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Targets from my previous assignment
 
	Target
	How I have addressed it in this work

	 
Think about how you can state/share alternative viewpoints from literature/authors, in a manner that clearly identifies the rationale or justification from this opposing viewpoint. This will also help you to be more critical and sceptical of the literature to create more persuasive arguments - it's important however to ensure you do not have any misconceptions, so seek guidance if need.

	

Within this assignment I feel as though I have introduced several theorists and people who agree and disagree with interventions and other points that have been made during the assignment.

	 
Work on your referencing skills, ensure your reference list is always in alphabetical order, authors first and that you have used credible websites, relevant sources and know the published dates of key readings. 
 
	 

I have put my reference list in alphabetical order and have found the published dates of my key readings.


 
Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

This essay will explore interventions that are used within Primary Education systems, and how they may help a pupil named Idris. Idris is a Year 4 male pupil who is 9 years old. It is viewed from Idris’s profile (appendix) that he enjoys physical sport lessons, as well as completing tasks on any of the school technology equipment. However, it states that he is not happy when completing any reading, writing or math activities. Idris will often sulk and asks the class teacher Mrs James, if he may be excused from the classroom to have some independent quiet time to calm down. He can recall the time on the hour, quarter past and half past on an analogue clock, and is respectful towards adults and his peers. He seems to struggle when concentrating for long periods of time and has a wide range of vocabulary but has difficulty when reading and writing. As a result of me knowing Idris’s profile, within this assignment I will be diving into an intervention that I think could be used to enable Idris to develop his skills further. This intervention being Read, Write, Inc (RWI). This programme was engineered to teach children how to read and write, using a systematic approach when teaching literacy, languages and communication. RWI can be used throughout the Primary school year groups as well as Comprehensive schools, these ages include Reception through to Year 4 and Years 5 to 8 (Molotsky, 2022). The systematic approach indicates that there is a planned system that helps the children to alter letters or different letter groups and turn them into sounds (Anon, 2024). This intervention corresponds to the four purposes, as they are the core of each school's curriculum plan to assist their learners to develop into; ambitious and capable learners who are set to learn during their lives; enterprising, creative contributors, who can make a valuable contribution in life and work. The third purpose being ethical, informed members of society in Wales and the rest of the world, and lastly healthy, confident individuals who are ready to lead nourishing lives (Welsh Government, 2020). 
In relation to Idris, I have chosen to introduce read, write, inc because within his profile it states that he ‘prints when writing rather than using joined-up handwriting.’ It also states that he ‘has a wide spoken vocabulary but has difficulty concentrating when reading and writing.’ These points come under his Physical Development and his Cognitive Development (appendix). 
RWI was funded by the Department for Education Teaching and Leadership Innovation Fund (TLIF), which began in 2018. This assessment was developed so that we were able to assess the impact of RWI in schools, which was set to be a ‘quasi-experimental study’ (For F, 2022). This type of study is where they looked at various groups of schools that are like those schools who had been offered RWI (EEF, 2022). For schools to do RWI within this study, they received two training days for the staff members who were going to be leading the programme, as well as a further two training days for all members of staff, and a further 16 development days that were held within school grounds where an experienced member from Ruth Miskin Training (RMT) visited the schools to offer support (EEF, 2022). RWI is an approach that is used to help develop the children's knowledge and awareness of relationships between written symbols as well as sounds. A woman named Margaret Snowling conducted a study on children's language skills, and in doing so she stated that, ‘Oral language skills’ allow us to access a critical foundation within education. As well as developing each child's literacy skills, including reading and writing (Hulme, 2024).
In relation to Idris’s cognitive development, he finds it difficult to concentrate for long periods of time when doing tasks, such as, reading and writing. Research tells us that, children's cognitive abilities are skills that pupils enhance as they develop. As a result, these skills are viewed as crucial for their learning, adapting, as well as thriving in everyday life (Paediatric Brain Foundation, 2023). A theorist that goes into depth and detail about children's cognitive development is Jean Piaget. Piaget believes that each child develops their cognitive functions throughout four stages when growing. The first stage being the Sensorimotor Intelligence which is up to age 2, the second stage is Preoperational Thinking which ranges between the ages of 2 and 7. Thirdly is the Concrete Operational Thinking, which ranges between 7 to 11 and the last stage was the Formal Operational Thinking, which is for the older ages of 11 and above. In relation to Idris, he would come under the Concrete Operational Thinking as he is 9 years old (Kurt, 2020). During this stage, Piaget suggests that Idris should be able to think more logically and should be able to understand theoretical ideas. It has been suggested that if the children are provided with set in stone examples, visual materials, practical experiences and teamwork, we are creating an environment where it focuses on the children’s growth and improvement (Leo, 2023). My experience of RWI within primary education always took place for 20 minutes before lunch, and the children were split into different groups that were differentiated to suit their abilities and needs. By observing this routine of RWI I think that it gives just enough time to learn and develop, but it also targets the children's attention span. Research suggests that Cognitive Development can be viewed as ‘forming a personal toolkit,’ starting with basic skills, such as, ‘perception’ and ‘attention.’ Later, memory and problem solving can also be added to their ‘toolkit’ (BBC, 2024). Therefore, I think that Idris’s concentration would be positively impacted by RWI as the sessions are short and achievable so that children stay focused during the workshops. Within my placement school I saw the children completing the task of ‘whiteboard writing,’ during their RWI sessions. I think that this would also have a positive impact on Idris’s attention during writing and reading because it is one of many fun activities that focuses on his writing where he is able to rub his work out and try and address any misconceptions with additional help from the RWI teacher/ teaching assistant, without it being set in stone in his book, allowing him to practise. This then could be built up so that he moves onto joined-up writing, instead of printing when writing.
On top of Idris’s Cognitive Development, I will also be talking about his Physical Development. Within his profile (appendix) and as I have stated previously in this assignment, it mentions that he ‘prints when writing instead of joined-up writing.’ Now physical development refers to the changes and different sets of skill development within several parts of the body. These being children's brains, their muscles, as well as their senses. Physical Development is known to have two main skills within, these being gross motor skills and fine motor skills (Johnson, 2022). Fine motor skills can be defined as the coordination of children's small muscles in their movements. A few examples where these skills will be shown, is during writing tasks, drawing, and when doing up buttons whilst getting dressed. Whereas gross motor skills are identified as the co-ordination of children's larger muscles during movements. These are demonstrated when the children are running, jumping, and throwing a ball whilst in the yard (Anon, n.d). By looking at these definitions and linking them to Idris’s profile I can see that Fine Motor skills are what need to be explored to try and help develop his cursive handwriting. Fine motor skills are crucial in growing and completing day to day activities. These skills allow each one of us to finish homework and work within school which includes drawing and writing (Cleveland Clinic, 2023). As a result of RWI being a continuous programme where the children can move up stages once completed, it brings in a lot of repetition. The repetition of sounds, putting words into sentences, drawing an image of what the word means, all helps to develop Idris’s confidence together with his understanding to progress his skills and focus on joined-up writing. To introduce RWI to Idris, I would suggest that a Phonics Leader or the schools Phonics co-ordinator run these sessions. However, I am aware that not all schools are fortunate enough to have these support systems. Due to this it could be taken into consideration that some of the schools teaching assistants or LSA’s could be involved in some of the phonics courses to enhance their knowledge and skills within this department. In relation to this, a report from ESTYN supports the fact that teachers and teaching assistants would all benefit from ‘suitable training,’ to assist the needs of the school and their priorities (ESTYN, 2016). Although interventions are viewed as an overall positive, there are drawbacks to them. Examples of these being that there is a chance that Idris will fall behind in classwork whether this is the standard Mathematics and English lessons, or topic lessons as he will be missing out on class and topic learning. Due to the RWI sessions taking place during lesson time, it could also cause disruption to the rest of the class as the teaching and learning will have to stop for a couple of minutes whilst the child gets taken from the class. In doing so, this could affect Idris's confidence especially if the other children know why he is the only one being taken out of class. As well as disrupting the class, introducing RWI is an added workload for the teaching assistant or LSA, as they will be preparing resources and planning a set timetable for Idris. 
Although this would benefit Idris’s handwriting and physical development, there may also be a lack of funding within the school which would mean that they are unable to implement phonics and RWI. Further reading into the Education Endowment Foundation (EEF) shows that phonics is a high impact intervention that is in a budget friendly bracket. However, this is dependent on what resources and training the school staff require. For example, whoever is introducing and leading the phonics sessions with Idris would also need to have professional development in effective assessment, as well as different phonics techniques and resources. The source states that this cost estimate does not take into consideration if schools already have the staff and are paying their salaries to present these interventions; it assumes that the school has the space and facilities to run RWI and that fundamental resources are available for staff and pupils. Regarding this, if these things are not evident in Idris’s school setting, then the total cost for introducing phonics are probable to increase (EEF, 2022). When focusing on handwriting, there are many aspects that need to be learned for their writing to progress. For example, learning different letter formation as well as using the tripod grip whilst holding the pencil/pen. Support from a blog has mentioned that there is a link between children's fine motor skills that are crucial for handwriting as well as their cognitive development as they work together to build a structure for their literacy development (DiMauro, 2020). RWI will help Idris as it is a daily routine which will help him build strong letter and sound knowledge. As a result, this will have a positive impact on his confidence with letters and spelling which will encourage him to be able to flow with his cursive writing better (DiMauro, 2020). 
Parents could also be incorporated into the phonics programme. A lady named Amy explores phonics and gives her opinions on how parents can help their child at home. This can be accomplished easily by simply reading a book and emphasising certain words, Idris could also read part of the book so that you are taking it in turns (BBC, 2022). The extra help from parents with their phonics will aid their writing too; at home activities such as, allowing them to write letters to members of the family, food recipes, writing a shopping list etc. Introducing writing tasks that link to real life like a shopping list increase a child’s interest in wanting to write (Staff, 2023). 
Interventions are important in aiding children's progression, and this is supported by UNICEF. A paper was published in 2001 by the Committee on the Rights of the Child explaining the rights of education in depth. Within this, they detailed a clear overview on what the right of education should look like within schools. For example, education is obliged to be child centred as well as being motivating and should be offered in a way that respects the child (UNICEF, 2022). A theorist who supports interventions is John Hattie. Hattie found that within education how you teach, alongside the curriculum, matters most during teaching and learning. He suggested that the curriculum should be well planned and ‘systematically sequenced.’ A diagram from Hattie displays that he thinks High Impact programmes or Interventions involve Phonics Programmes, Vocabulary Programmes and Reading and Visual Perception Programmes. In doing so, he advised that when teaching, you should look at picking strategies or interventions that are going to have a high impact on that child or group of children. This will then later allow you to track progress made and reflect on what went well, and what could be changed to enhance further learning (Killian, 2021).
However, a man named Alfie Kohn has written that standardised testing and their results are deceptive measures of teaching and learning. Efforts from workers in education trying to raise these test results can lead to the children's education quality decreasing (Kohn, 2011).
A further theorist Lev Vygotsky created the zone of proximal development (ZPD) in 1978. The ZPD is said to be the difference between teacher knowledge and potential further development with some assistance. Vygotsky believed that a child in ZPD during a task, if they were given the right level of guidance, would be motivated further to achieve the task (McLeod, 2024).
Conclusion
To summarise this assignment, Read, Write, Inc would benefit Idris significantly. 
As supported by Margaret Snowling and Lev Vygotsky, oral language skills allow us to develop each child’s literacy skills, which in turn aid their reading and writing. Vygotsky stated that if the child is given the right level of guidance or help during a specific task, it would motivate the child to achieve more. 
Whilst focusing on developing Idris’s cursive handwriting, linking it to his physical development allows us to introduce hands on activities for him to develop his fine motor skills. The costing for this intervention is relative and can be seen as a budget friendly support system, however, this varies between schools as some schools may employ an individual who has experience in phonics or read, write, inc. If this is the case, then the total cost of this intervention would increase. I feel that if RWI benefits Idris, then the programme could be introduced to the whole school as well as giving Idris’s parents materials based around RWI so that he can practice at home in the evenings or on weekends. This would benefit Idris as he is having the extra one on one time with his parents allowing him to complete the phonics tasks at his own pace.
As a whole, Read, Write, Inc plays a crucial role in various aspects of children’s development focusing on enhancing key skills.
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Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn’t enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and

is in a bad mood. Then, he asks Mrs James, the class teacher, for
permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

» Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons
« Prints when writing rather than using joined-up handwriting

* Dresses himself after swimming and sports lessons

Cognitive Development

» Recognizes time on the hour, quarter past and half past on an analogue clock

« Finds it hard to concentrate for long periods of time

Emotional Development

» Shows disappointment if he fails to perform tasks or gets wrong answers

« Is keen to please adults

Language Development

* Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
* Begins to understand and use humour orally

* Expresses opinions on likes and dislikes

Social Development

« Is respectful towards other adults and children

« Enjoys working alone rather than with others
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