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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation: 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The observation relates to a 16-year-old young person who has recently transitioned from foster care into a semi-independent living placement. The observation forms part of the statutory social work visit required within seven working days of a child looked after moving placements. The primary objective is to assess how the young person is settling into their new environment, evaluate their emotional wellbeing, identify any support needs and ensure that the placement is meeting their needs. A further objective is to establish and maintain a positive working relationship, enabling the young person to express their views, wishes and feelings regarding placement and future plans.

The geographical context is a semi-independent accommodation setting within the local authority area. This transition represents a significant change in the young person's life, requiring increased independence and responsibility. The observation takes place within the young person's home environment, allowing assessment of their daily living skills, engagement with support staff and adaptation to their surroundings.

The legislative framework underpinning the visit includes the Social Services and Well-being (Wales) Act 2014, which promotes wellbeing, voice and control and the Regulation and Inspection of Social Care (Wales) Act 2016. As a child looked after, statutory visiting requirements also guide practice and ensure the local authority fulfils its corporate parenting responsibilities.

The young person is White British and English-speaking. No cultural, ethnic, religious, or language barriers were identified that would impact communication; however, anti-oppressive and person-centred practice remain central to the observation. Informed consent was gained from the young person following an explanation of the purpose of the visit and observation. Consent was obtained from the young person via messaging several days prior to the observation and was reconfirmed at the beginning of the observation.

Consideration was given to the potential impact of the observation, recognising that being observed may increase anxiety or affect natural interactions. Efforts were therefore made to minimise intrusion, maintain transparency, and create a relaxed environment where the young person felt comfortable sharing their experiences.

Words: 329


Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).




	When planning the observation, I carefully considered how to create an environment that would encourage communication and minimise any power imbalance between myself and the young person. Thompson (2020) argues that effective communication depends not only on what is said but on creating conditions in which individuals feel respected, valued and psychologically safe. Rather than positioning myself opposite the young person in a formal interview arrangement, I chose to sit alongside her on the sofa. This reduced formality and promoted a more collaborative atmosphere. Research relating to youth engagement highlights the importance of safe, supportive and non-threatening environments that enable young people to participate meaningfully and communicate openly.

A key consideration was the inherent power imbalance between social worker and young person. As practitioners hold statutory authority, young people may view them as decision-makers rather than allies. Sitting alongside the young person, using active listening and maintaining a conversational style were deliberate attempts to promote participation and reduce perceived power differentials. While such strategies cannot remove professional power, they can support a more collaborative interaction.

I also chose not to use a notebook or pen during the observation. Through my experience of working with adolescents, I have found that visible notetaking can sometimes create barriers to communication. Instead, I focused on active listening through attentive body language, appropriate eye contact and verbal encouragement. Egan (2018) identifies active listening as a key helping skill that communicates empathy, respect and understanding. By giving the young person my full attention, I hoped to demonstrate that her views and experiences were important.

Critically, whilst this approach appeared to enhance engagement and enabled the young person to communicate more openly, it also presented several professional challenges. By choosing not to take contemporaneous notes, I prioritised relationship-building and sought to minimise any barriers that may have inhibited communication. This appeared particularly important for this young person, who had previously demonstrated reluctance to engage in formal processes and was more responsive to conversations that felt natural and collaborative. However, this approach created a potential tension between relationship-based practice and professional accountability. Accurate recording is a fundamental component of social work practice, ensuring that decisions are evidence-based, transparent and capable of withstanding scrutiny (Social Care Wales, 2024). Recording information retrospectively increased the risk that subtle observations, non-verbal communication, or the precise wording used by the young person could have been overlooked or unintentionally interpreted through my own professional lens. This could have implications for assessment accuracy and future decision-making.

Although using a less formal approach appeared to strengthen rapport, there is a risk that practitioners may over-rely on familiarity when working with young people with whom they have established relationships. In reflecting on this observation, I recognise the importance of maintaining professional boundaries whilst remaining approachable and authentic. Ruch (2005) argues that effective social work practice requires practitioners to balance emotional engagement with professional judgement. Whilst my existing relationship with the young person enabled meaningful communication, it was important to remain critically aware of how this relationship may have influenced my interpretation of her responses and behaviours. For example, familiarity with the young person's history and presentation may have led me to make assumptions about her feelings or intentions, rather than exploring these more explicitly during the conversation.

The pre-existing professional relationship was a significant strength throughout the observation. Relationship-based practice recognises that trust, empathy, respect and consistency form the foundation of effective intervention (Trevithick, 2012). The young person appeared relaxed in my presence and engaged willingly in discussion, suggesting that a trusting relationship had been established over time. Howe (1998) states that the quality of the relationship between practitioner and service user is often the most significant factor in achieving positive outcomes. This was evident during the observation, as the young person demonstrated a willingness to share her views and experiences openly. Appropriate humour and light-hearted conversation were used at the beginning of the session to reduce potential anxiety and establish a comfortable atmosphere. Given that adolescence is a developmental stage characterised by increasing autonomy and sensitivity to authority, a highly formal or directive approach may have been perceived as intrusive and could have reduced engagement.

Whilst familiarity can promote engagement, it can also create risks. One risk is that practitioners may make assumptions based on previous knowledge rather than remaining professionally curious. I therefore remained conscious of using open questions and encouraging the young person to describe her experiences in her own words. This reflection highlights the importance of balancing familiarity with professional curiosity.
A challenge emerged because, despite arranging the observation during the afternoon to suit the young person, it was evident that she had only recently got out of bed and initially appeared tired and disengaged. Recognising this, I adapted my communication style rather than proceeding directly into structured questioning. Rogers (1980) suggests that person-centred practice requires professionals to work at the pace of the individual and demonstrate empathy, congruence and unconditional positive regard.
Consequently, I adopted a calm and conversational tone, allowed periods of silence and used open-ended questions to encourage discussion. Reflecting on this adaptation, it became apparent that communication skills cannot be applied rigidly. Effective communication requires flexibility and responsiveness. As the observation progressed, the young person became increasingly engaged, providing longer answers and initiating discussion herself.

Prior to the observation, I considered my experience of working with adolescents, knowledge of adolescent development and understanding of relationship-based practice. However, communication competence cannot be assumed. Throughout the observation, I evaluated the effectiveness of my communication through the young person's verbal and non-verbal responses, including engagement, eye contact and willingness to participate. As the session progressed, her responses became more detailed and spontaneous, suggesting that my approach was meeting her needs


Reflecting on this process, I recognise that communication effectiveness should not be measured solely by how much a young person speaks. Practitioners must also evaluate whether communication promotes participation, empowerment and understanding. Therefore, I considered not only the quantity of communication but also whether the young person appeared listened to, respected and involved in the discussion.

My communication approach reflected a person-centred model of practice throughout the observation. The Social Services and Well-being (Wales) Act 2014 emphasises the importance of voice, choice and control. Rather than directing the conversation according to my own agenda, I sought to ensure that the young person's views remained central. This enabled her to actively participate in discussions affecting her life.

My practice reflected the Social Care Wales (2024) Code of Professional Practice. Principle 1 emphasises promoting rights, strengths and wellbeing, which was supported through adapting my communication style to keep the young person's voice central. Principle 2 highlights the importance of trust and confidence, demonstrated through active listening and honesty. Principle 6 requires accountability and continuous professional development, evidenced through critical reflection on my practice.


My communication was also underpinned by wider social work values, including dignity, respect, empowerment, anti-oppressive practice and social justice. Children involved with social services may experience situations where adults make decisions on their behalf. Consequently, it is important to create opportunities for meaningful participation and ensure their voices are heard.

Culturally and linguistically sensitive practice remained an important consideration throughout the observation. Although English was the young person's preferred language, I remained mindful of the Welsh Government's More Than Just Words framework (2012). This framework recognises that language is closely linked to identity, belonging and wellbeing and highlights the importance of supporting individuals to communicate in their preferred language.

The principle of the Active Offer requires practitioners to actively consider and offer Welsh language services without waiting for individuals to request them. Critically reflecting on this principle has highlighted that culturally sensitive practice extends beyond responding to expressed needs. Instead, practitioners should anticipate potential needs and ensure individuals are aware of the choices available to them. Although Welsh language support was not required within this observation, consideration of language preference formed part of my assessment and demonstrated a commitment to person-centred practice.
Overall, the observation demonstrated the importance of flexible, person-centred and relationship-based communication when working with adolescents. Strengths included establishing a comfortable environment, adapting communication to individual need and promoting participation. Reflection has helped identify both effective practice and areas for continued development while demonstrating the integration of social work values, the Code of Professional Practice, the Active Offer and More Than Just Words.


Words: 1384










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Social worker was on time 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, she messaged me before and checked again on the day. 

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think the social worker was for his or her meeting with you?

	She seemed prepared

	  How has the social worker listened to you and respected your views and wishes?

	Yeh, she’s good. She listens to me

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes. 



	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	Nah, she’s good.
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