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Introduction
In this assignment I critically reflect on the preparation and delivery of a 45 minute mini teach that took place at Swansea Trinity University in February 2020.
The subject was an extension of my original min teach assessment in November 2019, in which I delivered some “Awareness” in the subject of Organised Crime, in particular “County Lines”.  
In this delivery I aimed to ensure that the class were able to travel from a Pedagogical delivery of the contents and subject matter, once a recap of the original lesson was successful, to a far more Anagogical learning environment, in which the students themselves were able to discuss, debate and express what they were able to gain from the subject tasked and conclude with an action or responsibility that they had not previously considered, but were able to take with them from the lesson.  Within the lesson I was able to include emergent technology that was relevant to the lesson.  I am able to acknowledge the cross cutting themes that were specific to this learning, which in my case was “vulnerability”.  The vulnerability that exists in us as humans, that will be exploited by those who choose to take advantage.

 
My Thoughts
The lesson took place during the evening of the 28th February 2020. There were 5 students in total, of which I was initially disappointed as I felt that a higher number would benefit the task I had planned, this later turned out to be beneficial to the learning that took place.
I was pleased with the majority of the lesson.  I was conscious of the previous feedback and assessment, in which I would have benefited from clearly stating my Aims and Objectives.  I did this from the outset and this helped in the direction of the lesson and what I was able to measure in learning at the conclusion of the teach.
The use of “kahoot” as a tool to recap at the start of the lesson was very useful and was of great benefit to the class in revisiting and refreshing the November lesson.
The task worked very well with the number of students, of which I was pleasantly surprised, as I was anticipating higher numbers than what was present for the class. I am pleased with the overall lesson for a number of reasons, mostly as I was able to achieve what I had planned, this was evidenced by the debate and constructive contribution during the anagogical environment that was created, during plenary the thoughts from the students at the conclusion of the task. The Cross cutting theme of “Vulnerability”, was present throughout. Fundamental skills were challenged in literature and language whilst moving from the pedagogy of learning to the andragogy of the students debate and constructive actions for the task.
  
Reflection/Evaluation
I have been challenged with knowledge that is completely new to me and an understanding of the technical and theoretical element of teaching that, in some, I have already been practicing, together with more recent, new and exciting learning that I was very keen to exercise.  This I wanted to ensure was present in the lesson I was delivering to my peers.  This included the transformation from Pedagogy to Andragogy, including the use of emergent technologies, across a lesson with a cross cutting theme of “vulnerability”.
Gibbs (Gibbs 1988), asks us to work through the episodic learning, to make episodic sense of it.  Not only was I in a position to travel through this myself, but wanted to cause this for the students, during the mini teach that I was to deliver.
There was a clear structure to the learning outcomes. I wanted to allow the students to remember or recall the knowledge that I had previously given them in my original mini teach.  The information that I was able to share with them in this lesson, allowed them to understand and make sense of  new facts and to allow them to understand how this linked to vulnerability.  The signs and indicators of those potential risks and causes, from previous learning, were now very relevant.
In this lesson I was able to allow the student to then apply this new information to a scenario based debate. In which the circumstances caused them to applying there knowledge. To create some hypothesis that allowed debate and discussion.  In reflection I believe this allowed exactly that, this was corroborated by one of my peers, Shiona, saying “this allowed us to get a feel of what it would be like to have to manage this type of exploitation”.
The task forced the class to then come together with this new experience, share it and to evaluate what they were now able to establish were different aspects of the exploitation, from being a victim to perhaps being a part of the problem itself.  The facilitation I provided gently drawing out facts and thoughts they had come to by asking open and relevant questions to expand, the students themselves then led each other through, what they could see from being a mother of a victim as well as that from the offender who was entangled in this exploitation .  The structure worked, I relied on the structure referred to by Biggs and Tom, from whom provided use with the “Higher Archie of Learning” and the Structure of Learning Outcomes.(Biggs & Tom 2011)
The particular method, in which I was able to achieve the outcome, heavily relied on the fact there was already substantial life experience in the classroom and to be able to draw on some of those experiences to encourage learning for all.  I was only able to achieve this in encouraging the “Transactional Analysis of behavior” with an adult to adult persona that contributed to the discussion, as importantly praising the fantastic contribution of the learner but not in a patronizing fashion.
I was able to consider the direction from Professor Carol Dweck, “praising the effort, not the intelligence”. (“The Perils and Promises of Praise” by Carol Dweck in Educational Leadership, October 2007)  
[bookmark: top]I was able to do this, as was commented on by not only the students, who felt encouraged and part of the leaning but also by Mr Flagg during the assessment feedback. (PGCE/PCE Lesson Assessment Form). Eric Berne, (1964), Games People Play: The Psychology of Human Relationships.
Following the original teach, I was able to revisit and reinvigorate the initial feelings that were experienced by the learner when discussing such an emotive subject.  The students had a number of weeks to “encode” or digest the information I had originally provided them. In delivering the objectives for this session I was able to ask those students to retrieve that information, clearing space in their minds to attach new, additional information from the session to come.  “Gibbs” ask us to work through the episodic learning to make episodic sense of it.(Learning by Doing, Gibbs 1988).  Ensuring this stage was established, I was able to set out my stall correctly. Once present, I would be able to move the students to the next stage.  Here I failed to ensure all students were prepared in a number of ways.
Firstly, not including a general health warning, this was an emotive subject that may have been very relevant for some. Even having experienced some sort of exploitation or had some historic impact in their lives that this may cause them to reflect on.
Secondly in delivering the objectives, completing the digital knowledge check as a recap of the previous lesson, I failed to confirm that all the current students had, been present during the previous lesson in November.  This was alluded to by one of the students during the “hot debrief” that took place after the lesson.  However, what was also added the learning that was not hindered in any way.  The detailed information that I gave during the introduction and the interaction, allowed me to ensure understanding and allow questions throughout the exercise. 
As the students travelled from the episodic I wanted to leave more than just information with them. I wanted them to take an active role in the crosscutting theme of vulnerability. Taking physical actions with them, that might cause them to think differently in the future. As Vaughan,( 1974) says “learning is a change that can result when the individuals interact with information, it occurs to the extent that learners are motivated to change”.
Attaching a “hook” or a real event in the circumstances delivered within the lesson, allowed me to provide the students with the ability to attach emotion to the subject, therefore encouraging the learning and injecting a trigger that would fire when like circumstances may occur in the future.  The case study that I provided both contained emotive circumstances that were simple enough for the majority to be able to relate to, ie adult – child, mother – son.  Providing the students with a set of circumstances, both different but relating to one another and a number of questions for them to debate and consider in separate groups. Once this debate had taken place, bringing both groups together to combine their thoughts, feelings and ideas, bolstered the learning for those investing in it. This worked very well, as is in line with Kendall (2011 in Carraway, 2014), “experience changes the brain and learning does not occur without emotions”.
I was very conscious of the inclusion and support needed for everyone in the “discussion” faze.  For those learners who may be more theorist in manor or less confident within a group setting, I was aware this could be intimidating.  How I set this task for learning, would impact greatly on the outcome, In particular for those who may be less confortable in the environment.  Relaxing the environment with a soft persona and language, communicating more relaxed and conversational assisted in this.  Interacting with each group and each individual during the group exercise, ensured the inclusion of everybody, appreciating every contribution and acknowledging every involvement. This was reflected in the assessment brief of the lesson by Mr Flagg.
The applying of the new information was demonstrated in the coming together of both groups after the exercise.  During which opinions were valued from both groups, one from each perspective of Mother and Son. On evaluating the information, labeling particular emotions and indicators that may have been recognized by both experiences within the task, learners were able to provide actions that they could take forward to either, recognize or even prevent such exploitation.  During the plenary learners developed strategies that would make it very difficult for such exploitation to take place. My objectives were met.
Reflecting on their own thoughts in conclusion and constructing an action plan for the future.  This worked well because everyone was able to provide something that I valued and recorded on the whiteboard for everyone to digest.

Conclusion
What else could I have done to improve this important stage of learning?  I could of allowed more time for the final stage in the lesson.  This would have allowed the learners time to plan more detailed actions. In using Gibb’s Reflective Cycle I have been able to separate my evaluation of the lesson and the plan I had in place. It has allowed me to structure my stages in which I can professionally develop the teaching I am capable of. Gibbs as cited in Dye(2011,p. 230).
How else could I have improved to lesson in all?  There were clear points within the lesson that I felt I could improve. These included the general Health Warning as mentioned at the beginning of the lesson.  Even though the during the use of technology it was clear that everyone present demonstrated an excellent level of understanding of the subject and what was previously delivered, I could have checked that all students were happy with this knowledge before moving into the objectives for the learning.
The lesson was successful. All objectives were met within the time allowed, without going over or running short.  Students were happy to continue the conversation, well after the lesson had ended, this indicated that everyone had invested and gained form the experience.





UKPSF Dimensions of the Framework
AREAS OF ACTIVITY  
The focus was to travel from the Pedagogical delivery of the subject, aims and objectives to the Andragogy of the students development themselves through specific learning activities which were inclusive throughout. Opportunity for the learner to ask questions was provided. Group activity allowed discussion and debate within peer groups, that was facilitated.
The case studies allowed the students to relate emotionally to the subject – this developed an effective learning opportunity where students were able to engage and reach their own conclusions from discussion.  This demonstrated the transferring to the Andragogy learning that was provided.
Ref No A1,A2,A3,A4
CORE KNOWLEDGE 
The material related to offences that are included within the Modern Slavery Act 2015.  This focuses on exploitation and the numerous methods which are concentrated on during the lesson. This followed the previous mini teach delivered in November 2019.
The methods listed within the lesson plan were adhered to in order to allow the multiple learner types the opportunity to gain from the information provided. 
The students were able to discuss within their groups, drawing on their own experiences and knowledge of the subject.
Learners came to their own conclusion with action plans that were developed as a result of the discussions within the lesson.
Ref No K1,K2,K3,K4,K5,K6
PRFOESSIONAL VALUES
Key to the learning in this subject is the diverse experience of those present of this subject within their communities.  As a result of the impact of this type of offending, it is clear that education is key to preventing, detecting and making Wales hostile to this type of Organised Crime.  Using evidence formed approach to the training in which I am able to directly engage my personal experience, dictates a professional, creditable learning opportunity for the students.  I included outcomes that I had experienced and was able to link them to the task students were engaged in.
Ref No V1,V2,V3,V4

Key Learning
The key learning that I will action in the future will include, consideration of an early health warning or clear description of the content of the learning, will allow the student themselves to risk assess their presence and for me to dissolve any barrier there may be from the anticipation of the lesson content.
The second will be for me to ensure the students’ knowledge is sufficient, in order to continue with that particular lesson or when continuing from a previous lesson, satisfy myself that students have sufficient experience or recall of any previous lesson or subject delivered.
[bookmark: _GoBack]My personality and manor within the class had an uplifting, positive effect on the facilitation during the Andragogy element of the lesson. I will not underestimate the impact of a trainers “teacher presence” or the value in acknowledging effort and contribution, maintaining transactional analysis.  
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