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What is Quality?
When a childcare provider goes above in the setting and ensures high-quality care for all the children which includes well-being, nurture, health care and food and drink, and the quality is assured this indicates that the setting is going above and beyond of the guidance given for the national minimum standards which will indicate the setting is of a high-quality of care for the children. (Early years Wales no date).
Cottle and Alexander, 2012 highlights that quality in early childhood services has been a huge topic of debate over the last few years as stakeholders which include parents, practitioners and childcare workers have different opinions and beliefs on what they believe to be of a high-quality standard.
Siraj-Blatchford, 2006 states that there are many definitions of quality which can indicate implications with how quality is evaluated in Early childhood education. He also states that this has a role in in directing policies in the nursery, assessing services and regulating standards.   
Estyn 2022 indicates that as well as inspecting settings along with CCSIW. They also provide the Government with guidance and advice on quality standards and the training they must undergo. This coincides with Cottle and Alexander 2012 as this implies another stakeholder and what they state and evaluate what quality is.
Ho, etal, 2010 concurs with this as they state that quality in early childhood education is not just a concern for the parents, but they explain it is also a concern for other stakeholders which include government officials, early childhood professionals and policy makers in providing educational services programmes for the children.
Quality childcare is vital for practitioners and national and regional economies also not just children and families. When settings have effective childcare systems, this can provide children with a nurturing environment where the children can enhance their social and academic growth. Settings that have a high-quality of care and settings that have a stable environment and teaching workforce for the children have strong links with developmental and educational outcomes for all children. Leana, etal, 2009. P. 1170 indicates that research suggests that settings with high-quality center-based programmes can have positive effects on children’s brain and cognitive development.     
Pacey 2022 states that quality is when a childcare setting is at a high standard and the carer forms strong bonds with the babies and children in their care. The care for the children in the setting is paramount and all aspects around the child are of a high-quality standard such as:
· A safe, secure and hygienic environment
· Plenty of stimulating resources and activities for the children and lots of play opportunities for the children inside and outside.
· Days are structured, organized and managed well within the setting.
· Nutritious and enjoyable food.
· Positive interactions between children and adults- Lots of praise and encouragement.
· The parents fully involved with the well-being of their children.
Quality for children is a vital aspect to their learning and development as when they are part of a high-quality setting for their first five years. The children are given a secure and safe place to learn, and this gives them opportunities to explore their world, and this sets the foundation for them to be successful learners in school, life, and work. (Great start to quality 2021). 
At the core of the flying start service is the ability to be able to provide good quality childcare for children aged 2-3 years. This high-quality childcare allows flying start to be able to provide children in disadvantaged areas a good foundation in order to prepare them for school and later on in life highlights (Flying start no date). 
Whilst settings should be of a high-quality, they must also measure the quality they use and reflect from this and make changes when needed:
Quality standards contain associated quality measures to help you:
· measure levels of care
· develop tools and metrics
· measure quality improvement after implementing changes.
Measurement is essential to show that changes to care or services have resulted in an improvement. It's a key part of the Plan-Do-Study-Act (PDSA) improvement cycle. If measurement shows there has been no improvement, you need to adapt the change or try something different.
                                                                                                   (Nice, 2022).
Cottle and Alexander, 2014 concurs with Nice 2022 as they explain that parent partnerships is a vital part of quality in regard to their work with children and their families. It is crucial that settings provide positive relationships with parents as quality provision is impossible without this. It is important for settings to also engage with parents on a daily basis to keep up to date with any changes so these can be adapted accordingly to meet with the needs of the child and to keep a high-quality of care for the children. Settings have open door policies so parents that have any concerns can relate this concern to the staff immediately so these concerns can be dealt with straight away and the setting can continue at the high-quality standard. 
This is inline with the UNCRC (no date) article 3 which states that the best interests of the child are paramount in all decisions and actions that are made and that may affect the child.  
The Department for Education 2018 states that non-maintained settings have a Government scheme where children can have 15-30 hours a week free high-quality childcare for over three year old’s. This will not cover additional services etc, just primarily help support families cover the cost in nurseries.
The Care Inspectorate Wales Quality framework 2021 is set out to show settings and give guidance on what they believe is deemed as high-quality care and learning provision. The framework is built upon key questions they should answer as a setting to identify if they are a setting of high-quality care. They have introduced a new question and keeping up to date with the current situation, their new key question is How good is the settings support and care during the COVID 19 pandemic? With each key question they have put a small number of quality indicators for settings to look at to understand what a high-quality of care setting should look like. 
High-quality care in settings is vital for all children and strong partnerships is very important as:
Quality provision in early education and childcare is secured through a workforce which is confident in:
· Working together
· Engaging with mums, dads and families
· Understanding the importance of pedagogy and child development
· Ensuring high expectations for children to realise the best outcomes
· Delivering high quality practice and teaching that make a difference on a daily basis to children’s outcomes.
Quality improvement is all about ensuring that all settings and all professionals consider how best to create, maintain and improve provision in order to offer the highest quality learning and developing experiences for all children and their families. Children who experience high quality provision are well placed to achieve higher outcomes at school and develop better social, emotional and cognitive abilities necessary for life-long learning. Poor quality provision does not support children’s learning and development in the long term.
                                                                                             (Foundation Years, No date).
The two quality tools that I am going to focus on are the Baby Learning Programme (BEEL) and The SSTEW scale. First, I would like to talk about the BEEL programme and what they believe high-quality care is for settings.
The Baby Learning Effective Programme known as BEEL is a tool that nursery settings follow to assess quality. They have three key aims which help them assess quality which are:
· To provide evidence that which will go directly into the National quality assurance and inspection schemes. 
· To offer a manageable strategy to improve and evaluate the quality of development and learning and the effectiveness that outcome shave on children in a variety of settings.
· Achieve this by a systematic, rigorous and collaborative approach of self-evaluation. Through the key aims adult-child interactions and children’s quality of learning are observed and then evaluated. This can then improve and measure the level of quality and assess if there needs to be changes. (Croner-I 2013).
Bertram states that the BEEL handbook 2006 improves the quality in settings by ensuring that together with training it is a programme for promoting and developing settings by: 
· Providing opportunities for staff to better their training 
· Being a quality assurance scheme.
· Providing a stimulus for staff self-reflection.
· Being a follow up or preparation for inspections.
· Putting first action plans for improvement. 
The baby effective Early Learning (BEEL) programme has been designed and developed to evaluate, support and develop quality improvement in settings which include children under the age of three years. It supports practitioners in how they inspect ways in which support the children’s deep-level of learning and also providing a foundation for professional development. (Crosse, 2022).
BEEL is a programme that supports self-evaluation and:
It should be noted that BEEL is a developmental strategy. It provides training and support for ECEC settings to move beyond the achievement of the baseline national standards. The intention of the BEEL programme is to provide a supported development strategy for all ECEC providers, with well-tested systems for ongoing quality improvement. The process is led by staff/volunteer teams who, through the training BEEL offers, become accredited researchers of their own practice, seeking and using evidence continually to ensure the delivery of high-quality services for all children and families withing the setting. 
                                                                                                             (Bertram, 2006).
The portfolio of evidence gathered by settings not just provides them with the information they need to show compliance with the national standards and inspection frameworks and the quality assurance requirements needed, but also gives settings time to delve deeper into an organizational development.
The BEEL programme 2006 therefore provides childcare settings with the time to explore and observe how individuals in the setting children and parents/carers perceive the quality of development and learning in the setting.
The SSTEW scale is a quality tool that nursery settings follow also to assess quality, SSTEW focuses primarily on that adults in the setting need to get to know all the children to develop positive relationships with them. The childcare providers need to have the understanding of children’s development, achievements, behaviours, cultural heritage and their response to learning. (Nursery World 2022).
The nature of the SSTEW scale is to provide high quality interactions with practitioners and children including sustained shared thinking. It will need to be used by somebody that has knowledge of child development. The practitioner in the setting will need to listen to the child, listen to what is being said and observe the body language from the child, give the child their whole attention, whilst always ensuring eye contact and respecting children’s rights and decisions and choices they make to have promote and have positive sustained shared thinking in children. (Mackenzie no date).
Using the SSTEW scale to measure quality for children 2-5 years old includes:
· Supporting the children’s socio-emotional well-being.
· Extending language and supporting communication.
· Confidence, independence and building trust.
· Critical thinking and supporting children’s learning.
· Assessing language and learning. (Hoare, no date).
A study reveals the effectiveness of sustained shared thinking by stating that:
The Researching Effective Pedagogy in the Early Years (REPEY) study demonstrated that high quality provision in ECEC settings had long-term effects on children’s outcomes. Effective pedagogy was underpinned by ECEC practitioners’ skills and abilities to develop high quality adult interactions with children. ‘Sustained Shared Thinking’ in ECEC is considered to be the co-construction of knowledge and a period of sustained engagement through interaction with peers and adults, stimulating a deep level of learning.
                                                                                                          (Gealy, AM, 2020).
Siraj-Blatchford 2020 highlights that high-quality promotes and supports children’s thinking. Measurement tools are in place to capture specific quality processes. SSTEW scale was created to assess quality in early childhood, this will involve different quality processes based upon developmental theories and practice in positive settings. The study that was completed examined the SSTEW and Early Childhood Environment Rating Scale identifying the outcomes of the differentiated levels of quality childhood development depending on their academic and emotional skills. This was conducted throughout 45 Australian Nurseries looking closely at the children’s language, numeracy and socio-behavioural development. The study looked at 669 children after they had completed the year before they entered school. The study shows that the results highlight predictive validity for interactional quality ratings which are measured according to SSTEW which coincide with the curriculum quality guidelines on ECERS-E which varied across different areas of childhood development. 
A high-quality of care in child-care settings are crucial for all children as this set’s strong foundations for them developmentally from research undertaken. Parent partnerships have a strong connection with settings to ensure that quality of care is of a high standard. The SSTEW scale I feel provides us with a much more in-depth realization to what under lies with using this tool in comparison with the BEEL programme. There also seems to be more evidence with regards to SSTEW and the high quality of care which indicates more research has been applied. The SSTEW scale I feel allows us to engage more with the children also. It also has long term effects on children’s outcomes, which I feel the BEEL programme did not provide us with that information. The core of the high-quality in settings stems fore most from peers and children’s relationships and what we learn from them and also the parent partnerships should have strong bonds with practitioners to have the relevant transferrable information about the children in the setting and provide and support them with any additional learning needs or any other concerns the parents may have.
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