Open book exam for assessment. 

1. Assessment is an integral part of the teaching and learning process. Outline the main aims and purposes of using assessment in physical education (10 marks).
Teacher quality is an important factor as to how students make progress through their learning. Black & Willam (2009) states in order to support teachers in the development of their practice, and there is three areas to look at firstly where the learners are within their learning, so by finding out what level of understanding and knowledge is already in place this can be done through a more formal process of summative assessment in the means of a test and exam, or through formative assessment through questioning, quizzes and group discussion, tasks, observation and activities, these can all provide evidence of learning. Secondly, where is the student going, through explaining learning intentions and sharing the criteria for success, given the understanding of what the aims and objectives are for the lesson enabling the student to have clear goals within an achievable level for the individual. Thirdly, how to get the student to meet the aims and objectives through providing feedback, delivered in a positive nature and encouraging with clear instructions on how to move the learner forward this can be done through teacher feedback, peer assessment with think pair share types of activity, set criteria cards can be given to students enabling them to look for set criteria, this can be helpful for teachers especially with large classes, however, there are some negatives as students may not be truthful and over mark also it restricts what else the student could be doing well. There is also self-assessment through videoing and through ipsative assessment which would enable a child to do a task and mark themselves and then return to the same task and see if they have improved.  Penney et al., (2009) states that high quality assessment practices in Physical Education (PE) should focus on planned student learning and be authentic and realistic from the student’s point of view.  be inclusive in structure and performance, while being justifiable with regards to validity and reliability. 

Several factors are considered important for teachers to create effective assessments. Outline the key characteristics associated with creating high quality assessments for physical education (10 marks).

Assessment is an essential part of teaching in schools, it enables improvement of learning for children (Ní Chróinín, & Cosgrave, 2013). Formative and summative assessments are utilised for the compilation of information to give feedback to students on their learning which informs teachers of the appropriate use of pedagogy and planning (Black & Wiliam, 1998; Hay, 2006; Lund & Veal, 2013), permitting teachers to change the progression steps for all students’ learning and plan for future progression and lesson plans (Ní Chróinín, & Cosgrave, 2013).




There are a range of different assessment procedures that teachers can adopt within their programmes of study. Outline a range of different types/forms of assessment in physical education and discuss the advantages and disadvantages associated with each (15 marks). 
There is formative assessment which can be implemented in many various ways, through questioning and answering using blooms taxonomy (Bloom, 1956), quiz, collaboration, observations, by doing summary at end of each lesson to gauge what learning has taken place these types of assessment can be done during each lesson which will enable the teacher to plan the correct progression steps and be able to reflect on their lesson plans. 
Fitness testing has been used and can be a advantage as lots of students can be tested in one time, however, it can be seen as unethical especially for those students that are unfit and as its in front of all their peers it could be humiliating. Therefore, maybe this style of assessment could be an option (Cale and Harris, 2007; Corbin et al.,1995; Lloyd et al., 2010)
There is also criterion assessment where students work to a set criteria this can be done with peers or alone, this is a positive for teachers as it means they can obtain large amounts of assessment in a short space, negatives are students may over or under assess themselves to harshly and peers may say their partner is really good when they are not as to not hurt their feelings. Also, students maybe doing something really well and if its not on the set criteria they will not get marked for it. 
Norms assessment where students maybe assessed from a national norms test, this can be detrimental to a childs self -esteem as it is measurement of what is ones good performance only highlights another’s poor performance. (Lockwood & Bowler, 2013)
Ipsative – compares a student’s current performance against a previous performance it is regarded as a child centred as it is about the child performing against themselves. This can promote, self- esteem, confidence, motivation, and accountability. (Lockwood & Bowler, 2013) 

Fundamental movement skills are considered the building blocks to movement competency. Teachers can adopt a range of strategies to assess fundamental movement skills. Outline potential methods used to assess fundamental movement skills in schools and discuss the advantages and disadvantages associated with each (15 marks).
There are many ways that fundamental movement skills (FMS) can be assessed. Test should be reliable and valid, there are specific tests that have been produced over the years, and they have been tested and validated for reliability. Test of Gross Motor Development (TGMD), Third Edition (Ulrich, 2017), Movement Assessment Battery for Children, Second Edition (Henderson, Sugden, & Barrett, 2007) and Bruininks-Oseretsky Test of Motor Proficiency (Bruininks & Bruininks, 2005).  Eddy, (2020), argues there are many observational assessment methods, and some might not include areas to show how a child may be struggling. Eddy, (2020), argues that the TGMD assessment tool has been found with the most regularly positive evidence supporting of validity and reliability. Eddy, (2020) recommends, further research is necessary to obtain an assessment tool which is low cost, can assess larger classes, with validity and reliability. This in turn would support assessment for PE teachers, allowing all areas of FMS to be assessed in one assessment. Hands, (2002) argues that one negative of assessing through observation is depending on how the observer interpretates the skills as different people may view the components of how to measure the task differently which would discredit the assessment in comparison of other outcomes. Also, if the teacher does not have any help or assistance then they can only assess one child at a time which is time consuming. A positive reason for using observation within FMS is practical formative assessment which comes come at low cost with marginal data and analysis (William, 2009).   


1. Testing of physical fitness within school based physical education is considered a contentious topic. Critical discuss the use of physical fitness testing as part of a physical education programme in schools (25 marks).
There is both positive and negative attributes to fitness testing, some of the tests are bleep test and anaerobic sprint test, these are a great way for measuring heart rate and anaerobic fitness which can be an important element to competing in sport. However, the over all purposes of PE is not to measure fitness as a whole and this would be detrimental to some students especially those students that have lower fitness levels as this could impact their overall confidence and lower motivation. If the main purpose of PE is to encourage and engage students to enjoy physical activity with the hope of them continuing through their lifetime. There is a place for fitness testing and students should maybe given a choice of different fitness tests. 


1. In their guidance to policy makers for creating high quality physical education programmes, the United Nations Educational, Scientific and Cultural Organization (2015) highlight physical literacy as the core outcome of structured physical education provision. As such, the assessment of physical literacy is vital. Critically discuss a range of strategies schools could adopt to assess the physical literacy of their pupils. As part of this, comment on the advantages and potential challenges faced with these methods of assessing physical literacy (25 marks).


Robertson and Randall (2016) state that Margret Whitehead has being advocating physical literacy since 2001, with two constructs of monism and embodiment (Whitehead, 2007) which is the mind and body coming together as one. This interconnection of all thoughts, feelings and movements as one. The four domains of learning are interconnected as all can influence the other. With a focus on children learning FMS and SMS and this being a critical foundation for future participation in PE and sport. For if FMS are not in place this will prevent children gaining the required skills needed to be actively involved. Therefore, focus on these movement in early childhood should be the focus of PE lessons in primary school aged children (Gallahue, Ozmun, & Goodway, 2012). Training for teachers in this area is required as it is quite complex and some teachers don’t feel confident in using and assessing . Giblin et al,. (2014) suggests there is currently no “ “robust empirical tool for evidencing skill learning in the physical movement component of [physical literacy]” (p. 1177). 
Physical literacy is a multidimensional construct of behavioural, psychological and physical components.  However there are few assessment instruments which have been created then enable  teachers to use in regular PE lessons. Most of the assessments available only look at physical competence and do not focus on physical literacy’s other essential elements (Robertson and Randall 2016) There are difference and similarities in relation to targets, age grades and application this makes it difficult for PE teachers to know what is appropriate within their own teaching. with the use of The passport for life appearing as better suited to attempting to assess physical literacy. 
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