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Managing Behaviour and Supporting Learner Engagement Assignment 

This assignment will outline the current thinking, guidance and recommendations regarding effective learner engagement and behaviour management from an academic perspective. Current legislation within Wales has also been touched upon, along with the reasons why the professional standards framework has been implemented. The potential effectiveness of strategies for post-compulsory learners, as well as any obstacles will also be explored. 
The Welsh Government (2015) has defined challenging behaviour as behaviour that strains the teacher's resources and the focus of other students, behaviour that is disrespectful or aggressive, interferes with regular activities behaviour that bullies or ridicules other students and creates an intimidating atmosphere severe apathy or lack of involvement in learning sporadic attendance patterns. When this sort of behaviour happens in the classroom, it is the responsibility of the professional to control it. The parent, adult and child (PAC) model’s core principle is that parallel transactions are necessary for efficient behaviour and therefore being an adult in this situation is advantageous for effective communication. For example, setting boundaries at the beginning of the academic year and being consistent with the ground rules (Smale and Fowlie, 2015). 
The types of challenging behaviour which occur within a classroom are described as continuously unpleasant behaviour, rule violating, "winding up," or name-calling might constitute disruptive behaviour. Aggressive behaviour may involve physical altercations, verbal abuse, harassment, and bullying. There may be some behaviours that impede learning, such as non-cooperation, severe apathy, tardiness or absence, or hyperactivity. It may manifest in relational issues, such as questioning authority, rudeness, or cultural conflicts. Learners may attack the environment by setting off fire alarms, abusing or damaging equipment, or creating graffiti, for instance. Or there may be more significant antisocial conduct that approaches or is over the line into criminal conduct, such as gang activity, intimidation of others, or sexual or racial harassment. As a result of this behaviour Wehby and Lane (2012) add that challenging behaviour raises the stress levels of both the instructor and the students it interrupts the flow of lessons and interferes with both teaching and learning aims and the learning processes. Additionally, Freeman et al (2013) highlight that It is not unusual for instructors to encounter tough classroom behaviour challenges although the training to become a teacher frequently does not fully equip future instructors for handling the behavioural demands of different learners. In this instance, students should be respectful of the Equality Act (2010) whereby certain characteristics should be respected (Equality and Human Rights Commission, 2010)
Recent research conducted by Markkanen (2019) suggests measures to enhance present procedures in the education setting, participants recommended that psychiatric specialists must provide greater assistance. They advocated that mental health nurses could work in institutions to assist students with behavioural or mental health issues and to provide guidance to the teaching staff on their concerns.
In response to the modern world, rapid transformations have presented the Higher Education System with a vast array of obstacles. Therefore, it is now necessary to develop more keen, thoughtful persons in multidisciplinary domains (Anderson and Shattuck, 2012). According to Young (2009) higher education is a collaborative process in which both students and instructors have a responsibility to contribute to their success. Within this shared process, higher education must encourage students to examine their preconceived notions and their models of how the world works in order for them to achieve a deeper degree of comprehension. However, students are not always prepared for this task, nor are they always motivated by a desire to comprehend and apply information; all too frequently, they want to just survive the course or to study only procedurally to get the best possible grade before moving on to the next topic. The most effective education encourages students to examine their assumptions and pushes them to learn by placing them in a scenario in which their previous model fails and in which they grow to see themselves as the originators of solutions and agents of change. This implies that the pupils must be presented with challenges that they deem significant. In addition, the participants stated that the majority of developed nations are seeking to implement innovative teaching techniques, including student-centered active methods, problem-based and project-based approaches in education. As reported by Allan et al (2009) students favour behaviours that lead directly to the improvement of their own learning, as well as instructional tactics and the personal characteristics of instructors that they feel improve their interactions with their teachers.
Student participation is a complicated word that is often used in the United Kingdom to refer to both governance (student representation and institutional engagement) and pedagogy (learning, teaching, assessment, and curriculum) (Buckley, 2014). All these types of student participation are crucial. Student involvement is both a path to success and an effect of great teaching in learning and instruction. Although, Osterman (2000) adds, that based on a comprehensive literature assessment, students' academic engagement is highly correlated with the fulfilment of their desire for belonging in educational settings and this is Indeed backed by Trowler (2010). Chickering and Gamson (1991) compiled the data into seven successful methods for undergraduate education:  student-faculty interaction, active learning, quick feedback, time spent on tasks, high expectations, respect for varied learning styles and student cooperation.
A commitment to conduct a National Behaviour and Attendance Review (NBAR) was made in March 2006 by the Minister for Education in Wales, Lifelong Learning and Skills. The purpose of this review was to support existing activity as well as to shape and develop a future approach to addressing these difficult issues. The Welsh Assembly Government's strategy prioritises effective teaching and learning. The NBAR suggests that the key to achieving effective teaching and learning is ensuring that teachers have the necessary skills to approach their teaching in ways that reduce the likelihood of students misbehaving and equipping them with effective skills and responses for those instances where difficult behaviour does occur. As a result of this, in 2010, a handbook was created focusing on the Practical Approaches to Behaviour Management in the Classroom. This handbook was created to assist secondary-level instructors improve their teacher’s practice (Welsh Assembly Government, 2017). 
The Welsh Government (2017) has created guidelines that provide a target for the industry to strive towards, with professional development and teamwork at its centre. It is believed that the Professional guidelines will encourage and inspire practitioners and their employers to strive for the highest possible quality and the best possible results within education. The framework has been implemented to support all practitioners to actively participate in professional development to build individual and collective knowledge for the aim of making a collaborative, high-quality service facilitated in part by this criterion. All students will benefit from a unified, creative, and long-lasting approach to learning that is driven by research.
Finally, the definitions of behaviour management and learner engagement, as well as possible impediments to the learning experience, have been outlined. The many forms of behaviour difficulties that a teacher may confront, as well as the impact on the learning process and methods for preventing these issues, have been examined. According to research, the employment of medical specialists aiding institutions in offering direction to educators on coping with tough behavioural problems is also beneficial. Finally, the topic of relevant laws in Wales has been addressed, with the conclusion that the legislation and framework will be applied to enhance teachers' practises and student results.
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Reflective Account 
For this reflection, I will be observing two professionals who are situated within two different settings and I will also use the information that I have gathered to reflect on my own teaching practice. I feel that I am gaining a substantial insight into the different strategies and approaches which are focusing on learner engagement and how behaviour management is managed on an individual and group basis. Additionally, observing other teachers is a crucial aspect of professional growth; it enhances teachers' self-awareness of their abilities and makes management more successful at finding areas for future development (Shank and Santiague, 2021). I will be using Driscoll’s reflective cycle (Driscoll, 2000). Driscoll’s cycle consists of three stages which are What? So what? And Now what? According to Allan and Driscoll (2012), this method of introspection is likely one of the shortest and easiest to implement due to its focus on just three questions. This, however, is not an excuse for superficial reflection; rather, it is a call for thoroughness. 
The first person whom I observed will be referred to as teacher A and teacher A is employed by Job Force Wales which is a private training provider therefore this observation is situated within an office environment on a one-to-one basis with the students. Teacher B who is employed by the University of Wales Trinity Saint David is based between Carmarthen and Swansea campuses and delivers lectures to more than one student. When observing teacher A, I was made aware prior to this session that the mature student was reluctant to complete the QCF and this was due to a previous bad learning experience, Sharma (1997) suggests that studies have shown that students' learning outcomes are affected by their prior learning experiences, learning conceptions, and learning approaches. During this session teacher A and the student were very assertive when instigating the discussion. According to Lange et al (1980) assertiveness encompasses personal rights and expressing ideas, emotions and opinions openly, honestly and responsibly, without compromising the rights of others. Teacher A had a list of assessment questions that needed to be answered by the student for him to complete a unit. When teacher A was asking the student the questions, it seemed that the answers were vague and therefore teacher A was using thinking prompts to explore the topic further, by teacher A doing this it has promoted dialogue. Dialogue alters instructors' approaches to encouraging learning in the classroom (Suter, 2012). 
Teacher B was lecturing a class of 21 students and there are some issues that I observed. Teacher B started the lecture on time, at 10 am with the majority of students seated and ready to commence however, there were some students who arrived late, Teacher B just acknowledged the students by saying ‘good morning’ and continued delivering the lesson. Throughout this lecture, teacher B used discussions to engage and motivate the students, Brookfield and Preskill (2012) believe that students gain a healthy scepticism of their own and others' intellectual claims through exposure to alternative points of view. Teacher B showed interest in the topics being discussed by nodding at the students and using facial expressions. Students were asked to complete a small task as homework, but students failed to do so, teacher B decided to bring that work into the classroom to ensure students completed it. Teacher B highlighted the importance of completing this task as it was useful for the assignment. I believe that teacher B used a proactive method to address this issue which is very similar to the way in which I have perceived the Canters Model (2010) contribution to the discipline. 
 Students were asking relevant questions to the subject being taught and had not asked teacher B to repeat or clarify what was discussed which I feel would indicate that students were listening and understood what was being taught by teacher B. 
During the first observation, I felt as though the student was engaging well with teacher A, teacher A also seemed motivated and eager for the student to do well within the assessment, Theobald (2006) suggests that motivating students improve their learning. However, the motivation of teacher A could be the result of external factors, such as the teachers' connections to schools are key factors in inspiring student interest. Factors in the workplace's atmosphere, both psychological and social, are crucial to employees being fully invested in their job (Ho and Chan, 2022). 
Following on to the second observation I feel that the issues faced were addressed and dealt with in an appropriate manner. Regarding learner involvement, I am a firm believer in using numerous teaching tactics to suit the many preferred learning styles within a classroom, and upon thought, I believe that teacher B may have restricted her teaching options throughout this lecture. 
In retrospect, this topic was not discussed when pupils were late to instructor B's lecture. Calmly accepting the student's punctuality may have been an option, in my opinion. Although I think it's essential that students be treated like adults in a post-secondary context. Being late to class means losing out on key instruction time.
During teacher A session I feel that the student was at an advantage as the discussion was on a one-to-one basis in comparison to the teacher B lecture which has far more students. One-to-one learning is beneficial to the student as the levels of interaction are far greater and the instructor is able to adapt to the learner’s needs. Teacher B in my opinion hosted a fantastic lecture, teacher B expanded the content from her slides and seemed familiar with the content. Students seemed interested in the subject being taught. 
My teaching experience so far has been restricted to one-on-one interactions with students in the same context as teacher A, where it is very impossible to modify the way, the course is evaluated since the assessment techniques are already in place and must match the competency units (City and Guilds, 2017). In addition, I think that during a one-on-one assessment of a student's knowledge of a particular topic, questioning and the use of discussion will enable me to gather the necessary information, therefore I would not feel it is necessary to modify the delivery of my session and would not feel the need to change the teaching styles for this teaching session.
Although I believe that teacher A taught session kept the students interested, I feel there is always space for growth, therefore I will endeavour to include a variety of learning activities in my classroom throughout my professional teaching career (where possible). According to Grant and Basye (2014), students can acquire and successfully demonstrate 21st-century skills such as communication, cooperation, problem-solving, critical thinking, and creativity by creating, consuming, manipulating, and sharing digital information. I will consider this in my future practice due to the changes in technology and the necessity of meeting the student's needs, expectations, and environmental factors (Jennings, 2021). Overall, I will use these observations as a guide on how to deliver effective learning engagement and manage behaviour in a classroom. 

[bookmark: _Toc127568391][bookmark: _Toc127568996][bookmark: _Toc127569255]Reference List 
1. Allan, E.G. and Driscoll, D.L. (2014) “The three-fold benefit of reflective writing: Improving Program Assessment, student learning, and Faculty Professional Development,” Assessing Writing, 21, pp. 37–55. Available at: https://doi.org/10.1016/j.asw.2014.03.001. 
2. Anderson, T. and Shattuck, J. (2012) “Design-based research,” Educational Researcher, 41(1), pp. 16–25. Available at: https://doi.org/10.3102/0013189x11428813. 
3. Brookfield, S.D. and Preskill, S. (2012) Discussion as a way of teaching tools and techniques for Democratic classrooms. Hoboken: Wiley. 
4. Canter, L. (2010) Assertive discipline positive behavior management for today's classroom. Bloomington, IN: Solution Tree Press. 
5. Chickering, A.W. and Gamson, Z.F. (1991) Applying the seven principles for good practice in Undergraduate Education. San Francisco, CA: Jossey-Bass Inc. 
6. City and Guilds (2017) Level 3 diploma. Available at: https://www.cityandguilds.com/-/media/productdocuments/health_and_social_care/care/4222/4222_level_4/centre_documents/4222-34_logbook_v2-pdf.ashx (Accessed: February 14, 2023). 
7. Driscoll, J. (2000) Practising clinical supervision: A reflective approach. Edinburgh: Baillière Tindall Elsevier. 
8. Equality and Human Rights Commission (2010) What is the Equality Act? Available at: https://www.equalityhumanrights.com/en/equality-act-2010/what-equality-act (Accessed: February 17, 2023). 
9. Grant, P. and Basye, D. (2014) Personalized learning: A guide for engaging students with technology. Moorabbin, Victoria: IHawker Brownlow Education. 
10. Ho, H.C. and Chan, Y.C. (2022) “Flourishing in the workplace: A one-year prospective study on the effects of perceived organizational support and psychological capital,” International Journal of Environmental Research and Public Health, 19(2), p. 922. Available at: https://doi.org/10.3390/ijerph19020922. 
11. Jennings, C. (2021) Ensuring adult and non-traditional learners' success with technology, design, and Structure. Hershey, PA: Information Science Reference. 
12. Lange, A.J., Jakubowski, P. and McGovern, T.V. (1980) Responsible assertive behavior: Cognitive behavioral procedures for trainers. Champaign: Research Press. 
13. Markkanen, P., Anttila, M. and Välimäki, M. (2019) “Knowledge, skills, and support needed by teaching personnel for managing challenging situations with pupils,” International Journal of Environmental Research and Public Health, 16(19), p. 3646. Available at: https://doi.org/10.3390/ijerph16193646. 
14. Shank, M.K. and Santiague, L. (2021) “Classroom management needs of novice teachers,” The Clearing House: A Journal of Educational Strategies, Issues and Ideas, 95(1), pp. 26–34. Available at: https://doi.org/10.1080/00098655.2021.2010636. 
15. Sharma, D.S. (1997) “Accounting students' learning conceptions, approaches to learning, and the influence of the learning–teaching context on approaches to learning,” Accounting Education, 6(2), pp. 125–146. Available at: https://doi.org/10.1080/096392897331532. 
16. Smale, B. and Fowlie, J. (2015) How to succeed at University: An Essential Guide to academic skills and personal development. London: SAGE. 
17. Suter, W.N. (2012) Introduction to educational research: A critical thinking approach. London: SAGE. 
18. Theobald, M.A. (2006) Increasing student motivation: Strategies for middle and high school teachers. Thousand Oaks, CA: Corwin Press. 
19. Trowler, V. (2010). Students Engagement Literature Review. The Higher Education Academy.
20. Wehby, J.H. and Lane, K.L. (2012) “Proactive instructional strategies for classroom management.,” Behavioral interventions in schools: Evidence-based positive strategies., 13(1), pp. 141–156. Available at: https://doi.org/10.1037/11886-009. 
21. Welsh Government (2017) Practical approaches to behaviour management in the classroom. Available at: https://www.gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf (Accessed: February 17, 2023). 
22. Welsh Government (2017) Professional standards for further education teachers and work-based learning practitioners in Wales. Available at: https://dera.ioe.ac.uk/30642/1/171129-fe-wbl-professional-standards-en_Redacted.pdf (Accessed: February 17, 2023). 
23. Young, T. (2010) “How valid and useful is the notion of learning style? A multicultural investigation,” Procedia - Social and Behavioral Sciences, 2(2), pp. 427–433. Available at: https://doi.org/10.1016/j.sbspro.2010.03.037.












[bookmark: _Toc127568997][bookmark: _Toc127569256]Appendix 1
[bookmark: _Toc48127146][bookmark: _Toc127568998][bookmark: _Toc127569257]Lesson Plan Template

[image: Text

Description automatically generated]

                                                 
Lesson Plan

	Topic: Supporting Food Safety Practice in Health and Social Care Settings   
	Class: Level 3 student 


	Date:
18/01/2023
	Length of lesson: 
One hour  
	Number of students:
1

	Resources required:
· One computer 


	Aim of Lesson
· For the student to complete unit 243 in food safety 

	Learning Outcomes – The Learners Should Be Able To:
· Maintain food safety when handling food and drink  


	Previous student knowledge required for the session:	

· Legislation related to food safety 
· Food hazards when handling food and drink 
· Causes of food poisoning and illness related to the handling of food and drink 
· Importance of maintaining food safety measures when handling food and drink for individuals 
· Where to obtain information about food safety when handling food and drink 
· 



	Anticipated difficulties (if applicable):

· Potential difficulties for this session could include computer issues. 




	Professional Standards (where are these being met within the session)
1) Value and promote diversity, equality of opportunity and inclusion 
· The different teaching strategies to meet diverse learning 
2) Understand the importance of the Welsh culture and language as a bilingual nation 
· This qualification is mapped to the Essential Skills Wales standards
3) Demonstrate dignity, courtesy and respect towards others
· Allow students to have their own opinions through discussion
4) Plan and deliver effective learning, teaching and assessment
· Set out the aims and objectives at the beginning of the lesson 





	





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction
Set the scene 






Development 

Develop knowledge in Supporting food safety 














Plenary/conclusion




	
· Student engagement
· Determine the level of food safety 




· For the students to gain knowledge of supporting food safety 






















· Conclude the lesson by ensuring that students have understood what has been discussed 
	
· Introduce myself
· Introduce the session 
· Arouse interest in the subject 
· Chalk and talk 

· Use the relevant questions provided in the handbook to assess the student’s knowledge 








 
	5 minutes 




50 minutes
















5 minutes





	Assessment Strategies: when and how are they included within the lesson?
· Summative assessment  



	Informal reflection (to be completed after the sessio
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	Teacher

	Teacher A 

	Date
	27/01/2023


	Group
	Level 3 student, 1-2-1 basis


	Topic/Context
	Health and Social Care: Practice (Adults) 
Supporting individuals with management of continence 
Unit 239


	Notes on the lesson:

	
· Made aware prior of a bad learning experience 
· Mature student 
· Arrives and is very friendly 
· Teacher A very welcoming
· Relaxed discussion (more like a chat) 
· 5 questions asked and discussed 
· Student engaged
· Students’ answers are slightly vague and therefore teacher A 
· Teacher and student seem motivated 
· No silent, awkward pauses 
	
· On occasions the correct answer was not given straight away so teacher A was prompting and asking further in depth questions. 
· Simple lesson 
· No behaviour issues 

	What I have learned:

	· That by being on a 1-2-1 basis with a student can positively impact their learning experience 
· Educators can adapt to a single persons needs
· There is not always a need to use multiple strategies to conduct a successful lesson
	

	Targets to improve my own practice (mapped to professional standards):

	1) Maintain and update knowledge of my subject(s) and how best to teach and assess them
2) Demonstrate commitment to learners, their learning, safety and well-being
	· Ensure I am always up to date with the knowledge of my subject so provide the best learning outcomes 


· Continue to work closely with students so they are able to gain their full potential.
· Stretch the learners to complete as many levels within QCF qualifications as they can. 
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	Teacher

	Teacher B

	Date
	06/02/2023


	Group
	Level 3 – 21 students 


	Topic/Context
	Care in Communication 


	Notes on the lesson:

	· Welcomes students, some were late and Amanda acknowledged them and said ‘ good morning’ 
· Professional delivery
· Students are focused and not distracted 
· Students asking relevant questions 
· Students failed to complete the homework task so it was brought into class as it is beneficial to the students assignments 
· Proactive 
· Canters model 


	· Interested in what the students are saying by using facial expressions and nodding 
· Fantastic lecture 
· Expanded on PowerPoint slides 
· Very familiar with content knowledge 
· Discussion 
· Chalk and talk 

	What I have learned:

	
· The importance of getting students to complete tasks that have been asked of them
· For students to engage in a lesson using different teaching strategies 
· Discussions are good for getting students involved

	
· Do not always react to an issue within the classroom 

	Targets to improve my own practice (mapped to professional standards):

	1) Maintain and update knowledge of my subject(s) and how best to teach and assess them
2) Know how to use evidence and research to improve my practice
	· Prepare and rehearse content thoroughly to be familiar with the subject knowledge



· Use a range of teaching strategies to discover what works well for my students so I can provide them with a positive learning experience 





















	Problem 

	Specific Activities
	Outcome Measured

	Require experience with teaching larger groups 
	I will continue to complete my placement hours within two different settings so I can gain experience in dealing with students on 1-2-1 basis and in a larger group

(I have only recently started my second placement)
	I hope that I will be given more responsibilities within one of my placements, to enable my mentor to feel comfortable in delivering a lesson. Hopefully, this outcome will be completed by the end of the academic year

	The use of multiple teaching strategies 

	Explore all avenues when constructing a lesson plan. Ensure to think about the varied learning styles within a classroom. 
	I am hoping that the more lesson plans I create the easier it will be to assign certain strategies into a lesson. I am hoping I will have a deeper insight as to what strategies work well in certain scenarios. I hope to achieve this also by the end of the academic year. 


 Action Plan 
2
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