior leadership team-after looking at the relevant theory- came to the decision to place more emphasis on the development and training of peer mentors in the school.                                                                                                                                  It is a fact that some pupils feel more at ease talking to others closer to their own age than to a figure in authority, so having someone closer to their own age to discuss issues that might be concerning them was a key area that was therefore targeted for development. But the aim is to also teach the pupils how to self-regulate their own wellbeing as well. To do this the school believes that by promoting ‘emotion coaching’ in the Ready to Learn’ area and in the wider school itself, in line with the theory of social-emotional learning as discussed by Renshaw, (Renshaw, et al., 2015).   To do this the school had to considered how to make the pupils more aware and active in maintaining their own wellbeing, linking to Renshaw’s work on getting pupils talking to their peers or caregivers about the factors affecting their own wellbeing. The school recognised that the active promotion and teaching of social emotional skills can lead to improved mental health and wellbeing and ‘academic performance’ (Barry, et al., 2017). To the school begun to consider the training of the staff itself, bringing in outside speakers to further training of staff in not just pupil wellbeing but themselves as well.                                                                                                                                                            As it is the school seems to be adopted a basis of self-evaluation in the development and the review of this action point. Actively reviewing their own progress made in this area based on prior experiences of both pupils and staff to create the objectives for this action point.                                                                                                                    
The school development plan however has yet to reach its first progress report, so gathering data for how well this action point is being reached is difficult to say at this moment in time.  Improvement in wellbeing is harder to measure than that of attainment, but there are some ways of noticing whether the strategies put in place are beginning to have a positive effect on pupil’s wellbeing. As it is, the strategies in place seem to draw themselves on previously implemented processes within the school itself, such as Ready to Learn and the 3-stage process that leads to referral into the Ready to Learn system for intervention. As such the pupils were already familiar with the initial process for short term intervention by school staff, so there was little to no awkwardness in getting the pupils comfortable with the processes that contribute the most to implementation of this action point.                                                      Having talked to a few of the pupils at the school, it is clear to see that they are able to engage well with the programmes set in place for wellbeing at the school. They find that the support such as from peer mentors and the staff engaged with Ready to Learn supportive to their wellbeing and has had an active effect on their wellbeing in school over time.                                                                                                                               The main way we have seen progress so far in the endeavour of implementing this action point is through attendance. Those with higher wellbeing are more likely to come to school as they feel ready and capable of dealing with the stresses of school life. As such the pupils that have been flagged through the ready to learn system’s attendance can be monitored and compared to the pre-SDP implementation figures.                                                                                                                                        Now, there seems to be a marked improvement in pupil attendance after the implementation of this action point. There is however a flaw in this approaches that are being used by the school, that of standardisation in how they are measuring wellbeing, as wellbeing is very much an individualised concept and ‘difficult to define’ (White, 2010).  White categorises Wellbeing into two different categories; Doing well and feeling well. How can that be accurately recorded as evidence for the effectiveness of the action point?  A way to measure the growth of the pupil’s skill development in being socially and emotionally competent that can be implemented within the school would provide better evidence to the effectiveness of the strategies being used within the action point would be of more benefit.                                                                                                                                                                                     
[bookmark: _GoBack]Over the duration of this assignment I have been able to learn a lot about the self-evaluative processes that go into creating and developing an action point for wellbeing in a school development plan. The process is very detailed and draws from a large pool of theory and speculation on the ways a school should evaluate and cultivate wellbeing within their own ethos, and how wellbeing and holistic teaching should be an integrated part of the school environment.                                                                                                                              A school development plan should not be a set of short-term goals that will be forgotten after the targets set have been reached. The need for continuous improvement, (Elgart, 2017) is the thought that should underpin the entirety of any school development plans, but should be made attainable for schools to reach so as to avoid adding more stress and work load to staff.                                                                                                                                                 In the future I will attempt to bring in some elements of the theory I have touched upon during this assignment into my own practice as a teacher. One of these elements is to try an create a more holistic classroom environment for the pupils I teach as the theory suggests that this links heavily with pupil wellbeing, engagement and attainment, (Barry, et al., 2017).
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