What are the Main Factors Influencing Young People and families to opt out of Formal Education, and How Can Youth Work Better Support and Advocate for the Social, Educational, and Emotional Development of Home Educated Young people?
[image: A factory at sunset with smoke coming out of the smokestacks

Description automatically generated]

(Image by Rachel Jones)

ECGE6003Q

Rachel Jones 
2308282
7TH May 2026
Education and Humanities



[bookmark: _Toc193355355]DECLARATION FORM
[image: A black and white logo

AI-generated content may be incorrect.]



Dissertation Declaration Form.

1. This work has not previously been accepted in substance for any degree and is not being concurrently submitted in candidature for any degree.
Signed……RVJONES.………………………………………………………………………...
Date …28/04/2026…………………………………………………………………………...

2. This dissertation is being submitted in partial fulfilment of the requirements for the degree of  …Young People , Communities and Youth Work …………………………………………………………….................
Signed  ………RVJONES………………………………………………………………….
Date  …28/04/2026…………………………………………………………….…………...

3. This dissertation is the result of my own independent work/investigation, except where otherwise stated.
Other sources are acknowledged by footnotes giving explicit references. 
A reference list is appended.
Signed candidate:  …RVJONES………………………………………….……………….
Date:  ……28/04/2026……………………………………………….……………………….

4. I hereby give consent for my dissertation, if accepted, to be available for photocopying,  inter- library loan, and for deposit in the University’s digital repository 
Signed (candidate)…RVJONES…………………………………….………….…………...
Date……28/04/2026…………………………………………….…………….…………….
Supervisor’s Declaration.
I am satisfied that this work is the result of the student’s own efforts.
Signed:  …DJ O’Connor………………………………………………………….
Date:  ……1/05/26……………………………………………………………………...












AI Declaration 



I confirm that I have not used any AI tools in the research or creation of this assignment. I confirm that I have not presented any AI-generated materials as my own work. I confirm that I have copies of my drafts, notes and other resources I have used, which I may be asked to provide in evidence.





































Contents

Declaration Form                                                                2
AI Declaration                                                                     3
Contents                                                                             4
Acknowledgments                                                              5
Abstract                                                                              6
Acronym                                                                             7
1. Introduction                                                              8 - 12
2. Literature Review                                                    13 - 23
3. Methodology/Methods                                             24 - 30
4. Presentation of Data                                                31 - 59
5. Discussion of Results.                                             60 - 66
6. Conclusion and Recommendations                         67 - 72
7. References                                                               73 - 79
8. Appendices      
8.1 Appendices 1 Ethics Form                                  80 - 99
8.2 Appendices 2.1 Headteacher transcribe             100 - 131
8.2.2 Consent Form                                                  132 - 133












Acknowledgements 

I would like to thank all the lecturers who have guided and supported me throughout this degree.
I would also like to thank my husband for being a constant pillar of support during this journey of career change, encouraging me to persevere when things became overwhelming while balancing my degree, work, and family life.
I would also like to extend my gratitude to all those who contributed to this research, whose insights and experiences have been invaluable to this study.






























Abstract
This independent review explores how home education can impact a young person’s educational, social, and emotional developmentas, well as the leading attributes for young people and families to withdraw from the formal education system.
 The research aimed to develop a broad understanding of young people’s lived experiences of HE, alongside those of parents and the perceived perspectives of a range of professionals working with young people across diverse settings. It also critically considers the role of youth work in addressing gaps in support, and how it can be further developed to better support young people and families facing challenges within both formal education and home education. Home education was selected as the focus of this study due to its increasing relevance and the potential implications for young people’s rights, voice, and access to education and support.
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This Independent Review (IR) is written by a level 6 Youth Work Student of UWTSD Trinity Carmarthen.
Independent Review tile
What are the main Attributes  influencing young people and families to opt out of formal education, and how can youth work better support and advocate for the social, educational, and emotional development of home educated young people?
This IR explores young people lived experiences of Home Education (HE), the key factors that influence families to opt out of the formal education system (FES), and the impact on young people’s educational, social, emotional, and overall wellbeing both before and after entering HE. It also considers the experiences of parents and caregivers, alongside perspectives from a variety of professionals who work with young people in diverse settings.
The IR examines the educational implications young people may face after deregistering from the FE school system. It highlights key strengths and weaknesses identified by the researcher during data collection and considers the current role of youth work within this context, including how practice could be further developed and embedded to better support HE young people and their families.
By identifying key themes within existing research and highlighting crucial gaps, the researcher aims to uncover potential avenues for improving the educational, social, and emotional experiences of HE young people, underpinned by youth work values and principles.
The researcher selected this topic for their IR based on prior professional experience working with HE young people and concerns regarding the limited regulation and monitoring of young people that have deregistered from the FES. There is particular interest in the educational, social, and wellbeing impacts for young people who, at times, may have been overlooked, which may be detrimental to their overall wellbeing and future aspirations.
In this context, the Welsh Government (WG) currently states within the handbook for HE, that “Education is compulsory, but school is not.” Parents or carers are not required to seek permission to HE their children, nor to follow the national curriculum, provided the child or young person receives a full-time, suitable, and efficient education that meets their abilities and age (WG, 2023, P.1.5).
 Local Authority (LA) permission to deregister a young person from formal education (FE) is required only for children with special educational needs (SEN) attending a special school, with an Individual Development Plan (IDP) having to be in place if one does not already exist before the deregistration process can be fulfilled (WG,  2023 , p.2). Following deregistration, the responsibility for the child’s educational, social, and financial needs rests solely with the parents or carers.

Estimated Figures 


 
 Figures published by the WG indicate a significant rise in the number of young people exiting FE for HE with 7,176 children recorded as being HE in Wales during the 2024/25 academic year (WG, 2025).(WG, 2025)

It should be noted that these figures do not account for young people who have never been registered to a FES therefore, the actual number of HE young people is unknown.
The researcher aims to gain a deeper understanding of why figures for HE are rising in Wales and why HE remains predominantly unregulated.

Safeguarding is at the forefront of a newly proposed compulsory register by the Welsh Parliament (2025) for young people who deregister from the FE system , under the Children’s Wellbeing and Schools Bill (2024). 
While calls for increased regulation and legislation to monitor HE have been made for a considerable period by a range of professionals, including the Children’s Commissioner for Wales, publicly advocating for changes to HE policy (CCFW,  2024), urging WG to commit to policy reform through three key tests.
That all young people’s voices, experiences are heard and listened to.

· This is essential for the first two tests to be met.


That all children and young people in Wales are accounted for.

That every child has a suitable education, their human rights are upheld including their health and safety.





(CCFW,2026)


While the change in legislation will be welcomed by many professional bodies, several online platforms in support of HE such as Educational Freedom UK (2026), expressed strong opposition to the bill. They cite data protection concerns for young people and families and argue that HE children are often inappropriately categorised alongside children missing education.
How can it be ensured that young people are actively involved in decisions that directly affect them and their future aspirations? Who is supporting young people to make informed choices, and do they understand their rights as outlined in the UN Convention on the Rights of the Child (UNCRC) (UNICEF , n.d.).  

The researcher used a mixed-methods approach, including online surveys via Microsoft Forms and a semi-structured interview with a Headteacher (HT) from a comprehensive school offering online provision across South and West Wales (SWW). The study aims to capture young people’s voices, ensuring their perspectives were central to the findings. Limitations could include potential low response rates and varying engagement levels.
The researcher believes that youth work should play a more active role within the framework of the new bill, with trained youth workers embedded to work alongside educational professionals and LAs.
Youth workers can support young people to make informed choices, promote social and emotional wellbeing through inclusive practice, and help bridge the gap between families and regulatory bodies, ultimately ensuring that the child’s best interests remain central to any intervention (CLDSCS, 2019).
This IR will therefore explore how youth work can be better integrated to support the educational, social, and emotional development of HE young people.








2.Literature Review

Through the literature research process, the researcher identified key themes within the context of HE, with a primary focus on SWW while also considering UK wide legislation where relevant. 
This IR examines factors influencing families to opt out of FE, the experiences of HE young people, and the implications for their educational, social, and emotional development. 
By critically analysing existing research and policy, the IR identifies both strengths and gaps in current literature, providing a foundation for exploring how youth work can be more effectively integrated to support HE young people and their families. The following section outlines key themes that emerged from research of existing literature.
Safeguarding Implications of Unregulated HE
 In recent years, a significant number of safeguarding incidents involving serious harm to young people in Wales prompted the CCFW (CCFW, 2021) to urge the WG to review legislation on the monitoring of HE, as touched on within the introduction with the aim of safeguarding young people and upholding their rights and voice in line with the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, n.d. ).

As far back as 2012, the WG (2017) conducted a consultation involving LA’S, HE families, and FE systems on the development of a legislative framework for the compulsory registration and monitoring of HE children and young people, which did not come to fruition. 

An IR review commissioned in 2017 by the National Independent Safeguarding Board, carried out by Cascade (Children’s Social Care Research and Development Centre), Forrester et al  (2017), also highlighted the need for a statutory register and further monitoring of HE learners to safeguard their education, health and wellbeing.
Cascade (2017) conducted an evidence-based review exploring the potential risks faced by HE young people and their families. The review highlights that HE young people often experience limited access to services, which may result from factors such as social isolation and a lack of awareness among families and young people regarding available provision and support services.
The review therefore calls for Estyn (2024) to be given a statutory duty to inspect HE, in line with its existing responsibility to inspect and regulate all other forms of education and training in Wales, working alongside professionals who understand the specific circumstances and unique needs of HE young people and their families.
The Wellbeing and Schools Bill (2024) proposes new HE legislation in England, with the Department for Education aiming to ensure ‘no child falls through the gaps’ (DFE, 2024), over a decade after earlier non-statutory guidance (DFCSF, 2007).
In Wales, discussions on the proposed bill with the UK Government since autumn 2024 reflect shared HE challenges, particularly safeguarding and oversight. The Education Act (1996) underpins HE duties for LAs in England and Wales, giving parts of the Bill cross-border relevance (WG, 2026).
Wales has taken a selective approach, supporting only provisions aligned with HE policy aims and considering each individually to address legislative gaps (WG, 2026).
  In contrast, the researcher found that voluntary organisations, such as Education Freedom (2026), an informed, non-profit online platform providing HE learners and families with open access to information, expressed concerns about the proposed compulsory register and monitoring of HE. They strongly oppose the bill, stating that it could divert agencies away from young people who are genuinely at risk of harm, while reinforcing the stigma that all HE learners are at risk.
The DFE (2024) argue consent is overruled by duty, welfare and safeguarding young people, the compulsory register sets out “keep children safe and help families thrive”.

In this context, youth work, with its young person-centred approach and relationship focused ethos (CLDSCS, 2019), is uniquely positioned to play a central and effective role within this framework. It can act as a protective factor by fostering trusted relationships, enabling early identification of need, and facilitating access to appropriate support services for  young people, working collaboratively with FE to ensure the best interests of the child, that young people’s voices are heard, and their rights are upheld (UNICEF , n.d.). This approach aligns with the Youth Work Strategy for Wales (YWSW) (WG, 2019), which emphasises embedding youth work practice within government agendas and FE systems to collaboratively enhance the delivery of the curriculum, promote wellbeing, and ensure equitable access to learning opportunities. By integrating youth work principles into FE, practitioners can provide holistic support that addresses both academic and social, emotional needs, helping young people to navigate systemic barriers and achieve positive outcomes.
Furthermore, Gormally and Coburn (2019) argue that youth work should play an active role in shaping educational policy and be established as a consistent, accessible service for all young people across Wales, rather than being viewed solely as an intervention or reactive practice.


Objective and Subjective Wellbeing Among HE Young People
Although the term “wellbeing” is frequently referenced in government policy and recommendations on HE, it is often defined narrowly in terms of safeguarding. While safeguarding is crucial, there is little clarity on what “wellbeing” encompasses beyond this, leaving the broader concept of young people’s overall wellbeing under specified in policy discussions.
There is little evidence of how the overall wellbeing of HE young people is measured. While some objective indicators, such as housing, health, education, and access to resources, may be recorded through broad data collection methods such as the Census (2021), the researcher was unable to find data that actively sought information directly from young people about how they perceive their own subjective wellbeing.
As highlighted in the IR An Exploration of Youth Work’s Impact on the Subjective Wellbeing of Young People in Wales by Williams (2021), subjective wellbeing is shaped by how young people experience and interpret their lives. Key factors include feelings of happiness and life satisfaction, a sense of belonging, positive relationships with trusted adults and peers, emotional safety, autonomy, and having a voice in decisions that affect them. The IR emphasises that subjective wellbeing is rooted in young people’s own perceptions and lived experiences, rather than external or measurable conditions alone, commonly referred to as objective wellbeing. 
This raises questions as to why HE young people’s subjective wellbeing is not reflected in existing data relating to HE while accounts of wellbeing and experiences of HE is often reported on through parents or carers, there is a notable absence of evidence that captures young people’s own voices and perspectives. This lack of direct engagement with young people limits understanding of their lived experiences and how they themselves perceive their emotional, social and economic wellbeing within HE.

The study highlights youth work as a protective factor for young people. Demonstrating how youth work is increasingly adapting to a more targeted, neoliberal approach, often operating as early intervention and prevention work with young people. The researcher further explores how youth work could support HE young people and their families, identifying potential roles in enhancing wellbeing, social engagement, and access to resources, through the core principles and values of youth work (YWWRG, 2022).
Zhang’s (2024) IR, Greater Expectations, involved 90 HE families in the UK and examined how families support their children’s educational and social development. The findings indicate that HE children benefited from social interactions outside school through clubs, co-ops, and extracurricular activities, fostering emotional growth. The study challenges the misconception that HE limits social opportunities, highlighting that flexible schedules allow for diverse and meaningful experiences.
Although these experiences highlight positive social and educational outcomes, it should be noted that they are reported from the perspectives of parents and carers, rather than directly capturing the voices of young people themselves.
Carvalho and Skipper (2019), through semi-structured interviews with young people and parents, found that HE young people engaged in varied social experiences through diverse community groups. These opportunities were often perceived as more meaningful than school-based social experiences, fostering a strong sense of community among like-minded HE families, contributing positively to young people’s self-confidence, self-esteem, and identity development, it should be noted that the study included only three young people, which may limit the wider applicability of the findings.

UN met needs
Analysis indicated that many parents perceived deregistration as their only option. Maxwell et al. (2018), in their study HE for Children with ALN: A Better Choice or the Only Option, found that many parents of children with special educational needs and disabilities (SEND) felt compelled to HE following negative school experiences, often due to inadequate support or schools’ reluctance to meet individual needs. Parents generally persevered in trying to make school work for their children before deciding to deregister. 
The IR also highlights that many families felt their children had been “off rolled” by schools a term used by the WG (2023) to describe when a school pressures a child to leave. As stated by the WG, decisions to HE should be made freely and not as a result of behaviour, attainment, attendance, exclusion, or insufficient support for the child’s specific needs.
A UK wide IR undertaken by Gillie (2025), titled “It feels like we’re out of the rat race”: Family reflections on traumatic school experiences leading to HE, explored the lived experiences of 99 families across the UK who had deregistered their children from FE. The findings revealed that many families experienced a significant disconnect between policy rhetoric and the lived reality of school inclusion, particularly in relation to young people with SEND. The report further identified a lack of appropriate training within FES, suggesting that some educators were ill equipped to effectively support students with ALN.
This frequently resulted once more in parents describing experiences of being “off rolled”, a practice that Ofsted (2019) defines as schools pressuring or coercing parents to withdraw their child from FE to protect institutional performance data. Such practices align with Galton and McLellan’s (2024) argument that increasing neoliberal, performance driven approaches within FES, characterised by targeted outcomes, attendance metrics, and data-based accountability can marginalise young people who struggle to conform to these expectations. Rather than facilitating inclusive practice, these systems may inadvertently prioritise measurable performance indicators over relational and individualised support, leaving some young people vulnerable to exclusion rather than meaningful inclusion (Hallet, 2024).


Risk factor
Zhang and Gibson (2024), in their IR Exploring the Lived Experiences of HE Families with Young Children in the UK: The Untold Stories, examined five UK families’ experiences of HE includes their motivations, daily routines, challenges, feelings, and perspectives on the FES.
The study highlighted parent’s deep concerns about the social and emotional wellbeing of their children, while within school setting, noting that the school environments often posed risks, failed to meet the needs of children with SEND, and provided insufficient support, leading to deregister.
“If a child was distressed at school about coming home it would be a safeguarding concern, but when a child is distressed at home about coming to school parents are still expected to take them in” (Send Support Services, 2020).
Families portrayed HE as nurturing and flexible, allowing tailored learning and social freedom, but noted financial burdens and the challenges of balancing the parent/teacher role, highlighting the need for flexi-schooling, accessible resources, inclusion in assessments, and government support.

Funding Disparities in Welsh Education
The National Education Union (NEU, 2025) states that the Welsh education system has been underfunded for 14 consecutive years. The report highlights a funding disparity with England, where pupils receive approximately £400 more per pupil per annum, and argues that the WG could improve the allocation of education funding to LAs across Wales. It further suggests that greater oversight and stronger implementation measures are needed to ensure a fairer, more consistent, and needs-based distribution of funding, as well as clearer accountability in how LA’S prioritise and invest in education. This backs up Gille’s (2025) findings that many families within the review “Traumatic school experiences “seen Flexi-schooling as a positive school inclusion strategy for young people struggling with the formal school environment, however schools were reluctant to agree due to attendance being marked absent effecting the school’s attendance data which in turn lowers funding.
With such constraints on the FES, questions arise about how schools can realistically meet the individual needs of each young person and provide appropriate educational support when additional help is required. The researcher identified these limitations as a key factor in why some young people and families opt out of the FES. 
This supports Gillie’s (2025) findings that many families viewed flexi-schooling as a positive inclusion strategy for young people struggling full-time in formal school environments, but schools were often reluctant to agree due to the impact on attendance data and funding, which ultimately led to deregistration.


Effects of Long-Term Underfunding on Youth Work Services
The Interim Youth Work Board (WG,2021), commissioned by the WG, highlighted the impact of long-term underfunding on youth work services in Wales. The report called for a sustainable delivery model, noting that financial constraints limit service capacity, workforce development, and the ability of youth work services to meet the needs of young people. While youth work in Wales is widely recognised for its positive impact, the legislative and funding base remains weak and problematic, resulting in a steady decline in service availability. In short, the recommendations aim to strengthen legislation and funding, embed youth work as a permanent, respected part of the FES, and support young people through inclusion and equality in practical and sustainable ways.
The Youth Work in Wales Statutory Guidance (WG, 2024) states that youth work is a core element of the FES and wider services for young people, placing a duty on LAs to provide accessible, responsive, and high-quality youth work provision.
Coburn and Gormally (2019) argue for “Greater Educational Synergy “through a collective and adaptive approach to learning, promoting a more holistic and equitable education system.
The paper advocates for youth work to be recognised as a permanent and integral part of the FES, enriching the curriculum through informal and non-formal learning, rather than being positioned as an add-on service limited to intervention or reactive practice within a neoliberal policy context.
Through consistent, early, and preventative engagement that recognises each young person’s unique journey (CLDSCS,2019), youth work can bridge the gap between young people, families, and FE, helping to reduce disengagement from the education system.
This highlights the need for consistent, sustainable funding for youth services in Wales, with fairer LA distribution and clearer accountability for allocation and spend. This contrasts with Finland, ranked first in the World Happiness Report (Helliwell et al, 2026) for nine consecutive years, compared to the UK’s 29th position.
A visit to Helsinki provides comparative insight. Discussion with Senior Digital Youth Division Leader Mikko Roman (Roman, 2026) highlighted sustained investment and a strong policy focus on young people’s wellbeing. Helsinki operates a coordinated, district-based system supported by a centralised database to identify need and respond to young people’s voices. Youth work is integrated within the FES and delivered through a multi-agency model to improve outcomes. This aligns with the Wellbeing of Future Generations Act Wales (WG, 2015), particularly in relation to creating a fairer more equal Wales.










3. Methodology/Methods

This chapter outlines the methodological approach adopted to investigate the research question: what are the main factors influencing young people and families to opt out of formal education, and how can youth work better support and advocate for the social, educational, and emotional development of HE young people. It explains and justifies the research design, details the methods used to collect and analyse data, and addresses the research philosophy, sampling strategy, ethical considerations, and study limitations.

Research Philosophy
This study adopts an interpretivist research philosophy, as it aims to explore the experiences and perspectives of young people and families who have opted out of formal education to HE. Creswell and Creswell (2018) highlight that interpretivism seeks to understand the meanings individuals attach to social phenomena. This approach also aligns with youth work values, such as ensuring young people’s voices are heard (CLDSCS, 2019) and promoting inclusivity and equality (YWWRG,  2022).

The study is underpinned by an interpretivist theoretical framework, which emphasizes understanding the meanings and experiences that individuals attach to social phenomena. This theoretical framework, as suggested by Creswell and Creswell (2018), is appropriate for exploring the perspectives of young people and families who choose HE, as it focuses on subjective experiences rather than solely measurable outcomes. The framework also aims to build on current research, identify areas of need, and guide updates to policy to ensure the welfare and wellbeing of young people. By adopting this framework, the study situates the voices and welfare of young people at the centre of the research, aligning with youth work values of inclusivity, participation, and support for social, educational, and emotional development (YWWRG, 2022).
Research approach 
In designing the research questions, the researcher immersed themselves in literature to gain clarity on the topic and identify strengths and gaps in existing research and policy. This process included reviewing scholarly studies, IR, and relevant policies, both past and present, ensuring the study was grounded in existing knowledge. This approach aligns with Punch’s (2005) view that research questions should be clear, specific, broad enough to explore the topic, answerable, interconnected, and relevant to the aims of the review, facilitating the collection of qualitative data.

Mixed methods approach
The researcher adopted a mixed methods approach, using MS Forms questionnaires that included both open-ended questions for qualitative responses and structured questions for quantitative data. A wide range of professionals working with young people such as youth workers, teachers, early intervention and prevention workers, social care and social work practitioners as well as HE officers were invited to participate. As noted by Creswell and Creswell (2018), this approach allows for the collection of diverse and complex qualitative insights while also capturing measurable patterns from a broad sample, drawing on the experiences of professionals directly involved with young people and families within HE. This collaborative approach aligns with youth work values of multi-agency working, which aims to enhance and create positive experiences for young people (CLDSCS, 2019).

The researcher included parents, carers, and young people through MS Forms questionnaires. An organisation supporting young people who have left full-time FE was contacted to share the questionnaires. HE groups within SWW, as well as a Facebook group for HE families, were also used to invite participants, with links and QR codes provided for easy access.
 Including young people was vital to the research, as highlighted by the researcher within the LR a lack of data directly involving them, with their experiences often reported through the voices of parents or carers. Capturing the voices of young people and ensuring their experiences are represented is pivotal to this IR (UNICEF, UK).
The researcher contacted a secondary school in SWW that has established an online learning platform for young people at risk of disengaging or deregistering from the FES. A face-to-face interview was conducted with the HT to explore the platform’s aims, focus, future plans, and intended outcomes for the young people accessing it. The interview was recorded and transcribed (Appendices 2.1) via Teams, all data will be handled in accordance with British Educational Research Association (BERA) (BERA, 2019) and GDPR requirements.

In summary, this study adopted a mixed methods approach, combining questionnaires with professionals, parents, carers, and young people, alongside a case study interview with a secondary school HT. This approach, referred to by Creswell and Creswell (2018) as a convergent design, allowed qualitative and quantitative data to be collected and analysed concurrently, providing a comprehensive understanding of HE experiences. The methods aimed to ethically identify the needs of young people, as well as existing strengths, opportunities, and challenges in their social, educational, and emotional development. Overall, the methodology aligns with the research aims and youth work values, ensuring that the voices of young people are central to the findings (CLDSCS, 2019).

Sample size
The research targeted approximately six practitioners from each profession through professional connections. Initial attempts to involve a known organisation and a local HE groups in SWW received no responses. A HE Facebook group was then used to share the research aims and invite participation, emphasising the importance of including young people. This resulted in five responses from parents/carers, but none from young people themselves. While parents/carers reported their children were thriving, these responses do not capture the children’s perspectives, reinforcing the researchers concerns  about limited direct involvement of young people withinin previous studies.
In total, the researcher engaged with 17 professionals across different roles, 5 parents/carers via MS Forms questionnaires, and one HT through a face-to-face interview. As noted by Creswell and Creswell (2018), MS Forms questionnaires offer accessibility, promote inclusivity, allow remote participation, and automatically generate organized data for analysis. The semi-structured face-to-face interview provided a more personal and in-depth exploration of the online learning platform’s aims and impact. Potential limitations, such as low participation, limited engagement, or incomplete responses, could influence the quality and richness of the data, affecting the research process both positively and negatively.
The absence of direct participation from young people limits the ability to fully capture their lived experiences of HE and to understand the social, educational, and emotional impacts on their development, as well as the factors that resulted in their opting out of FE. While the study gained valuable insights from professionals and parents/carers, it highlights the importance of including young people to represent their perspectives authentically (CLDSCS, 2019).

Ethical considerations 
The research was conducted in accordance with the ethical guidelines set out by BERA (2019), a leading professional body providing standards for ethical practice in educational research, as well as the UWTSD Research Ethics and Integrity Code of Practice (UWTSD, 2022), which ensures that all research is conducted to high ethical, legal, and professional standards while safeguarding participants and the institution’s reputation. These guidelines were applied throughout the study through good practice and a clear ethical framework, as outlined in the following sections.
Ethical approval
Ethical approval for the study was obtained from the appropriate authority at UWTSD prior to the commencement of any data collection or research activities.
Informed consent 
All participants were provided with a consent form prior to engaging in the research. The form (Appendices 2.2) was presented via MS Forms or email and required participants to confirm consent before proceeding. It included the research title, study aims, GDPR information, and the researcher’s student email address.
As highlighted by Punch (2009), qualitative research often explores sensitive and personal aspects of individuals’ lived experiences, emphasising the need for transparency at the start of the process so participants can make an informed decision about whether to participate. Furthermore, Sapin (2013) notes that particular care and appropriate considerations are required when involving young people in research studies.
Confidentiality and Data Protection
Participants were assured of anonymity throughout the research process. However, if a safeguarding concern arose, relevant information would be shared in accordance with the duty to safeguard children and young people’s welfare (DFE, 2025). All data were handled and stored in compliance with the UK Government’s Data Protection Act (2018) (GOV.UK, 2025).

Right to withdraw
Participants were entitled to withdraw from the research at any point and for any reason, without providing an explanation, as clearly stated in the consent process. This approach aligns with the ethical guidance of BERA (2024) and mirrors the Youth Work National Code of Conduct (CLDSCS, 2019), which recognises and promotes that young people have the right to withdraw and re-engage at any time.
In conclusion, the study was conducted with a strong focus on participants wellbeing, reflecting youth work values of respect, inclusivity, and safeguarding (CLDSCS, 2019). Ethical principles guided all stages of the research, ensuring participants’ rights were protected and potential risks were minimised throughout data collection and analysis.
Limitations of study
This study provides valuable insights into HE, but some limitations exist. The absence of direct participation from young people restricts understanding of their lived experiences. Low response rates and reliance on self-reported data from parents, carers, and professionals may affect the breadth and reliability of findings. Despite this, the mixed methods approach offered both qualitative depth and quantitative breadth, supporting a meaningful exploration of HE and youth work support.
In summary, the study’s mixed methods design allowed for both qualitative and quantitative insights into HE. While the absence of direct participation from young people limited understanding of their lived experiences, the approach provided ethically grounded, comprehensive insights into the social, educational, and emotional factors influencing home education, and highlighted the role of youth work in supporting young people.


4.Presentation of Data.

Chapter 4 presents the findings in relation to the research question exploring the factors influencing the rise in HE and its implications for young people. A mixed-methods approach was used to combine quantitative and qualitative data collected from professionals, parents/carers, young people, and a headteacher case study across SWW.
Quantitative data was used as described by Punch (2005), to gain a broad overview of patterns and participant perspectives, while qualitative data provides deeper insight into individual experiences and contexts. Findings are presented through graphs alongside thematic summaries and selected participant responses.
This approach aligns with the values of the National Occupational Standards for Youth Work (CLDSCS, 2019), ensuring inclusive practice and the representation of diverse voices through a multi-agency approach. This chapter focuses on presenting the data, with further analysis discussed in Chapter 5.
Participant Overview
[image: ]



The data highlights a higher level of participation from social workers compared to HE officers, who were minimally represented within the dataset.
Breakdown of Professional Participants and Coding System
[image: ]






The above tables provide an overview of the participant sample, including professional roles and coding identifiers.

Quantitative and Qualitative Analysis of Professional Participants’ Responses
This section presents the research questions posed to professional participants, followed by their responses. Quantitative data are displayed in graphical form supported by a thematic qualitative analysis presented in table format, incorporating direct quotations from respondents.
Q.1


A scaling question indicated that professionals identified SEND and insufficient support or adjustments as the primary factors influencing young people and families to disengage from FE, with mental health concerns and bullying or peer conflict [image: ]ranked as secondary factors.















Q.2

Professionals predominantly view school support as partially effective in helping young people.
[image: ]







Q.3

[image: ]The majority of professionals view current HE regulatory and monitoring systems as very insufficient, with only one participant rating current practice as very sufficient.









Q.4






[image: ]The majority of professionals believe that HE has a significant impact on young people’s social and emotional development.









Q.5

[image: ]Findings indicate that higher levels of anxiety, stress, and low motivation were most commonly reported among HE young people, with some variation based on individual circumstances.







Q.6


As a multiple-choice question, professionals identified increased anxiety, stress, and low motivation as the primary challenges associated with risk and challenges young people face within, HE, followed by limited social interaction and development, with safeguarding concerns ranked third.
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Q.7Professionals where asked their experiences of the main benefits of HE




Professionals identified flexibility and personalised learning as the primary benefits of HE, followed by reduced anxiety and improved wellbeing for young people that find the FES overwhelming ,with social development opportunities least frequently identified.
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Q.8

Most Professionals Perceive HE young people to become NEET (not in education training or employment), while others acknowledge some young people thrive being HE. 
[image: ]












Q.9


[image: ]Responses were largely neutral, with most professionals indicating that young people are consulted but decisions are ultimately made for them, while fewer felt that young people’s rights are fully upheld or not heard.








[image: ]Practitioners were invited to add further comments on their experiences of HE, with responses presented below.






HT Case Study
This case study presents an interview with a HT from SWW exploring HE and school disengagement. It focuses on a virtual learning platform designed to support pupils at risk of deregistration, highlighting early intervention and prevention as key to supporting reintegration into FE settings, as well as social connection, confidence, and wellbeing.


The following section provides a thematic summary of the interview findings, accompanied by direct quotations from the HT to support each identified theme.
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The following section will focus upon the presentation and analysis of data collected from parents and young people, following the same structure as the previous section and using both quantitative and qualitative findings to explore key themes.
Parents / carers and Young People
The researcher made contact with three different organisations to engage young people and their families to gain their invaluable lived experiences of HE.
[image: ]



Q.1 
Parents primarily identified children’s wellbeing and mental health as the main reason for HE, with secondary factors linked to unmet needs within FE settings.
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Q.2



Parents reported little to no support or planning from schools to maintain engagement in FE.
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Q.3

Parents claim their children were mostly fully involved in the decision to be HE, with a small number somewhat involved, and none with little or no involvement.
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Q.4

Parents describe their child’s HE experiences as mostly very positive, with a smaller number describing it as positive.
[image: ]







Q.5

Parents mostly feel supported with sufficient resources for HE with a small number reporting little or no support.
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Q.6

Parents report children’s wellbeing has improved greatly since HE, with a small number reporting general improvement.
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Q.7

Parents responded that HE is mostly structured with some flexibility (2–3 hours work a day), with a small number reporting a looser structure and minimal planned work.
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Q.8

Parents responded that they are extremely confident HE is preparing their child for future education, training, or employment, with a small number partially confident.
[image: ]







A closing question on Microsoft Forms invited parents to provide further comments on their experiences of HE.
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Young People’s Participation in the Research

No responses were received from young people despite efforts to engage them through three organisations, using Microsoft Forms and a QR code for accessible participation.

In conclusion, Chapter 4 has presented the key findings from both quantitative and qualitative data collected from parents and professionals. Chapter 5 provides further in-depth analysis of the key themes identified throughout the data presentation process.





















5. Discussion of Results 
Chapter 5 focuses on the thematic analysis of the data, identifying key themes emerging from the findings. In relation to the IR aim of exploring why young people and families are opting out of FE, as well as the educational, social, and emotional impacts of this decision, the views of professionals, alongside those of parents/carers and young people, are examined to enable comparison of perspectives, patterns, and experiences. 

Analysis of Professional Perspectives
Deregistration and Unmet Needs
Professionals identified unmet ALN, along with a lack of appropriate support for young people and families, as key factors contributing to disengagement from FE, often resulting in negative school experiences, with increased levels of poor mental health, anxiety, and feelings of being unsafe, misunderstood, and undervalued within the school environment. 
Professionals perceived the majority of schools as providing limited or insufficient support, with only a few offering more tailored provision to meet the individual needs of young people. This was attributed to disparities in provision and a lack of funding.
Further strengthening this, Zhang and Gibson (2024) found that parents expressed deep concern about their children’s welfare within the school setting, particularly those with SEND.
This aligns with the HT’S view that a significant proportion of the young people accessing his platform are those with ALN, many of whom can feel overwhelmed within the school environment. He emphasised that these young people often struggle to cope with the demands of FE without appropriate support structures in place. The HT also highlighted the importance of early intervention, suggesting that timely and targeted support can play a crucial role in preventing young people from becoming NEET by addressing issues before they escalate into disengagement.

Funding Inconsistencies
Professionals identified a lack of funding as a primary factor limiting the level of support schools are able to provide to young people and families facing challenges within FE. This was seen to contribute to gaps in consistent, targeted provision and access to resources, particularly for young people with ALN who may struggle within the school environment. Due to the lack of appropriate support, this can contribute to school refusal, which in some cases may lead to young people being ‘off-rolled’ where parents and young people are encouraged to deregister from FE often linked to concerns that attendance figures negatively impact school funding and performance measure,  SW5: “Schools encourage parents to deregister to avoid fines, particularly for pupils with challenging behaviour”.
This reinforces the findings of Maxwell et al. (2018), highlighting parental perceptions of children being ‘off-rolled’, as well as Gillie (2025), whose UK-wide review found a clear disconnect between policy promises of inclusion and the lived reality for young people with SEND, indicating inadequate support.

Professionals attributed the disparities in support provision to inconsistencies in funding across schools and LA’S. It was suggested that varying levels of financial resources directly impacted the ability of schools to provide appropriate, tailored support for young people with ALN. As a result, some schools were better equipped to meet individual needs, while others were more limited in their capacity to do so. This uneven distribution of funding was identified as a key factor contributing to gaps in support and subsequent disengagement from FE.
This contrasts with approaches in other European countries, such as Finland, where youth work is more formally recognised and embedded within FE policy, supported by sustained investment in young people’s wellbeing and outcomes, as noted by Roman (2026).
This supports the HT’S account, who stated when the school approached the LA for funding to develop an online learning platform in response to the growing number of school refusers within SWW, he reported that no funding was available, resulting in the platform being independently established using the school’s budget. It has since expanded to include 10 schools, which now share the cost of the platform, which aims to re-engage young people back into FES.
The HT also highlighted that some schools engage in off-rolling practices due to the consequences associated with poor attendance figures, which can impact school performance measures and school budgets. This was seen to contribute to a reluctance to offer hybrid or flexible learning provisions that could otherwise benefit young people, and keep young people engaged within the FES.
This supports Gillie (2025), who found that families viewed flexi-schooling as a positive inclusion option for young people struggling in full-time education, but schools were often reluctant due to attendance and funding concerns, often leading to deregistration.

Wellbeing Implications
The majority of professionals perceived HE to have adverse implications for young people. However, parental skills, input, and support were identified as key factors influencing its success or outcomes. Where there is strong parental involvement alongside supportive systems, such as participation in groups, activities, and tailored learning, young people may thrive, with reduced anxiety and improved mental health, alongside increased feelings of safety within the home environment.
 This reinforces Carvalho and Skipper (2019), with parents reporting that HE fosters a strong sense of belonging and supports young people’s self-esteem, confidence, and identity development.
Many professionals reported perceived negative effects that HE can have on a young person’s mental health, future aspirations, and access to services, with some young people becoming isolated and experiencing higher levels of stress, anxiety, and poor mental health. Professionals also felt that many families who are “off rolled” are not fully informed or equipped for HE, with young people’s voices seen to be heard but ultimately not considered, this approach is not consistent with the UNCRC (UNICEF , n.d.) young people’s rights to education and their voices heard.
 There was a strong perception that many HE young people may become NEET, with reduced motivation, confidence, and aspirations for further training or future employment.


Safeguarding Concerns
Professionals view the current monitoring system for HE as insufficient, with a lack of safeguarding considerations for vulnerable young people. There is a call for a more supportive and structured system to ensure learners are kept safe, in line with the Education Act (Wales) 2022 and the Rights of Children and Young Persons (Wales) Measure 2011.
The HT called for a multi-professional approach, under the Social Services and Wellbeing (Wales) Act 2014, to safeguarding HE young people, stating that schools act as a protective factor for young people, particularly those exposed to or at risk of harm, emphasising  “nothing will change until something bad happens”( HT) , Aligning with Cascade (2017), which calls for Estyn to have a statutory duty to inspect HE, alongside professionals who understand the specific needs and circumstances of HE young people and their families.

Analysis of Parents and Carers’ Perspectives
This section outlines the key themes identified from parents and carers’ data.

Wellbeing Experiences in FE
All parents described poor mental health and wellbeing as the primary factor leading to deregistration, highlighting how the school environment was often experienced as overwhelming. This was reported to contribute to increased anxiety and burnout, particularly among young people with SEND.
Parents also reported serious mental health crises and persistent school refusal, with a lack of appropriate support leaving deregistration as the only perceived option. This aligns with Gillie (2025), a UK-wide IR of 99 families who had deregistered their children FE, which highlighted a disconnect between policy rhetoric and lived experiences of exclusion, particularly for young people with ALN indicating inadequate support. 
Findings from parent’s report, increased overall wellbeing in their children since transitioning to HE, including improvements in happiness and sleep patterns, as well as confidence. However, some young people continued to experience difficulties in social situations, although parents still noted significant overall improvements.

 Support Systems
Parents reported a consistent lack of support from FE systems, with concerns that their children’s needs, mental health, and safety were not sufficiently prioritised. As a result, HE was often viewed as the only viable option.
Most participants reported having a strong support system through family, friends, HE groups, and local community networks, with access to a range of resources.  However, one participant highlighted the challenges HE families face in accessing support or resources, with families often left to source these independently.
These findings support Carvalho and Skipper (2019), highlighting meaningful social engagement and a strong sense of belonging in HE communities, alongside Zhang (2024), who found that social interaction through clubs, co-ops, and extracurricular activities supports young people’s emotional and social development.

Future Aspirations
Parents predominantly reported strong confidence that HE is preparing their children for future education, training, or employment. Many described clear goals and ambitions, with some young people already engaging with online educational platforms and working towards recognised qualifications. Others had successfully reintegrated into the FE system and were reported to be thriving, while some found the transition overwhelming and may consider HE again.
To support the transition into further education, training, or employment, most parents reported following a partially structured approach to learning, typically involving 2–3 hours of focused educational activity per day, such as maths and English. This was often complemented by more experiential learning opportunities (McLeod, 2025) including forest school, the Duke of Edinburgh Award, HE clubs, and life skills development. Others adopted a more relaxed approach, with a loosely structured daily routine, particularly for young people with ALN, with learning tailored to meet the needs of the child.

Young People’s Participation
Despite efforts to engage young people through three separate organisations, no participants were recruited. As a result, this study does not include primary data from young people, further highlighting the limited representation of young people’s experiences and voices (UNICEF, n.d.) within previous and existing HE literature as highlighted by the researcher throughout this IR.

Conclusion
This chapter has presented the thematic analysis of findings from professionals and parents/carers, highlighting key issues relating to deregistration from FE, wellbeing, safeguarding concerns, and future aspirations. While clear patterns have emerged across the data, the absence of young people’s direct voices is acknowledged as a limitation. The following chapter will further discuss these findings in relation to existing literature and policy and critically explore their wider implications for practice.




6. Conclusion and Recommendations 

Chapter 6 discusses the key findings presented in Chapter 5, drawing links to existing literature and relevant policy. It considers the implications of these findings in relation to HE, with particular focus on safeguarding, young people’s wellbeing, and access to support. The chapter concludes with recommendations for practice, policy, and future research.

Wellbeing 
This IR highlights a gap in the literature on young people’s voice (UNICEF, n.d.) and perspectives of their wellbeing in HE, which are often represented through professional and parental views, indicating a lack of inclusion (YWWRG, 2022).
The IR highlights both strengths and weaknesses identified by professionals and parents, with both recognising the impact of HE on wellbeing. While most view, HE as negatively affecting young people’s wellbeing, increasing isolation and reducing access to services and a sense of belonging, with school acting as a protective factor, some young people are seen to thrive at home. In these cases, active parental support creates safe spaces, communities, and access to external resources beyond the FES, fostering a sense of belonging through association (Jeffs and Smith, 2009). Conversely, some parents, as well as Zhang and Gibson (2024), describe the FES as a risk factor, causing significant emotional harm and negatively impacting mental health and wellbeing.



Safeguarding
All professionals within this research, as well as the literature review, call for a more supportive and structured system to ensure learners are kept safe, with a multi-agency approach embedded in legislation such as the Social Services and Wellbeing (Wales) Act 2014, alongside oversight from Estyn, as in other education settings. WG commitment to the proposed Mandatory Children’s Wellbeing and Schools Bill (WG, 2026) is expected to further safeguard young people’s educational, emotional, and social development. 
While WG (2026), professionals, and the literature (Cascade, 2017; Forrester et al., 2017) note that for most children HE is not a safeguarding issue and that HE young people are receiving sufficient and appropriate education, there have been cases in England and Wales where HE has been a factor in child death. This legislation aims to ensure vulnerable children do not fall through gaps in safeguarding oversight.
However, it is evident that many oppose the Bill, citing GDPR concerns and the view that HE is negatively associated with harm. Online platforms such as Education Freedom (2026) argue the Bill diverts agencies away from genuine cases of harm. If young people, as perceived by parents in this IR, are thriving at home, this raises questions around the strong opposition to the Bill.
Safeguarding is everyone’s responsibility under the Social Services and Wellbeing (Wales) Act 2014 (WG ,2022).
Unmet needs
Throughout the research, it is evident that unmet needs are a key driver of young people and families opting for HE. Parents and IR (Maxwell et al., 2018) highlight failures in support within the FES, particularly for learners with SEND, which can contribute to school refusal and ultimately deregistration or ‘off-rolling’, a term recognised and condemned by WG as when a school coerces or persuades parents to deregister to avoid exclusion and improve performance outcomes. This can be seen to contradict observation made by HT  that schools are penalised for attendance and performance data.
This does not align with inclusivity and equality in relation to the UNCRC (UNICEF, n.d.), particularly children’s rights to education, voice, non-discrimination, and freedom of association.

Funding
A lack of consistent and sufficient funding across education and youth work services is evident throughout the IR. This raises questions about how the FES can tailor educational provision to individual needs in the absence of adequate funding. 
Parents expressed the need for flexi-learning, and Gille (2025) also identifies flexi-schooling as a positive inclusion strategy for learners struggling in the FES. However, schools are often reluctant to agree due to attendance being recorded as absence, which impacts attendance data and can reduce funding, again raising concerns around inclusion and equality.
Coburn and Gormally (2019) advocate for youth work to be recognised as a permanent and integral part of the FES, enriching the curriculum through informal and non-formal learning rather than being positioned as an add on or reactive service within a neoliberal policy context. This aligns with the HT’s view that youth work should be embedded in early intervention within the FES, using its relationship focused, young person-centred approach to support learners, helping to overcome challenges, build confidence, self-esteem, and resilience (CLDSCS, 2019).

Recommendations
Based on the findings of this study, the following recommendations are made for policy, practice, and future research in line with the WG Wellbeing of Future Generations (Wales) Act 2015 and its aim of a more equal and healthier Wales.

• Full implementation by the WG and cooperation across all FES of the Children’s Wellbeing and Schools Bill (WG, 2026), alongside a multi-agency approach, is recommended to safeguard young people’s welfare, as well as their educational, social, and emotional wellbeing. As part of the Bill, young people should be directly and regularly consulted on their subjective and objective wellbeing.

• As part of the Bill, young people should be regularly consulted on their subjective wellbeing through youth workers, using informal and creative approaches to ensure accessible engagement, with youth work playing an active role in supporting HE young people and families through a relationship-based ethos (CLDSCS, 2019).

• All secondary schools in Wales should have accessible youth workers and equitable access to support, with youth work playing an active role in shaping education policy. As Gormally and Coburn (2019) argue, it should be a consistent, accessible service rather than a reactive intervention, while YWSW (2019) emphasises embedding youth work within government agendas and FE systems to enhance curriculum delivery, wellbeing, and equitable access to learning.
• Sustained and equitable funding across education and youth work services is essential to support early intervention, reduce unmet need, and ensure consistent access to provision for young people in HE and the FES, reflecting disparities in funding between LAs within Wales and higher per young person spend in England compared with Wales identified in the LR (NEU, 2025).

Conclusion
This study set out to explore the main factors contributing to young people and families opting out of the FES . It explored HE in SWW and its implications for young people, including the educational, social, and emotional impacts, focusing on safeguarding, wellbeing, unmet needs, and funding within the FES . The findings highlight tensions between policy, professional perspectives, and parental experiences, particularly in relation to inclusion, access to support, and young people’s wellbeing. A key contribution of this research is the identification of gaps in young people’s voices within both practice and literature, alongside concerns regarding consistency of support across the FES.
 A limitation of the study is the absence of direct participant data from young people. The research failed to identify young people’s access and engagement with youth work. Overall, the findings emphasise the need for more coordinated, equitable, and youth centred approaches to education and safeguarding within HE and the FES, and for youth work, with its unique relationship with young people, to be consistently embedded within FE to support advocacy, informed decision making, resilience, empowerment, and inclusive practice (YWWRG,2022) . Future research should include the direct participation of young people to ensure their voices and lived experiences are fully represented.
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8.Appendices

APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Rachel Victoria Jones

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Education and Humanities
Childhood, Youth and Education


	4
	Campus:
	
UWTSD Carmarthen 

	5
	E-mail address:
	
2308282@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	
07375049005

	
	For students:

	7
	Student Number:
	2308282

	8
	Programme of Study:
	BA Young People, Communities and Young People 

	9
	Director of Studies/Supervisor:
	Darren O Connor





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
 Darren O Connor

	☒	17/11/2025



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☐
	2
	UWTSD Research Data Management Policy
	☐

	3
	[List any other relevant documents here]
 Bera guidelines 
The National Occupational Standards 
UNCRC
Code of Ethics 
The principles and purposes of Youth Work
UK Governments data protection Act (2018)
	☐



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	
NA

	2
	Contact person name
	NA


	3
	Contact person e-mail address

	NA

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the main attributes influencing young people and families to opt out of formal education, and how can youth work better support and advocate for the social, educational, and emotional development of home educated young people?

	2
	Proposed start date:
	5th January 
	Proposed end date:
	7th May

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

To Purpose of this research is to explore the main factors driving the growing number of young people and families in Wales to opt out of formal education, and to examine the advantages and disadvantages of home education for a young person’s academic progress, mental health, wellbeing, and social development. 
The research will also analyse current Welsh Government policy on elective home education, including how young people’s voices are considered in the decision-making process and how local authorities fulfil their safeguarding responsibilities. From a youth work perspective, the study will evaluate the role of youth services in supporting home-educated young people and identify opportunities to strengthen this support to better meet their social, emotional, and educational needs, advocating they’re needs and ensuring the young person’s voice and rights are being heard.
(this box should expand as you type)

	4
	Research Question
What are the main factors influencing young people and families to opt out of formal education, and how can youth work better support and advocate for the social, educational, and emotional development of home-educated young people?
(this box should expand as you type)

	5
	Aims of Research Activity
The researcher aims to identify the key factors influencing young people’s decisions to withdraw from formal education and to examine the support available to those who are electively home educated, including how well this support is regulated and the impact it may have on young people’s future aspirations, mental health, wellbeing, and access to opportunities that promote social inclusion. The research will explore whether the formal education system provides environments in which young people feel safe and supported, the barriers or pressures that may contribute to withdrawal, and whether sufficient measures are in place to retain young people within the education system. It will also consider whether young people’s voices are being heard, and their rights fully considered by all parties involved in the decision-making process regarding withdrawal from formal education.
A young person has rights under the UNCRC (UNICEF, UK), including the right to education, the right to feel safe, the right to their own identity, and the right to be free from discrimination, with the best interests of the child central to all decisions. This includes ensuring that young people are aware of their rights and actively informed throughout the decision-making process.
The research will also examine the potential benefits of home education, recognising that for some young people—particularly those with ALN, ADHD, or broader neurodiverse needs—the home environment may provide a more supportive, flexible, and nurturing setting than the structured demands of formal schooling, which many find overwhelming. Welsh Government policy (Gov Wales, 2025) emphasises that each young person’s experience is unique and should be responded to according to their individual needs, aligning with the UNCRC (UNICEF) and the Education Act (1996).
(this box should expand as you type)

	6
	Objectives of Research Activity

  To identify the main factors influencing young people and families in Wales to withdraw from formal education.
 To examine the support available to home-educated young people, including how it is regulated and its impact on academic, social, and emotional development.
  To assess how young people’s voices and rights are considered during the decision-making process to leave formal education.
 To explore the potential benefits and challenges of home education, including how young people with ALN, ADHD, or broader neurodiversity needs may be further affected. This objective also considers the links between disengagement from formal school systems, the risk of becoming NEET (Not in Education, Employment, or Training), and the potential for social injustice due to limited opportunities for peer interaction and social connection, which are crucial for a young person’s sense of belonging (Jeffs & Smith, 2009).
 To consider the role of youth work in supporting home-educated young people and to identify ways in which this support can be strengthened, particularly in fostering opportunities for peer interaction, social connection, and inclusion.




(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
The researcher intends to adopt a mixed methods approach to guide data collection for this independent review. Microsoft Word based questionnaires, and semi structured interviews have been selected as the primary methods for gathering evidence. (this box should expand as you type)

	Q
	

	8
	
 Looking at Wales policy as a whole but data collection Southwest Wales.
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	

NA
(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

NA

(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	

The researcher intends to align the independent review with the Well-being of Future Generations (Wales) Act 2015, emphasising that achieving “a healthier Wales” requires strengthened support for the mental health and well-being of home-schooled young people, who may experience isolation and limited structure in their daily lives. 
This highlights Welsh Governments pledge to work towards a more equal Wales (Gov Wales,2025) Jeffs and Smith (2009) discuss educational inequity, noting that young people’s life experiences can vary significantly due to unequal access to learning and support. These inequities extend beyond educational disadvantage to include reduced access to opportunities and a heightened risk of social exclusion which excludes young people, stopping them being integrated, respected members of the community which can be detrimental to they’re wellbeing and future aspirations (Jeffs and Smith, 2009 p,48-50)
This aligns with the Well-being of Future Generations goal of cohesive communities, and reflects how youth work through its inclusive, empowering, educational, participative, and expressive values and principles supports young people. By engaging them through informal approaches, youth workers help young people develop holistically, meet them where they are, and foster their growth as individuals, enabling them to reach their full potential (Review Group Wales, 2022).

. (this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	The estimated number of participants is 25-40


(this box should expand as you type)

	11
	Who will the participants be?

	
The participants will include a range of professionals who work directly with young people, such as youth workers, social workers, Early Help Hub practitioners, social care staff, home education officers, and teachers. The research also aims to include young people and their parents or carers to ensure their voices, perspectives, and lived experiences are meaningfully represented. (this box should expand as you type)

	12
	How will you identify the participants?
	Participants were recruited through existing professional networks relevant to work with young people, aligning with the focus of this independent project. The researcher also intends to potentially engage home educated young people through a Microsoft Forms questionnaire and to involve parents or carers of home-educated young people who previously participated in a focus group at an organisation known to the researcher.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	

NA
(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	
All participants will be fully informed about the nature of the independent project and will have the option to request a completed copy upon its conclusion. They will be reminded of their right to withdraw at any time, as participation is entirely voluntary. All data will be treated confidentially, except in cases of safeguarding concerns, and will be stored and managed in accordance with GDPR and BERA guidelines.
(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Potential risks to participants include breaches of GDPR, inadvertent disclosure of sensitive information, discomfort when discussing professional experiences, feelings of obligation to take part, conflicting emotions or opinions, and the possibility of feeling uninformed or inferior. (this box should expand as you type)
	How you will mitigate the risk to participants:

To mitigate potential risks, participants will be provided with clear information about the study and their rights as participants, and informed consent will be obtained. Participants will be clearly informed of the right to withdraw at any time without consequence.
 Discussions will take place in a safe and comfortable environment, designed to be supportive, non-judgmental, and respectful of participants’ professional experiences.
 All data will be anonymised and securely stored in accordance with GDPR. No data will be falsified, and raw data will be removed once analysis is complete. Support or debriefing will be offered to participants if they experience any discomfort or emotional distress.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
NA

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
Potential risks to the researcher include becoming overwhelmed by the workload, which may lead to fatigue or burnout. The investigator may also experience emotional discomfort or be personally triggered by elements of the research findings. Additionally, poor organisation or ineffective planning could heighten these risks and place further pressure on the research process.
Potential risk to UWTSD Carmarthen’s reputation by displaying unprofessionalism while conducting research. 

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

The researcher 

(this box should expand as you type)

The researcher intends to maintain strong organisation and communication throughout the project, remain mindful of their own wellbeing, and engage in ongoing reflective practice.
The researcher intends to use supervision to talk through any issues/ stresses that may arise.
The researcher sets out to uphold UWTSD Carmarthen’s good reputation by exampling good professional practice at all times.

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Risk to damaging the UWTSD Carmarthen’s reputation and ethical codes of practice. 



(this box should expand as you type)
	How you will mitigate the risk to the University:

The researcher will conduct themselves professionally at all times, working in accordance with youth work principles and values to ensure inclusivity, ethical practice, and a safe environment throughout the project (Review Group Wales, 2022). This includes conducting all aspects of the research in line with professional practice standards and adhering to BERA and UWTSD Research Ethics and Integrity Code of Practice. (this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

NA

(this box should expand as you type)
	How you will mitigate the risk to environment:


NA
(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001919846090



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
The researcher will incorporate within MS formed questionnaires the option for participants to request a copy of the independent review on completion. Within an interview setting the researcher will notify the participant within the consent form sent ahead of the meeting.


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	

Before any research activity takes place, all participants will receive a consent form outlining the purpose of the study and the reasons for data collection. The Microsoft Forms questionnaire will include an immediate opt-out option that automatically withdraws the participant if they choose not to continue. Interview participants will be emailed a detailed consent form that also provides a clear opt-out option. All participants regardless of their initial decision will be informed that they retain the right to withdraw from the research at any time. 
 All participants will be informed that the researcher intends to conduct data collection in accordance with BERA’s (2023) ethical guidelines, ensuring that the research is fair, truthful, inclusive, and carried out to the highest ethical standards. (this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	The researcher will inform all participants that their identities will not be published within the independent review; instead, they will be referred to by professional role or within anonymised case studies. Participants will also be advised that all information shared will remain confidential unless a safeguarding concern arises, in which case the researcher is required to pass relevant information to the appointed safeguarding officer.
Additionally, all participants will be informed of how their data from Microsoft Forms or interviews will be stored, handled, and retained in accordance with Welsh Government GDPR guidance and the Data Protection Act (2018) (Gov UK).

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	x
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8.Appendices 2.1
Headteacher Transcribe 

Rachel Jones (2308282)
So, here you go. So, thank you again. Just say thank you, and obviously just reiterate and like everything's confidential and will be deleted as I typed it and everything else. Yeah, I just thank you, really appreciate your time, obviously. Super busy. So, first of all, I just wanted to ask um about your online learning platform for home educated young people. And just to start us off, could you explain what motivated you to create this platform and what need you're aiming to address.

Head, our online isn't for home ed.
RJ, Right, OK.

Head, But I have sort of pushed something privately with the local authority to try and put something together, but there is no, there's no backing for that, no address for that. So, our online platform is for children that are disengaged with school in terms of attendance. So, it's there to try and facilitate their return to school

RJ, right OK.

Head
In terms of, do you want to talk through what the reasons I think people going for home-ed? 
RJ, Yeah, so my, through talking to Sharon, this platform was aimed at so people wouldn't go in to deregister, is that right? So, you've kind of put this in place to like to try and like stop that, I suppose, try and keep them engaged, keep them enrolled. So yeah, yeah, yeah, you start from the beginning.
 Head, I think things have changed slightly, right, in that originally when we started, we started looking at this around sort of COVID time, right? The schools, you know, obviously the COVID issue, but even coming back straight after COVID.
There were a lot of challenges with the children, right? And we could always sort of look at three groups of kids that were home ed. You've got parents that just fully believe in an alternative system, and they have the works and doing all that stuff and going to cook it out, whatever. There's a group of parents that people believe in that right. And that's right, they've got their connections, they thrive, no problem at all. But I think it's a relatively small group.

RJ, yeah.
Head, OK. I think you've got a group at the other end of parents that just really struggle with boundaries with their children. You can't get them up, can't get them into school. It's just easier to allow them to sit it off. And then I think we could see that you had a big group of children in the middle of it all who have needs, whether they're diagnosed or not, whether it's anxiety or anything like that, but it's just struggled to come in. This is a box. 
RJ, yeah.

Head, it’s got 1600 people in it on any given day, right? It's intense, it's busy, and there's a big group of kids that just can't cope with that, right? So, they opt out. So, they're the three groups that I see. I think things have changed slightly over the years, because now...

Unfortunately, with such a big push on attendance, I think...
I'll go through our position on this. I think schools are pushing some kids to off-role, right? Because they're attendants, but they're forced to. We don't necessarily do that, however.

We are stuck between a local authority and a government that's pushing us to send out fines and warning letters, etc. for 60% attendance, which I so get. But ultimately then the parents are opted to home educate them. OK, as far as I can say, if I see a child 60% of the time, I've seen them 60% of the time. 
RJ, yea 
 Head, that’s better than nothing.
But when they deregister them, they literally, if they're lucky, get one check a year. Right. There's no way that's done with every child. That's home ed. And even there, the parents have to let them through the door. 
RJ, yeah. 
Head, right. So, there's a big push of attendance, which I think is forcing a lot of parents to deregister their kids.
and also behaviour. So, we don't do this, but there are a number of schools that will rather than perm-ex a child say to the parents why don’t your de-register, right? We don't, and the reason we don't is because if even if we're going down the perm-ex route, if we don't go through that perm-ex, those parents are going to try to bring that child back here at any time. So, we always follow through on anything like that, right?
RJ, yea

Head, we do get parents that say, look, you know, we don't like your rules and they're getting excluded and we're going to take them out. I'll be honest, from the other, from the school side, sometimes that's a bonus for the school as well, right?
RJ, yea
Head, but we never push it. I always say to the parents, this is the best place for them, even if they come in and get excluded, etc. It's still the best place for them.
because no other schools are any different anyway. 
RJ, yeah.
Head, So I think there's challenges that they which are forcing more kids to go home ed, because for parents it's the easy opt out. You know, they get a hassle from the school
RJ, yea
Head, right, not in terms of attendance, in terms of behaviour, what if their children have stayed at home without being forced to do certain things, then it's easier for them as well. 
RJ, Yeah
Head, Hence, we've got the massive numbers.

RJ, Yeah, no, they are going after me. It's quite frightening actually. Yeah, I read about the other off-rolling and the two types this particular person in the literature review said about avoiders and withdrawers. So yeah, that is massive, isn't it?
Head, I do happen and look I’m not going to lie. It's one of my biggest behaviour issues and parents say we’re going to take them out. Great.

But I never pushed them to do that. No, we never pressured parents to perm-ex, have we it. You know, when we've had children come in that have come from other schools. And the parents are saying they've been perm-exd, but they haven't. So, you know it's the case of lucky thinking different stuff.

It's rubbish because what happens then is the children don’t get the support. 
RJ, yeah. 
Head, if they're perm-exed, and at least their support put into that to try and get them into another school and facilitate that. But if they just withdraw, they just then reapply to another school and there's no extra support. The reasons for the perm-exed in the first school are not going to be addressed by the second school.
RJ, no 
Head, but what I find is...   6.03mins
When you think of that, I think we're up around close to 700 children in Neath Port now, that are home head, OK, that's a range of viewers, high number of those in year 10, year 11.
RJ, yea 
Head, So, 700 times.

Seven and a half grand by the time they come in, the money comes into the authority. Is that one? Seven and a half grand.

So that's the money that's lost as well.
RJ, Yeah, 
Head, how much? Five million. It's not 5 million. What did you say? 700 times 7 1/2 thousand.

I need to go. (Sharon Williams, pa to headteacher)

RJ, so in the US 10s and 11s, would they normally start working with the NEET team as well then?
So, you got youth workers in the school, haven’t you? 
Head, we have. The youth workers only hit year 11. 
RJ, aw it’s just year 11
 Head, And that's a big issue for them. 
RJ, yeah.

Head, So, and I think it's brilliant, he does great work to get again avoiding the Neets, but he always says that it's lower down the needs and support. So,
RJ, yes 
Head, we now got our cynnydd worker working lower down. We do we do kind of different to other schools,
RJ, right 
Head, so we've actually got him working with the kids that we've identified lower down that ultimately would end up working with our youth worker and would end up dropping out. 
RJ, Yeah, I spent some time with the Cynnydd team and be Bea Baglan that was an experience. Yeah, it was it was busy. 
Head, yeah. 
RJ, but yeah, no, I totally agree. Would you say most of these young people are in the middle there, like you said?
With the anxiety, mental health.
Head, no, um I think a lot of what we're seeing now is avoidance of attendance issues RJ, right
Head social service issues.
RJ, right.
Head, as soon as the spoc goes in, sometimes you know they withdraw them, which is even more of a worry. 
RJ, yeah. 
Head, And behaviour issues. My issue with, and when we started the online platform, it was for that middle group of kids.
RJ, Okay.

Head, because what we try to look at, you know, we look further further than the end of school, I suppose, is, you know, ultimately, if you've got 700 children who are home -ed, they're not getting an education, 
RJ, hmm yea 
Head, very few are getting an education at all.
RJ, yea
Head, So, ultimately, in the future, none of them are paying council tax. Do you know what I mean right? 
RJ, hmm yea
Head, whereas that middle group of children, if something could be put, I get that they can't come in here, get it right. So, if something could be put on just to get them enough so that they can go on to the next stage.
RJ, yea 
Head, generally they'll go on to the next stage. It's just school that's the issue. It's that system that they don't like. 
RJ, Yeah, definitely.
Head, and their compliant and they want to work and they're able to get qualifications.
But that's the issue, how do you get there? 
RJ, Yeah, I think sometimes them kind of young people do fall under the radar as well, don't they, like, not so much the ones who are avoiding coming in, but the ones who are coming in struggling anyway, like they do just Plato don’t  they, which is, which is, you know, again, it's hard for them, isn't it? But then, moving on then, I suppose.
Could you talk me through what the platform is and what it offers the young people? Like what kinds of learning and support, like activities, like how long do they run for is it weekly, daily? 
Head, so it's a full-time provision that they've got. So, we started looking at it.
And we sort of got it up and running here. Umm not long after covid,
But financially, we just couldn't run it. So, I looked for support from the local authority. They weren’t interested. I literally was not interested. I didn't really think it was a good idea. We were probably worried that it would open the gate to other kids going home and learning virtually. So, they literally
Did not want anything to do with it.)
and we just couldn't fund it. So, then we went to a meeting, we've got like a partnership of schools, and I was talking about it in there and then one of the heads rung me at the end of the day then I said, look, do you want to look at it again? You know, yeah. So, we ended up going in with four other schools, which obviously reduces the costs. So, we went in as five schools.

split the funding of one member of staff. And she basically run the sessions with 12 children each. So, there are 60 kids across the five schools. I've got a paper that's been written on it as well, if you want that.
 Oh, right ok that would be great.
Head, So yeah, it's 12 children across five schools. We had six in Key Stage 3, six in Key Stage 4.
And then, beginning of September, that was extended to 10 schools then
RJ, aw right ok
Head, so we took on another number of staff. So, the one that originally was running it was a humanities-based member of staff, so she did the well-being, she does all the humanities stuff, she does a bit of maths, etcetera. The second member of staff we took on is maths science. 
RJ, aw right ok 
Head, 
So, now we get a better balance of those subjects.

RJ, Ohh, cool. So, they do.
 Head, f teaching every day, so it's face-to-face teaching every day then.

RJ, I think numbers grown as well now, is it?
Head, well, yes, each schools got an allocation of 12.

which we're slightly under allocation because we just want to make sure we've got the right children on there. Yeah. Some go on, some come off, some come back into school.
RJ, OK 
Head, so there's reintegration, which is good. 
RJ, yea 
Head, uhh and I suppose the biggest When we were running this, so we had one boy who had literally the 80% attendance throughout school. It was all about anxiety and ALN issues, etc. So, he went on that. And in year 11, he just walked in and did his exams. And we haven't seen him all year. And we knew he was on the provision.
RJ, yea

But he walked in and just sat in a, considering he couldn't go to school, because of the business and all that. 
RJ, yea 
Head, He just came in, sat in the sports, all 250, I guess, did his exams and off he went. And when we spoke to him, he was like, well, it's because of that provision 
RJ, yea 
Head, that I felt I was able to do it. He left with something. 
RJ, yeah. Because they are getting that interaction as well and they albeit, you know.  12.12 mins
from the safety of their own home most of the time, isn't I like to think, but they're still being integrated into some sort of society, I suppose, isn't it? 
Head, So, where I see the issue, I don't think there's any joined-up thinking, right? People have their job to do, and ultimately then that's it. That's all they do, right? So, for me, I suppose I get to the end of year 11.

We try and look a bit through that. So, when you look at 700 kids, that's how much was that? Five million? 
Sharon, Yeah, 5 million.
Head, It’s a huge amount of money, right? So, I did say, so why don't you look at something like this then? You're 11 of the engineers at the moment, so I can help put something on for year 11 that won't cost you, but you can put them on eotas provision that brings in 7 1/2 K.
We can put a programme together that costs about four grand a child, if that right. That leaves you 3 1/2 grand per child of which I think they're about 130 year 11’s, about 300 OK, employ some members some new members of staff in that service and then we will go the kids lower down. So, if you're not going to stop the higher up ones,
But you can possibly put something in lower down to stop them coming that way. 
RJ, Yeah, definitely. 
(Sharon walks in speaks to head, inaudible) 
Head to Sharon, Yeah, I'll probably ask the next one. 
RJ, you know, it's investing in them lower years. I mean, it's not only to year 11 is it   it's the work that they do when after they leave.
the 16 to 18 and then the 18 plus, I mean. 
Head, But I get they can't do everything. 
RJ, yeah. 
Head, but their biggest issue now is year 11, because they're not even going to have qualifications to get into college. 
RJ, yeah. 
Head, So I think they can do something there when it's employability skills, functional skills, maths, English, etc. that gives them something and engages them back in learning. 
RJ, yeah. 
Head, And certainly, that middle group of kids that. They learn you know,
RJ, mm-hmm, yeah,
Head, Theres a big group of that, yeah.
But I just find this, there's no joined-up stuff. They do their jobs. 
RJ, Yeah, it's almost like ticking a box, isn't it? Yeah, it's not that tailored. And I do get it because, like you said, you are bursting at the seams. There's so many young people that need help through various different reasons, isn't it? And how can you give that tailored approach to every individual? I mean, it's impossible, isn't it?
Head, impossible, yea.

RJ, you know, budget cuts on every service, isn't it? It is a lot like. 
Head, I've mentioned it a lot with home ed, something bad will happen there.
RJ, yeah.
Head, you know, and it's happened in other areas, isn't it? But something will happen.
RJ, I know, and it is. 
Head, it’s too easy for them to take them out. It’s too easy for schools to offload, 
RJ, yeah.
It's interesting because obviously they're bringing out that new bill and they and a lot of what I've read through parents and carers, they really don't want to, they don't want to register, you know, and then I read like safeguarding isn't a risk to home educated young people unless they are already at risk, isn't it? They can hide people and stuff. I just feel like
If nobody's got anything to hide, then being on a register is no big deal, really, is a, you know, a lot of.

Head, if you look at those groups, look at the other group of the attendance, the behaviour, etcetera, but the...
When you, when you really drill down into that, comes down to parenting, 
RJ, yeah, 
Head, right?  15.32mins
And with the child at home, they're getting poor parenting, 
RJ, yeah, 
a bit of the boundaries isn’t there, yeah, definitely, so...

Head, kids may be safe, right, but they're not pushed to do anything, watch TV, play the Xbox, so parents think that they're safe and they're thriving because they're happy because they don't have, you know,
It's part of life having to do things that you don't want to do sometimes, isn't it? Right?
RJ, yeah course.   16.17MINS
Head, Obviously, they're not going to have the quarrels to go out and do anything. 
RJ, no, and it's not only that, is it? Like, like, like in the title, it's not just the educational factors either, like future aspirations in that way. It is the wellbeing. And like what I found with the wellbeing side of it is
When it's mentioned in policy, it is under safeguarding. It's like a general on well-being in regard to like harm. But like what about the subjective well-being? Just because a person is not at risk as in abuse. You know, there's other potential factors then, isn't it, of like that subjective well-being, like and the emotional well-being, like it's going to have an effect, isn't it, the social implications as well for many young people.

I mean, my daughter, she's here, she's addicted to her phone.
Head, yea 
RJ, do you know what I mean? They all are. And imagine being only, I got some restrictions and boundaries with it. Like, it's easy just to leave that go, isn't it? Like, they live in a virtual world as it is. Like, it's not good, does it?
Head, but it has to be boundaries. 
RJ, yeah.

Head, Unfortunately, I think sometimes they haven't got them. 
RJ, No, no, it's just anything for an easy life. Like you said, lazy parenting, isn't it? Like I said, I worked with a group of young people last year in Tondy in a third sector wellbeing organisation. Most of them still registered at school because they were off rolling them into that, you know, that establishment.

once a week, just ticking a box and none of them done work. None of them done any structured work. And there was one young person riddled with anxiety. She was probably year 10 and the educational welfare officer was going to see her for that yearly meeting, and she was really panicked. And then I seen her the next week. I was like, how did it go? And she was like, yeah, she was fine. She signed me off. I was like,

Do you have to show her any work? No, no. I was like, well, what did she say? Oh, she was just pleased to me because I come here, and I go to guides once a week. That young person had no other relationships outside of that place, you know, like did no work at all. It is frightening. So, I am all for the monitoring and, you know,

Head, there needs to be more lower down, there needs to be more.
more staffing.
RJ, yeah.
Head, So that when it is what I know when a parent does say, I'm not, let's say withdraw and I'm somebody in this straight away to try and find out why. 
RJ, Oh, definitely. And I do believe, like, that's one of my questions further down to follow up, like youth work, like as in the title, like what could youth work do? Because it is that different relationship with young people, isn't it? It's not that like forced.
Its very relationship focused, and you know that nurturing and trusting, and like obviously they work well with families as well, like community, you know, what input could they have? Like, like you said, we've got the Cynyydd, we've got the neat teams. Again, the youth services are being cut as well, but it should be a statutory requirement.
 That youth work is a part of that process, like with these educational officers, are they just going in top heavy? Are they not building their relationships with people? Do you know what I mean? It is very important you go into someone's home and you've already got their backup of stuff. You've got to have a certain way about what you have now.
Head, but there isn't anything over that. 
RJ, No. It would be interesting to see, you know, how that could be.
implemented like permanently as well, not just like funded here and then, like I know people who were trying to get on the Cynyydd down in Bae Baglan this year now, and there's no funding, and I don't think they do want it this year. You know, there is 19.25 mins a need, isn't there? It needs to be a permanent fixture embedded within the school system permanently, like.
which I do believe that. 
Head, but it comes up with money all the time. 
RJ, Yeah, yeah. 
Head, All the stuff needs to be funded properly.
RJ, Yeah, definitely.
Like I said, a permanent, not like we've run out, we haven't got it this year, it needs to be just permanently fixed into the whole system. Sorry, how do young people and farmers get to know about the service, the platform?

Head, We don't broadcast it. We do it through need. So, it's not a case of everyone knows it's there. It's as we work through the system in terms of attendance or anything like that. We've got a number of things we can do, but that would be something that we talk about with them, if that was appropriate to them. Because it isn't appropriate for behaviour or anything like that. It is for re-engaging and attendance and things. We have to be very careful. 
RJ, Yeah, of course.

 Head, um...
So yeah, we would do that. It wouldn't be the first thing we'd offer. We'd obviously play other things. 
RJ, what kind of things do we try first? 
Head, Right, well, we've got our forward provision downstairs, which coming out of COVID, we put that in as almost a behaviour unit type thing. Now, we've come a long way with behaviour, so it isn't needed for that anymore.
So we've sort of kept it, we've got a member of staff down there with the TA and that's for, because once kids are, you know, child's got sixth of attendance, sometimes the barrier is they go into lessons and they wonder what's going on. So, there's that gap in curriculum knowledge for them. So, they come into there, we have to do some support them with that and then try and get them back into lessons from there. So, we've got a...21.07mins 
In September, the communication I was in September, we had a few that turned in with weird colour hair, right? So, it's very difficult to rectify hair I get that. So, we sent something else, we got six weeks, we give six weeks to sort it all out. I mean, one that had very brightly coloured hair, refused to change it, etcetera, so we give the six weeks grace, then after an ultimatum, you’ve got to change it or you're not coming in. Or we offered at the forge actually. So, she took a complaint, complaint, complaint, but didn't go anywhere. Just the rules. So, she's been off for a period. She's back in now, which is great, but she goes into the forward provision that then supports her to get back to catch up in the curriculum areas and then back into lessons to give her that confidence. Otherwise.
We do all the work to get them in. Same problems are there. 
RJ, yeah. And then we throw them into lessons, and they're just lost. 
RJ, yeah.
 That's just trying to bridge that gap really. But again, there's a funding issue for that. You know, we pay for that.
RJ, internally. 
Head, yes, members, you know, there's two members of staff that we do that with.
 RJ, yeah. 
Head, Is that feasible long term? I'm not so sure unless the budget changes.
But it's a resource of those kids need. 
RJ, yeah. 
Head, otherwise they do a lot of work to get it in. They go into lessons and then they end up bouncing straight back out because they just can't cope. 
RJ, yes. And none of that is behaviour. That's just general.
RJ, yeah.
You do do a lot here mind don’t you compared to most. 
Head, I think we do, yeah. 
RJ, aw yea you do. And it shows, I know, I know, like people could say, oh, pick your back its hair, but when you haven't got them boundaries and you haven't got, you know, the consistency isn't there, it would just be a riot wouldn’t it, 
Head, yeah. 
But and I had that, you know, why are you worried about that? OK, but you knew that rule was in place when you done at that.
yeah, but...

Yeah, you let one and then it just like, 
Head, yeah, 
RJ, so I think we've answered that one.

RJ, So, we focus on this change. (MUMMBLING)
Yeah, and I've got you and I think we've answered it. Do you think that home educated young people are more likely to end up Neet.
Head, absolutely 100% 
 RJ, Like, yeah, yeah, it is. It's the number of. 
Head, So, il tell you an interesting stat So, about three years ago, a lot of thought you had a massive issue of permanent exclusions of which we were part.

Something like in the October following, November following, someone from the local authority come to one of our meetings and said, oh, I know, thank you very much. Our perm-exed figures are really right down. And I remember saying, what are your home ed figures like? Oh, they've gone up a lot. Well, there's a correlation. Schools are saying, we're going to perm-exed you or you can jump. 
RJ, Yeah, definitely.   23.42mins
 Or what I found, like I said about the place I was in last term in Bridgend, I feel like their numbers are really low because they are rolling young people into these provisions and they're keeping them registered at school. So yeah, it is. It's all about facts and figures, isn't it? It's not.

Head, It's easy. 
RJ, ye
Head, I don't know. And its ‘so easy for them to do it parents just writes a standard e-mail. To the school 
RJ, yeah. 
Head, I want to de register and provide them an education at home. I know that's not happening because some of our parents can't read all right and they're providing an education at home. 
RJ, no, it is right then. But yeah, hopefully with this new bill, because it is coming out soon, isn't it?

Head, I've seen something's coming out. I don't know where it is. 
RJ, yea, it is this year, sometimes it's England already, but um
Head, England, I think I've been, because I follow quite a few of the home ed groups, actually. 
RJ, yeah. 
And when you look at what goes on in some of the areas in England, I think there's far more pressure put on parents there.

Um, but again, there's only these standard emails that go out, say this, say this, say this, yeah. Look even if 

Children have different abilities I just look at it as long, just get whatever you need to get on your next step. That may be six months somewhere, that may be level 2 and college, maybe level one, it doesn't matter. But it's that being able to converse and communicate with people 
RJ, Yea  
Head and being comfortable with people around and all of that type of thing.
Schools offer just because they're busy places. 
RJ, Yeah, oh, definitely. Like you said, 
Head, structure. 
RJ, Yeah, structure. 
Head, Get up at that time, 
RJ, yea
Head, you go home and then after your evening, they just haven't got that.
RJ,  I think as well, what's alarming is what I've witnessed is that they would, again, young people go into these provisions, home educated, whatever.
You know, when you're talking to them about their future aspirations, they're like, yeah, I'm going to do my GCSEs, I'm going to go back and do my maths, my English, and you're thinking, how, how, you're in your 10 now, you've a year, how are you equipped to go and sit an exam? And the answer is they are not they're not. So it is, it is frightening for them, but like I said, for their future, isn't it? And their wellbeing.

Head, and how do they know what opportunities there are
RJ, yeah. It’s surprising how much our kids get. Yeah, there's this, there's those open evenings there's college there’s these courses 
RJ, yea and all the extra, you know, curricular activities and like, you know, they don't really know, they're not aware of the services that are on offer. Are they quite like shielded sometimes? Yeah, no.

I think we've answered this one as well. Like, do you feel like, well, not as much of the provision, I suppose, do you feel youth work can play a role in, you know, your platform now, 
Head, yea 
RJ, as in to run sessions on like promoting positive wellbeing, like self-care, social skills, like inclusion through like the online platform THEN, through workshops and... head, yea, definitely.
And you've made me think of something else, because...
What stuff is parents? My idea was to put basically put an online school together, like a private one, that could be funded by the local or whatever, funded by whoever, but

The problem is you get caught in the middle. So, parents think that, because they, and I follow a lot of the groups here and I see the conversations, because they are home educated, they should get things, like they should, stuff through the local authority they should pay for English and maths tuition and all of that stuff. I get why the local authority won't do that. Number one, they haven't got the money coming in. But number two, if they do that,

It'll make it more attractive for others to go home ed.
RJ, Yeah,
Head, so I get why that gap is there, alright, but...

Everything that those kids get ultimately comes at a cost. And it's who pays that, even for the youth work to come in. But if you, I think you could put an online platform together that gives them the basics, right? And that would be functional skills, maths and English, which is all they need, right? They do essential skills in Wales, but functional skills, maths and English is far better.

it all done online. So, a lot of the parents who haven't got access to resources online or unable to teach their kids, etc. It's all done online. 
RJ, Yeah, 
Head, it's easy, probability skills. And then you bring in the youth work or face to face or some events that are on out within a school or something like that, that gives them that sort of that ability to interact with others. 
RJ, Yeah, the face to face. 
Head, because we always push success, yeah, that's fine, that's great, different for different people, but it's that value. And ultimately, if you're sitting down in front of someone for a college space or something like that, what are you going to say? What is it about you that you've learned over the years and what have you done? And these kids haven't got anything.
RJ, no, and the confidence as well to feed the staff and something like that, isn't it?

Head, yea, yea 
RJ, Yeah, I do. I do think that more could be done, like I said, with the youth sort of side. I know it comes at a cost, but I just think, you know, youth workers are employed Monday to Friday, aren't they, like through the local authority? And I know some of based in schools and stuff. There's got to be some sort of way to utilize.

You know, youth working in a better light for home-educated young people.
Head, I think people are very reluctant to commit to home ed.

RJ, Yeah, like you said, you don't want it to be more of a thing, I suppose, and more people turn into it. Yeah, no, I do get it. 
Head, what you need then is a sort of thought, you almost need, it reminds me of hospitals, right? In that people can moan about hospitals and the care that they get. My daughter is in hospital bitten or whatever, and it was quite nasty, but what I noticed is the case she got was amazing, right?

Until you started to need that, that area in the hospital to work with that area and to work with that area, that's when I watched it just all fall apart because they hate each other, and they can't work, and they don't care about it. So, all the children's ward cared about was her and their care was amazing, right? But as soon as bloods and haematology got involved and orthopaedic got involved,

I watched them trying to converse, they can’t do it. And I think that's exactly the same here. You have different people responsible for different things. What you need is the chief exec to say, right, well, okay, these kids are going through school now, they're home ed, but in three years’ time, they can, we want them to be in college or they can be unemployed or they're not going to be contributing to council tax and all that stuff. You need that holistic view with somebody to pull those strings that way. 
RJ, Yeah, definitely. Like all around the table kind of thing to sort it out, is there and come up with something? 
Head, It's a massive issue in every local authority. 
RJ, yeah., And you know, I think we have got to agree that, you know, school systems sometimes, I mean, like I said, you are paving the way. Some places are doing much better than others, aren't they?
and like noticing young people as individuals rather than not one thing, I've got to fit every person because it's not the case, is it?
Head, no no  
RJ, Like, you know, structure, like you said, it does not, everybody thrives in this environment, but obviously it is a protective factor for most people, but then it obviously it causes harm to some of the young people as well, doesn't it? Like you said, the ones that just cannot come in here, you know, it is like it is just like a like a like a vicious circle sometimes. 
Head, it is, but you can have structure and a huge amount of support as well. 
RJH, yeah. 
Head, and we tried to do that here. 
RJ, yea
Head, we have rules, we have expectations, we have that structure. We've also got loads of people buzzing around in the background support in the case. 
RJ, Yeah, I know, you can see that to be fair. Finished here APPROX 31.06
I think.

Head,
I think the home ed thing is a massive issue. 
RJ, Yeah, 
Head, it is. And unfortunately, I don't think it will change until something bad happens 

RJ, yeah, yeah, that is frightening isn’t it 
Like I said, you'd like to think most people are doing a good job and, you know, got some sort of structure and learning involved and some people do do it for beliefs, don't they? Like they want a more like experiential learning. 
Head, Yeah, I know, and I get that, totally. Yeah,
RJ, they do a bit of everything.
Head, Yeah, totally get that. 
RJ, and then you've got people who do nothing, but the ones in the middle. But yeah, I don't know, it is something needs to be done, doesn't it? 
Head, and look even if
When a child was going home, someone came to see us and said, right, what's the story here? Because we would say, no way should they be home ed. More needs to go into there to cheque on them, etc. 
RJ, yeah.
Head, Yeah, I get it. That's what they believe in. That's what they do. We know they're working outside. All of that type of thing. Yeah. And I wonder whether with COVID, before COVID School wasn't negotiable. 
RJ, No. 
Head, just went to school, so we're always open about the odd strike and stuff like that. 
RJ, yeah. 
Head, and since COVID just seemed to become a negotiation, they don't need to go to school then, so we've taken that. 
RJ, yeah. 
Head, And it's not the right thing for them. 
RJ, no, no, I agree. So, then I suppose my last one is like looking into the future and ahead with the platform, what of the key aims and aspirations? You have for it and young people is supports.

Head, Ultimately, this is how we started wanting to run it. And we, like I said, we did get it set up, but we just couldn't fund it and had to find a different way. I would love it to just be in this school. So, I had staff that had a time, a physical timetable and a virtual timetable. Do you know what I mean? 
RJ, yeah. 
Head, and there was more hybrid for kids then, suppose school is a massive barrier for them. Sometimes 5 days of school in a run is a barrier. 
RJ, yeah. 
Head, they can maybe get a two, do virtual for three. 
Rj, Yeah, like a flexi learning then. 
Head, Yeah, that would be my aim. But we're never going to have the funds to do it. And we never have the backing to do it either.

RJ, Yeah, 
Head, but ultimately, I think that's where we need to evolve. 
RJ, Yeah, 
Head, you know, everything was pushed into technology in COVID, and then we just seem to avoid it now.

RJ, So, like, I suppose what I’m getting is your aim to integrate these young people back into the school systems.
Head, yea year that is always the aim yea more for the communication, the confidence, the interaction, and the sort of wraparound support that comes with learning really. 
Rj, yeah definitely that’s great. I think that's about it, really unless there's anything else you'd like to say.
 Head, not looking to solve it, it just needs someone that cares about them as kids really.

Yeah, and that is it. Stop thinking about facts and figures, and yeah, respond to the need, isn't it? Because obviously the numbers are going with up and up, like you said, like I've looked at them myself, and you know it is a lot, isn't it? Like, what is going on? What can we do?
It's got to be permanent, hasn’t it. It's got to be a proper system put in place, not just something, like I said, that can run out of funding next year and then it's scrapped and, you know, it is something's got to be done.
Head, I think there's more issues that are coming in and the indirect issues with the pressure schools are under for attendance 
RJ, Oh yeah.

Yes, even even you see how many schools close to Snow now 
RJ, Yeah, I know
Head, Yeah, because it saves their attendance. 
RJ, yeah. Yeah, it's all of figures. 
Head, you know, it's bonkers how easy schools will close.
RJ, I know. It is more target, isn't it? More outcomes and yeah.
 Head, because they know if they open, they were 60% of attendance in the children, you know, and then they get hammered by the local authority for that. As I said, if I got a child of 60% of attendance, at least we've seen them 60% of the time. 
RJ, yea
Head, they know we're forced to dish the letters out, etc. Then we know they're going to go home there. 
RJ, yeah. 
Head, you know, and that costs us money, but also the child is sitting somewhere, they're not getting an education and watching tell you.
RJ, nobody’s seeing them are They just go under the radar completely.
Head, exactly, and then two or three years online, they have to come back. We have lots to come back in there. 
RJ, All right, OK. 
Head, And now to two or three years. 
RJ, not done nothing. 
Head, And then two or three years behind their peers 
RJ, Yeah, that's a lot of though, isn’t it?
Head, so they come back in and find it really, really hard. 
RJ, yeah.
Head, And it's that vicious circle then 
RJ, all over again.
Head, they go back off
RJ, aww really 

RJ, and like I said, what happens then in the future, isn't it? Like, I wasn’t great in school. I left with hardly anything. I, you know, I've gone back now, like I'm in University, obviously. I've always worked. I was 15. I got my first job. I've always worked. I've been self-employed for the last eight years, worked since I was 15, but not everybody tends to do that. I think it's harder now to get apprenticeships and stuff, isn't it? Like,


Head, Yeah, 
RJ, you know, some of them you've got to, I've got to do college first with some of them. 
Head, Some of them, yeah. 
RJ, Yeah, like that wasn't what it was like. I mean, I'm old now, but I done mine with lifelong learning and it’s still there down TY-Morfa isn’t it? 
Head, but even everyone, I wasn’t the best in school either, and I repeated a year, but even people who struggle with school, they still have gone through school. 
RJ, yeah. 
Head, so you know, your interaction and your communication, that does prepare you for life. 
RJ, Yeah, definitely. 
Head, but those skills that you've got, interacting with people and learning how to communicate
RJ, yea definitely 
Head do help you, you know. 
RJ, Yeah, yeah. 
Head, and they're not getting any, they're not getting any quals and they're not getting any of that either.

RJ, And I suppose with anxiety and mental mental health is massive now, isn't it? Massive. It's just everywhere. I mean. 
Head, but it’s easy to make an excuse for that as well. 
RJ, yes definitely ye
Head, life is stressful isn’t it 
RJ, oh, definitely I say this to my daughter 
Head, there’s always stuff we don't want to do, right? 
RJ, you can have a bad day
Head, we don't have to go off and swarm round town for the day for a day rather than go to work We just got to do it. 
RJ, exactly.
Head, and stress is part of life, and to have to deal with stress is part of life.
RJ, yea

Head, but they just opt out. 
RJ, yes. I try and say to my daughter, like you can have a really bad day, you can have stress, you can have something bad, it can put you into bad mood it doesn't mean you're depressed, and it doesn't mean you've got anxiety, it's just because you had a really bad day. 
Head yeah, yeah, it’s like get used to it because you’re going to have lots more of them
RJ, yea, yea 
No, but thank you. I'll let you go know, but no we are we are creating sensitive young people as well at the same time, I mean.
Head Yeah. And they see a lot on there in terms of the algorithms and algorithms on social media and stuff, I think. 
RJ, Oh, yeah, social media. That's another conversation, isn't it? That's just ruining young people, I think, isn't it? 
Head, It's amazing. I was on Facebook yesterday and I looked.
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Dear Participant,
The researcher would like to thank you for taking the time to help collect data for their Independent Review. This review focuses on the experiences of young people, families, and professionals around home education.
Your participation will provide valuable insights and help inform the study.
If you have any queries please contact the researcher on 2308282@student.uwtsd.ac.uk.

Independent review title
What are the main factors influencing young people and families to opt out of formal education, and how can youth work better support and advocate for the social, educational, and emotional development of home educated young people?

The Purpose of this research is to explore the main factors driving the growing number of young people and families in Wales to opt out of formal education, and to examine the advantages and disadvantages of home education for a young person’s academic progress, mental health, wellbeing, and social development.

All research collected with be confidential unless a safeguarding concern is identified and carried out within BERAS ethical research guidelines and align with UWTSD Carmarthen UWTSD Research Ethics and Integrity Code of Practice.

Participation is entirely voluntary, and you may choose not to take part or to withdraw at any time without giving a reason or facing any consequences. Your responses will be kept confidential and anonymised, unless a safeguarding concern arises. You have the right to ask questions about the research at any time, and you can contact the researcher if you have any concerns. By continuing with this survey/form, you are providing your informed consent to take part in the study. Participants can also request a copy of the completed Independent Review once the study is finished.
 
All data collected will be managed in accordance with the Data Protection Act(2018) and GDPR. Data will be securely stored for the duration of the study and destroyed once the research is complete. No raw data containing personal identifiers will be retained. The researcher will not ask for any personal details.

If you are happy to proceed to the research questions, please indicate your consent below by selecting “I agree”. By doing so, you confirm that you have read and understood the information provided and voluntarily agree to take part in this study.






Number of Participants per Proffesion 

Number of participants per Proffesion 	
Youth Worker	Teacher	Social Care	Social Work	Early Help 	Home Education officer	3	3	2	6	2	

Main Attributes leading to leaving Formal Education within young people

1st choice 	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	3	4	4	1	1	3	1	2nd choice	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	2	2	1	5	4	0	3	3rd choice	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	4	2	2	1	2	3	3	4th choice	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	3	2	4	4	1	3	0	5th choioce	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	4	5	0	1	5	1	1	6th choice 	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	0	1	4	3	3	3	3	7th choice 	Mental Health	ASD/ ND needs 	Lack of support	Negative school experiences 	Unmet ALN needs	Bullying/ Peer conflict	Enviromental factors	1	1	2	2	1	4	6	By Proffessional Opinion






To what extent professionals feel current support systems are effective in helping young people	
very effective  with a lot of support	Partially effective, some support	Not effcetive 	other	3	10	4	0	


Proffesionals views on the monitoring and regulation of HE.	



Very sufficent 	Neither sufficent nor insufficent	Very insufficient	Other	1	5	9	2	
Proffesionals opinion on the social and emotional development of HE Young people

Proffesionals opinion on the social and emotional development of HE YP	



Significant impacts	Some impact	No noticable impact	other	10	5	0	2	
Professional observations of aniexty, stress and low motIvation within HE YP, compared to those within school setting.

Professional observations of aniexty, stress and low motovation within HE YP, compared to thoose within school setting.	
Higher levels of anxiety, stress , low motovation within HE YP	Similar levels in both groups	Lower levels of anxiety, stress, low mood amoug HE YP	Levels vary depending on individual circumstance 	Other	6	3	1	4	


Main challenges and risks proffesionals associate with HE 	
Safegaurding concerns	Risk of isolation/ menatl health wellbeing concerns 	Limited social interaction/ social development 	Reduced access to opportunities	Impact on future aspirations or career pathways 	Other	13	16	15	12	10	

Proffesionals asked their experineces of the main benefits of HE	






Tailored learning to individual needs	Flexible learning enviroments	Feeling safe/ reduced exposure to bullying	Increased family involvement education	Ability to focus on personal strenghts and interests 	Enhanced wellbeing or reduced stress	other	6	8	12	16	7	9	2	
Proffesional's asked to scale out of 10 the imPact of YP disengaging from formal school and becoming NEET

Proffesional asked to scale out of 10 the imoact of YP disengaing from formal school and becoming NEET	
Extremely likely 	likley 	fairly likely 	7	5	5	


By proffesional opinion are young peoples voices and rights adhered to throughout the de registering process 	
Yes I feel YP rights and voices are upheld and heard	Neutral, I feel YP express opinion and are consulted 	No I do not feel YP voices are heard at all	Other	1	11	3	1.2	



What were the main reasons you decided to educate your child at home?	







Unmet learning needs (ALN, ASD, ND)	Concerns of bullying / safety at school	Desire for tailored / flexible learninjg enviroment 	Dissatisfaction with curriculum/ teaching methods	Mental health/ wellbeing concerns	Family circumstances (relocation, health, travel)	Religious or cultural reasons 	Other	3	2	0	1	5	1	0	0	


To what extent do you agree that sufficient support and planning were provided to you child be deregistering 	
Strongly agree/ school support was amazing 	Agree support was good	Disagree/ received very little support or guidance	Strongly disagree/ no support or guidance	Neutural/ neither agree or disagree	other	0	0	4	1	0	


To what extent did your child have an active role or voice in the decision to be HE.	
They were fully involved and had a strong say in the decision	They were somewhat involved and able to express their opinions	They had little involvement or influence in the decision 	They were not involved at all in the decision	Other	4	1	0	0	


How would you describe your childs HE experience so far	
Very positive/ my child is thriving at home 	Positive/ Going well	Neutral/ feeling its neither going well or not 	Negative/ not going so well 	Very negative	4	1	0	0	


Do you feel supported and have lots of resources to provide structured HE for your child	
Yes, I feel supported and have lots of resources to Provide sturctured HE 	Yes, I have some support and resources 	No, I do not feel supported and have little or no resources	Unsure	Other	4	0	1	0	


Since disengaging from formal schooling , how would you describe your childs overall wellbeing	
Improved greatly since being HE	Generally improved 	Declined/ my child seems worse since being HE	No change / has stayed the same 	Other	4	1	0	0	


To what extent does your child follow a structured day and set educational work while being HE	
Fully structured with planned work / 4+ hours a day 	Mostly structured with some flexibility / 2-3 hours a day	3rdloosely structured with minimal planning / 0-2 hours a day 	No structure / 0 hours a day 	Other	0	3	1	0	


How confident are you that HE is preparing your child for future education, training or employment 	
Extremely confident 	Partially confident 	I have little confidence 	No confidence 	Other	4	1	0	0	

Per Thousand Young People Home Educated in Wales by School Year.

2009/10	2.2000000000000002	2012/13	2.7	2015/16	3.2	2018/19	3.8	2020	2	2021/22	4	2023/24	5	2024/25	5.9	
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