Effective Teaching, Learning and Assessment in Post Compulsory Education and Training (PCET)
Introduction
In higher education supporting learners in developing transferable skills, for example, employability skills are essential, due mostly to a considerable increase in demand from employers, and growing competition in the workforce (UWTSD, 2018). One way practitioners can help support learners is by incorporating contemporary pedagogies that accommodates learning styles and ultimately develops the essential skills adult learners require to be successful in higher education, employment, and life. As Ray (2004) suggests when teachers allow learners to become actively involved in their learning by using engaging teaching strategies in class, both teaching and learning can benefit greatly. For example through paired or group work ‘collaborative learning’ (Kagan 1994 cited in Ray, 2004, p.58), learners can share ideas, experiences and opinions while developing a multitude of skills essential for a prosperous future. Whereas, in observing and monitoring collaborative tasks of this kind teachers can adequately assess the learning taken place. Which in turn, allows the teacher to review the level of learners understanding, participation and effectiveness of the said strategy. Additionally, when learners are involved in the assessment process, they can identify where they are in their learning and what they need to do to move learning forward (Wiliam, 2011).
Ultimately, what follows is a critical review of a recent micro-teach lesson personally delivered to peers. The primary focus of the lesson from planning through to delivery was on how effective the contemporary pedagogies, embedded cross-cutting themes and assessment strategies employed were in enhancing the teaching and learning experience. The reflection while in accord with Gibbs, 1984 (cited in Gravells, 2012, p. 36) ‘reflective cycle’ also considers the experience of peer-to-peer assessment following the delivery of the lesson with both verbal and written feedback provided. Consequently, in reflecting on personal experience and feedback derived consideration will be given on how to improve personal future practice and professional development (UKPSF, 2011).
Rationale
The lesson focused mainly on the learner’s recent experience of placement lesson observations and was a continuation from the previous micro-teach where transitions were incorporated. It was felt that in continuing with the same theme, prior knowledge could be activated to first, assess understanding and secondly to support learners in moving forward (Petty, 2014) (A1, K1). Moreover, the topic of transitions was relevant to all learners due to their current process of transition from student to teacher and the universality of transitions experienced throughout life (Schlossberg, 2011) (V3). Recent experiences of lesson observations were explored through group discussion and a variety of activities, which, in turn, allowed learners to share their experiences, explore feelings and attitudes which ensured the lesson was more engaging (Knowles, Holton and Swanson, 2012) (K6).
Lesson Plan
For Race (1999) learning objectives can be referred to at various points within a lesson. With this in mind, the learning objectives were addressed at the beginning of the lesson and again toward the end. As Gershon (cited in Wallace and Kirkman, 2017, p.128) suggests, this ensured learning was meaningful as learners were clear of the purpose of the lesson beforehand and could consider their journey in achieving the objectives as each was reiterated with examples provided. Also, the learning objectives were designed to be ‘SMART’, and so assessment for learning was made possible (Gravells, 2012, p.66). The three learning objectives were devised using ‘higher order thinking’ Bloom (1956 cited in Atherton, 2018, p. 31) with the intention that by the end of the lesson learners would:
· Reflect on previous lesson topic, identifying personal key points to take forward.
· Discuss recent lesson observations drawing on personal experiences to develop reflective practice.
· Identify potential issues for future teaching practice and analyse possible solutions developing a critical mindset.
For Petty (2014) incorporating a plenary at the end of a session is essential as it allows learners an opportunity to reflect on the lesson. Consequently, the learning objectives were reiterated in the plenary with examples provided of when and how they were met, however, this was considered to be ineffective alone. As such, learners were given post-it notes, and were asked to write one thing they would take away from the lesson, and one thing that felt could be improved next time, this activity was called what stuck and what needs more glue (Bowkett, 2007).
The 45-minute lesson was designed purposefully to include a variety of contemporary pedagogies and cross-cutting themes that support teaching and learning (A1, K6). As planned, only six learners were present which meant strategies employed needed to be mindful of a smaller class and viable (V2). Consequently, independent, paired and a group task were incorporated. As Petty (2014) suggests, learners benefit greatly from experiencing a variety of teaching methods. Moreover, as learning styles differ from learner to learner, these were also considered and catered for (Pritchard, 2014) (A2, K2, K3).
Due to the small number of learners, I anticipated that discussions might become limited as appose to that experienced in a larger class. As such, contingency extended, questions were prepared for time management purposes. The cross-cutting themes embedded included oracy, listening and collaboration. However, the overriding theme throughout the lesson was reflection. As Ashwin et al (2015) state reflective practice is an essential skill that is relevant in the workplace and all aspects of life. As such, to support learner’s reflective practice further, Kolb’s experiential reflection and learning cycle was adapted and included in the lesson so learners could relate their experiences to the process (Knowles, Holton and Swanson, 2012, p. 36).
In line with suggestions made by Race (2014) formative assessment was embedded throughout the lesson with teacher observations and monitoring of discussions. Furthermore, questions were asked, and learner feedback was derived from each activity. Moreover as already mentioned prior knowledge was activated through a ‘think, pair, share’ activity to ascertain learners understanding before moving forward (cited in Watkin and Ahrenfelt, 2006, p. 24). In devising measurable learning objectives in the introduction that were reiterated in the plenary learners could see where their learning was going, when and how (Wiliam, 2011). Also, learners were asked to consider their lesson experience and provide written and subsequently verbal feedback using a summarising task in the plenary. Furthermore, due to the products produced from the activities further assessment for learning was made (Clarke, 2008).
Delivery
The lesson was delivered in the expected time frame, however as Petty (2014) advises collaborative activities can often take longer than first anticipated and therefore suggests allowing learners extra time for discussion. On the other hand, Gravells (2017) highlights the importance of considering a contingency in lesson plans, as there is also a danger of activities running short or even being ineffective in achieving the desired outcome. Each of these views was considered beforehand to allow a constructive discussion to flow. Additionally, questions were devised to extend discussion if required. However, I felt that in using a hook, which drew on personal experiences helped ensure learner engagement, interest, motivation and ultimately, active learning (Brookfield, 2017). 
During the first activity, ‘think, pair, share’ (Watkin and Ahrenfelt, 2006, p. 24), it quickly became apparent that one learner, in particular, tended to dominate the discussions. As was intended, discussions were facilitated and so while conscious not to interrupt or alter the flow (due to a desire for all learners to contribute and mindful of time constraints), through personal intervention questions were asked directly of learners who had contributed the least. Which proved to be a useful strategy, in widening participation (Hattie, 2009). However, as Cain (2012) suggests introverted learners may be more inclined to prefer listening to talking and dislike the possibility of verbalising conflicting views with peers. Which in turn, can make engaging in discussion difficult. While mindful of this possibility, learners were observed for any sign of discomfort in having to answer more probing questions.
For the second activity, group discussion, learners devised their own rules to ensure a fair discussion with suggestions written on the whiteboard by a learner. Although offered the option of researching a current issue in adult education using their mobile devices (K4), one learner offered a recent personal experience that her peers unanimously agreed was worth investigating further. Consequently, the learner’s experience provided a relevant scenario for peers to consider, discuss and evaluate. Moreover, all learners were keen to join in the discussion and recognised the importance of whistleblowing in practice where needed (V1). This activity proved to be very engaging with the scenario carried through to the next activity as requested by the learners. 
The third activity was called ‘Yin Yang thinking’ (Bowkett, 2007, p. 102), where a table was drawn on the whiteboard with both positive and negative aspects of the experience considered. A volunteer was sought to record ideas derived from the group discussion, again facilitation was the aim and so learner involvement in this instance allowed learners to develop discussion, critically analyse and record answers independently. As with the previous activity, learners remained engaged with everyone contributing and providing ideas to take forward.
For the last activity in the plenary, a table was drawn on the board and learners were given different coloured post-it notes to record one thing they felt they would take away from the lesson and one thing that could be done differently next time. Once completed, the notes were attached to the corresponding side of the table. Each note was then personally read allowed and addressed, allowing learners to elaborate further if they so wished. Learners had the option of completing this summarising activity anonymously. However, they collectively decided against this preferring instead to take ownership of their comments and make their contribution known. As Petty (2014) advises when reflecting
on teaching experience what went well and what could be improved must be considered, as it is only in this way that future practice can genuinely improve. While some learners present had gained teaching experience during their placement, the majority merely observed lessons as initially intended. Either way, their experiences proved invaluable, as learners were keen to share their thoughts and feelings with peers and discussed both positive and negative aspects. As Knowles, Holton and Swanson (2012) advise drawing on learner’s personal experience in higher education is an essential element to effective andragogy. Moreover, Crawley (2011) stresses the ability to reflect, ask questions and learn from personal experience is vital to becoming an effective teacher. 
To aid reflection further, I adapted Kolb’s ‘experiential learning cycle’ that was incorporated into the Power Point presentation (Kolb 1884 cited in Gravells, 2012, p.36). The cycle was adapted to explicitly demonstrate to learners the process they had undergone in lesson observations/teaching practice and will continue to go through in their future practice. Personalising the cycle in this way ensured relevance and allowed learners to consider and reflect on their experience. 
Contemporary Teaching Strategies/Cross Cutting-Themes
According to Bowkett (2007) incorporating contemporary teaching strategies in lessons are essential to learner engagement and motivation to learn. Whereas traditional strategies allowed for only passive learning to take place, contemporary strategies seek to develop active learners. The contemporary teaching strategies employed included ‘think pair share’ (Watkin and Ahrenfelt, 2006, p. 24) an activity to activate prior knowledge before moving forward. Group discussion, to encourage learners to reflect on and share their recent experience of lesson observations to their peers. ‘Yin Yang thinking’ (Bowkett, 2007, p. 102), helped develop critical thinking about a possible scenario that could be faced in future teaching practice. Moreover, a reflective activity in the plenary called ‘what stuck/what needs more glue’ encouraged learners to consider what they would take away from the lesson for example thoughts, ideas, feelings, skills, suggestions or ideas for next time (Petty, 2014). Although learners did not identify any skills developed in the lesson a PowerPoint slide was purposely created to demonstrate these skills. As Zwozdiak-Myers (2012) highlights the teaching strategies available to teachers today are vast. However, they may not all necessarily prove to be effective in achieving the desired outcome. Consideration, for example, must first be given to the number in class, sound knowledge of the learners preferred learning styles, differing personality types, time available and the lessons aim. Unfortunately, barriers can exist in incorporating contemporary teaching strategies for example, where a teacher is reluctant to try out new strategies due to a lack of confidence or even personal preference. Ultimately the main consideration should be to meet learner’s needs. As such, the strategies chosen for the micro-teach lesson were done so with these considerations, in mind. Also, the strategies were deemed relevant and appropriate to the subject matter and the aim of the lesson (A2, A4, V2). 
Although there were many cross-cutting themes derived from creating the lesson plan one over-riding theme was reflection. As Rushton and Suter (2012) advise whether a trainee or an experienced teacher when reflecting on one’s experience of teaching, strengths and weaknesses must be considered as it is only through reflective, evaluative thought that both future practice and professional development can develop. Consequently by embedding this particular cross-cutting theme learners could practice and develop an essential transferable life skill through the activities incorporated.
Peer-to-Peer Assessment 
For Topping (2018) peer assessment can be an essential aid to learning provided feedback offers a positive element and constructive criticism. Following the micro-teach session, peers provided valuable written, and verbal feedback that focused on the introduction, the development and conclusion, additional areas to develop was also offered (A5, K5). On the whole, the feedback was good with a positive reference made to the clarity of learning objectives and skills developed through the lesson. One peer’s comment generally referred to the need to report any concerns about placement to a higher authority. However, on a more personal note, another peer advised not to be afraid to be more assertive. This comment related directly to my allowing a learner to dominate the conversation early on. While in total agreement with both comments this comment, the latter will be addressed in the future.
Way Forward
[bookmark: _GoBack]The micro-teach lesson was a positive and enjoyable experience. Choosing to revisit a previous lesson proved to be a good idea. While one learner was not present at the first lesson, his fellow learners were supportive in bringing him up to speed, which helped in assessing their prior knowledge. Although a little apprehensive at first, creating a lesson plan for six peers was a significant learning curve as much thought, and research was required to employ teaching strategies that were relevant, inclusive and appropriate for the number of learners present. In hindsight, the strategies employed proved to be effective in supporting teaching and learning as they were meaningful to learners (drawing on personal experiences) intrinsically motivational and allowed for frequent opportunities for assessment for learning through observations, collaborative tasks, products produced and learner feedback. Moreover, the cross-cutting themes especially the reflection embedded throughout enabled learners to evaluate their experiences and critically reflect frequently. As such, many valuable employability skills were developed as a result. Ultimately, the peer feedback provided has allowed consideration on how to move forward. While the comments were positive, the constructive criticism of not being afraid to be more assertive will undoubtedly be considered and put into practice. Peer-to-peer assessment proved to be informative, supportive and enjoyable experience. Overall, planning, delivering and receiving feedback for the micro-teach lesson has gone a long way in supporting personal future practice and developing professional standards.
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