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Rubric rationale. 

The national curriculum provides the aims, purpose of study and the content for Physical Education (Association for Physical Education (AfPE), 2014). These aims refer to targets that are long term. Teachers will then create objectives for students, which will be short term targets. These objectives set will then become ‘building blocks’ to achieving the aims set in the curriculum (Whitehead, 2000). To see if these aims are being met, teachers will carry out assessments to gain knowledge of their students learning and understanding (Carnegie University, 2016). Assessment is done to ensure teachers understand where children currently are, where they need to be and how they can get there (Stiggins, 2002). The National Council for Curriculum and Assessment (NCCA) (2007) define assessment as ‘the process of gathering, recording, interpreting, using and reporting information about a child’s progress and achievements in developing knowledge, skills and attitudes.’ Schools must collect evidence of this and clearly demonstrate the ongoing process that a student makes (AfPE, 2014). The evidence gathered about students’ progress must travel with them as they move through the year group (AfPE, 2014). Effective assessment in Physical Education will engage, support and motivate students to develop into competent, confident, creative and reflective movers (AfPE, 2014). 

The initial step for successful assessment must be to establish relevant success criteria (Haye, 2013) to ensure teachers know exactly what they need to examine. Assessment includes a variety of practices varying from formative to summative assessment techniques (Black et al, 2003). Formative assessment, which is also referred to as ‘Assessment for Learning (AfL)’ is the use of day-to-day, usually informal, assessment that aims to gather information on pupil’s knowledge and understanding. Through AfL, teachers can collect evidence about their students learning by observing, listening, questioning, discussing and reviewing their work (NCCA, 2007). This will also allow teachers to decide how they can best help their students develop the understanding needed (NCCA, 2007). Once this evidence is gathered, teachers can offer immediate feedback to pupils which will enable them to have an active role in their own assessment process. Working closely with the teacher will help pupils understand what is being learned and can identify their next steps (Heick, 2018). Summative assessment, which is also referred to as ‘Assessment of Learning (AoL)’ often occurs after students have completed units of work, projects, course, modules or end of each term or school year. These assessments provide information based on the progress and achievement pupils have made. The information gathered from these summative assessments can then be given to parents or used for certification as part of a formal examination grade (NCCA, 2007). Summative assessment provides students, parents and teachers with valuable information based on the pupil’s overall performance from a particular point in their learning. This will offer information about their progress in their subject knowledge, understanding and their skills and capabilities (NCCA, 2007). 

The rubric used for this observation was a Game Performance Assessment Instrument (GPAI). A GPAI is a multi-dimensional system created to measure game performance and students’ abilities to select and apply appropriate skills (Oslin, Mitchell and Griffin 1998). This is a criterion-based assessment that measures the individual’s performance based on a specific set of criteria. Criterion based assessments are adaptable tests as they can be created to include exactly what the teacher wants covered including specific aims or learning outcomes (Metzler, 2011). With using a scoring rubric, pupils will know the performance expectations in enough time to make choices and compose strategies, enabling them to complete the assessment to the best of their ability. The score from this assessment will result in a percentage based on the number of appropriately attempted actions over the number of inappropriate actions. These scores will then provide pupils with beneficial feedback about their learning and offer ways for them to improve their performance (Metzler, 2011). 
The results from this rubric will:
· Reveal the strengths of the individual
· Indicate which areas the individual is underachieving and where additional help may be needed
· Inform the teacher what area of teaching the emphasis should be
· Discover what aspects of teaching have been effective or ineffective
· Determine the progress made by individuals (Lockwood and Bowler, 2013). 
There are other types of assessment such as Norm and Ipsative assessment. Norm measures an individual’s performance by comparing it to other students completing the same assessment and of the same age (Perry, 1996) whereas ipsative assessment compares the pupil’s current performance with their previous performance (Hughes, 2011). 

This particular GPAI analyses the individual’s components including all four of the learning domains (Physical, Social, Cognitive and Affective) (Bailey, 2009). The physical domain incorporates the development of fundamental movement skills (FMS). FMS include various gross motor skills which involve whole body movements using the larger muscle groups to aid us when completing simple everyday tasks such as standing, running and jumping (Welsh Assembly Government, 2008). These are the basic skills needed to participate and achieve success in physical activity and sports. Through the areas of experience in the National Curriculum (2008) students have the opportunity to develop and improve these basic skills. When children have developed these skills, they are more likely to carry on participating in physical activity later in life (Kirk, 2005) where as if they have failed to gain these FMS, there is a higher chance they will live a more sedentary lifestyle resulting in them becoming inactive and watching excessive television or playing computer games (Hands, 2012). 

The cognitive domain addresses the students understanding and content knowledge, intellectual and mental skills (Haak, no date). Within Physical Education, this knowledge could include understanding of rules of the game, strategies, tactics, decision making and problem solving (Gray, no date). Teaching and learning in the cognitive domain is key to Physical Education, as with out it, pupils are less likely to gain an understanding of the rules or develop important strategies to enable them to be successful in activities, games or sport (Sibley and Etnier, 2003). The main components being observed in this assessment are appropriate decision making and problem-solving skills. 

The social domain is made up of a set of social skills and learned behaviours that allow children to interact with others, react positively and avoid poor behaviours that have negative consequences (Sami, Mahmoudi and Angaei, 2015). Social development has many components including cooperation, responsibility, empathy, self-control and self-resilience (Gallahue and Ozmun, 2000). Participation in sport activities can help improve children’s social development which is essential for their compatibility with the world around them (Aslankhani, 2009). The main components being observed in this rubric are the ability to work as part of a team and the communication the pupil has with their teacher and their peers.

The affective domain incorporates the feelings, perceptions, values, interests and attitude the student has towards participating in Physical Education (Shape America, no date). This assessment is focused mainly on the emotions of the individual and his engagement in the activities. Engagement refers to the degree of a student’s active involvement in a learning activity (Wellborn 1991). Engagement is a multidimensional construct and features four aspects (Reeve, 2012):
1. Behavioural engagement: Assessing how actively involved the pupil is in the task would involve assessments of the individual’s concentration, attention and effort.
2. Emotional engagement: The individual’s emotions such as interest and the lack of task withdrawing emotions such as anger or distress.
3. Cognitive engagement: The use of sophisticated rather than superficial learning strategies.
4. Agentic engagement: The individual attempts to enhance the learning experience rather than just passively receive it as a given.

Assessing all four domains will give a holistic view of the individuals overall development. The holistic development of an individual incorporates mental development, psychological development, social and educational growth (Kolb, 2014). Frapwell (2010) emphasises the importance of placing the learner at the heart of the assessment process and the assessment producing a view of the whole child. To fully enhance holistic development, learning must be fun and meaningful, which inspires the child to seek learning outside of the classroom. This can then lead to the child’s lifelong learning and development (Kolb, 2014). 







Game Performance Assessment Instrument – Athletics.

Physical: Student demonstrates excellent fundamental movement skills (FMS) including techniques, good coordination from student.
Social: Student working as part of team; working cooperatively with others; communication with peers and teacher.
Cognitive: Appropriate decision making from student; Appropriate use of problem solving.
Affective: Student is enjoying the activity; happy to participate; making effort for all activities; student is engaged in activity.
	
	Physical 
	Social 
	Cognitive
	Affective

	
	Fundamental Movement skills
Coordination
	Ability to work as part of a team
communication
	Decision making
Problem solving
	Engagement
Emotions


	
Name.
	
Appropriate
	
Inappropriate
	
Appropriate
	
Inappropriate
	
Appropriate
	
Inappropriate
	
Appropriate
	
Inappropriate

	20/03/19



26/03/19          
	/////      /////
/////      //


/////      /////
///

	//



/
	/////   /////
////


/////    /////
//

	////



///// //
	



/

	




	/////    /



///// /////
	/////  


	Additional
Notes.
	20th. 
I: Fell whilst stretching
A: Balancing across balance boards
A: demonstrating good jumping
A: good strength shown in hurdles
A: excellent throwing skills. On target.
A: Excellent demonstration of FMS.

26th. 
A: Good running technique
A: Good jumping technique
A: Excellent demonstrating of FMS
I: Not following through to 180 with throwing technique.
	20th. 
A: Talking in a group situation 
I: Not alternating with pair.
A: Excellent leadership skills when working in a group
A: Giving feedback at end of lesson
A: Giving good teaching points to group. 

26th. 
A: Giving ideas in group discussions.
I: Working in a pair to decide on a stretch do to. Unable to come to decision, both did different stretches.  
I: Arguing with partner. 

	26th.
A: making decision when on spot with no activity. Chosen appropriate balance. 


	20th.
A: Engaged through demonstrations from teacher
I: not challenging enough eg stepping stones. Unengaged. 
A: Answering questions in group 
I: Throwing activity not challenging enough. Unengaged. Not participating. 
I: Hit throwing target twice. Not challenging enough. Does not want to continue with activities.
I: Activities very stop/start. Hard to become engaged when activity keeps stopping. 

26th.
I: Unengaged through levelling game. 
I: Yawning 










Statistics sheet.

Performance scores:
Physical Domain percentage: Appropriate attempts / total number of attempts.
Social Domain percentage: Appropriate attempts / total number of attempts.
Cognitive Domain percentage: Appropriate attempts / total number of attempts.
Affective Domain percentage: Appropriate attempts / total number of attempts.


	Name.
	Physical Domain
	Social Domain
	Cognitive Domain
	Affective Domain

	

Percentages:
	

90.90%
	

70.27%
	

100%
	

80%






Game Performance Assessment Rubric.


	
	Bronze
Under 49%
	Silver
50% - 74%
	Gold
75% -100%

	Physical.
	Appropriately attempted 40% or less of physical domain.
	Appropriately attempted between 50% and 75% of physical domain.
	Appropriately attempted 75% or higher of physical domain. 

	Social.
	Appropriately attempted 40% or less of social domain.
	Appropriately attempted between 50% and 75% of social domain.
	Appropriately attempted 75% or higher of social domain. 

	Cognitive.
	Appropriately attempted 40% or less of cognitive domain.
	Appropriately attempted between 50% and 75% of cognitive domain.
	Appropriately attempted 75% or higher of cognitive domain.

	Affective.
	Appropriately attempted 40% or less of affective domain.
	Appropriately attempted between 50% and 75% of affective domain.
	Appropriately attempted 75% or higher of affective domain.





Pupil report. 

Another very successful year in Physical Education for Joe. Joe has always shown enthusiasm and willingness to partake in all activities and always seems to enjoy Physical Education lessons. Based on the summative assessment taken place at the end of the school year, Joe has very impressive results across all areas of PE. 

Joes physical development has improved greatly, particularly after joining his local football team. He is improving greatly with his new football team and he enjoys bringing in and showing off his new medals and trophies he is winning at weekends. His running technique, agility, speed and coordination have all improved considerably which has enabled him to be successful in a variety of different sports, particularly through the competitive activities area, where he has improved his skills through football and basketball. To develop these skills further, we suggest Joe continues playing football for his club and encourage him to leave his comfort zone and take up some additional team sports in the local area such as rugby or cricket. Joe clearly has excellent abilities in these areas and attempting additional sports could also improve his knowledge of other sports along with his cognitive development while improving his decision making and make him aware of new tactics and strategies used in game situations. We encourage Joe to try some new individual sports as he has shown he can succeed after observing him during our athletic activities term where he demonstrated great techniques particularly in both shotput and hurdling.

When working as a part of a group Joe has excellent communication skills with both his peers and his teachers. He enjoys taking leadership and organising his team as best he can. He has become a great team motivator and enjoys giving and receiving feedback to improve his own and his teammates performance. When it comes to working in a pair, Joe misses the leadership role and is often unable to work cooperatively. During partnership work Joe is often unengaged and off task and needs motivating and reassurance to complete the set activity. To develop his partnership work Joe must develop his empathy and patience to ensure he is successful at achieving the aims set in the partnership tasks.  

Joes confidence has continuously developed throughout the year and he has succeeded in many things he has put his mind to. It has been a pleasure to teach Joe this year. We hope Joe continues working hard and making progress in Secondary School. 



























Reflection.

The GPAI used for this assessment allowed me to observe the child and make a tally every time the individual attempted an aim of the rubric. This then allowed me once the session was complete to see a visual of exactly how the child performed (Newhouse, 2014). A regular occurrence in teaching can be hours or days after assessing a child a grade needs to be awarded or report must be written based on the observation, and it can be difficult to recall multiple performances. Although, with this type of assessment, it is simple to look back and see exactly how the child performed with the visual marking system. This type of assessment is also beneficial when assessing more than one child as the tallying is quick and efficient. Although this rubric has it benefits, as they are customised, it takes time for a teacher to design each one for the class. This design stage may also require some trial and error time to ensure the assessment is effective for its intended use (Metzler, 2011).  

During the observation process, we had very little time to get a full assessment of the child which could cause the reliability and validity of the assessment to be inaccurate. As I was assessing all four domains (physical, cognitive, social and affective) a two-hour observation was not enough time to gain enough information on the child’s development and understanding of the task at hand. Further observations must be made to create an accurate measurement of the child’s learning and understanding (Carr and Harris, 2001). The lessons planned and that were observed did not cover all domains from my rubric and lacked in particular cognitive development. Throughout the two-hour observation, there was very little decisions to made by the children making it very difficult to assess this domain. There was only one opportunity for the child to show any decision-making skills. This came from an activity with a blank option where the child was asked to decide on what balance he wanted to do. The results from the statistics show that he received a mark of 100% as the chosen balance was appropriate and met the learning objectives of the activity. This does not give a true reflection on the individuals cognitive abilities. Additional lessons must be planned with a primary focus on cognitive function to get an accurate and reliable assessment in this area. 

When assessing the affective domain, the child may look angry or frustrated and seem like they are not enjoying the activity or lesson. Questioning is vital to gain an understanding of how the pupil feels and get reasoning behind why the pupil feels this way (Jones, 2017). Another assessment tool to use when assessing the affective domain is self-assessment. Students can self-assess on their own feelings, behaviour, effort and motivation. This provides students with instant feedback and can enable them to set goals for their own improvement (Shape America, no date) while informing the teacher exactly how the child felt during the lesson. 

This assessment carried out is a summative assessment. These assessments create larger amounts of information as they cover the majority of the intended learning outcomes (Metzler, 2011). However, summative assessments require more pupil preparation time for example, studying for tests, and more organisation time for the teacher. Summative assessments do provide more information than continuous or formative assessment, they do not take place until the end of unit, so the teacher cannot use the information gathered from the assessment until the next time that unit is taught (Metzler, 2011). Black and Wiliam (2005) state the importance of formative assessment suggesting that formative assessment is at the heart of effective teaching. They also state that formative assessment is a vital component of classroom work and that its development can raise standards of achievement. Within formative assessment pupils have the opportunity to receive feedback. Black and Wiliam state that the feedback received should not only be about particular qualities in the child’s work, but also include advice on what they can improve. 

Rubrics can communicate to pupils what is expected of them, scaffold learning, provide feedback to both students and teachers and allow teachers and students to self and peer assess (Shaw, 2014). Using assessment strategies can make learning more enjoyable and challenging for pupils (Hopple, 2005) and can enhance learner motivation (Brooks and Brooks, 1993).
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